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OBPA30OBAHHUE B CIIA
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FOREWORD

From its earliest days, the United States of
America has valued education. Our Founding
Fathers believed, as do we, that learning
promoted liberty. Pioneer settlers built schools
so their children could become productive
citizens. Great expanses of land were set aside
to create one of the finest systems of higher
education in the world.

This tradition continues. Today, the U.S.
educates over 60 million students from
kindergarten to grade 12, and over 20 million
in colleges and universities, many of them
foreign-born. As we do, we are constantly at
work to improve the way we teach and learn.

A revolution in education is taking place in
many other nations as well. This is a truly
hopeful sign. In this Age of Information, a
quality education has never been more
valuable or highly sought. It is the key to
unlocking opportunity for an individual, a
family or a society.

As the world becomes closer and more
competitive, the United States is eager to learn
from other nations and cultures, and to share
the lessons we’ve learned. That is why we
have written this booklet. It details the history
of education in America, and the unique
leadership role played by states and local
governments under our Constitution. It
explains the many different types of schools
and the great advances being made in teaching
and instruction. It tells you what we are doing
to provide a quality education to all children,
regardless of race, ethnicity, family income or
place of birth.
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BCTYIIVIEHUE
C  mepBbIX  JHEH  CBOEro  CYyLIECTBOBaHUS
Coenunennble  Illtatel AMepuku — npuaaBanu

MPUOPUTETHOE 3HaueHue oOpazoBaHuio. Kak u Mbl,
HAIlll OTI[BI-OCHOBATENIN BEPUJIH, YTO MPHOOpETEeHUE
3HaHUH — 3T0 MyTh K cBoOOJe. [TnoHepbI-oceneHIbl
CTPOWJIM IIKOJNBI, YTOOBI HX JETH MOIJIM CTaTh
rpaxkJaHaMu-co3ugarensaMu. st co3gaHust oJHON U3
Jy4IIAX CHUCTEM BBICHIET0 00pa3oBaHUs B MHpPE
BBIJICIISUTACH OOJIBIITNE YIACTKH 3EMIIH.

Ora tpaguuus He yracna. Cerogus B CIIIA Gonee 60
MJIH  y4YalIuxcsi OT  IOATOTOBUTENBHOIO /10
BBINYCKHOTO Kjlacca wKoiasl u Oomee 20 MiH
CTYZIEHTOB KOJIJIEJUKEH M YHUBEPCUTETOB, MHOTHE U3
HUX YypOXKEHIBl Ipyrux cTpad. [lpm >TOM MBI
IOCTOSSHHO ~ COBEPIICHCTBYEM  NPENOJaBaHUE U
y4ueOHBIE TIPOLIECCHI.

PeBomronust B 06pa3oBaHUM MPOUCXOIUT U BO MHOTHX
JIpyrux CTpaHax. n 3TO  JEUCTBUTEIBHO
obHanexxuBaromMii 3HaK. Emne HUKOrna B Haml BeK
nH(pOpMaIMK KadeCTBEHHOE O00pa3oBaHWE HE OBLIO
Ooyee MEHHBIM W BOCTPEOOBAHHBIM. DTO KIOY K
PAcCKpBITHIO BO3MOYKHOCTEH KaKIOT'0 OT/AEIBbHOTO
YeJI0BeKa, KaKI0H CeMbHU M OOIIECTBA B IIEJIOM.

[To mepe ToOro, Kak MHUp CTaHOBHTCS Bce Oornee
B3aMMOCBSI3aHHBIM M KOHKYPEHTHbIM, COeIUHEHHbIE
[TaTel CTpEeMATCS Y4YUTBCS Yy JAPYrUX CTpaH U
KYJIBTYp U JEJIUThCS MOJYyYEHHBIMH YpokaMu. Bot
moyeMy MbI Hamucaiu OJTy Opomropy. B Heit
MOJPOOHO paccKa3biBaeTcsi 00 UCTOpUU 00Pa30BAHUS
B CIIIA wu TOll yHUKanmbHON PYKOBOJISIIEH POIH,
KOTOPYIO B COOTBETCTBUHM ¢ Hamed KoHcTutynumen
UTPAIOT B JaHHOH OONAcTH INTaTHBIE U MECTHBIE
OpraHbl BIACTU. DTO OOBACHSIET pa3HOOOpa3ue TUIIOB
mMKOI ¥ OOoNbIIME  YCIEXH, JOCTUTHYTHIE B
npenojaBaHuu u o0yyeHnu. B Oporrtope roBoputcs o
TOM, YTO Mbl JelaeM JUIsl IpeJoCTaBICHUS
KayeCTBEHHOI' O o0pa3oBaHUs BCEM NEeTIM,
HE3aBUCHMO  OT  PacoBOM M ATHUYECKOH
MPUHAJJIEKHOCTH, YPOBHS JOXOA0B CEMbU UJIU MECTa
POXKAECHHUSL.




All societies must wrestle with fundamental
questions about the nature and purpose of their
educational system, but the United States was
the first nation to face these questions as a
democracy.

Early on, Americans understood that their
future as a free people rested upon their own
wisdom and judgment, and not that of some
distant ruler. For this reason, the quality,
character, and costs of education have
remained among the country’s central
preoccupations since its founding.

Educational institutions of all types and sizes,
from nursery schools to advanced research
institutions, populate the American landscape.
Public schools have been described as the
nation’s most familiar government institutions.
Whether communities are poor or affluent,
urban or rural, public schools are a common
denominator throughout the United States.

Fundamental questions about the purpose and
methods of education have resonated in
public debates in the United States from the
“common school” movement of the early 19th
century to debates over academic standards
and testing today.

Should schools emphasize basic skills —
reading, writing, and mathematics — or
provide a broad education in the liberal  arts
and sciences? How can schools provide equal
access to all yet maintain high academic
standards? Who should pay for schools —
parents or the public? Should schools focus on
practical, job-oriented skills, or give all
children the academic courses necessary to
succeed in college? How should teachers
impart moral and spiritual values to the
children of different cultural, ethnic, and
religious backgrounds? What criteria should
be used for selecting secondary school students
for admission to prestigious colleges and
universities?
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Kaxnoe 00111eCcTBO JIOTHDKHO pemarp
MPUHIUITATbHBIE BOIIPOCHI, CBSI3aHHBIC c
XapaKkTepoM M LIEJIIMU CBOEH cHUCTeMBbl 00pa30BaHMUs,
Ho umeHHo CIIJA ObulOo CyXIeHO cTaTh MEpPBOM
JEMOKpATHEH, CTOJIKHYBILEHCS C 3THUMU 33Ja4aMHu.

C camoro Hayana aMEpUKaHIbl TMOHSUIM, YTO HX
Oynyuiee Kak CBOOOJHOrO Hapoja 3aBUCHUT OT HUX
COOCTBEHHOT'O 3JIpaBOMBICIIUS, @ HE OT MYIPOCTH
KaKoro-TO JIaJiekoro TmpaBuTens. Bor mouemy
Ka4ecTBO, 0OIas HaNpaBJICHHOCTh W CTOUMOCTD
00pa3oBaHUA OCTAIOTCS OJHUM W3 HAIlMOHATHHBIX
npuopuTeToB ¢ MoMeHnTa ocHoBanus CILIA.

B Amepuke MOXXHO BCTPETHTh Yy4eOHbIE 3aBEACHUS
BCEX THUIIOB M DPAa3MEPOB — OT JETCKUX CaJ0B [0
NEPEIOBbIX  HMCCIEAOBATEIIbCKUX  YHUBEPCHUTETOB.
bonpme BCETO W3BECTHBI aMEpPUKAHCKHE
rocylapcTBeHHble IIKoibl. HeszaBucumo ot TOrO,
OeneH niM Gorat JaHHBIM paiioH, B TOPOE M OH MIIN
B CEIbCKOM MECTHOCTH, TIOCYJapCTBEHHas IIKOJIA
ABIseTcs  OOIMM  3HAMEHaresleM s BceX
Coenunennsix IlItaTos.

@dyHIaMEeHTaIbHbIE BONPOCHI O LEISIX W METOoJax
o0pa3oBaHus OBUIM B IIEHTPE OOIIECTBEHHBIX CIIOPOB
HauuHas ¢ IBuxkeHus «Oomas mkona» B Hayane 19-
ro BeKa M 3aKaHYMBAs HBIHEIIHWMH JTUCKYCCHSIMHU O
CTaHIAPTaxX YCIIEBAEMOCTH M TECTUPOBAHHH.

JIOIOKHBI 7T IKOJNBI  yIENATh 0co00€ BHUMAaHHE
0a30BBIM HABBIKAM — YTEHHIO, THCbMY U MaTeMaTHKeE
— WIA TPeAOCTaBIATh IIMPOKOE OOpa3oBaHHE B
o0JIacTi TYMaHHUTapHBIX M €CTeCTBEHHBIX Hayk? Kak
o0ecrieunTh PaBHBIM JIOCTYH BCEM, COXpaHss NpU
9TOM BBICOKHE aKaaeMuueckue craHaaptei? Kto
JOJDKEH TUIATHTD 3a IIKOJIbHOE 00ydeHHe — POJUTEITH
170071 rocyapcTBo? JomxHa T IIKOJIa
COCPEIOTOYMTHCS  Ha  IMPAKTHYECKUX  HABBIKAX,
HEOOXOIMMBIX Ha paboueM MecTe, Wi JaBaTh BCEM
JeTSM T€ 3HAHWSA, KOTOPHIE HYXHBI JUIS YCIHEIIHOM
yuebbl B komremke? Kak  JOWKHBI - ydHTens
NPUBUBATh MOPAJIbHBIE U JyXOBHBIC LIEGHHOCTH JICTSIM
U3 CeMel C Pa3IMYHBIMU TPAAULUSMH, STHUYECKUM
NPOUCXOKJICHHEM M PEIUTHO3HBIMU YOEXKICHUSIMU?
Kakue xpurepunm wucmomp3oBaTb mOpu  O0TOOpE
BBIMTYCKHUKOB CPEIHEW IIKONBI JUIS MOCTYIUICHUS B
NPECTIKHBIE KOJJIEKH U YHUBEPCUTETHI?



The answers to these questions are not easy,
and, in fact, schools in the United States have
answered them in very different ways at
different times in the nation’s history. Today,
as in the past, education remains a topic of
vigorous debate, rapid change, and enduring
values.

The United States has a highly decentralized
system of education. The 10th Amendment
(1791) of the U.S. Constitution (1787) states:
“The powers not delegated to the United States
by the Constitution, nor prohibited by it to the
States, are reserved to the States respectively,
or to the people.” Therefore, the general
authority to create and administer public
schools is reserved for the states. There is no
national school system nor are there national
framework laws that prescribe curricula or
control most other aspects of education. The
federal government, although playing an
important role in education, does not establish
or license schools or govern educational
institutions at any level. (The only exceptions
are the following: schools which serve the
children of military personnel stationed
overseas, operated by the Department of
Defense; and the five service academies of the
Army, Air Force, Navy, Coast Guard and
Merchant Marine)

The decentralized nature of U.S. education has
its origins in the early history of the United
States. In the 17th and early 18th centuries,
what was to become the United States began as
separate colonies established by settlers from
several European countries. In the 13 British
colonies that formed the original United States,
the colonial governments or, in some colonies,
local communities were responsible for
education. It was customary for each locality
to establish and support its own school(s) and
to educate its children according to its own
priorities, values and needs. This history helps
to explain why state and local governments
today retain primary responsibility for
administering elementary and secondary
education in the U.S.
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Bce 210 HenmpocTeie BONPOCHI, U, 110 CYTH, B pPa3HbIE
MEepPUOJbl UCTOPUM CTPAaHbl AMEPUKAHCKHE LIKOJBI
OTBEUAJIM HA HUX NO-pasHOoMy. CeroaHs, Kak U B
npouuioM, o0pa3oBaHME  OCTAeTCs  MPEAMETOM
JKapKUX CIIOPOB, MEHSACh HA IVIa3aXx — U B TO XKe
BpeMsl  CTapasCh  COXPaHATb  HENPEXOsdIue
LIEHHOCTH.

CHIA umeroT BBICOKO ACLIEHTPATU30BAHHYIO CUCTEMY
0o0pa3oBaHMUs. Hecstas momnpaBka (1791) «
Koncrurynuu CHIA (1787) raacur: «[lomnomouws,
He  generupoBaHHble  CoenumHenHbiM — [TaTam
Koncrurynueldi m He 3anpenieHsslie ero Illrtaram,
COXpaHsATCA COOTBETCTBEHHO 3a llltatamu nnum 3a
Hapogom». B cuiy storo obuue mHONMHOMOYHMS I10

CO3JJaHUI0 M  YIPABICHHUIO TOCYJapCTBEHHBIMU
HIKOJaMH  SIBJSIFOTCSL  IpeporarnBoil mraroB. He
CYLIECTBYET 0O0IIeHAITMOHATEHOM IIKOJIBHOM

CHUCTEMBbI, paBHO KaK W HAIIMOHAJIIbHBIX PAMOYHBIX
3dKOHOB, KOTOPLIC MPCANTHUCHBIBAIN Obl IIKOJIAM
eIuHbIe y4eOHbIE MPOrpaMMbl M KOHTPOIUPOBAIU
OONIBIIIMHCTBO ~ JPYIMX  acCleKTOB  0Opa30BaHUSI.
®QenepanbHOE  NPABUTENBCTBO, XOTA W WUIPAET
BRXHYIO POJIb B 00Opa30BaHWU, HE YYPSKIACT U HE
JMIEH3UPYET IIKOJIBl W HE YIpaBiseT y4eOHBIMU
3aBEJICHUSMH Kakoro OBl TO HHU OBIJIO YpPOBHS.
(EnvHCTBEHHBIMH UCKITIOUEHHUSMU SIBIISTFOTCS LITIKOJBI
JUIsL IeTe BOCHHOCTYXAINX, JUCIONUPOBAHHBIX 32
pyOexoM, HaxomsmIrecs B BBeIeHHH MUHOOOPOHBI, 1
nare akagemuii: Cyxomyraeix cui, BBC, BMC,
beperooii oxpanbl u Toprosoro ¢iora)

JleneHTpain30BaHHBIM  XapakTep aMEPUKAHCKOTO
00pazoBaHUs YXOOUT KOPHSIMH B PAHHIOI HCTOPHUIO
CIIA. B 17-m — nHawane 18-ro BekoB Oymyriue
Coenunennble 1lltatel 3apoguiuce Kak OTIENIbHBIE
KOJIOHMH, CO3/IaHHBIE IOCEJIEHIAMH W3 HECKOJIbKUX
€BPOIEHCKUX CTpaH.

B 13 OpuraHCcKMX KOJNOHHUSX, COCTaBUBIINX
nepBoHavyanbHele  Coenunennble  Llrtater,  3a
oOpazoBaHue OTBEYAJIH KOJIOHUAJIbHBIE

AJIMUHUCTPAIIMA WM, B PsJieé KOJOHWUM, MECTHBIC
oOmmMHBL. B KaXI0oM HaceIeHHOM IYHKTE OBLIO
MPHUHITO CO37aBaTh M TIOJICPKUBATh COOCTBEHHBIC
MIKOJBI W 00yYaTh JeTei B COOTBETCTBHH C
MECTHBIMH MPHOPUTETAMH, LIEHHOCTIMU u
MOTPEOHOCTSIMU. ITO OTYACTH OOBSACHSET, MOYEMY
HavaJgbHOE U cpenHee oopaszoBanue B CIIIA rmaBHbIM
00pa3oM HaXOJUTCS B BEJICHWU IMTATHBIX U MECTHBIX
MPaBUTEILCTBEHHBIX OPTaHOB.



Local Control

Perhaps the most remarkable characteristic of
American education is its decentralization.
Schools in the United States have been, and
remain, overwhelmingly a state and local
responsibility. Unlike most other nations, the
United States does not operate a national
education system with only a few
exceptions, notably the nation’s military
academies and Native American schools.
Neither does the federal government approve
nor administer a national curriculum.

Public education constitutes the single largest
expenditure for almost every U.S. city and
county, which receive the bulk of their funding
from local property taxes. Local boards of
education, most of which are elected,
administer the nation’s nearly 15,500 school
districts, ranging from small rural schools in
states like Kansas and Nebraska to the New
York City system, which educates more than a
million children annually.

State boards of education, along with a state
superintendent or commissioner, oversee local
education districts, set student and teacher
standards, approve the classroom curriculum,
and often review textbook selections.

The state’s chief power, however, is
increasingly financial: Most states now provide
substantial aid to schools to supplement local
tax revenues.

One consequence of local control and
financing of public schools has been disparities
between affluent and poor school districts. In
recent years, under pressure from state courts
and public advocacy groups, many states have
taken steps to ensure more equitable funding of
school districts regardless of income levels.
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MecTHBII KOHTPOJIb

Bo3moxHO, camoii 3aMe4aTesIbHON XapaKTepUCTUKOU
aMEpUKAHCKOro  00pa3oBaHMUsS  SIBIISIETCS  €rO
nernentpanusanus. [lkomnsr B CILLIA Obitu 1 ocTaroTcst
B IOJABJAIONIEM OOJIBIIMHCTBE IOAKOHTPOJIbHBI
IPaBUTENILCTBAM IUTAaTOB W MECTHBIM OpraHaM
BJiacTH. B orinune oT OOJIBIIMHCTBA IPYrUX CTPaH, B
CHIJA He cymecTByeT HalMOHAIBHON CHUCTEMBI
o0pazoBaHHUs — 3a HEKOTOPBIMH HCKIIIOUEHUSIMH,
Cpeau KOTOPBhIX HAIlMOHAIbHbIE BOCHHBIE aKaJJEeMUU U
HIKOJIBI JUIsI KOPEHHBIX amepukaHiieB. dexepanbHoe

IIPAaBUTEIBCTBO TAKXE HE YIBEPXKIAaeT U HE
KOHTPOJIMPYEeT Yy4eOHyl0 TIporpammy Ui Bced
CTpaHBI.

['ocynapcTBeHHOE 00pa3oBaHME COCTABISIET CaMYIO
OOJBIIYIO CTAaThIO PACXOA0B MOYTH KaXJOr0 ropoaa
n okpyra CIIA u QurancupyeTcs OHO TJABHBIM
o0pazoM 3a CcYeT  MECTHBIX  HAJIOTOB  Ha
HEJIBUKMMOCTh. MecTHBIE COBETHI IO 00pa30BaHUIO,
OONBIIMHCTBO W3 KOTOPBIX SIBISIFOTCS BBIOOPHBIMH,
ynpasiasatoT nodtd 15 500 mKOIBHBIMH OKpyramu
CTpaHbl, HAYMHAsA OT HEOONBIIMX CEJIBCKUX IIKOJI B
Takux ImnrTarax, kak Kamzac u HeOpacka, u
3aKaHYMBasg IIKOJIBHOW CHUCTEMOMN Hbm-ﬁopxa, B
KOTOPOH €XKeroaHo odydaercst 6omee MTH IeTeH.

[ITatHele coBeTHl 1O OOpa3OBaHHIO BMECTE C
3aBEYIOIINM JieriapTaMeHTa obpa3oBaHus
(YIOTHOMOYEHHBIM) IITATa OCYIIECTBISIOT HAI30pD 32
MECTHBIMHU 00pa3oBaTenbHBIMU OKpyramu,
YCTAaHABIMBAIOT CTAHAAPTHl JUIA  Y4YalIUXCd H
yUUTeeH, YTBEPXKIAIOT Y4eOHYI0 MpOrpaMMy H
3a4acTyl0 IEepecCMaTPUBAIOT CIUCOK y4eOHHKOB,
npeiaraeMpIX Ha BeIOOp mpernoaaBarensim. OQHako B
OCHOBHOM  INTaTbl Bce OONBIIE  HUCIONB3YIOT
(uHAHCOBBIE phIYaru: OOJBIIMHCTBO IITATOB CETOTHS
OKa3bIBAIOT IIKOJAM 3HAYUTENBbHYIO MOMOIIb B
JONIOJTHEHUE K MECTHBIM HAJIOTOBBIM ITOCTYILICHHUSIM.

O,I[HI/IM U3 TOCJIEACTBUM MECTHOI'O KOHTpPOJISI U
(bHHaHCI/IpOBaHI/ISI TroCyJapCTBCHHBIX IIKOJI CTaJio
HCPAaBCHCTBO MCKOY OoraTbIMH n 6C,Z[HBIMI/I
IOKOJIBHBIMH  OKpYI'aMHU. B OocCJICAHUE TIOodbl IIOJ
JaBJICHUEM CYIOB LITATOB M MPABO3AIIUMTHBIX TPYIIII
MHOI'M€ HITAThl NPCANIPUHAIN 1Iaru 1mo o0ecIeueHn 0
boiee CIIpaBCJIMBOI' O (I)I/IHaHCI/II)OBaHI/IH IMKOJBbHBIX
OKpPYT'OB HE3aBUCHUMO OT YPOBHA JOXOZAO0B.



The federal government provides research and
support to ensure equal access and excellence
in education, along with funding student loan
programs and assistance to lower- income
students. Nevertheless, responsibility for
education remains primarily a state and local
enterprise. According to the U.S. Department
of Education, about 90 percent of the annual
expenditures for education at all levels comes
from state, local, and private sources.
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®deaepanpHOE MPaBUTEILCTBO MIPOBOJIUT
WCCICMOBAaHUS W OKa3blBaeT TMOMJCPKKY  JUIS
oOecrieueHnsT PaBHOTO JOCTya W HCIIOIB30BAHUS
MEPEIOBOr0 OMbITa B 001acTu 00pa3oBaHMs, a TAKKE
¢dbuHAHCHpYET MPOrPaMMBbI CTYJACHYECKUX KPEIUTOB U
MOMOTaeT yyaluMces U3 MaJlouMyux cemeil. TeM He
MeHee, OTBETCTBEHHOCTh 3a 00pa3oBaHHE OCTAeTCs B
MEepBYI0 OdYepenb 3a IITaTHBIMU M  MECTHBIMU
Biactsamu. [lo nanHelM MuHucrepcTBa 0O0pa3oBaHuUs
CIIIA, oxono 90 NpoOLIEHTOB €XErOIHBIX PACXOJ0B HA
o0pa3oBaHHE€ Ha BCEX YPOBHIX TPUXOIUTCS Ha
IITATHBIE, MECTHBIE W YACTHBIE HCTOYHUKH.



DIVERSITY

Schools in the United States have experienced
waves of immigration throughout their history,
and today American schools, like the larger
society they serve, are more ethnically diverse
than ever. In the early 20th century, children of
immigrant families — most from southern and
eastern Europe — flooded public school
systems in the Northeast and Midwest. Today
new immigrants continue to change the ethnic
composition of student populations, although
the largest numbers now come from Latin
America and Asia.

African Americans constitute about 17 percent
of the K-12 student population; Hispanics,
however, are becoming the largest single
minority group in public schools. It is not
uncommon to find schools, especially along
the East and West Coasts, where more than a
dozen different languages, from Arabic to
Vietnamese, are spoken at home by students of
foreign-born parents. As a result, the teaching
of English as a second language remains one
of education’s most important responsibilities.
Despite their decentralization and diversity,
public schools remain remarkably cohesive in
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PASHOOBPA3SUE

Ha npotspkennn Beelt cBoeit ncropun CoeqHEHHBIE
ITaTel mepexuBaNy BOIHBI UMMUTPAIIH, M CETOTHS
aMEepHKaHCKHE IIKONbI, Kak M Bce OOIIECTBO,
KOTOpOMY OHHM  CIyXar, 0Ooiee  3THHYECKU
pa3HooOpa3Hbl, yeM Korjpa-mub6o. B wawame 20-to
BEKa JIETH UMMHUTPAHTOB — B OCHOBHOM m3 KOxHOI 1
Bocrounoi EBpornbl - TIEPETIOTHIIIN
rocyaapcTBeHHble  mKkoinbl  CeBepo-BOCTOKa |
Cpennero 3amana. CeropHsi HOBbIE WMMHUIPAHTHI
MPOMOIKAIOT ~ M3MEHATh  JOTHHYECKUH  COCTaB
yyamuxcsi, XOTsS B TOCIETHHE TOAbl HanOOJBIIHI
HaIUIBIB TpUXOoAuTCs Ha JlaTHHCKYyI0 AMeEpUKy H
Asuro.

AdpoaMepHKaHIIbl COCTABIAIOT OKOJIO 17 mporeHToB
yuamuxcsi cucrembl K-12 (0T moaroToBHUTENBEHOTO
KJ1acca J0 BBITYCKHOr0); TeM HEe MeHee, KpYIHEeHIINM
MEHBIIMHCTBOM B  TOCYJApCTBEHHBIX  MIKOJAX
CTaHOBATCS JIaTUHOAMEpUKaHLbl. Hepeako MoHO
BCTPETHTh INKOJBI, OCOOCHHO Ha BOCTOYHOM U
3armaJHOM MOOEPEXbSIX, yJalluecs KOTOPhIX FOBOPST
noma Ha 10-15 pa3nuuHbIX si3bIKax, OT apaOCKOro 110
BbeTHAMCKoro. B pesynbrare  mpenopaBaHue
AHTJIMHCKOr0 Kak BTOPOTrO sI3bIKa OCTAeTCs OAHOM U3
Ba)XHEHIINX (QPyHKIMN 00pa30BaHMUS.

Hecmorpst Ha peueHTpanu3auuio U pasHooOpasue,
roCy/lapCTBEHHbIE IIKOJIbl YAWBUTEIBHO MOXOXHU B
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the ways they are run. A student transferring
from a school in California to one in
Pennsylvania or Georgia will find
differences no doubt, but the mix of academic
subjects will be largely familiar, despite the
fact that the federal government does not
mandate a national curriculum.

RISE OF THE PUBLIC SCHOOL

Public schools were unknown in the colonial
era, although several New England colonies
established “subscription schools” for those
who could afford to pay the fees. Harvard, the
first institution of higher learning in North
America, was founded in 1636 in
Massachusetts and, like all early colleges,
focused almost exclusively on religious
scholarship and classical languages — Latin
and Greek.

The “Common” School

The Northwest Ordinance of 1787, which
encompassed the present-day states of
Ohio, linois, Indiana, Wisconsin, and
Michigan, mandated that every new township
set aside one parcel of land out of every 36 for
a public — or what was then termed a
“common” — school. These were often simple
one-room buildings topped with a steeple,
celebrated in U.S. history as the iconic “little
red schoolhouse.” In 1820 Congress authorized
the collection of state education funds through
the sale of public lands.

In the first half of the 19th century, reformer
Horace Mann of Massachusetts launched an
influential campaign for using state taxes to
improve and support free common schools for
all children. According to writer Lawrence
Cremin, “The fight for free schools was a bitter
one, and for 25 vyears the outcome was
uncertain.”

By 1860, however, most states had adopted the

idea, mollifying protests against higher taxes
by giving local communities control over their
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TOM, KaK OHHM YHOPABJISIOTCS. YUEHHK, MEepeIIeannii
u3 mkonbl B Kanupopuuu B mkony B [lencunbBanuu
win J[>KopKuu, HECOMHEHHO, OOHAPYKHUT pazIudus,
HO Habop y4eOHbIX TmpenMeTroB  Oyaer B
3HAYUTENILHOM CTENEeHU TeM jKe, XOTA (enepaibHoe
MIPABUTETHCTBO HE TpeOyer eanHooOpas3us
00IEeHAlMOHATIBHOM Y4eOHOI TporpaMMal.

CTAHOBJIEHUE TOCYJIAPCTBEHHOU
HIKOJIbI

B konoHnanbHy0 310Xy roCcyJapCTBEHHBIX IIKOJ HE
OBLIO, XOTS B HECKOJIBKMX KOJOHMSIX HoBo# AHrimmu
UMENNCh IUIATHBIE IIKOJABI JUISL TEX, KTO MOT
NO3BOJINTH cebe miIaTuTh 3a oOyueHue. [apBapn,
nepBoe BbiclIee yueOHoe 3aBeneHue B CeBepHOM
Awmepuke, Ob1  ocHOBaH B 1636 romy B
Maccauycerce, 1 B HEM, KaK M BO BCEX CTapeHIINX
KOJUIe/DKAX, MOHayaly  MpPernoJaBaluCh  IOYTH
UCKIIIOUUTEIbHO OOTOCIIOBHE U KIIACCHYECKHE S3BIKH
— JIaTBIHb U TPEYECKHM.

«O01mas mKoJaa»

3akonomnonoxenne o CeBepo-3amnagHoil TEPPUTOPUH
1787 roma, neWCTBHE KOTOPOTO  OXBAaThIBAJIO
coBpemenHbie mTatel Oraito, Mnnunoiic, Uannana,
Buckoncud n MuunraH, mpeanuceBaio, 9ToObl BCe
HOBbIC HACEJICHHBIE MMYHKTHI BBIACISUIA KaxXIblid 36-i
3E€MENBHBIA yYaCTOK JJISI TOCYJAapCTBEHHOM — B TO
BpeMsI Ha3bIBaBIICHCs «00Mmei» — mKoibl. YacTo 3To
ObUIM  TIPOCTHIE OJHOKOMHATHBIE CTPOEHUS U3
KpacHOro Kupnuya ¢ OalleHKOH Cco IImujeM,
pomenmue B ucropuio CIIA kak «maneHbKas
kpacHas mmkona». B 1820 romy Konrpecc
CaHKIIMOHMPOBAI ~ cOOp  CpPEACTB  INITATOB  HA
o0pa3oBaHME 3a CYET MPOJAXH TOCYIAPCTBEHHBIX
3eMellb. B meproit monoBuHe 19-ro Beka
pedopmaTop Xopac ManH u3 Maccadycerca Hadaj
KaMIIaHUIO 33 UCMOJIb30BAHUE IITATHBIX HAJIOTOB JUIS
yAy4dIIeHUsT H TONJCPKKH paboThl OecIulaTHBIX
obmux mkois s Beex aered. [lo cnoBam nucarens
Jlopenca Kpemuna, «bopr0a 3a OGecruiaTHple IIKOJBI
ObLIa 0KECTOYEHHOM, U B TEUEHUe 25 JIET ee UCXO]
OCTaBaJICS] HEOMPEAEIICHHBIM.

Opnako k 1860 rTomay OOJNBIIMHCTBO IITATOB

INPpUHATIA 3Ty HUWACKO, CMAT'YUB IPOTECThBI IIPOTHUB
MOBBIICHUA  HAJIOroB TEM, 4YTO HPCIAOCTaBHIIN
11



schools. The principle of publicly funded free
education under local control had taken root in
American society.

Land for Colleges

The Morrill Land Grant Act, enacted during
the U.S. Civil War in 1862, employed the
same mechanism of selling public lands to
establish colleges for agriculture and industry.
Today these land-grant schools, constituting
some of the largest and most influential state
universities in the country, offer a full range of
liberal arts and professional programs at both
undergraduate and graduate levels.

Today there are 106 land-grant colleges.

Frontier Schools

On the western frontier, settlers sought to
build schools almost as soon as they
established new towns. Congress, in fact,
required territories to offer free public
education to all before they could be
considered for statehood. “Schools became
important civic amenities that could draw
settlers,” says historian Kathryn ~ Sklar in the
book School.

But frontier schools faced far different
challenges than urban schools, chief among
them an acute lack of teachers. Catherine
Beecher, sister to Uncle Tom’s Cabin author
Harriet Beecher Stowe, led a successful
campaign to promote women teachers as a
“civilizing force” in the West. These women
faced the hardships of the frontier equipped
with little more than their belief in the calling
of education and a series of popular textbooks
tailored for western schools, called McGuffey
Readers. These textbooks interspersed lessons
in reading and arithmetic with “moral tales”
designed to build character.
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MECTHBIM COOOILECTBAM IPABO YIPABICHUS CBOMMH
mkojgamMu. IIpuHIMN «OecriaTHOro oOpa3oBaHHS C
FOC}’IIapCTBeHHLIM q)HHaHCPIpOBaHI/IeM, HO moa
MECTHBIM KOHTPOJIEM» YKOPEHHJICS B aMEPHUKAHCKOM
00I1IECTBE.

Ilepenaua ¢enepanbHbIX 3eMelib AJIs1 CO3AAHUSA
KOJLIeIKel

3akoH Moppuiuia, npuHATeIA B 1862 roxy, Bo BpeMs
I'paxxnanckoit Boiinsl B CIIIA, ncnonb3oBan TOT ke
MEXaHU3M NPOAAXKU TOCYAapCTBEHHBIX 3E€MeJb st
YUPESKICHUS KOJUIEIDKEH, KOTOpbIE TOTOBHJIM OBl

CIICOHuaJInuCTOB AJId  CCJIIBCKOI'O XO034HCTBA U
IMPOMBIINUICHHOCTH. Hrine 9THU CJIBHA-TPAHT
KOJUICKKW», KaK HX HAa3bIBAIOT 110 Tpaauluu,

BKIIIOYAIOT B cebd KpynHedmme u Haubosee
BIIUSITENIGHBIC YHUBEPCUTETHI INTATOB, T/I€ TOTOBST
Kak 0OakamaBpoB, TaKk M MarkucTpoB IO BCEM
T'yMaHUTAPHBIM U TEXHUYECKIM HayKaM.

B nacrosmee Bpems B CLIHA cymectByer 106 moHI-
rpanT BY3oB.

[IxoabI HA «IUKOM 3amaae»

Ha 3amagHbpIX rpaHMIax IOCEIEHIbl CTPEMUIIKCH
CTPOMTH IIKOJNBI, KAaK TOJbKO OCHOBBIBAJINM HOBBIE
ropona. bomee Toro, Konrpecc o00s3a1 HOBBIC
TEPPUTOPUHN  TIPEIOCTABIATH BCEM  OECIIaTHOE
rOoCyJapCcTBEHHOEe  OoOpa3oBaHHe,  CAEIaB  3TO
YCIOBHEM MX IIPU3HAHUSA B KadecTBe mrTarta. «lIIkombr
CTal  BaXHBIM  OOIIECTBEHHBIM  JOCTOSHHEM,
KOTOPOE IPUBJIEKATIO IOCENEHIIEB, —IUIIET UCTOPUK
Koarpun Cxnap B kaure «llIkomnay.

Ho »Tu «mipurpaHuyHbIe» IMIKOJBI CTAJIKHUBAIUCH C
COBEpIICHHO MHBIMH IpoOJIeMaMH, YeM TOpOJICKUe, U
IJIABHOM M3 HUX ObLIa OCTpas HEXBaTKa y4YHUTEIEH.
Kotpun buuep, cectpa aBtopa «XMKUHBI 914
Toma» 'appuer budep-Croy, Bo3riiaBmiia yCreurHyo
KaMIIaHUIO 32  [IPU3HAHME  JKEHIUMH-yYUTEIeH
«UMBWIM3YIOIIEH cuiioi» Ha 3amaie. OTU KEHILUHBI
CTAJIKUBAJIUCh C CYPOBOM JKU3HBIO IIOIPAaHUYbS,
BOOPYKEHHBIE JINIIb BEPOl B 00pa3oBaHuE U cepueit
HOMYJISPHBIX y4eOHHKOB, BBIIYCKaBILINXCS
CHEIMAIbHO JUIsl 3alaJHbIX IIKOJ IOJ Ha3BaHUEM
«Xpecromatun  Makrappu», B KOTOPBIX YpPOKH
YTEHUS U apudmeTuku NepeMexaInch
HPABOYUYUTENbHBIMU UCTOPUSMH, PEJHA3HAYEHHBIMU
Juid (hOpMUPOBaHUS XapaKTepa.
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Urban Immigrants

Public schools grew with the steady influx of
immigrant schoolchildren, largely from
Europe, but with significant populations of
Chinese and Japanese on the West Coast and
Mexicans and Latin Americans in the
Southwest. Each of the successive waves of
immigrants challenged not only the
capacity but the aims and organization of the
American educational system as it coped with
unprecedented numbers of new students.

The challenge of assimilating and educating
children from vastly different backgrounds
and languages was especially acute in the
major destination cities for immigrants —
whether Irish, Germans, and
Scandinavians in the mid-19th century, or
eastern and southern Europeans in the peak
immigration years of the 1890s through the
1920s.

Urban schools could be grim and overcrowded
places, but as recounted in the Public
Broadcasting Service (PBS) book School, “So
powerful was the lure of education that on a
day after a steamship arrived, as many as 125
children would apply to one New York
school.”

Even so, estimates are that, with unrestricted
child labor, only about 50 percent of children
attended school at all, and the average period
of time was five years.

The growth of public schools in this period
was enormous — from 7.6 million students in
1870 to 12.7 million by the end of the 19th
century. The United States, according to the
book School, “was providing more
schooling to more children than any other
nation on earth.”

As scholar and educational historian Diane
Ravitch writes in  School: “The American
school system’s readiness to provide social
mobility to low-income students was truly
remarkable; its efforts to assimilate newcomers
into American society were largely successful.
These were the enduring accomplishments of
the American public school.”
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I'opoackue MMMHIPaHThI

l'ocymapcTBeHHBIE — IIKOJBI  POCIM IO Mepe
IOCTOSIHHOT'O NTPUTOKAa UMMUI'PAHTOB, B OCHOBHOM M3
EBpoInbl, HO TaKK€ 3HAYUTEIILHOIO YNCIA KATANLEB U
ATIOHLIEB Ha 3alaJHOM I0OepeXbe U MEKCHKAHIIEB U
JaTHHOAMEPUKAHLEB Ha I0ro-3amaje crpansl. Kaxnas
NOCJIEAYIOIIas BOJIHA MMMUIPAHTOB Opocasia BBI30B
HE TOJBKO BO3MOXHOCTSM, HO M ILEIIM U
OpraHu3alMi aMEepUKaHCKOW CHCTeMBbl 00pa3oBaHUs,
IBITABIIEHCS  CHOPaBUThCS € OeclpeneNeHTHbIM
KOJIMYECTBOM HOBBIX YYaIIIMXCS.

[IpoGnema accumwisinuu u  oOydeHHs JAeTell U3
COBEpIICHHO PAa3HBIX CJIOEB OOILIECTBA M S3bIKOBBIX
cpen — Oyab TO UpJAH/IBI, HEMIBl U CKaHIWHABHI B
cepequHe 19-ro Beka WM BBIXOAUBI U3 CTpaH
Bocrounoii n FOxxHo#1 EBponsl Ha MMKe UMMUIpaLy
¢ 1890-x o 1920-e roap! — Obl7Ia 0COOCHHO OCTPOH B
OONBIINX TOPOAX, TA€ 0CEAATH UMMHUTPAHTHI.

['oponckue  IIKOMBI ObUTM  MpayHBIMU "
MIEPETIOTHEHHBIMU, M BCE )K€, KaK PacCKa3bIBaeTCs B
KHUTE «koma», BBITYIIEHHOU Cryx60it
0O0IIECTBEHHOTO BEIIAHUS (PBYS),

«[IpuBnekarenpHOCTH 00pa3oBaHMs OblJIa TaK BEIINKA,
YTO B JIIOOOW JCHB Cpa3y MOCie MPUOBITHS Mapoxozia
C UMMUIPAHTaMM, B OJHY HBIO-MOPKCKYIO IIKOIY
MOIJIO 3amucarhbest 10 125 merei».

Tem He MeHee, N0 HEKOTOPHIM OIEHKaM, IpU
OTCYTCTBMH OTPAaHMYECHUN Ha JETCKUN TPYHA TOJIBKO
okoio 50 TMpOIEHTOB meTell BOOOIE IOCEIATH
MIKOJIY, U CPEOHUU CPOK OOYYEHHUsS COCTABIISI IATh
JeT.

Poct uncna rocyaapCTBEHHBIX IIKOJ B 3TOT MEPHOL
OBUT OrpOMHBIM — ¢ 7,6 MutH y4amuxcs B 1870 romy
no 12,7 mnn k koHny 19 Bexa. Coenunennsie [ItaTer
«IIPEeJOCTABISLIN IIKOJIbHOE 00pa3oBaHue B OOIbIIEM
o0beMe U OonplieMy 4YHCITYy JAeTeil, 4yeMm robas
Jpyrasi CTpaHa MHpay.

Kak MUIIET UCCIIEIOBATENbHUIIA HUCTOPUU
obpazoBanusi [laiian PaBuu B kHure «lllkomay,
«"OTOBHOCTh aMEpPHKAHCKON IIKOIBHOM CHUCTEMBI
00ecreYnTh COATBbHYI0 MOOMIBHOCTD YUaIIUMCS U3
OenHBIX ceMell Obula NMOMCTUHE 3aMeyaTeNbHOM; ee
yCUJIUSL 1O AaCCUMWJISALMUM BHOBb HPUOBIBIIMX B
aMEpUKaHCKoe O0OUIecTBO ObLIM B 3HAYUTEIBHOU
CTENEHHU YCHEMHbIMU. OTO OBUIM HENpexoJsliue
JOCTMKEHHMSI ~ aMEpPUKAaHCKOM  TocynapCTBEHHOM
IIKOJBI».
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EDUCATIONFORALL

By the mid-20th century, the ideal of universal
education from kindergarten through high
school had become a reality for substantial
numbers of Americans.
But certainly not
nation’s racial minorities.

for all, especially the

Segregation

The largest exception to the growing inclusion
of U.S. public education was African
Americans. Before the U.S. Civil War (1861-
1865), southern slaves not only had little
access to education but could be punished for
learning to read.

With the end of slavery, black Americans in
the South lived largely segregated lives.
Education was no exception, despite the
establishment of schools by the Freedmen’s
Bureau and others to meet the demand for
what black  educator Booker T. Washington
called “an entire race trying to go to school.”
Segregated schools, upheld in an 1896
Supreme Court decision under the doctrine of
“separate but equal,” became the practice in
17 southern and border states into the 20th
century.

Even so, estimates are that black literacy in the
decades following the Civil War jumped from
5 percent to 70 percent.

Outside of the South, the principal issue was
one of population and housing patterns that
resulted in de facto segregation of black and
white students. As wurban areas became
concentrated with African Americans, city
school systems developed into predominantly
minority enclaves surrounded by largely white
suburban schools
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OBPA3ZOBAHME JUIA BCEX

K cepemune 20-ro Beka wuuean  BceoOLIEro
oOpa3zoBaHHs OT IOATOTOBUTENBHOIO Kjacca [0
CTapIIMX  KJIACCOB  CpelHed  MIKOJBl  CTall
PEaTbHOCTBIO JUIs 3HAYUTENIBHOIO qucia
amepukaHueB. Ho, koHe4HO, He Ul BCeX, OCOOEHHO
JUIA paCOBBIX MCHBIIIMHCTB.

Cerperanusi

CaMbiM  OONBIIMM HCKIIOYEHHUEM €3 PACTYIIETO
OoXBaTa TrocydapcTBeHHbIM oOpasoBanuem CIIIA
obun appoamepukanibl. Jlo ['paknaHckoil BOWHBI B
CIIA (1861-1865) B roKHBIX mITaTax paObl HE
TOJIBKO HMEIM KpaWHEe OrpaHW4EeHHBIA JOCTYI K
00pa30BaHUIO, HO U MOTJIHM OBITh HaKa3aHBI 32 TO, YTO
Hay4YUJIMCb YUTATb.

C ynpaznHeHneM padCTBa YEPHOKOKHE aMEPUKAHIIBI
Ha lOre Benn B OCHOBHOM HM30JUPOBAHHYIO >KU3Hb.
OO6pa3oBanue He OBUIO MCKIIOYEHHEM, HECMOTpPS Ha
co3zanue IKon biopo mo gemam 0cBOOOKIEHHBIX H
JPYTMMH ~ OpPraHU3alMsIMH A YAOBJIETBOPEHMS
cripoca Ha TO, 4TO YepHOKOXuiM memaror bykep T.
BammHITOH Ha3Baj «IIONBITKAMM ILIEJIOW pachkl CECTh
3a mapry». Pas3nenpHbple IIKONBI, YTBEPKIACHHbBIE
pemenuem BepxoBHoro cyaa 1896 roma B
COOTBETCTBMM C JOKTpuHOW «PasmenbHBIe, HO
paBHBIE», CTald TMPaKTUKOM B 17 IOXKHBIX H
MOrpaHUYHBIX MTaTtax K Hadanmy 20-ro Beka. Tem He
MEHee, 0 HEKOTOPbIM OLEHKaM, 3a JECSITHUIIETHS,
MOCJICIOBABIIINE 3a I'paxxmanckon BOWMHOM,
IPaMOTHOCTbH cpequ appoaMepruKaHIeB OACKOUNIA C
5 no 70 mponienToB.  3a mpeaenamu FOra ocHOBHOM
npoOieMoii ObUTO pa3ferbHOE MPOKHUBAHUE, KOTOPOE
npuBeino K (DaKTUYECKOW Cerperandd YepHbIX W
Oenpix cryaeHToB. [lo Mepe pocra KOHIEHTpanuu
appoaMepUKaHCKOTO  HAaceJIeHHWs B  ropojax
IIKOJbHBIE CUCTEMBI 3TUX PaillOHOB MPEBPATUINCH B
aHKJIaBBbI MEHBIINHCTB, OKpY)KEHHBIE
MPEUMYILECTBEHHO OenpIMu IPUTOPOTHBIMU
HIKOJaMH.
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BROWN V. BOARD OF EDUCATION

African Americans challenged segregation
throughout the nation’s history with little
success until school integration became
central to the civil rights movement of the
1950s and 1960s.

In 1950, after years of careful preparation, the
nation’s oldest civil rights organization, the
NAACP (National Association for the
Advancement of Colored People) recruited 13
black parents in Topeka, Kansas, who
attempted to enroll their children in their local
schools. The NAACP sued when they were
turned away, and by the time the Brown v.
Board of Education case reached the Supreme
Court, it had been consolidated with similar
cases from three other states and the District of
Columbia.

In a unanimous 1954 decision, the Court
declared, “Separate educational facilities are
inherently unequal.”
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[{ afy esniepeiis
, HGH COURT BANS

EGREGATION IN
wnLip SEHOOLS
- ‘ﬂ

BPAYH INPOTHUB COBETA 110
OBPA3ZOBAHUIO

AdpoamepukaHIlpl OOpOJMCH C cerperamueii Ha
MPOTSIKEHUH BCEW WCTOPUU CTPAHBI, HO YCIIEXU dTOU
O0OppObI  OBUTM  HEBENWKH, TIOKa  IIKOJbHAs
MHTETpaIys He CTala TJIaBHBIM 3JIEMEHTOM JIBUKECHUS
3a rpaxkaanckue npasa 1950-x u 1960-x ronoB.

B 1950 romy, mocine MHOTMX JieT TIIATEIHHOU
NOATOTOBKH, CTapelinas B CTpaHE OpraHM3alus IO
3amute rpaxkaanckux npaB NAACP (HamuonansHast
accolManusl 1O YIYYHICHHIO MOJOKEHHUS IBETHBIX
JOJIel) TpUHSATA B CBOM PsiAbl 13 YepHOKOXKHX
poouteneit B Tomeke, mrar Kanzac, Kotopsie
HOMNBITAINCH 3alMCaTh CBOMX JETe B MECTHbBIE
mkonbl. Korpga onn nonyuuium otka3z, NAACP nomana
B CyIl, U K TOMY BpeMeHH, Korja zeno bpayH nmpotus
CoBera mo o0OpaszoBaHuI0 JounUI0 A0 BepxoBHOro
Cyaa, OHO ObUIO OOBEAMHEHO C AaHAJOTHYHBIMU
JIeTIaM1 U3 TpeX APYruX MTaToB U okpyra KomymoOusi.
B emunornacaom pemenun 1954 roma BepxoBHblit
Cyn nocranoBuil: «Pa3nenbHble yueOHbIE 3aBEICHUS
10 CBOEH CYTH HEPABHbI».

Kanszac u npyrue morpaHvuHble IITAThI BBITOJHUIN
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Kansas and other border states complied with
the decision, but the South defied the Court in
a campaign called “massive resistance” that
resulted in an ongoing confrontation between
the state and federal governments.

The integration of Little Rock Central High
School in Arkansas in 1957 required the
dispatch of U.S. Army soldiers, and when
black student James Meredith enrolled in the
University of Mississippi, it triggered
widespread rioting. Southern resistance to
school integration didn’t end in many parts of
the South until the years following passage of
the Civil Rights Act of 1964 and the Voting
Rights Act of 1965 under President Lyndon
Johnson.

Equally important to the cause of integration
was the first significant infusion of federal
funds into public education through Title
| of the Elementary and Secondary School Act
of 1965, which has since provided billions of
dollars in aid to school districts with poor and
disadvantaged children. Only schools that
could demonstrate that they didn’t practice
racial discrimination were eligible for Title 1
funding.

Racial imbalances persist in many public
schools, however, as a result of residential
patterns and the concentration of minorities in
urban areas. An ongoing study by Harvard
University has found that racial segregation
has increased in a number of states with high
minority populations, affecting many poorer
Hispanic students as well as African
Americans.

By contrast, Asian Americans are the minority
group most likely to attend racially mixed
schools.

The lesson is that although American
education remains committed to principles of
equality, it often falls short of that goal in
practice.
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310 pemenue, HO IOr Gpocun Be3oB Cyay B Xxone
KaMIIaHUU «MacCOBOTO COIPOTHUBIICHUS», KOTOpas
npuBeira K JIONrOM  KOH(QPOHTALMU  MEXIY
NPaBUTEILCTBAMU  IITaTOB U (eaepaabHbIM
IIPAaBUTEILCTBOM. Wurerpanus IlenTpanpHOl
cpenneir wmkonbl Jlutn-Poka B Apkanzace B 1957
roxay norpeboBana ornpaBku coiaar apmuu CILIA, u
xoraa adpoamepukanen /xeiimc Mepenut noctymnuin
B YHuBepcureT MUCCHCHIIM, 3TO BBI3BAJIO MACCOBBIE
6ecniopsiikd. CoNpoTHBIIEHHE 0KaH HMHTErpaluu B
HIKOJIE HE MpeKpamaiock BO MHorux dactsax IOra
€lle MHOro JIeT TII0ci€ MPUHATHS 3aKkOHa O
rpaxaaHckux mnpaBax 1964 roma u 3akoHa 00
n30uparenbHbIX npaBax 1965 roma mpu mpesujeHTe
Jluanone /[xoHCOHE.

He meHee BaXkHBIM sl Jlela WHTETpAIHM  OBLIO
MepBOe 3HAUMTENBHOE BIOXKEHHE (emeparbHbIX
CpPEICTB B TOCYHapCTBEHHOE O0Opa3oBaHUE B
cootBercTBUH ¢ Paszaenom I 3akoHa o HaganbHOH M
cpenHeil mkoine 1965 roma, KOTopelii ¢ Tex mOp

NPEJOCTaBUI ~ MWUIMApAbl  JOUI. B IOMOIIb
MIKOJIBHBIM ~OKpyraM ¢ JeTbMH W3 O€IHBIX H
MaJIOUM YIIINX CEMEN. IIpaBo Ha 3TO
¢uHaHCHMpOBaHKE,  BBLAETIEMOE 1O  JaHHOMY

IMOCTaAHOBJICHUIO, UMEJIN TOJIBKO T€ MIKOJIbI, KOTOPLIC
MOINIM O0Ka3aTb, 4YTO B HHX OTCYTCTBYCT pacoBasd
JUCKpUMHHaI WA,

OngHako BO MHOIMX TIOCYJApCTBEHHBIX —HIKOJaX
COXPaHSTCA pacoBble JUCTIPONOPLIUH,
00yCTIOBIICHHBICE OCOOCHHOCTSIMH TIPOKUBAHHS |
KOHIIEHTpaleld MEHBIINHCTB B TOPOACKHX palOHAX.
[IpoBogumoe B Hacrosmee Bpemsa [‘apBapackum
YHUBEPCUTETOM  HMCCIEJOBAHME  IOKAa3ajo, 4TO
pacoBasi cerperanys ycUIWIach B psAlie LITaTOB C
OOJIBILIUM KOJMYECTBOM >KUTEJIEH, MPUHAAISKALIUX K
MEHBIIMHCTBAM, HETATUBHO OTPA3UBIIMCHh HA MHOTUX
UCIIAHOS3BIYHBIX YUYaAIIUXCSd M3 Majl000eCIIeYeHHBIX
ceMei, a Takke appoaMepruKaHIIEB.

Hamporus, amepukaHiibl a3MaTCKOr0 MPOUCX 0K ICHHS
SIBIISIIOTCSI. MEHBITMHCTBOM, KOTOPOE C HamOOIbIIeH
BEpPOSATHOCTBIO  OyAeT  mocemarb  LIKOJIbI  CO
CMEILIAaHHBIM B PacOBOM OTHOIIEHWHU KOHTUHI€HTOM
yyammxcsi. YPOK COCTOMT B TOM, 4TO, XOTS
aMEpPUKAHCKOe oOpa3oBaHue MO-TIPEKHEMY
IPUBEPKEHO MNPHUHLMIIAM DPABEHCTBA, HA IPAKTHUKE
OHO YacTO HE JOCTUTAET 3TOM LEIH.
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Bilingual Education and Assimilation

The legacy of Brown and its principle of equal
access for all served as a model for other racial
minorities, as well as for women and the
disabled.

Hispanics often found themselves in
segregated, poor schools, and, in fact, a little-
known 1947 court decision ended separate
schools for Spanish-speaking students in
California.

The language question remained, however:
whether to place students in English
immersion programs or in bilingual classes
where students continue to use their native
language, typically Spanish, while also
learning English.

The question of bilingual education is an old
one and reflects a continuing debate over
whether the United States should be seen
primarily as a melting pot, emphasizing a
common identity, or as a mosaic, with clearly
defined cultures and backgrounds.

Bilingual proponents contend that students can
keep up academically in their native language
and transition to regular classes when they
have learned English. Advocates for English
argue that a bilingual approach only slows
down mastery of English and prevents students
from joining the mainstream culture.

Many school districts adopted bilingual
approaches in the 1960s and 1970s, but their
popularity has waned along with lack of
funding. In recent years, the typical pattern is
to designate students as “English Language
Learners” and place them in regular English
classes, supported by specialists in teaching
English as a second language. About 3.7
million, or 8 percent of all students, receive
special English language services, according to
the U.S. Department of Education.
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JBysi3bIuHOE 00pa30BaHUe U ACCUMUJIS LM

Hacnengue npenma bpayn mnporuB Coera 1o
00pa30BaHUIO M €ro MPUHIMII PABHOIO AOCTYMA JUIS
BCEX MOCIYXWIH 00pa3loM sl JIPYTUX PpacoBBIX
MEHBIIMHCTB, a TaKKe I KEHUIMH M JIoAeH ¢
MHBAJIUIHOCTBIO.

JlaTuHOAMEpUKAHIBI ~ 4YacTO  OKa3bIBAINCh B
CerperupoBaHHBIX, OCTHBIX IIKONAX, U, MO CYTH, C
CerperupOBAHHBIMU MIKOJIAMHU JJIS1 MCIIAHOA3BIYHBIX
yuamuxcss B KamudopHum ObU10O MOKOHYEHO ¢
MPUHITAEM MAJOM3BECTHOTO perieHus cynaa ot 1947
roja.

OpHako S3BIKOBOH BONPOC OCTAJCS, a WMEHHO:
o0y4yaTp 1M Yy4YallMXCcs METOJOM HOrpyKeHHs (C
UCTIOJIb30BAaHUEM Ha 3aHATHSX TOJBKO AHTIUICKOTO
A3bIKA) MM Pa3pelInuTh YyYalluMcs I10JIb30BaThCs
POAHBIM  SI3BIKOM, KaK IMPaBHUJIO, HCHAHCKUM,
OIHOBPEMEHHO U3y4asl aHIJIMHUCKHAMN.

Bornpoc o0 1Bys3pIMHOM 0Opa30BaHWUU  SIBIISIETCS
HEHOBBIM U OTPa)KaeT HEMPEKPAIIAIONIUECS CIIOPBI O
TOM, cienyer Ju paccMarpuBarh CoeqUHEHHbIE
[IITaTel B IEpBYIO OYepenp KaK IUTABUIBHBIN KOTEI, B
KOTOPOM pOKAaeTcsi o0Iias HACHTUIHOCTb, WIH Kak

MO3aWKy pa3HbIX KYJIbTYp U  HallMOHAIBHBIX
0COOEHHOCTEN.
CTOpOHHUKH JIBYS3BIUUS YTBEPIKIAIOT, 4yTO

MIKOJILBHUKA MOTYT HpPOJOJDKAaTh y4eOy Ha POAHOM
SI3BIKE M TIEPEXOJUTh Ha OOBIYHBIN (hopMaT 3aHATHH,
KOrJa B JOCTAaTOYHOM Mepe BBIyYaT AHTJIUUCKUU.
3alUTHUKKA ~ AHIJIMHACKOTO  si3bIKa  OOyd4eHus
YTBEP)KIAIOT, YTO JBYS3BIYHBIM IOAXOJ TOJIBKO
3aMeyIsieT OBJIAJIEHUE aHTIUICKUM U MPHOOLICHHE K
KyJIbTYpe MEHHCTpHUMA.

B 1960-x u 1970-x romax MHOTHE IIKOJILHBIE OKpyra
NPUHSUIN ABYSI3BIYHBIN MTOAXOM, HO €r0 HONYJISIPHOCTh
nongia Ha yObUIb BMECT€ C  YMCHBIICHHEM
¢uHaHcupoBaHus. B mocnemHWe TOIBI TUIUYHOM
MOJIETIbIO  SIBJsIeTCST O00O3HAYeHHME YYaIIMXCS Kak
«U3YYAIOUIMX AHTIMHCKUN SI3BIK» U MX OOy4yeHHe B
paMKax OOBIYHBIX 3aHATHH IO AHTJIMHCKOMY SI3BIKY
npy TOAJEPIKKE IMPErojaBaTeNel aHTIMHCKOro Kak
BTOpOro s3epika. [lo pmaHHeIM  MuHuUCTEpCTBa
obopazoBanus CIIA, okomo 3,7 wmmH, wm 8
NPOILIEHTOB BCEX YYALIUXCS, MOTYYalOT CleUAIbHBIC
YCIYTH 10 U3YYEHHIO aHTIUHCKOrO S3bIKA.
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Women and Title I X

The campaign for equal rights for women in
education focused primarily on colleges and
universities. The result was Title IX, a 1972
amendment to the Higher Education Act that
banned discrimination on the basis of gender in
higher learning. As a result, women’s
enrollment in traditionally male professional
programs such as medicine, law, and
engineering increased markedly.

The most public controversy over Title IX,
however, has concerned athletes and whether
the law unfairly harmed men’s collegiate
sports programs. The issue has been a subject
of furious debate in political and sports circles.
Proponents cite the profound impact of Title
IX in opening up academic as well as athletic
opportunities for girls and women. Opponents
argue that the law has become little more than
a quota system that harms the interests of both
men and women.

Mainstreaming

Advocates for disabled and “special needs”
students also drew upon the model of the civil
rights movement to call for fuller inclusion of
these students in regular classrooms and school
activities, a process termed ‘“mainstreaming.”
They argue that studies show that placing
physically and mentally disabled  students in
regular classes for at least part of the day

results in higher academic achievement,
greater self-esteem, and improved social
skills.

A 1975 law, now known as the Individuals
With Disabilities Education Act, calls for all
children with disabilities to receive “a free
appropriate public education.”

The law requires schools to prepare an
individual education plan, or IEP, for each
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Kenmmnuenl u Pazgen IX

Kammanus 3a paBHBlE @paBa KEHIIMH B cdepe
oOpazoBaHus ObUla OpHUEHTHpPOBAHA B IIEPBYIO
odepeib  Ha  KOJJIEKM U YHUBEPCHUTETHI.
Pesynbrarom cran Paszgen IX, nonpaska 1972 roga k
3akoHYy O BBICHIEM OOpa30BaHUU, 3alpeIlaroas
JUCKPUMHWHAIIUKO TI10 IMPU3HAKY I110J1a B BbICHIUX

yueOHBIX 3aBelleHUsIX. B  pesympraTe 3aMeTHO
BO3POCIO YMCJIO JKEHIIMH, OOY4YalomMXCs 110
TPaIUIIMOHHO MYKCKHM npohecCuOHaTHLHBIM

IporpaMmam, TakuM Kak MeJWIUHA, FOPUCIIPYACHIUS
U MHXXEHEPHOE JIEIO.

HauOonee macmTaGHBI — CIIOp, CBS3aHHBIA €
Paznenom |X, kacancs CHOPTCMEHOB M TOrO, HE
CKa3aJics JM JaHHBIH 3aKOH OTPULATEIbHO Ha
BY30BCKHX CHOPTHUBHBIX NpOrpamMMax Uil MY>KYHH.
DTOT BOMPOC CTall MPEMETOM SIPOCTHBIX 1e0aTOB B
HNOJIUTUYECKUX U CHOPTHUBHBIX Kpyrax. CTOpOHHUKH
ropopsaT, 4ro Pasmen IX mo cyrw OTKpBII IIMpPOKHE
BO3MOXXKHOCTH JUIS JIEBYIIEK M JKCHIIMH B ydebe u
cnopre. IIpOTUBHUKH yTBEPkKAAIOT, YTO 3aKOH CTall
He Oosee uYeM CUCTEMOH KBOT, KOTOpash HAaHOCHUT
yiep0 HHTepecaM Kak MY)KUMH, TaK U )KEHILUH.

BrJiroyenne B 001mii nmpouece

3alUTHUKKA TPaB y4yalUuXcs C WHBAIUAHOCTBIO U
«0cOoOBIMH TIOTpeOHOCTAMIY» (yCTapeBIIMA B HAIlu
OHU TEpPMHUH) TaKKe  HCIONb30BAJIM  MOJEIb
JBIDKEHUS 3a TpakJaHCKKE TPaBa, YTOObI MOOYANUTH K
Ooree TONHOMY BKJIIOUEHHIO JTHX Y4YalllUXCS B
OObIYHBIE Yy4eOHBIC 3aHATHUS W JpPYrHe IIKOIbHBIE
meporpuatusi. [1o uX yTBepKIeHUsIM, HCCIEIO0BAHUS
MOKa3bIBAIOT, 4YTO MPHUCYTCTBHE  YYaIlIUXCA C
0COOEHHOCTSAMH ~ (PU3MYECKOTO W YMCTBEHHOI'O
pa3BUTHs Ha OOBIYHBIX 3aHATHAX, IO KpalHEH mepe,
yacTe  JHS, TPHUBOAUT K  OojJee  BBICOKOM
yCIIEBAEMOCTH,  TIOBBIIICHWIO  CAMOOLCHKH U
COBEPIICHCTBOBAHUIO COITUAIBHBIX HABBIKOB.

3axkon 1975 roma, HeIHE M3BECTHBIM Kak 3akoH 00
0o0pa3oBaHMU JHII C HMHBAJIUIHOCTBHIO, MPU3BIBAET
naTh BCEM JETAM c UHBAIUIHOCTBIO
«COOTBETCTBYIOIIEe OecCIIaTHOE TrOCyIapCTBEHHOE
oOpa3oBaHue». 3akoH TpeOyeT, 4YTOOBl IIKOJIBI
COCTABIISUTM HMHIMBHUIYAIbHBIA IJIaH OOYyYeHHs IS
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disabled child and to place the child in the least
restrictive classroom settings possible.

The law has enjoyed widespread support,
although the costs of implementation have
grown rapidly. Much of the overall  increase
in spending for public education in recent
years can be attributed to the costs associated
with providing an accessible, equitable
education for children and adolescents with
physical and mental disabilities.

According to recent figures, U.S. public
schools are educating about 6.1 million
special-needs children. The most common
learning disability is speech and language
impairment, but special needs can include
disabilities as a result of mental retardation,
emotional disturbance, or physical problems.

Native American Schools

One of the few exceptions to the direct
involvement of the federal government in
education is that of Native Americans. The
federal administration of Indian schools
reflects the special relationship between the
government and the semi-sovereign tribes of
American Indian and Native Alaskan peoples
that is embodied in both laws and treaties.

The first exposure of American Indians to
formal schooling often came through
missionaries and church schools, where the
emphasis was less upon academic instruction
than religious  conversion and becoming
westernized in manner and dress.

As the frontier moved west in the 19th century,
many of these church-run schools were
gradually replaced by those operated by the
federal government’s Bureau of Indian Affairs.

The policy of these schools was to assimilate
Native Americans into the mainstream by
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KKJIOTO YYaIerocss ¢ WHBAJIMIHOCTHIO U CO3/1aBaIH
JUIs peOeHKa B KJjlacce HaWMMEHEE OrpaHHYMTEIbHBIC
YCIIOBHSI, KOTOPBIE TOJHKO BO3MOKHBI.

3aKOH TONYy4YWsd IIUPOKYIHO  TMOJACPKKY, XOTS
CTOMMOCTh €r0 pealu3anuu ObICTPO Hapacraia.
3HauuTeNbHas YacTh OOIIET0 yBEMUYECHUS 3aTparT Ha
roCy/lapCTBEHHOE 00pa3oBaHUE B TMOCJIEIHUE TOJbI
MOXET OBITh OOBSICHEHAa pacxo/aMH, CBS3aHHBIMH C

oOecrieueHHeM  JIOCTYIHOTO M CIIPaBEUIMBOrO
oOpazoBaHMs U1 JeT€d M IOAPOCTKOB €
0COOEHHOCTAMU  (PU3MUYECKOTO U YMCTBEHHOI'O
pa3BHTHSL.

CoryiacHO MoClIeTHUM JaHHBIM, B T'OCYJapCTBEHHBIX
mkoiax CIIIA obywaercs okxomo 6,1 MuH mereit c
WHBAJIMAHOCTEIO.  Hambonmee  pacmpocTpaHEeHHOM
npoOieMoi SBJISETCSl HapyLIeHHe peuu M s3bIKa, HO
ocoOple TOTPEOHOCTH MOTYT BKIIOYAaTh B ceOs
WHBAJIMJHOCTb B PE3YJIbTATC 3aJICPKKH Pa3BUTHUA,
SMOIMOHAIBHBIX ~ PacCTPOMCTB WM  (PU3UYECKUX
OTKJIOHEHH.

I K0JIbI 118 KOPEHHLIX AMEePUKAHIIEB

OmHUM #W3 HEMHOTMX HCKIIOYEHHH W3 MPSIMOTo
yuactus (enepalbHOro IPaBUTENbCTBA B JIENax
o0pazoBaHMs SBISIIOTCA INKOJNBI JUII  KOPEHHBIX
amepukanneB. DenepanbHOe YIpaBiICHHE IIKOJIAMU
JUISL MHZICHIIEB OTpa)kaeT 0COObIE OTHOIICHUS MEXIY
NPaBUTEIECTBOM CTPAHbl U YaCTHYHO CYBEPEHHBIMU
IUIEMEHAMH aMEpPUKAHCKUX WHJICHWIIEB M KOPEHHBIX
HapoJoB  AJISICKM,  3aKpelUIeHHble  KaKk B
3aKOHOAATENbCTBE, TaK U B JOTOBOPAX.

[lepBoe 3HAKOMCTBO AMEPUKAHCKAX WHIACWUIIEB C
o(pUIMaTBEHBIM TIKOJBHBIM O0Opa30BaHUEM HEPEIKO
NPOMCXOAMIIO Yepe3 TOCPEACTBO MHCCHOHEPOB U
IEpKOBHBIX MmIKON. [lpm »>TOM ymop nenmancs He
CTOJIbKO Ha OOy4YeHHe, CKOJbKO Ha oOpalieHue B
XPUCTHAHCTBO M TNPHHATHE 3alaJHBIX CTaHIApTOB B
MOBEJICHUU H OJICIK/IE.

ITo mepe mpojBvkeHUs TpaHUIBI Ha 3amag B 19w
BEKE MHOTHE M3 THUX IEPKOBHBIX IIKOJ MOCTETICHHO
3aMEHSJINCEH IIIKOJAaMM, HaXOMSIIUMHCI B BEICHUH
bopo (denepanpHOro mpaBUTENBCTBA MO JAeNaM
WHOEHIIEB.

ITonuTuka STHUX MIKOJ 3aKiIOyYanach B TOM, YTOOBI
ACCUMUIINPOBATH KOPCHHBIX aMCPUKAHIICB, BKIIIOUYUTDH
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forcibly stripping them of their tribal culture.
Many Indians were educated in boarding
schools, often far from home, where they had
their hair cut and their native clothes replaced
and they were forbidden to speak their own
languages. The most prominent of these
boarding schools was the Carlisle School in
Pennsylvania.

A 1928 report spotlighting failures and abuses
in Indian education led to reforms and
increased financial aid known as the Indian
New Deal. Later, the civil rights movement
sparked a parallel Indian rights movement.
Over decades, the federal government reversed
policy and established an educational system
that seeks to provide modern skills and
knowledge while preserving the traditions and
culture of Native American peoples.

Today the Bureau of Indian Education
administers 184 elementary and secondary
schools, along with 24 colleges. These schools
are located on 63 reservations in 23 states
across the  United  States,  serving
approximately 60,000 students who represent
238 different tribes.
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UX «B OCHOBHOH INOTOK», HACUJIBLCTBEHHO JIMIIUB MX
COOCTBEHHOM KyJIbTYpbl. MHOTHE MHACHIIBI TOJTydaTu
oOpazoBaHUE BAAIM OT JI0Ma, B IIKOJaX-MHTEpHATAX,
A€ UM CTIPUIIM BOJOCHI, MEHSIM ONEXKAY Ha
€BPOIEHCKYI0 U 3alpelajldi T'OBOPUTh HAa POJHOM
A3BIKE.

CambIM H3BECTHBIM U3 TAaKMX WHTEpHATOB ObuIa
mkona Kapnaitn B [lencunbBanuu.

Hoxman 1928 ropa, BbIIBUBLIMM TNpOMaxud H
3moyrnotpebnennss B 00pa3OBaHWW [UISI HWHJICHIIEB,
npuBen K pedopmam M yBeNIWYEHHIO (DPMHAHCOBOM
MOMOIIM, YTO TOJYYMJIO HA3BaHUE «UHICHCKUM
Hogslii kype». ITo3xe oOiieHanoHaaIbHOe IBUKEHNE
3a TpaXTaHCKHME TIpaBa BBIBBAIO K IKU3HU
napajuleJIbHOE [BIKCHHME 3a IpaBa HHJICHIEB. 3a
HOCIIEAYIOIINE NECATUIIETUS dbenepanbHoe
NPaBUTENBCTBO HM3MEHMJIO TOIUTUKY W CO3JaJlo
cucrteMy 0Opa3oBaHMSA, KOTOpasi CTPEMUTCS 00ydaTh
COBpEMEHHBIM HaBBIKAM W 3HAHUSAM, COXPAHSS TMPHU
9TOM  TPaguIMd W KYJIBTYpy  KOPEHHBIX
aMEpPUKAHCKUX HapOJIOB.

Cerogass  bropo oOpasoBanmst i1 WHICHIICB
PYKOBOAUT JEATENHbHOCTHIO 184 HayalbHBIX U
CpemHUX KON W 24 Kolemked. DTu ydeOHbIE
3aBe/ieHus1 ecTh B 63 pesepBanusx B 23 mTarax Mo
Bceit Tepputopun CIIIA m HacumThiBaroT okoino 60
TBICSTY yYaIIUXCA, MPEJCTABISIONUX 238 pa3InuHbIX
TUIEMEH.

20



STRUCTURE OF U.S. EDUCATION

CTPYKTYPA OGFPASOBAHUA B

For someone from another country, the U.S.
educational system understandably appears
large and varied, even chaotic. Within this
complexity, however, American education
reflects the history, culture, and values of the
changing country itself. From a broad
perspective, the American educational system
can be characterized by its large size,
organizational structure, marked
decentralization, and increasing diversity.

Schools in the United States — public and
private, elementary and secondary, state
universities and private colleges — can be
found everywhere, and the United States
continues to operate one of the largest
universal education systems in the world. More
than 75 million children and adults were
enrolled in U.S. schools and colleges in the
2005-2006 academic year, according to the
National Center for Education  Statistics.
Another 6.8 million were employed as
teachers, teaching kindergarten through
college.

In addition, more than a million preschool
children from low-income families,
usually ages three and four, attend Head Start
programs designed to provide learning, social
development, and nutrition programs to ensure
that these preschoolers will be ready for school
at age five or six.

Public school enrollments grew exponentially
during the post-World War II “baby
boom” generation (usually defined as those
born from 1946 to 1964). After a drop-off in
the 1980s, enrollments have rebounded
strongly, largely as a result of growing
Hispanic populations, according to the latest
U.S. Census Bureau reports.
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CIIA

Jinig  Koro-ro W3 Apyrod  CTpaHbl  CUCTEMa
obopazoBanuss CIIIA 10 NOHATHBIM NpPUYUHAM
Ka)XeTcsi OONbIIOW M IECTpOM, Aaxe XaoTHUYHOM.
OpnHako B paMKax 3TOHW CIOKHOCTH aMEPHKAHCKOE
oOpazoBaHHE OTpakaeT HCTOPUIO, KYIbTypy H
LIEHHOCTH CaMOW MeHstolelcs crpansl. C MIMPOKOi
TOYKH 3pEHMS, AMEPUKAHCKYIO CHCTEMY 00pa30oBaHUs

Oomee  BCEro  XapakTepu3ylT €€  MaciTao,
OpraHu3alOHHAas CTPYKTYpa, 3aMeTHast
JCLICHTPAIN3AIUS " BCE BO3pacrarliee
pasHoobpasue.

[konsr B CIIA — rocynapCTBEHHBIE M YaCTHBIE,
HayalbHbIE WM CPEJHHE, YHUBEPCHUTETHI INTATOB U
YaCTHBIE KOJUJICIDKH — €CTh IOBCIOJYy, U OHH, KaK U
paHbIlle, COCTABISIOT  KPYHHEHIIYIO,  CHCTEMY
BceoOmero obOpa3oBanuss B wmupe. llo paHHBIM
HanmoHanmsHOro 1eHTpa CTaTHCTHKH 0Opa3oBaHUs, B
2005-2006 ygebHOM TOomy B mkomax m By3ax CIIA
oOyuainock Ooree 75 MiTH aeTeit u B3pocibix. Emre 6,8
MIJIH 4YeJIOBEK paboTajli TaM B KayeCTBE I1€1aroroB —
OT yuuTenell MOArOTOBUTEIBHBIX KJIACCOB 10
YHUBEPCUTETCKUX IPO(dHeccopoB.

Kpome Toro, 6osee 1 MITH TOMIKOIBHUKOB U3 CEMEH C
HU3KHM JIOXOJ0M, OOBIYHO B Bo3pacte 3-4 €T,
MOCeIIaloT 3aHsATHs 1o nporpamve Head Start
(«PpIBOK Ha cTrapre»), KOTOpBIC MPHU3BAHBI JaTh UM
NMepBUYHOE  OOyYeHHEe, HaBBIKM  COIHMAIBLHOTO
Pa3BUTHS W MPABUIBHOE NMHUTAHUE W TAaKUM 00pazoM
00ecIeunTh, YTOOBI 3TH MAJBIINA OBUTH TOTOBHI K
IIKOJIE B BO3pacTe 5 wiu 6 JeT.

Uucno yvammxcs TOCYAapCTBEHHBIX IMKOJI POCIO B
TeOMETPUYECKOW  mporpeccun  mocie  Bropoi
MHpPOBOM BOWHBI, B DJIO0Xy «030u-Oyma» (Tak
HA3bIBAIOT IOKOJIeHWe poauBmuxcs B 1946-1964
romax). CormacHo mociaeAHUM oOT4eTaMm bropo
nepenucu Hacenenusi CIIIA, mocne pe3koro najaeHus
B 1980-X ro/bl YHCII0 yJamuxcs 3aTéM BHOBb CHIIbHO
BO3pPOCIIO, B OCHOBHOM B pe3yjbTaTe pOCTa 4KCIa
BBIXO/IIIEB U3 JIaTHHCKON AMEpHKH.
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The U.S. educational system today comprises
almost 96,000 public elementary and
secondary schools, plus more than 4,200
institutions of higher learning, ranging from
small, two-year community colleges to
massive state universities with undergraduate
and graduate programs in excess of 30,000
students.

The nation’s total expenditures for education
stand at approximately $878 billion a year.
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Ceromnst cucrema oOpazoanusi CIIIA Bkirouaer
nouytd 96 ThIC. TOCYHApCTBEHHBIX HAuyaJlbHBIX H
CpelmHHMX IKoOJ, a Takxke Oonee 4200 BeICIIHX
y49eOHBIX 3aBEJCHHMI, HayuHasi OT HEOOIbIINX
JMBYXTOJMYHBIX MECTHBIX KOJUIC/DKEH W 3aKaH4YHBas
KPYITHBIMH YHUBEPCUTETaMH IITATOB C MpOrpaMMamMu

OakanaBpuaTa M MarucTparypel, B  KOTOPBIX
obyuaetcs 6omee 30 000 cTyneHTOB.
O6mue pacxompl CTpaHel Ha  oOpa3oBaHHE

COCTABJISIIOT TPUMEPHO 878 MIIpA IOJIJI. B TOJ.
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Source: 2003 Digest of Education Statistics, Figure 1 (Washington, D.C.: U.S. Department of Education, NCES,
2004). Note: Adult education programs, while not separately delineated above, may provide instruction at
the elementary, secondary or higher education levels. Chart reflects typical patterns of progression rather
than all possible variations. Numbers in parentheses represent the number of years spent in elementary and
secondary schools, depending on the path being followed.

UcmoyHuk: C60pHUK cmamucmuYeckux 0aHHbIX 06 obpazosaHuu 3a 2003 200. uazpamma 1 (BawuHzmoH,
oKpye Konymbus. MuHucmepcmeo obpazoeaHus CLLUA, NCES, 2004). MNMpumeyaHue: ObpasosamersibHbie
npozpammsl 0118 83P0OC/bIX, XOMSA U He ONMUCAHHbIE 8ble omOAesibHO, Mo2ym npedycmampusams obyvyeHue
Ha yposHe HaYasbHO20, CPeOHe20 UU 8biclie20 06pa3osaHus. [uazpaMma ompaxaem munuvHsle
30KOHOMepPHOCMU Npo2peccuu, a He ece 803MOM(Hble sapuayuu. Lugpel 8 ckobkax 0603Ha4yaom
Kosu4Yecmeo siem, nposedeHHbIX 8 Ha4anbHoU U cpedHeli wiKose, 8 3a8UCUMOCMU OM 8bI6PAHHO20 nymu.
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EARLY CHILDHOOD EDUCATION

JOMKOJIBHOE OBPA3OBAHHUE

Early childhood education (preprimary) in
the United States comes in a variety of
forms, including nursery school, preschool,
day care centers, prekindergarten and
kindergarten. It also includes Head Start, a
federally  funded child development
program that serves low-income children.
Free Head Start programs are offered for 3-
and 4-year-old children from low-income
families.

The Early Reading First program provides
federal funds to enhance instructional
content in early childhood education
settings, thus helping to ensure that children
start kindergarten with the language and
literacy skills needed for later academic
success. Overall, 64 percent of 3- to 5-year-
olds are enrolled in early childhood
education and 52 percent of these children
attend full-day programs.
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obpazoBanne B  CoenmMHEHHBIX
Hlratax cymecTByeT B pa3nu4HbIX (hopmax,
BKJIIOYAsi pa3IM4YHbIE BapHaHTBl JIETCKOTO Caja,
JOIIKOJIBHBIE ~ YYPEXKICHUS, IIEHTPHl JTHEBHOTO
yXoJa 3a JA€TbMH, MOArOTOBUTEIHBIN JOIIKOIbHBINA
KJIacC, «HYJEBOMW» Kiacc, W T.n. JlOmKOIbHOE
oOpa3oBaHue Takke BKIo4daeT B ceOs Head Start
(«PpIBOK  Ha crapre») — (QUHAHCHPYEMYIO U3
(denepanbHOrO OIOPKETA MPOTPAMMY PA3BUTHS IS
JIeTel U3 ceMeil ¢ HU3KUMU Aoxonamu. /(g nereit B
Bo3pacte 3-4 5eT W3 MaJoOOECIIEYCHHBIX CeMei
IpeaIaraloTCs OecruiaTHbIE POrPaMMBbI
HavanpHOro oOpa3oBaHus. B paMkax mporpammbl
«[leppoe  uyTeHme B paHHEeM  BO3pacTe»
NPeIOCTaBISAIOTCS (peepanbHble CpecTBa Ha Oonee
riyookoe 00y4eHHE B YUPESKACHHUSAX JTOLIKOIBHOIO
oOpazoBaHHsl C TeM, YTOOBI JETH MPHUXOIUIN B
HayaJbHBIA KJacc IIKOJABI B BO3pacTe S5 JeT ¢
HaBbIKAMH  BJIQJICHUS  PEYbl0 M YTEHHS,
HE00XOAUMBIMHU JUISt MOCIIETYIOLIET0
akajieMuueckoro ycmexa. B menom, 64% nereii B
BO3pacTe OT 3 70 5 JeT OXBayeHbl JOMIKOIbHBIM
o0pa3oBaHMEM, U3 HHMX 52 MpOLEHTa MOCEIIAlT
IPOrpaMMbl TOJTHOTO JTHSI.

JlomkonbHOE
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The majority of 5-year-olds attend free
public kindergartens.

Most public elementary schools offer free
kindergarten education, and the average
class size is 20 students. Almost all public
school kindergartens report that teachers
read stories aloud to the children each day.
The majority also arrange for the students to
engage each day in running, climbing and
other motor skill activities; language
development, dramatic play, arts, crafts and
music; and free play.

For more information on Head Start, see
www.headstartinfo.org/index.htm.

K-12 Organization

School attendance is compulsory for
students through age 16 in most states.
Children generally begin elementary school
with Kkindergarten (K) at age five and
continue through secondary school (grade
12) to age 18. Typically, the elementary
school years include kindergarten through
grades five or six, and at some schools
through grade eight. Secondary schools —
known as high schools in the United States
— generally include grades nine through 12.

Fifty years ago, elementary school students
typically moved  immediately to high
school, or they attended junior high school
for grades seven and eight or grades seven,
eight, and nine. During the past 30 years,
however, junior high schools have been
largely replaced with middle schools
configured for grades six through eight, or
roughly for the same grades as junior high.
Estimates are that 20 million young people,
ages 10 to 15, attend middle schools today.
As Minnesota principal Mark Ziebarth

Table of contents 2 BepHyTbca K OrnasieHuto

Bonpiiasg d4acTe IATUIETHUX JAeTed HAYUHAIOT
yae0y B TOCYAapCTBEHHOH IIKOJIE C OECIIaTHOTO
ITOArOTOBHUTEILHOIO Kjacca.

BONBIIMHCTBO TOCYIapCTBEHHBIX HaYaIbHBIX IIKOJI
npeIaratoT OecriaTHoe oOpa3oBaHue B
«MOJIrOTOBUTEIIFHOM ~ KJIacCce», CPEIHHH pa3Mep
kmacca coctaBmsier 20 gereir. Iloutm  Bce
NOATOTOBUTENBHBIC  KJIAcChl  T'OCYIApCTBEHHBIX
IIKOJI COOOIIAIOT B  CBOMX  OTYETax, 4YTO
NPENOoJaBaTeNId €KCTHEBHO YHUTAIOT JETSIM CKa3KU
BCIyX. B OOJBIIMHCTBE  TaKMX  KJIACCOB
OpPraHM30BaHbl TAKXKE €KCIHEBHBIC 3aHITHS OCTOM,
CKaJIOJIa3aHUEM M JIPYTMMH BHJAMHU JIBUTaTEIbHBIX
HAaBBIKOB, PA3BUTHE PEUH, IPaMATHYCCKHE HIPBHI,
U300pa3suTEIbHOE  HCKYCCTBO, PY4YHOH TPV,
MY3bIKa; Pa3JInYHbBIC UTPBI.

Jlns momy4yeHus JOMONHUTENbHOW HMH(opManuu o

nporpaMmme Head Start CM.
www.headstartinfo.org/index.htm.
Opraumsanuonnas crpykrypa K-12
B OOnBHIMHCTBE IITATOB IIOCEIIEHHE IIKOJBI

SIBIIIETCST 00SI3aTENBHBIM 110 16 JIET BKIIFOUYUTENHHO.
HavanpHast mikoma, Kak mTpaBWjIO, HAYWHAETCS C
noaroropurenbHoro kiacca (K - kindergarten) B 5
Jer; cpenHss 3akaHumBaercs B 18 mer (12 xmacce).
Havanbnas e 0OBIYHO BKJIIOYAET
MONTOTOBHUTEIBHEIA M S5 uiainm 6 KIaccoB, a B
HEKOTOPBIX MKoax — 8 kimaccoB. CpemHsisi MKoJa,
HazpiBaemasi B CoenunenHbix Illtatax «crapimeii»
(«xaii-cKyi»), ale BCero BKIIOYAr0T KJIacchl ¢ 9-ro
o 12-i.

[IsaTeaecar yieT Ha3aj y4YEHWKH HAa4aJIbHOW IITKOJbI,
KaK TPaBWJIO, Cpa3y K€ MEpPeXOIUIN B CPEIHIOI0
(«xai-cKym») WM TOCEMATN «MIIAJIIYI0 CPETHIO0
mkony» (7-i u 8-it xiacc wnm 7-9 xiaccer). OmHaKo
3a mocneaaue 30 IeT «MIaAIIyr0 CPEAHIO0 KO
B OOJBIIMHCTBE CJIydaeB 3aMEHUJIIM  MPOCTO
«cpeaHen» (Kiaccel ¢ 6-ro mo 8-, T.e. MPUMEPHO Te
Ke, 4TO W B «MIQIIed cpenHed mkomney). [lo
oreHkam, cerogns 20 miaH nogpoctkoB ot 10 g0 15
JIET TIOCENIa0T CPETHUE MITKOJBI.

Hupekrop opHoii wn3 mkon MuHHecOoTEl Mapk
3ubapT Tak Omucall PasHUILy MEXAY 3TUMHU JABYMS
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described the difference between the two
approaches, “A junior high school program
is designed to mirror a traditional high
school program for students at a younger
age. It has a similar schedule to the high
school and classes are arranged by
departments. Middle schools are designed to
provide a forum to meet the special needs of
adolescents.”

Team teaching and flexible block
scheduling, rather than set 45- or 50-minute
classes, are characteristic of middle
schools.

These schools also place emphasis on small
groups, on an interdisciplinary approach to
subject matter, and on special projects that
can engage 10- to 15-year-olds, who, say
the National Middle School Association,
“are undergoing the most rapid intellectual
and developmental changes of their lives.”

The large contemporary high
school, offering a broad menu of academic
and elective courses for students ages
14 to 18, became a fixture in American
education by the mid-20th century.

High school students also can choose from a
host of clubs, activities, athletics, work-
study arrangements, and other
extracurricular activities.

Based on grades and tests, students can take
advanced academic courses or more general
or vocational classwork.

Through most of the 20th century, high
schools were consolidated into larger units
to offer wider class choices to more and
more students.

The rural country school almost
disappeared, replaced by countywide high
schools. In cities, it was not uncommon for
large school campuses to hold as many as
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noaxogamu: «IIporpamMmma wmiaaiie — cpeaHei
IIKOJBl  pazpaboTaHa TakuM 00pa3oM, YTOOBI
oTpaxkaTb TPAJMLHUOHHYIO NIPOrpaMMy ‘xai-ckyin’
JUIs ydaiuxcs 0ojee F0HOro Bo3pacTa. Y Hee Takoe
JKE€ PACIUCAHUE, KAaK U B ‘Xal-CKyJl’, U 3aHITHS
IPOBOASTCS IPENoAaBaTeNsiMU, OPraHU30BaHHBIMU
B CEKIUH N0 NpopuiIbHBIM quctuiuinHam. Cpeanue
IIKOJIBI CTPYKTYPHUPOBAaHBI TakUM 00Opa3oM, 4TOOBI
OTBEYaTh OCOOBIM IMOTPEOHOCTSIM ITOAPOCTKOBY.

JUis  cpeaHMX — KJIAacCOB  IIKOJBI  XapaKTepHBI
IpynIoBoe o0ydeHue (HECKOJIbKO IpernojaBarenen
BEAYT OJNH npeameT, MMPpOBOIAT 3aHATHUA

MOOYEPETHO MIIM COBMECTHO) M THOKOE pacrucaHue
no 6mokam BMecTO 45- minu 50-MHUHYTHBIX YpPOKOB.
Vuamuxcs pa3ouBaoT Ha HEOONbLIME TPYNIBI U
YINIAI0T 0c000€ BHUMaHNE MEXAUCIUILITHHAPHOMY
noaxoay M CreuuaJIbHBIM IIPOCKTaM, B KOTOPLIX
MOr'yT y4yacTBOBaTb JeTu B Bospacte 10-15 ner,
MMOCKOJIBKY, IO ciioBaM HanmonansHON acconuanuu
Cp€aHuX MIKOJ, 3TO TOT MNEpUOoA, KoOrjia OHH
«IIPOXOJAAT Yepe3 camble OBICTphIE W3MEHEHHUs
HWHTCJUJICKTA U pa3BUTUA B CBOEH KU3HUY.

K cepemure 20-ro Beka OombIas COBpEeMEHHas
cpenHsisi 1mKona  («xaW-cKym»), Ipeajiararomias
IIAPOKHI BBIOOp YYeOHBIX W (PaKyIHTATUBHBIX
KypCOB JUIsl ydaimmxcs B Bozpacte oT 14 mo 18 mer,
CTajla HEOThEMJIEMOM 4YacTbl0O aMEPUKAHCKOI'O
obpazoBanusa. CTapIIEKIACCHUKH TaKXKe MOTYT
BEIOMpaTh W3 MHOXECTBAa KIYOOB, T'PYIIIOBBIX
3aHSTHHA, CIIOPTUBHBIX CEKIIMH, CXeM ThMa «paboTa
1 yde0a» M JPYyrux BHEKJIACCHBIX Meponpustuid. B
3aBUCHUMOCTH OT OLIEHOK U PE3yJIbTaTOB TECTOB, OHU
MOTYT BBIOpaTh Kypc TpEenoJaBaHus TOTO WIN
MHOTO TpeaMeTa [0 PaCcHIMPEHHOW/TIPOJBUHYTON
nporpamme wind Oonee oOuive 3aHATHS, B T.4. C
podecCHOHAIBHO-TEXHUYECKUM YKIOHOM.

Ha mporsokennn Oomprieid dactu 20-To Beka
CTapIIve KIacChl INKOI OOBESOUHSUINCH B Ooee
KpyHbIE  €IMHHIIBI, YTOOBI  MOXHO  OBLIO
MPEAJIOKATh OoJiee MIMPOKUI BBHIOOP MPEIMETOB
Ooonpmemy uucny ydamuxcs. Cenbckas —IIKOIa
MPaKTUYECKH UCYE3/Ia, €€ 3aMEHWIM OKPYXKHbIE
CpelnHHE IKOIbl. B OONbIIOA TOPOACKON IIKOIe

MOTJIO  OJHOBpEeMEHHO oOydatrbest nmo 5000
YUEHUKOB, TPHYEM TIporpaMma BKJIOYaja Kak
KypChl, OpPHUEHTHUPOBAaHHBIE Ha  IOCJIEAYyIOIIee
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5,000 students with both college-oriented
and vocational courses that could appeal to
just about everyone.

More recently, concerns over the caliber of
education in such large schools has
led to a call for the establishment of smaller
schools with lower student-teacher ratios.

ELEMENTARY AND SECONDARY
EDUCATION

Basic Information

Elementary (primary) and secondary
education spans twelve academic years, or
grades.  However, the organization of
elementary and secondary education varies
among school districts and states. Generally,
students spend from six to eight years in
elementary  education. Elementary
education is followed by four to six years of
secondary education. The last four years of
secondary school are generally referred to
as “high school.” Students normally
complete high school by age 17 or 18. High
school graduates who decide to continue
their education may enter a technical or
vocational institution, a  two-year
community or junior college, or a four-year
college or university.  Each of these
educational levels is further described later.

All states require students to attend school,
but the ages of compulsory attendance vary
by state. Compulsory schooling ends by
law at age 16 in 30 states, at age 17 in nine
states, and at age 18 in 11 states plus the
District of Columbia. U.S. public schools
are tax-supported and free to students and
their families.

Students borrow free textbooks from the

school for the year, but they must bring their
own paper and pencils from home. In most
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MOCTYIIJICHUE B BY3, TaK u Oonee
npoeccHoHaTbHO-TEXHUYECKUE»: B TAKOW IIKOJIE
KaKJIbI MOT' HAUTH BapuaHT ceOe 1o ayIie.

B nocneanue roasl 3BydyaT ONAceHUs IO IMOBOLY
KayecTBa 00pa30BaHUs B TAKUX KPYIHBIX IIKOJAX U,
KaK CIIE/ICTBUE, IPU3bIBBI K CO3JaHUI0 HEOOJIBLINX
IOIKOJI C MEHBIIMM KOJIMYECTBOM Y4YalllUXCAd Ha
OJIHOTO IPEToAaBaTels.

HAYAJIBHOE U CPEJIHEE
OBPA3ZOBAHUE

OcHoBHBIE CBe1eHHSs

HauansHoe u cpemHee oOpa3oBaHue oxBaThiBaeT 12
aer oOyueHust (kimacco). OnHako oOpraHu3anus
HAYaJbHOTO W CPETHET0 OOpa3oBaHUS OTIMYACTCS
OT OKpyra K OKpyry (IIKOJBHOMY) W OT IITaTa K
mrary. Kak mpaBuio, et mpoBOsIT B Ha4aabHOU
IIKOJIE OT IIECTH JI0 BOCBMHU JIeT. 3a Ha4aJbHBIM
ClIeyeT OT 4YeTBhIpeX [0 IMIECTH JIET CPEIHEro
oOpazoBanus. [lociemHue dYerblpe roma cpemHeil
IIKOJIBI OOBIYHO HA3bIBAIOT «CTAPIICH IITKOJION
(«xapt-cxym»). CpenHioro MIKOTY 00BIYHO
3akaHyuBalOT B 17 wumum 18 ner. BeimyckHukH
CpelHEeH IIKONbI, PEHIMBIINE TPOJOIKUTH CBOE
o0pazoBaHne, MOT'YT TIOCTYIIUTh B TEXHHUYECKOE MU

npodeccroHanbHOE yaeOHoe 3aBelieHue,
JIBYXJIETHU MECTHBIN WJIM HETIOIHBIN KOJJIEIK WU
YETHIPEXJIETHUNA  KOJUJIEUK WIM  YHUBEPCHUTET.

Kaxnmprii w3 3>THX ypoBHEH oOpa3zoBaHuUs Oyaer
MOJIPOOHO ONMHCaH HIDKE.

Bce mraTer TpeOyroT, 4TOOBI yUamuecs mocenanan
MIKOJIy, HO BO3pacT O0S3aTeIbHOTO MOCEIICHUS
BapbUpyeT B 3aBUCHUMOCTH OT mTara. llo 3akony
o0s13aTenbHOE IIKOJBHOE oOpa3oBaHue
3akaHuuBaercs B Bozpacte 16 et B 30 mrarax, B 17
net B aeBsATH U B 18 mer B 11 mrtatax m okpyre
Konymbus. T'ocymapctBennbie mkonsl  CIIA
CYIIECTBYIOT Ha TOCTYIUIGHHUSI OT HaJOroB W
OecruiaTHBI JUTS yUaIIuXCs U UX CEMEH.

VYyamuecss mony4aroT y4eOHUKM B IIKOJNE Ha TOJ,
OecruiaTHO, HO TeTpaad W KapaHAalld JOJDKHBI
UMETh CBOM. Xots B OOJBIIMHCTBE
TOCYJIAapCTBEHHBIX IIKOJ YYEHHKaM pa3peraercs
HOCUTB JIIOOYIO OJ€X]y, KOTOpas UM IO BKYCY (B
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public schools, students are allowed to wear
whatever clothing they like within broad
guidelines, while a small but growing
number of public schools require uniforms.
Boys and girls generally attend class
together, although a small number of public
schools do provide single-sex classes.
School Calendar and Daily Routine. In most
states, the school year lasts 180 days.
School begins in most districts in late
August or early September and continues
until June, and most school districts have a
two-week break at the end of December and
a one-week break in March or April.
Generally, the school day runs from about 8
a.m. to 3 p.m.; however, daily schedules
vary significantly from school to school.

Most elementary school students study in
the same classroom all day with one teacher
who teaches all subjects. The class may
visit the gymnasium and library once or
twice a week. Students have a daily lunch
break of about 30 minutes. Most schools
have one or two playground breaks,
although playground time is being reduced
or eliminated in a growing number of
schools for a variety of reasons. In most
elementary schools, daily instructional time
is not divided into periods; instead, teachers
decide how much time to spend teaching
particular subjects based on students’
learning needs and their own expertise.

The secondary school day usually consists
of five to six instructional periods, with
short breaks between periods.

Each secondary school student has a unique
schedule and set of classes, which is
determined by the parents, school counselor
and student, based upon local graduation
requirements and the student’s interests,
career goals and academic ability. Middle
and secondary school teachers remain in
their own classrooms throughout the day
and teach specialized subjects rather than
the whole curriculum. At the end of each

Table of contents 2 BepHyTbca K OrnasieHuto

COOTBETCTBHM C OOLICHPHHSATHIMU IPaBHIAMH),
HeOOJIbII0e, HO PACTYILEe YUCIO IOCYJAPCTBEHHBIX
Ko7 TpeOyroT HomeHus (opMbel. Manpyuku H
JIEBOYKH, KaK IIPABUIIO, IOCEINAIOT 3aHATUS BMECTE,
U TOJIBKO HeboubII0e KOJINYECTBO
TOCYJAPCTBEHHBIX IIKOJ TPOBOAAT pa3/elbHbIE
3aHATUS.

[IIkonbHBIA KalleHAapp M pacnopsaok nHsd. B
OOJNBIIMHCTBE ITATOB Yy4eOHbIM Ton mmmrcs 180
nuei. Illkona HaunHaeTcst B GOJNBIIMHCTBE OKPYTOB
B KOHIIE aBrycra WJIM Hayaje CeHTA0ps u
npojoIDKaeTcss 10 uioHS. B OonmbIimHCTBE
IIKOJIBHBIX OKPYT'OB B KOHIIE J€KaOpsi OOBSBIIAIOTCS
NBYXHEJETIbHBIE, a B MapTe WIM amnpeine —
HesenbHble KaHMKynbl. Kak mpaBuio, y4eOHBbIiH
JIeHb JJUTCS MPUMEPHO ¢ 8 yTpa 10 3 4acoB AHS;
OJTHAKO PACHOPSIIOK JHS 3HAYUTEIHHO OTIMYAETCS
OT IIKOJIBI K IIKOJIE.

BonmpIIMHCTBO ydamuxcs HadajdbHOW IIKOJBI BECh
JIEHb MMPOBOJUT B OJJHOM KJIaCCE C OJTHUM YUHUTEIIEM,
npenojaoimMM Bce mpeamersl. Kiiacc mosker
[OCeNaTh CIOpPT3aJ W OMOIMOTEKY OJUH WM JIBa
pasa B Henmenmro. EskemHeBHBIN 00€IEHHBIN TIEpEPHIB
cocrasyseT okoyo 30 MuUHYT. B OONBITMHCTBE KO
€CTb OIWH WIM [JBa IepepblBa JUIsl HUIPp Ha
IUIOIIA/IKE, XOTSl BCe OOJBIIE MIKOJI COKPAIAeT WIIN
BOOOIIIE OTMEHSET BpeMsl Ul UTP IO LEJIOMY PsIay
npuyuH. B GonbHmIMHCTBE HAYaldbHBIX — IIKOJ
yuyeOHOE BpeMsi B TE€UCHHE [HS HE pa3[eNieHO Ha
YPOKH, U YUHUTENS CaMU PEIIaOT, CKOJIbKO BPEMEHU
YIEIUTh NMPENOAABAHUIO TOTO MM MHOIO IpeaMeTa
UCXOIs W3 TOTPEOHOCTEW ydJaluxcsi U CBOETO
IIPENOIaBaTENbCKOr0 OIBITA.

Y4eOHbIid IeHh B CPEIHEH IIKOIEe OOBIYHO COCTOMT
U3 TSITU-IIECTH YPOKOB C KOPOTKHMH TepepbiBaMHU
MEXAYy HUMH. Y KaXKAOTO ydallerocs cpeaHei
IIKOJIBl €CTh YHUKAJIBHOE paclucaHue W Habop
3aHSITUH, KOTOPBIE ONPEACISIIOTCS POAUTEISIMU,
IIKOJIbHBIM KOHCYIBTAaHTOM M CaMUM y4alluMmcs
UCXOMS M3 MECTHBIX TPEOOBaHUN K BBIMYCKY H
WHTEPECOB y4allerocs, ero Oyaymmux 1ened u
aKaJIEeMUYECKUX CIIOCOOHOCTEH. YUHTeNns CpeIHUxX
W CTapIIuX KJIaccoB («xal-CKyi») OCTalTCs B
CBOMX KaOMHeTaXx B TEYEHHE BCEro MHA U
MPENoJaloT TOJNBKO CBOM MpeaMeT, a He BCHO

y4eOHYIO IPOrpaMmy.
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period, every student moves to a different
classroom depending on his or her own
schedule.

Students generally eat lunch in the school
cafeteria. Some students bring their lunch
from home, and others purchase their meals
at school. About a third of U.S. students—
those from low-income families—receive
free or reduced-price breakfast and/or lunch
each day, paid for by the federal
government. For more information on the
federal programs that provide school meals,
see www.fns.usda.gov/cnd.

Student Transportation.

For students attending schools located
beyond walking distance from their homes,
transportation via school bus is generally
provided free of charge by the school
district. More than half of U.S. public
elementary and secondary students use this
service to travel to and from school each
day. Many parents drive their children to
school, while many students age 16 and
older drive themselves.

Extracurricular Activities.

Many schools, especially at the secondary
level, sponsor activities such as sports,
clubs, performing arts and community
service opportunities. In some school
districts,  prospective  graduates  are
encouraged or required to perform a
prescribed number of hours of community
service.

Curriculum

States set broad curriculum guidelines for
what students should know and be able to
do. School districts or schools generally
select textbooks, adhering to state
guidelines. Within these guidelines, schools,
and even individual teachers, are generally
expected to determine content details and
the pace of instruction so that it is suited to
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Ilocne  kaxporo 3aHATAA  KaXAbld  YUYCHHK
MEPEXOANT B JAPYrol KaOWHET B 3aBUCHMOCTH OT
CBOETO COOCTBEHHOT'O PaCICaHUs.

VY4yeHuku 0ObIYHO 00€al0T B HIKOJIBHOM CTOJIOBOM.
Hekoropsle npuHOCAT 00en U3 J0My, Jpyrue
nokynaror enxy B mkoie. Oxkomo  Tperu
aMEpPUKaHCKUX  Y4YalllUXCcsl —  BBIXOALEB U3
Maji000ecreyeHHbIX cement - HOJTY4aroT
©)KEHEBHBIA OeCIIaTHBIM WJIN JIbIOTHBIA 3aBTpaK
w/mim  olexn,  omiauMBaeMblii  (emeparbHBIM
IPaBUTENBCTBOM. J[JIsI MONTyueHHsI TOTIOTHUTEIbHOM
uHpopMar 0  ¢eAepalbHBIX  MpPOrpamMMmax
IIIKOJILHOT O ITUTaHus, cM. Www.fns.usda.gov/cnd.

I KoIbHBIA TPAHCIIOPT.

Jlis ygammxcst MIKoJI, pacioOKEeHHBIX BHE Ielei
JNOCTYIHOCTH OT JIOMa, Ipoe3J Ha IIKOJIbHOM
aBTOoOyCce,  Kak  MpPaBUJIO,  TPEIOCTABISIETCS
MIKOJIBHBIM OKpyroM OecruiaTHo. bonee momoBuHBI
ydamuxcd rocy1apCTBCHHbBIX Ha4aJIbHbIX U CPECAHUX
mkon CIIA exelHEBHO MOMB3YIOTCS 3TOM yCIyrou
JUI TIOe30K B IIKOAYy M oOparHo.  Muorue
pooUTENN BO3AT CBOMX JeTell B IIKOIY Ha
aBToMoOWie, HO ydammecs oT 16 jer m crapimie
4acTO UMEIOT IIpaBa M €34T Ha 3aHATHS CaAMHU.

BHekJy1accHbIC 3aHATHSA.

MHorue mKkoabl, OCOOEHHO B CTapIIMX Kiaccax,
CTHIOHCHPYIOT TaKH€ BHUJIBI AEATEIbHOCTH, KaK CIIOPT,
KITyOBI, UCTIOTHUTEIHCKOE HCKYCCTBO u
JO0OpOBOJTbHAS oOrrecTBeHHas pabora. B
HEKOTOPBIX ~ HIKOJNBHBIX  OKpyrax  OyIaymmx
BBIYCKHUKOB  MOOMIPSIOT  WIM  OOS3BIBAIOT
BBIMOJTHATh ~ MPEANUCAHHOE KOJIMYECTBO  YacOB
o0IIecTBeHHBIX paboT Ha Ojaro ropoja, paiioHa U
T.IL.

YueOHBIH MJIaH

[IpaBUTENBbCTBO MITaTa yCTaHABIMBAET  OOIIME
PYKOBOJSINKE TPUHIUIBI YI€OHONH HpOrpaMmbl B
OTHOIIIEHHH TOTO, YTO JO/DKHBI 3HAThb M yMETh
nenath ydarguecs. IIIKonbHBIE OKpyra MM LIKOJIBI
OOBIYHO BBIOMPAIOT YYECOHHMKH, MPHUICPKUBASICH
9THX PYKOBOISIIMX MNPHHIMIOB. B  pamkax
PYKOBOISIIUX  MPHHIMIOB  IIKOJABI M J&XKe
OTACIbHBIC YYHUTENS JO/DKHBI, Kak IPaBHIIO,
OIPENICIATh JICTAIU COACPKAHUS U TEMIT O0YUICHHSI,
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the characteristics of students. Elementary
schools do not generally assign students to
specific teachers or classes based on their
ability. However, within classes, teachers
often set up reading or mathematics groups
based on student achievement levels.
Students in different achievement groups
may receive differentiated assignments so
that they can progress at an appropriate pace
in mastering the class curriculum.

At the secondary school level, each
student’s coursework is generally composed
of courses required for graduation—with
requirements varying by district and state—
and elective courses. As a statistical
average, public high school students
complete the following one-year-long
courses between 9th and 12th grades: four
years of English; four years of history or
social studies; three years of mathematics;
three years of science; two years of foreign
language; two years of the arts; four years
of vocational, technical or business
education; one year of computer science;
and two to three years of other subjects.

Most students graduate from high school at
the age of 17 or 18. Some students graduate
from school later because they have been
retained in grade. Others drop out and
return to school a year or two later, or drop
out and decide to complete the General
Educational Development (GED) certificate
program, which is recognized in all states as
the equivalent of a high school diploma.

Academic Standards and Student
Assessment

Standards. During the 1990s, most states
made significant gains in the use of
standards to define educational inputs and
desired outcomes. By 2001, almost all
states, plus the District of Columbia, had
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4TOOBl OHHM COOTBETCTBOBAJM CIIOCOOHOCTSIM U
BO3MOXKHOCTAM yyamuxcsi. HavanpHble IIKOJIBI
yalie BCEro HE pacHpeleNisaioT —ydJalluxcs K
KOHKPETHBIM  YYMTEIsIM  WJIM  KjJaccaMm B
3aBUCHMOCTH OT HX crocobHocreir. OnHako B
paMKax 3aHSATHNA YUUTENS HEPEAKO CO3JA0T TPYIIIbI
M0 JIOTIOJIHUTEIPHOMY UYTEHUIO WJIM MaTeMaTHKe B
3aBUCHUMOCTH OT YPOBHSI YCII€BA€MOCTH Y4YEHUKOB.
Vyamuecss B pa3HbIX TPYIIax yCIeBa€MOCTH MOTYT
nony4yaTth auddepeHpoBaHHble 3adaHus], YTOOBI
MPOBUTATHCS B OCBOCHHH Y4YeOHOW Mporpammbl
KJIacca B COOTBETCTBYIOIIEM TEMIIE.

Ha ypoBHe cpennelt mkoinsl («xaif-cKym») Harpy3ka
KaX/I0r0 y4eHHKa COCTOUT, KakK MPaBHIIO, U3 psaa
KypCOB, HEOOXOIMMBIX UISl TIOYYCHUS aTTecTara —
TpeOOBaHMS BAPUPYIOT B 3aBUCUMOCTH OT OKpyTa
ITaTa — U HECKOJIBKUX KYpPCOB I10 BHIOOPY.

B CpenHeM 1o CTaTUCTHKE Y4ECHUKU
TOCYIapCTBEHHBIX CPEIHUX MIKOJ 3aKaHYHBAIOT
Mexay 9 u 12 kmaccamu cleayrollde TOAUYHbBIE
KypCHI: YeThIpe TOJa aHTIUHCKOTO SI3bIKA; YETHIPE
roja WCTOPUHM WU OOIIECTBO3ZHAHMS, TPU Toja
MaTeMaTUKH;, TPHU TOJa ECTECTBEHHBIX HAyK; JBa
rozaa UHOCTPAaHHOT'O S3bIKA,; 1Ba roga
M300pa3uTENFHOTO  HCKYCCTBA;  4YEThIpe  roaa
npodecCHOHAIBHOT0, TEXHUYECKOTO WJIH JICJIOBOTO
00pa30BaHUs; OAWH TOJ] HHPOPMATUKH;, W JBA-TPU
rojia Apyrux MpeaMeToB

BoNpIIMHCTBO yJamuxcsl 3aKaHUYMBAIOT CPEIHIOI0
mkony B Bo3pacte 17 umnm 18 mer. Hexoropeie
3aKaHYMBAIOT IIKOJY II03KE, MOTOMY 4YTO ObUIH
OCTaBJICHBI Ha BTOpOii roa. [pyrue Opocator yuely
U BO3BpAlalOTCA Yepe3 Toi-ABa HIU OpocaroT
MIKOJIy ¥  PpEIaloT  BBIIOJHUTH  MPOTPaMMy
nonydeHus ceprudurara obmero o0pa3oBaHUS
(GED), xortopas mpu3HaeTcsi BO BCEX ITaTax Kak
9KBHBAJICHT aTTECTaTa O CpeJHEM O0pa3OBaHHH.

AKaJeMHYecKue CTAHIAPTHI U OLIEHKA
ycrneBaeMoCTH

Crangaprsl. B TECUCHHE 1990-x rOJIOB
OONIBIIMHCTBO INTAaTOB JOOMIIUCH 3HAYUTEIBHBIX
yCIIEXOB B  HCIOJB30BAHWUHM  CTAaHIAPTOB  JUIS
ompeneneHust  APQPEKTUBHOCTH  BIOKEHUH B
oOpa3oBaHue U noiydaeMbix pe3yibTatoB. K 2001
rogy mnoyTd Bce ImTaTl W OKpyr KomymoOus
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developed and put in place academic
standards that described what students
should know and be able to do in
mathematics, language arts, science and
social studies.

Most states also now have content standards
that describe the body of knowledge that all
students should know, and achievement
standards that describe what level of
performance is considered basic, proficient
and advanced. (The exact terms used vary
by school system.) Despite significant
progress in setting academic standards,
debate often takes place over whether
standards are too high, too low, clear
enough or sufficiently relevant.

Grading

Students receive classroom grades to
describe their academic performance in each
subject area. The grading system used is
generally on a letter scale, with “A” being
the highest and “F” being the lowest and
representing failure. Letter grades are often
converted into numeric ‘“grade point
averages” (“GPAs”)—especially at the
secondary school level—to describe a
student’s overall performance. In this case,
A=4, B=3, C=2, D=1 and F=0, with a 4.0
grade point average indicating a perfect
grade record. Grading generally assumes a
starting point of 100, or perfect, and
subtracts points for mistakes or poor-quality
reasoning, rather than assuming a starting
point of zero and adding points, as in some
other grading  systems. Typically,
classroom teachers are entirely responsible
for determining grades, basing their
decisions on the quality of a student’s work,
classroom test scores and level of
participation.
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pa3paboTaiy ¥ BBEIM B JCHCTBHE aKaJeMHYECKHE
CTaHJApPThI, B KOTOPBIX Pa3bsICHIOCH, YTO JOJKHBI
3HaTb M yMEThb JejaTh Yyd4almmecs B 00JacTH
MaTEMaTUKH, SI3bIKOBBIX HCKYCCTB, €CTE€CTBEHHBIX
HayK ¥ COLUAIIbHBIX HAYK.

B OonpmmHCTBE MmTAaTOB B HACTOSIIEE BpeMs
CYLIECTBYIOT TakKKe CTaHJapThl COJAEpKaHUS,
KOTOpPbIMHU YCTaHOBJIEH 00bemM 3HAHUH,
00s13aTeNbHBIA ISl BCEX YYAlIUXCs, M CTaHAApPThI
YCIEBAEMOCTH, KOTOpBIE  OINMCHIBAIOT,  KaKOH
YPOBEHb  YCIIEBAEMOCTH  CUMTAeTcs  0a30BBIM,
CpPeIHUM WJIM BBIIIE CPEAHEr0 M TPOJABUHYTHIM
(KOHKpETHBIC ~ HCITOJIb3yEeMbIC TEPMHHBI ~ MOTYT
OTNIMYaThCS B 3aBUCHUMOCTHM  OT  IIKOJBHOM
cuctembl). HecMOTps Ha 3HAYUTENBHBIN TPOrpecc B
YCTaHOBJIEHUH aKaJIEeMUYECKUX CTaHIapTOB,
HEPEJKO BO3HHUKAIOT CIIOPHI O TOM, HE CIHUIIKOM JIU
OHM 3aBBHIIIEHHl (3aHW)KEHBI) W JIOCTATOYHO JIN
4eTKO C(hOPMYIMPOBAHBI UJTH AKTYAIbHBI.

OuenuBaHue

[ns  oTpaxkeHus YypOBHA 3HAaHHM II0 KaXIOMY
MIPEAMETY YUYECHHUKH IIOJIy4arOT KJIACCHBIE OLICHKH.
Ucnonb3yemast cucremMa OLICGHOK, Kak IIPaBUIIO,
OCHOBaHa Ha OYKBEHHOH IIKaje, Tae A sBiseTcs
caMbIM BBICOKMM, a F — cambIM HH3KUM OajioMm.
bykBeHHBIE 3Ha4YeHWs] YacTO MPEeoOpa3yroTCs B
yuciaoBele  «cpemnue  Oawwe»  (GPA) s
XapaKTePUCTUKH OOIIEH YCIeBaeMOCTH y4YeHHKA.
Oco0eHHO YacTo ATO JeNaeTcs B CTapIIMX Kiiaccax
(«xait-ckym»). B atom cnyuae A=4, B=3, C=2, D=1
nu F=0; cpemnmii Oamn 4,0 sBISETCS OIICHKOU
«OTITUYHO.

OrneHuBanue OOBIYHO TIpeaIoyiaraeT HadaIbHYIO
Touky 100 kKak MakCHMaJbHBIH Oaii, U3 KOTOPOTO
BBIYMTAIOTCS OaJiibl 3a OIIMOKKM W HEMpaBUIILHBIC
OTBEThI, BMECTO TOr0, 4YTOOBI TPHUHATH 3a
HAaYaJIbHYIO TOYKY HYNb U 100aBIATH Oalibl, Kak B
HEKOTOPBIX  JIPYyrUX  IIKOJBHBIX  CHCTEMax
OIICHUBAHUS. Kaxk MpaBuUIIo, KJIACCHBIE
PYKOBOJUTENN HECYT MOJHYIO OTBETCTBEHHOCTH 32
BBICTaBJICHUE OIICHOK, OCHOBBIBAsI CBOU PEIICHUS Ha
KauecTBe paboThl YYCHHKA, pe3yjbTaTax TECTOB U
aKTHMBHOCTH B KJIacce.
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Promotion

A student’s promotion to the next year of
schooling is based primarily on his or her
classroom grades. If a student’s grades are
poor and the teacher believes that he or she
is not ready to be promoted to the next
grade, the student may be retained. Parents
also generally play an important role in
making such a decision. Students are most
likely to be retained during the early grades
of elementary school. Some states require
students to pass an examination in order to
graduate from secondary school. These
examinations vary in content, format and
rigor.

Student Achievement Testing

States administer tests on a regular basis to
assess student performance at designated
grade levels. One of the key factors
determining the relevance of a state’s
testing regimen is its alignment with the
state’s academic content and achievement
standards.

Achieving this alignment is often
challenging due to the time and expense
required. Some states use tests purchased
from a commercial test developer, while
others develop original test instruments that
are specifically designed to measure state
standards.

Another challenge is how to define and
ensure test quality. For example, states
must determine whether tests will primarily
contain open-ended essay questions and
mathematical problems, or multiple-choice
questions.

The federal No Child Left Behind Act of
2001 (NCLB ) requires states to test all
students in reading and mathematics in
grades 3-8 and at least once in high school.
Science assessments will be required at least
once during grades 3-5, 6-9, and 10-12
starting in the 2007-08 school year. Each
state, school district and school is expected
to make adequate yearly progress toward
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IlepeBoa B ciaeayomui Kiace

Pelrenne 3aBUCHT B TIEPBYIO OYepEllb OT KIACCHBIX
OIICHOK yuyeHWKa. EciM OHM TUIOXHME W y4YHTEIh
CUMTAeT, YTO yYEHUK WJIM YYEHHUI]a HE TOTOBBI K
MEepeBOAy B CIENYIOIIMNA KJacc, ero (ee) Moryr
OCTaBUTh Ha BTOPOI IO,

Kak mpaBuno, poauTenu Takke Hrpar0T BaXHYIO
pOJb B MPHUHATHH Takoro pemeHus. OmHako yarie
BCEr0 OCTAaBJIAIOT Ha BTOPOH TOA B HA4aIbHOU
IIKOJIE.

B HekoropbIx IITaTtax ajsi OKOHYAHMS CpefHei
IIKOJIBI HEOOXOIMMO CHATh 3K3aMEHEI.

DT 9JK3aMeHBbl Pa3IUYaOTCI 10 COACPIKAHMIO,
¢dopmary u CTPOrocTH.

IIpoBepka ycneBaemocT

Bce mratel perynspHo mpoBOJST TECTUPOBAHUE IS
OIICHKH yCIIEBAEMOCTH Ha OMPEICIICHHBIX dTamax
oOyuenusi. OmHUM W3 KIIOYEBBIX  (PAKTOPOB,
ONPENEISIIONINX ~ YMECTHOCTh ~ TaKOro  peXuMa
TECTUPOBAHMS,  SBISETCI  €ro  COOTBETCTBHE
aKaJIeMHYECKOMY COJEpKAHUI0O W  CTaHAapTam
yCIIEBA€MOCTH, MPHUHATHIM B mTare. JlocTikeHue
TAaKOT'O0 COOTBETCTBUS YACTO SBIISIETCS CIIOKHOU
3ajaueil M3-3a 3aTpaT BpPEeMEHH M CPEJICTB.
Hexoropsie IITaTHI HCTIONB3YIOT TECTHI,
MPHOOPETCHHBIE Y KOMMEPYECKOro pa3padoTynka, B
TO  BpeMs  Kak  Jpyrue  pa3pabaThIBaloOT
OpPUTMHAJIbHBIE TECTOBBIE METOJHMKH CIIEIHATBEHO
JUTSL IMEIOLIMXCS IITATHBIX CTaHIAPTOB.

Eme onna mpoOiema 3akiio4aeTcst B ONpeeIeHUN
U obecrieueHNH KayecTBa  TECTHPOBAHUSI.
Hanpumep, mratsl JOIDKHBI ONMPEASTUTh, OYAyT U
TECThI B OCHOBHOM COJIEPXAaTh OTKPBITHIE TEMBbI IS
HaIMCAaHUs COYMHEHHsI M MaTeMaTU4ecKue 3aaadu
WM BOIIPOCHI C HECKOJIBKMMH BapHaHTaMU OTBETOB.
®enepanbubiii 3akoH 2001 roma «lllkoma 6e3
orcraromux» (NCLB) TpeOyer, d9roObI IITATHI
OpOBEpSUIM  BCEX YYalIMXCS IO YTCHHIO U
Marematuke B 3-8 Kiaccax M IO MEHbIICH Mepe
OIMH pa3 B cTapmux kinaccax. Haumnas ¢ 2007/08
y4eOHOro TO/a OICHMBAHUE YCIIEBAEMOCTH IO
€CTeCTBEHHbIM HayKaM TpeOyeTcs IO MeHbIIeH
Mepe oauH pa3 B 3-5, 6-9 m 10-12 kmaccax.
OskuJaeTcst, YTO KaXkIblid IITAT, IIKOJIBHBIA OKPYT U
HIKOJIa OYAYT €KErofHO JTOOMBAThCS HAJICIKAILETO
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meeting state standards in these subject
areas and to measure this progress for all
students. Special focus is placed on the
progress of students who are economically
disadvantaged, are from racial or ethnic
minority groups, have disabilities or have
limited English proficiency.

The results of state-level tests do not
generally affect an individual student’s
grades or promotion but instead are used to
assess the educational quality in a school, a
district or the entire state. In many
communities, the media report the results of
districts” or schools’ performance on
standardized measures.

National-level student assessment takes
place through the National Assessment of
Educational Progress (NAEP), which
includes a random sample of U.S. schools
and is designed to provide the public with
information on the nation’s progress in a
number of subjects. = NAEP does not
provide scores for individual students or
schools; instead, it offers results regarding
subject-matter achievement, instructional
experiences and school environment for
populations of students (e.g., fourth-graders)
and subgroups of those populations (e.g.,
female students, Hispanic students).

In 1988, the Congress passed legislation
enabling NAEP to assess student
performance also at the state level, and in
2002, NCLB added a requirement for state-
level NAEP testing as a benchmark for the
rigor of state assessment systems. Many
schools also participate in international
assessments to measure how well U.S.
students perform in comparison to students
in other countries.

For more information on NAEP, see
http://nces.ed.gov/nationsreportcard/. For
information on such international
assessments, see
http://nces.ed.gov/surveys/international.
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nmporpecca B JOCTHIKEHUM CTaHAAPTOB IITATa IIO
9TUM JAUCLUIUIMHAM U U3MEPATh 3TOT IPOrpecc uis
Kaxaoro ydenuka. Ocoboe BHUMaHHE YIENAETCS
yCIIEBAEMOCTH y4aluxcs u3 cemei
MajIo00eCeueHHbIX, NPUHALISKAIUX K PACOBBIM
WIA STHUYECKUM  MEHBIIMHCTBAM, a  TaKke
y4yaluxcsi ¢ MHBAIWIHOCTBIO WM OIPaHUYEHHBIM
3HAHUEM aHTJIMKACKOTO S3bIKA.

Pe3ynbTarel TeCTMpOBaHUS Ha ypOBHE MITaTa, Kak
IPaBUJIO, HE BIMSAIOT Ha OLIGHKU WIM TEpPEeBOJ B
CIIEQYIOIUN KIACC OTAEIBHOIO Y4Yallerocsi, HoO
BMECTO ATOr'0 HCIOJB3YIOTCS AJIS1 OLICHKH KauyecTBa
o0pazoBaHUs B LIKOJIE, OKPYIr'e WJIM BO BCEM IITATe.
Bo muorux ropomax CMMU ocBemaroT pe3ynbTaThl
JESATEIbHOCTH OKPYTrOB WJIM IIKOJI HAa OCHOBE
CTaHIAPTU3MPOBAHHBIX ITOKA3aTEIEH.

Onenka ydvammxcss B MacmTabe Bcell CTpaHbl
MPOBOAMTCS B paMmkax HammoHanbHOW OLICHKH
nporpecca B obmactu oOpazoBanmst (NAEP),
KOTOpasi BKJIIOYAET CIy4alHYyI0 BBIOOPKY MIKOJ
CIIIA wu npennasHaueHa [uid TNPEAOCTaBICHHUS
uH(OPMAINH O TIPOrPecce HIKOIBLHOT0 00pa3oBaHus
CTpaHbl IO psAy MHpPEeIMETOB. NAEP =He
IIPEJOCTABISAET OLUEHKU A OTHAENBHBIX YyYalIuXcs
WIM  IIKOJ; BMECTO  3TOr0  Ipeaararrcs
pe3yapTaThl, KacarollMecs  yCIIEBAEMOCTH  I10
npeaMeTy, KauecTBa y4yeOHOro OMbITa M IIKOIbHOMN
cpeasl UL OTHENBHBIX  TPYHI  Yy4aliuxcs
(HampuMmep, YETBEPOKIACCHUKOB) W MOATPYII B
paMKax O9THUX Tpymnn HaceleHus (Hampumep,
YUaIIUXCSA-1E€BOYEK, UCITAHOA3BIYHBIX YUAIIUXCS).

B 1988 romy Konrpecc mpuHSI — 3aKOH,
no3sossitonuii NAEP  onieHuBath ycreBaeMocCTh
y4aIuxcsl 1 Ha ypoBHe mTara, a B 2002 rogy 3akoH
NCLB no6aBmi TpeOoBaHHE K TECTHPOBAHHIO
NAEP Ha ypoBHe miTara B KadecTBE KPHUTEPHUS
CTPOTOCTH  CHUCTEM  OLEHKH,  HCIOJIb3yEMbIX
mraraMd. MHOruMe IIKOJIBl YYacTBYIOT TaKXKe B
MEXIYHApOIHBIX MPOrpaMMax OICHUBAHUS, YTOOBI
3HaTh, HACKOJIBKO XOPOILIO YCIEBAIOT aMEPUKAHCKHE
yyalmuecs IO CpPaBHEHUIO CO CBEPCTHUKAMM H3

JPYTUX CTpaH.

JIst osTydeH st IOMOIHUTELHON HH(BOPMAIIHU O
NAEP cm. http://nces.ed.gov/nationsreportcard/
Yro0bl y3HATH OOJIBIIE O MEMKTYHAPOTHBIX
nporpaMMax OICHUBAHHMSI, CM.
http://nces.ed.gov/surveys/international
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School Choice

Public school districts generally assign
students to particular schools based on place
of residence, and those schools generally
accept all students assigned to them.

Nonetheless, in an effort to provide parents
with more options for their children, many
state governments and public school
systems expand school choice through
options such as open enrollment programs,
magnet schools, charter schools, virtual
schools, dual enrollment programs,
scholarship programs (“vouchers”) and tax
credit/deduction programs.

Open enrollment programs allow parents the
opportunity to choose from among all
schools in their district, or even from among
schools in other districts in their state.
Magnet schools are public elementary or
secondary schools that offer a special
curriculum capable of attracting substantial
numbers of students of different racial and
socioeconomic backgrounds.
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Br100p mKo0IBI

[IxonmpHBIE OKpyra (CHCTEMBI TOCYIapCTBEHHBIX
IIKOJI) OOBIYHO PACIPENeNsSIOT —ydJaluxcs Mo
LIKOJIaM B 3aBUCHUMOCTH OT MECTa >KUTENbCTBA, U
S9TH UIKOJBI, KAaK NPaBWJIO, IPUHUMAIOT BCEX
3aKpEIUICHHBIX 32 HUMU yJaluxcs. TeM He MeHee,
CTpeMsICh CHAeNaTh TaK, YTOOBl POJUTENH HMENH

OoNbIlE  BO3MOJXKHOCTEH UII  CBOMX  JETEW,
NMPaBUTENLCTBA MHOTHMX IITAaTOB U  CHCTEMBI
roCyJapCTBEHHBIX IIIKOIT pacIIupsiroT

MOTEHIMAIBHBIN BHIOOP HIKON C TOMOIIBIO TaKUX
ONLMN, KaK OTKPBITHIE IPOrpaMMbl 3a4HCICHMUS,

KILIKOJIBI-MAarHUTEI», «gapTepHbIC LIKOJIBI»,
BUPTyalbHbIC IIKOJBI, IPOrpaMMbI  JBOHHOIO
3a4HCIIEHNS, CTHUIIEHINAIbLHBIE MIPOrpaMMBbl
(«BayuepbI») U MIPOrPAMMBI HaJIOTOBBIX
JIBIOT/BBIYETOB.

OTKpBITBIC ~ TPOTPaMMBI  3aYUCIICHUS  JIAlOT

poaMTENM BO3MOXKHOCTH BBIOMpPATh U3 BCEX IIKOI
B CBOEM OKpyre WIHM JaXe U3 IIKOJI B JAPYrux
OKpyTax CBOEro IITara.

«IIIx0mBI-MarHUTHD) — TaKk Ha3bIBAIOT
roCyJlapCTBEHHbIE HAauyaJIbHbIC UM CPEAHUE LLIKOJIBI,
KOTOpbIE€ TMPEJIaraloT  CHEUUAlIbHYI0  y4eOHYIO
IporpaMmy, CHOCOOHYIO OXBAaTUTh 3HAYUTEIHLHOE
YUCIIO YyYalllUXCSl C pPa3jMYHbIM pPacoBbIM U
COLMATbHBIM MPOUCXOKICHUEM U JOCTATKOM.
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Charter schools are public schools that
provide enhanced parental choice and are
exempt from many statutory and regulatory
requirements.

In exchange for increased flexibility, charter
schools are held accountable for improving

student academic achievement. The
objective is to replace rules-based
governance with performance-based

accountability.

Virtual schools are education organizations
that provide online learning opportunities
offering benefits and access to a broad range
of students.

Dual enrollment programs give high school
students the opportunity to attend college
classes and receive both high school and
postsecondary credit.

Scholarship programs, also known as
“vouchers,” direct public education funding
to parents in order to pay all or part of their
child’s tuition at a school of their choice.
Depending on the program, parents can
choose from private schools—either secular
or religious—and from public schools.

Tax credit/deduction programs reimburse
education expenses fully or partially via tax
relief. Tax credits or deductions may be
available to individual or corporate
taxpayers who contribute to scholarship-
granting organizations, or to parent
taxpayers to help pay for education-related
costs, including private school tuition.
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YaprepHble WIKOIBI — 3TO TOCYJApCTBEHHBIE
LIKOJIBI, MPEIOCTaBIIAIOIINE poauTensm
BO3MOXKHOCTH ~ OoJjiee  IIMPOKOrO0  ydacTusi B

HIKOJIBHBIX JleflaX M OCBOOOXKIEHHBIE OT MHOIHMX
3aKOHOZAATENbHBIX U HOPMAaTHBHBIX TpeOoBaHuil. B
OOMEH Ha TMIOBBIIIEHHYI0 THOKOCTh 4YapTepHbIE
LIKOJBI HECYT OTBETCTBEHHOCTb 3a IIOBBIIICHUE
ycreBaeMocTH yvamuxcsa. Llens coctour B TOM,
9yTOOBl 3aMEHHUTH YIPABICHHE, OCHOBAaHHOE Ha
BBITNIOJIHEHUH TIPaBWJI, IOJOTYETHOCTHIO HA OCHOBE
pe3yabTaToB paboTHI.

Buprtyanpable 1mkomel — 3TO0 00pa3oBaTelbHbIE
OpraHu3allky, KOTOpBIE IIPEOCTABIIAIOT
BO3MOXHOCTH OHJIAIH-00yueHMs, npejiaras
IPEUMYIIECTBA M JOCTYIl IIMPOKOMY KPYTy
y4aImxcs.

IIporpammsl JBOMHOIO  3a4MCIICHUSA JAt0T
CTapUIEKJIIACCHUKAM ~ BO3MOXXHOCTb IIOCEINATh

3aHATUS B KOJUIEMXKE M IodydaTb Oaiuiel 3a
NPOCTYIIMBAHNE KaK IIKOJBHBIX, TAaK M BY30BCKHX
KYpCOB.

CrureHManbpHble  TIPOrpaMMBbl, TaKKe H3BECTHBIC
KaK «Baydepbl», HAMpaBIsAIOT TOCYIapCTBEHHOE
¢dbuHaHCHpOBaHWEe OOpa30BaHMS POAUTENSIM, YTOOBI
TIOJTHOCTBIO WJIM YaCTHUYHO OIUIATUTH OOYyYeHHE HX
pebeHKa B IIKOJIE 110 MX BBIOOpPY. B 3aBHCHMOCTH OT
IpOrpaMMbl POAUTENH MOTYT BBIOMpATh MEXKIY
YaCTHBIMH  (CBETCKUMH WJIM  IIEPKOBHBIMH) H
TOCYIapCTBEHHBIMH [IKOJIAMH.

HpOFpaMMBI HAJIOI'OBBIX JIEIOT/BBIYETOB MOJHOCTHIO
HNJIn YaCTUYHO BO3MCIIAOT pacxoabl Ha
06p330BaHI/IC 3a CUeT HaJIOI'OBBIX JIBI'OT.
Hamorosble AbroThl WM BBIYETHI MOr'yT OBITH
AOCTYIIHBI MHAWUBHUAYAJIbHBIM HJIM KOPIIOPATHBHBIM
HaJIOr orjiaTcJibInuKam, KOTOPLIC BHOCAT
IMOXXCPTBOBAHHA OpraHu3aluAM-IpaHTOdATCIIAM,
oo HaJIOT OIIATCIIbIIUKaAM-pPOAUTCIIAM, 9TOOBI
IIOMOYb OIVIATUTH pacxXodbl HA 06p2130BaHI/I€ I[CTCI\/‘I,
BKJIrO4asa 06y‘I€HI/I€ B YaCTHOMH IIIKOJIE.
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Public Schools

Public school choice programs provide
parents with additional options as to where
to enroll their children.  Although such
programs have not been available
everywhere, the proportion of public school
children attending a chosen school (rather
than the school assigned by their place of
residence) has increased in recent years. In
2003, for example, 15 percent of public
school students in grades 1-12 attended a
school the family had chosen, up from 11
percent in 1993.

With the enactment of the No Child Left
Behind Act in 2002, public school choice
has taken on a new dimension. Now all
children who attend Title 1 schools
identified by their states as in need of
improvement must be offered the option of
transferring to another school in the district

not identified for improvement. (Title |
schools are those schools that receive
federal funds under Title | of the

Elementary and Secondary Education Act
[ESEA]:  Improving the  Academic
Achievement of the Disadvantaged. Title |
supports programs to improve the academic
achievement of children of low-income
families; and currently about 55 percent of
U.S. public schools receive funds under
Title 1)

No Child Left Behind also provides eligible
parents with the option to enroll their
children in free tutoring programs through
the supplemental educational services
provisions of Title I. Low-income families
whose children attend Title | schools in year
two of improvement or later are eligible for
supplemental educational services, which
are extra academic enrichment services
offered outside of the regular school day.
The services must be research-based and
aligned with state standards and local
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FocyuapCTBeHHble HIKOJIbI

[IporpamMbl  BBIOOpPa TOCYAapCTBEHHBIX — ILKOJI
IPEIOCTABISAOT  POAMUTENAM  JIONOJIHUTEIbHbIE
BO3MOXKHOCTU T10 3aUMCIIEHUIO JeTedl B Ty WIH
UHYIO IIKOITY.

XoTsl Takue MporpamMMmbl AOCTYIIHBI HE Be3ze, A0JIs
YYEHMKOB T'OCYIAPCTBEHHBIX ILKOJ, MOCEHIAIONINX
BBIOpPAaHHYIO ILKONY (a HE [0 MECTy )KMUTEeJIbCTBA), B
nociieqHue roasl ypenuuuiack. Hampumep, B 2003
rony 15 OpOLEHTOB ydallMXCs TOCYIAPCTBEHHBIX
mkon B 1-12  kjaccax mocemialid - LIKOIY,
BBIODAaHHYIO POJMTENSIMHU, IO cpaBHEHHIO ¢ 11
npouentamu B 1993 roxy.

C mpunstuem B 2002 rony 3akona «lllkoma Ge3
OTCTAIOLINX» BBHIOOP TOCYAAPCTBEHHOW IIKOJBI
nproOpen HoBoe m3MepeHue. Temepp BCeM IETAM,
KOTOpBI€  TOCEIIAIOT  «mKodbl  Pasmema  I»,
ONPCACIICHHBIC BJIACTAMM HITATa KaK HYXXAAr0OMIUECS
B YIY4YLIEHUH PabOTHI, JODKHA OBITH MpEAIokKeHa
BO3MOYKHOCTB IIEPEBOJIA B IPYI'YIO IIKOIY B OKPYTE,
He TpeOyromryto Takux mep. «lllkonsr Paznena I» —
9TO INKOJIBI, KOTOpbIE IONy4aroT (enepanbHbie
cpenctBa B coorBercTBuM ¢ Paszmenom [ 3akona o
Ha4YaJbHOM W cpemaHeM oOpaszoBanuu [ESEA]:
«[ToBbIIEHHE YCIIEBAEMOCTH JieTen n3
MmanoobecrieueHHBIX cemei». Kak ciemyer wu3
Ha3BaHus Pa3znena |, B HeM uaeT peub 0 MOIEPKKE
IIPOrpamMM I10 MOBBILIEHUIO YCIIEBAEMOCTH JETEH U3
ceMel ¢ HHU3KMM JO0XOJOM; B HACTOALIEE BpeMs
OKONO 55 mNOpOUEHTOB TOCYJapCTBEHHBIX IIKOI
CHIA nonyuaroT cpenctsa o Pazneny 1.

3akon «lllkoma 6e3 oTcTaromUX» MPEIOCTABISICT
TaKK€ POAUTENSM, OTBEUAIOIIUM €ro KPUTEPHUSIM,
BO3MOXKHOCTh 3a4UCIATh JeTell Ha OecIulaTHBIE
MpOorpaMMbl 3aHSATUHA C PENETUTOPOM B pamKax
nonoxkeuni Paspmemra [ o0 JOMOIHHUTENBHBIX
oOpasoBarenpHBIX yciyrax. ManoobecrnieueHHbIe
CeMbH, YbH JIETH ITocemaroT mkoibl Pasgena I Ha
BTOPOM TOAYy MEPONPHUATHHA M0  YIYYIICHHUIO
y4aeOHOro mporiecca WM IM03Ke, UMEIOT MPaBo Ha
JOMOIHUTEIbHEIE oOpazoBarebHbIC YCIIYTH,
npeyiaracMple  BHE OOBIYHOIO  y4eOHOTO JIHS.
JlaHHble yCcnyrd  JIOJDKHBI  OCHOBBIBATHCS  Ha
WCCIIEIOBAHUSIX W COOTBETCTBOBATh CTaHJApTam
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curriculum, and their goal is to help students
improve their academic achievement while
also offering parents the option of selecting
the education program that best meets their
children’s needs.

For additional information on school choice,
see
http://www.ed.gov/nclb/choice/index.html

Private Schools

Private schools were the original schools in
the U.S. and continue to provide parents a
variety of options for educating their
children. Private schools account for about
24 percent of all elementary and secondary
schools, 10 percent of all students and 12
percent of all teachers in the United States.
Seventy-seven percent of all private schools
have a religious affiliation while the
remainder are nonsectarian. Private schools
are owned and governed by entities that are
independent of any government—typically
religious bodies or independent boards of
trustees. Choice is a defining characteristic
of private schools as families may choose
private education, and private schools may
generally choose which students to accept.
Although  nonpublic  governance and
enrollment choices are features that all
private schools share, there is wide variation
within the private sector on many measures.

Private schools receive funding primarily
from nonpublic sources: tuition payments
and other private sources, such as
foundations, religious bodies, alumni or
other private donors.
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1ITata 1 MECTHbIM y4yeOHBIM IaHaMm. Mx 3amaua —
MOMOYb yYallUMCsl TOBBICUTH YCIIE€BAa€MOCTh U
NPEUIOKUTh  POAUTENISIM BO3MOXKHOCTH ~ BbIOOpa
o0pa3zoBarenbHOM MporpaMMbl, KoTopas Oyaer
HAWIy4IIMM 00pa3oM OTBeYaTh MOTPEOHOCTAM HX
JeTeit.

Jns monmydeHusl TOMONMHUTEIHHOM HH(POPMALUU O
BbIOOpE IIKOJIBI CM.
http://www.ed.gov/nclb/choice/index.html.

YacTHbIE HIKOJbI

[Tonagamy Bce mkonsl B CIIIA ObiTM 9acTHBIMH, H
CErO/IHs OHM, KaK W paHee, PeUIaraloT poaAUuTENIIM
pa3nMuHbIe BapHAHTHI 00y4deHus neteil. Ha wactHbie
IIKOJIBI TIPUXOIUTCS OKOJI0 24% BceX HAYaIbHBIX U
cpennux mkoi, 10% Bcex ywammxcs u 12% Bcex
yuuteneir B CIIA. Cempaecar ceMb HPOLEHTOB
BCEX YACTHBIX IIKOJ CBA3aHBl C LEPKOBBIO,
OCTallbHBIE  SIBISIIOTCS ~ CBETCKUMH  y4eOHBIMHU
3aBelcHUsAMU. YacTHbIE IIKOJIBI NPUHAAIEKAT U
YIPABJIAIOTCS OpPraHU3aLMAMM, HE3aBUCUMBIMU OT
KaKuX-TM00 TPaBUTEIbCTBEHHBIX OPraHOB — Kak
NpPaBUIO, PEIUTHO3HBIMA OOBEAWHEHHSIMHU WIN
HE3aBUCHMBIMH TIONEYNUTENbCKUMH coBeTaMu. Mx
OTIPENICIISIFONICH YepTOi sIBIIsieTcs: cBOOOIa BBIOOpA:
CeMbU MOT'YT BBIOMpATh MEXy TOCYJapCTBEHHBIM U
YacTHBIM OOpa3OBaHMEM, a YACTHBIE LIKOJIBI, Kak
NpaBUJIO, BOJBHBI BHIOMPATh YYEHHWKOB W3 YHMCIIA
JKEJTAIOIUX B HUX MOCTYIHTb. Xots
HEroCyIapCTBEHHOE YIPaBJIeHUE U MPaBO BHIOMPATH
YYCHHKOB SIBJSIFOTCS OOIIMMH XapaKTEPUCTHKAMHU
BCEX YACTHBIX IIKOJ, MEXIy HHMH HMEITCA
OoJblIME pa3INYUs 110 LIETOMY Py OKa3aTeNen.

YacTHbIC IIKOJIBI MoJIy4aroT Q)HHaHCHpOBaHI/Ie B
OCHOBHOM M3 HCTOCYAApPCTBECHHBIX UCTOYHUKOB: 3TO
IjiaTta 3a 06yquHe H CpCACTBA APYIrUX 4YaCTHBIX
HCTOYHHMKOB, TaKHX KaK (1)OHI[LI, PEIUTUO3HBIC
OopraHusanuu, OBIBIIIFIC BBIITYCKHUKH W OPYyruc
YaCTHBIC JXCPTBOBATCIIN.
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Private schools flourish in the United States;
many of these schools are run by churches
and other religious organizations. Of the
estimated 55.8 million children attending
elementary and secondary schools during
the 2007-2008 academic year, about 6
million, or 11 percent, were enrolled in
private schools.

More than half of the nation’s private school
students attend Catholic schools, the
nation’s oldest private school system. Other
private schools reflect America’s religious
diversity, encompassing nearly all major
Protestant denominations and the Quaker,

Islamic, Jewish, and Greek
Orthodox faiths.

The country’s oldest private schools,
however, are elite boarding schools,

founded in the 18th century, which have had
a record of educating many of the country’s
intellectual and political leaders.

Another 1.1 million students are home-
schooled by their parents under guidelines
established by each of the 50 states,
according to recent census figures.

In addition, a growing number (about 2
percent) of U.S. students ages 5-17 receive
their education through homeschooling.
Parents cite several primary motivations for
selecting homeschooling for their children.
These include, among others, concerns
about the environment of other schools
(including safety, drugs, and negative peer
pressure); religious and moral beliefs; and
dissatisfaction with academic instruction at
other schools.

For more information on private schools,
see
www.ed.gov/about/offices/list/oii/nonpublic
/index.html.

Table of contents 2 BepHyTbca K OrnasieHuto

B Coemunennsix IlTaTax mNpouLBETalOT 4YaCTHbBIE
UIKOJIbI; MHOTME M3 3THUX ULIKOJ VYIPAaBISIOTCS
LEPKBSIMHU U JIPYrUMU PEIUTHO3HBIMU
opraHuzauusMu. M3 mpumepHo 55,8 MiH nered,
MOCEIIABIINX HavallbHbIE M CpEAHHE MIKOJIbl B
2007/08 yuebHoM romy, okono 6 MiaH, win 11
MPOIIEHTOB, ObUIM YU€HUKAaMHU YaCTHBIX IIIKOJ.

Bonee ITOJIOBHUHBI ydalmuxcsd  4YaCTHbIX — MIKOJI
MOCEI[AlOT KaTOJNMYECKUE IIKONbl — CTapeHIryro
YaCTHYIO LIKOJIBHYIO CUCTEMY CTPaHBI.

Hpyrue YacTHBIE LIKOJIBI OTpaXKaroT
KOoH(eccroHalbHOE ~ pa3sHooOpa3ue  AMepuKH,
OXBaTbIBasl IMOYTU BCC OCHOBHBLIC MNPOTCCTAHTCKUC
TCUCHU, a TAKXKC KBAKCPCTBO, UCJIAM, UYyAau3M H
IIPaBOCIIABHE.

OpnHako crapeiMMu YacTHBIMU IIKOJIAMU CTPaHBI
SIBJISTFOTCSI OCHOBAaHHBIEC B 18 Beke 3IUTHBIC IIKOJIBI-
WHTEpPHAThl, B  KOTOPBIX  YYHIHUCh  MHOTHE
BBIJIAIONIMECS YMBl W TOJUTUYECKHE JTUJEPHI
CTpaHBbl.

Eme 1,1 MIH paeTei, 1o JaHHBIM ITOCJIETHCEH
Mepenucy, OO0y4JaroTcsl Ha JOMY pOAMTEISIMH B
COOTBETCTBHUM C PYKOBOJSIIMMH TMPUHIIAIIAMH,
YCTaHOBJICHHBIMHU B KaXJ10M U3 50 mITaTOB.

Kpome Toro, Bce Oompmee umciao (okomo 2
IPOIICHTOB) aMEPHKAHCKUX Y4YaIllUXCsi B BO3pacre
5-17 mer momy4yaroT oOpa3oBaHHE Ha JOMY.
PoauTeny mpuBOAAT HECKOJIBKO OCHOBHBIX JIOBOJIOB
B TOJNB3Yy JOMamHero obOpasoBanus. K HEM
OTHOCSITCS, CPEIU IPOYEro, OMAcEHHs IO IMOBOAY
OOCTaHOBKH B IIKOJaX (BKIHOYas OE30MMacHOCTbD,

HapKOTUKU u OTpHLIATEIBHOE BIIMSTHUE
CBEPCTHUKOB);  PEIMTMO3HBIE W  MOpaJbHbIE
yOex/eHus;  HEyAOBJIETBOPEHHOCTb  YPOBHEM

06y116HI/I}I B IIKOJIaXx.

Jly1st mosTydeHus TOTMOTHUTEIbHONW HH(POPMAIIHH O
YAaCTHBIX IIKOJIax CM.
www.ed.gov/about/offices/list/oii/nonpublic/index.h
tml.
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SPECIAL EDUCATION

A number of federal laws govern the
provision of educational services to students
with disabilities and specifically prohibit
discrimination on the basis of disability by
public entities or institutions that are
recipients of federal financial assistance.
The primary federal governing legislation
for special education is the Individuals with
Disabilities Education Act, as amended in
2004.

About 96 percent of students with
disabilities attend regular schools, while
only 4 percent attend separate institutions
dedicated to education for students with
disabilities. Among those students attending
local public schools, most are educated in
regular classes with appropriate aids and
supports, such as designated periods of time
meeting with a qualified special education
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OBPA3OBAHME JIJIA JIMIY C

NHBAJIMJHOCTBIO
Pan (benepanbHBIX 3aKOHOB perynupyer
MIPEIOCTABIICHUE 00pazoBaTeNIbHBIX yCIaIyr

y4almuMCsl € WHBAJIHJHOCTBIO W HEIBY3HAYHO
3ampelnaer JUCKPHMUHALUIO [0 MIPU3HAKY HAINYUS
WHBAIMIHOCTH CO CTOPOHBI TOCYJapCTBEHHBIX
yu4eOHBIX  3aBEACHWM  WJIM  YUIPSOKICHUH  —
nonydateneii henepanbHO (PUHAHCOBOW ITOMOIITH.
OCHOBHBIM (benepanbHBIM 3aKOHOM,
perynupyoommM — obpa3oBaHue Ui JUI  C
WHBAJIMIHOCTBIO, SBIISIETCSI 3aKOH 00 00pa3oBaHHUH
JIMI C MTHBAJMIHOCTHIO (¢ morpaBkamu 2004 1.).

Oxkomno 96% IPOLIEHTOB y4aluxcs c
MHBAIUIHOCTBIO MOCEIIAIOT OOBIYHBIE IIKONBI, U
TOJIBKO 4 MPOLIEHTA - OT/EJbHbIC
CrHelUaNIN3UpPOBaHHbIE YupexkaeHus. Cpean Tex, KTo
XOAUT B MECTHBIE TOCYIapCTBEHHBIE IIKOJBI,
OOJNBIIMHCTBO ydaTcsi B OOBIYHBIX KJaccax, UMesi B
CBOEM DAaCHOPSHDKEHUH COOTBETCTBYIOIIME MOCOOUS
U TOJIEP)KKY — B YaCTHOCTH, OIpEACICHHBIC
NePUOJIBI BpPEMEHH, MIPOBOJMMEIE c
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teacher. The amount of time spent outside
the regular classroom varies and depends on
the needs of the student. About half of all
students with disabilities spend 80 percent
or more of their day in regular classrooms.

For more information about special
education, including  federal  laws
prohibiting discrimination against persons
with disabilities, see the U.S. Department of
Education’s Office of Special Education
Programs Web site at:
www.ed.gov/about/offices/list/osers/osep/in
dex.html and its Office for Civil Rights
Web site at
www.ed.gov/about/offices/list/ocr/aboutocr.
html

GIFTED AND TALENTED
EDUCATION

Special services are often also provided for
students that are specially gifted or talented.
Gifted and talented students are usually
served via special programs in regular
school settings. About 6 percent of U.S.
students benefit from these services. In
some states, special services for gifted and
talented students are included under the
state’s special education law.

OTHER IMPORTANT ASPECTS OF
ELEMENTARY AND SECONDARY
EDUCATION

Religion and Schools. The U.S. Constitution
calls for a separation between government
and religion; therefore, public schools are
not allowed to have a religious affiliation or
teach religious doctrine. (They may,
however, teach about religions as part of
academic studies such as history, social
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KBAIU(PULIUPOBAHHBIM npernojaBaresem
CIIELHUATIBbHOIO  00pa3oBaHMA. Konnuectso
BpPEMEHH, IPOBOAMMOIO0 BHE OOBIYHOIO Kjacca,
pasHOE M 3aBUCUT OT MOTPEOHOCTEH Yy4YCHHMKA.
Oxono TI0JIOBUHBI BCEX yJamuxcs c
MHBAJIMAHOCTBIO NpoBoaAT 80 u Gonee MpOLEHTOB
CBOCT'O IIKOJIBHOI'O BPEMCHU B OOBIYHBIX KJIaccax.

Jns monmydeHusl TOMONMHUTEIHHOM HH(POPMALUU O

CHEINAIEHOM 00pa3oBaHuH, BKJTFOYAst
(dhenepaybHbIe 3aKOHBI, 3arnpenarnme
JTVCKPUMHUHALIUTO B OTHOIIIEHU U JIAI] c
WHBAJIUIHOCTBIO, CM. BeO-caiiT  YmpaBieHus
CITEIINATBHBIX 00pa3oBaTeIbHBIX porpamm

Munucrepcra oopazoBanust CIIIA mo ccbuike:

www.ed.gov/about/offices/list/osers/osep/index.htm
I

U BeO-CaiiT ero oT/ena no rpakJaHCKUM IIpaBaMm:
www.ed.gov/about/offices/list/ocr/aboutocr.html

JJIs1 OCOBO OJAPEHHbBIX U
TAJIAHTJIMBbBIX

CrienimanbHble  00pa3oBaTeNbHBIE YCIYTH HEPEAKo
NPEIOCTABISAIOTCS U 0CO00 OJAPEHHBIM yYCHHKAM.
OHH, KaKk IPaBUIIO, 00YYIArOTCSI B OOBIYHBIX IIKOJIaX
[0 OTAETBHO COCTaBJICHHBIM IporpaMmam. Takux
yuamuxcsi B CIIIA okonmo 6 mnponentoB. B
HEKOTOPBIX IITaTax CIEeUUAIbHBIE YCIYTH s
OJJTapEHHBIX yJalluXcsl BKIIOYEHBI B 3aKOH IITaTa O
CrernraibHOM 00pa30BaHHH.

JAPYI'ME BA’KHBIE ACIIEKTbI
HAYAJIBHOI'O 1 CPEJHEI'O
OBPA3OBAHUA

Penurus n mkona. Cornacio Koncrurymuu CIIA,
IIEPKOBb  OTJIeJIeHa OT TOCYAAapCTBa; IO3TOMY
roCy1apCTBECHHBIM HIKOJIAM 3aIperieHo
(YHKITMOHUPOBATh TIOJl ATHJIOW KaKOW-TMOO0 U3
KOH(ECCHI U TPEIoaBaTh Ty WA UHYIO PEIUTHIO.
Opnnako mpenogaBaTeld MOTYT paccKa3blBaTh O
penuruu Ha 3aHATHAX 1o HCTOpHH,
OOIIIECTBO3HAHUIO WM JuTeparype. Poaurtenw,
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studies or literature.) Parents who desire a
religiously oriented education for their
children may send them to private religious
schools instead of public schools or may
homeschool their children, as described
above.

Student Diversity.

Students in U.S. schools represent nearly
every ethnic background and nationality in
the world. The most diverse school districts
are those in major metropolitan areas such
as Los Angeles, New York, Washington and
Chicago, but diverse student populations are
increasingly found even in smaller cities,
towns and rural areas. As a national
average, U.S. students in public schools are
60 percent white, 17 percent black, 17
percent Hispanic, 4 percent Asian or Pacific
Islander and 1 percent American Indian or
Alaskan Native. However, the population
characteristics of a given local school or
district often vary from the national average.
In the United States, English is clearly the
predominant language for government,
business, society and instruction. English is
taught to all students in U.S. schools, but
more than 400 native languages other than
English are represented in these same
schools. In some schools, especially at the
elementary level, students with limited
English  proficiency  receive  content
instruction in their native language while
they learn English. More than 9 percent of
public school students (prekindergarten
through 12th grade) are considered to have
limited English proficiency.

For more information, see the Web site for the
U.S. Department of Education’s Office of
English Language Acquisition, Language
Enhancement and Academic Achievement for
Limited English Proficient Students at
www.ed.gov/offices/OELA.
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JKENaoIlue, 4ToObl JETH TONYYMIM PEIUTHO3HO-
OpPUEHTHPOBAHHOE O0pa3oBaHHE, MOTYT OTIPABHUTH
UX B YaCTHYIO pEIUTHMO3HYIO IIKOIYy BMECTO
rocylapCTBEHHOM M oOydaTh MX Ha JIOMY, Kak
OIKMCAHO BBHIIIIE.

IJTHUYECKOe MHOTo00pasue.

VYyamuecs aMepUKaHCKUX IIKOJI IPEICTABIISIOT
MOYTH BCE ATHUYECKHUE I'PYMIbl U HAMOHAIBHOCTH
mupa. Cample pa3HOOOpasHble IO  COCTaBy
UIKOJIbHBIE OKpyra pachoyIOKeHbl B KPYMHBIX
Meramonmcax, Takumx kak Jloc-Ammxkenmec, Hrbro-
ﬁopK, Bammnarron m Uwmkaro, HO HaIMOHAIBHOE
pasHoOOpa3zue cpeau  ydaliuxcs BCEe  dalle
BCTpeYaeTcs M B HEOONBIIUX TOpoJax, MOCENIKax U
CeNbCKUX pailloHax. B cpemnem mno crpaHe B
rocynapcrBeHnbix mkonax CIIIA 60% 6ensix, 17%
npoueHToB  adpoamepukanien, 17 mpoleHTOB
JaTHHOAMEPHUKaHIIEB, 4% BBIXOMIEB U3 A3HH WU C
TUXOOKEaHCKMX OCTPOBOB M 1% amepukaHCKUX
WHJEHIIEB WM KOPEHHBIX IKUTENEeH  AJISICKU.
Opnnako nemorpadus KOHKPETHOW MECTHOHW IIKOJIBI
WIM OKpyra HEpPEIKO OTIMYAETCs OT CpelHEeH IIo

CTpaHe.

B Coemunennnix Iltarax aHriIuiCKH HECOMHEHHO
SIBIISIETCSA peodIaIarIuM SI3BIKOM
roCcyJapCTBEHHOTO yIpaBJICHHUS, ousHeca,

COIMATBHOTO OOIIEHUS W O0ydeHHsS. AHTIIMACKHNA
A3BIK IPENOAAETCS BCEM Y4YalIUMCS B IIKOJaX
CIIIA, HO B TexX ke IIKOJaxX IMpeICTaBJIeHO Ooiee
400 npyrux s3bIKOB. B HEKOTOpBIX IMIKOJIAX,
0cOOEGHHO Ha HAYaJIbHOM YPOBHE, YydYaluecs C
OFPAaHUYECHHBIM 3HAHUEM AaHIJIMICKOro MOJy4YaroT
MOJHOLIEHHOE O0y4YeHHe Ha POJHOM SI3BIKE BCE TO
BpeMs, UYTO  ydarcd  AaHIJIMMCKOMY  SI3BIKY.
Cuauraercs, 4to Oonee 9 MPOIEHTOB Y4YALTUXCS
roCylapCTBEHHbIX  IIKON  (C  JI€TCKOCAaJHOro
BO3pacTa mo 12-it kjacc cpeHe MIKOMIbI) BIAACIOT
AHTJIMICKAM B OTPaHMYEHHOM 00beMe.

Jus  momydeHWsl  TOTIONHHUTENBHOW — HWH(OpPMANWU
moceTuTe BeO-cailT YMpaBleHHS 1O HW3YyYSHHIO
AHIJIMICKOTO S3bIKA, COBEPIICHCTBOBAHMIO BIIAJICHUS
SI3BIKOM U yCIIeBaeMOCTH MuHHCTEpCTBA 00pa30BaHUs
CHIA s CTYyIEHTOB C OrpPaHUYEHHBIM 3HAHHEM
aHIJIMICKOrO SI3bIKA o azpecy
www.ed.gov/offices/OELA.
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Parental Involvement.

Parents’ involvement in the schools and in
their children’s education is generally
encouraged by principals and teachers.
Most parents attend general school meetings
and parent-teacher conferences each year,
and many volunteer at their children’s
school by tutoring, presenting special
programs of interest, supervising students
on field trips or assisting with special
events. Parents of children with disabilities
must be involved in the development of
their child’s specially designed instruction,
which is referred to as the child’s
Individualized Education Program. There
are also organizations—such as parent-
teacher associations—that work to support
schools and increase the involvement of
families in the educational progress of their
children.

Technology.

The use of technology is widespread in U.S.
elementary and secondary schools, as well
as in colleges and universities. Students use
computers to write reports, collaborate with
classmates, conduct research on the Internet
and engage in many other activities. In fall
2003, nearly 100 percent of public schools
had access to the Internet, while 93 percent
of public school instructional rooms had
Internet access.  While technology in
schools has become increasingly common,
several related challenges have presented
themselves. These challenges include
providing adequate training to teachers on
how to effectively integrate technology into
the curriculum and ensuring that the
benefits of educational technology are
available to students of all socioeconomic
backgrounds.

For more information on current activities in
applying technology to U.S. classrooms, see the
U.S. Department of Education’s Office of
Educational  Technology Web site at
www.ed.gov/Technology/.
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Yuacrtue poauresiei.

JlupekTopa LIKOJI M IpenojaBaTely, Kak MpaBUIIo,
HOOLIPSAIOT y4acTUE POJUTENEeH B JAenax ILIKOJbl U
00OyYCHUH UX JIETEH.

BonpmMHCTBO poauTeneld eXerofiHo IOCEIalT
o0Iue HIKOJbHBIE M POAUTENBLCKUE COOpaHUs, U
MHOTHE W3 HHUX PabOTalOT BOJIOHTEPAMHU B IIKOJIE
CBOUX nereit, o0yuas, IpeACTaBIIsI
JOTIOJIHUTENBHBIE TPOTPaMMBl  «II0 HMHTEpEcam,
HaO1r0/1as1 3a MOPSAKOM Ha HKCKYpPCHSX U IOMOras B
MPOBEACHUN BHEKJIACCHBIX MEPOIPHUATHIA.

Popgurenu perelt ¢ MHBaJIMAHOCTHIO  JOJKHBI
y4acTBOBaTh B pazpaboTKe IiaHa 00y4eHHsI CBOETO
pebeHKa, KOTOpBI HA3bIBACTCS WHIMBUAYATbHOU
00pa3oBaTeIbLHON TPOrPaMMOH.

CylecTByIOT TakKe OpraHM3alUd, TaKhe Kak
aCCOIMALINHU POIUTENCH U yuuTenen (pOAUTEIbCKUI
KOMHUTET),  paboralomue  Hax  MOIACPKKON
JeSTEIbHOCTH IIKOJTBI " paciumpeHneM
POAMTENBCKOTO Y4acTHsi B Y4eOHOM Iporecce
CBOMX JIETEH.

TexHuyeckoe ocHaLEHHE.

JocTuxkeHnsT COBPEMEHHOW HAayKM W TEXHHUKHU
IIMPOKO NPHUMEHSAIOTCS B HAYAIbHBIX M CPEIHUX
mronax CIIA, a Takke B KoIeKax H
YHHUBEPCUTETAX. Vyammecs ~ HCIONB3YIOT
KOMITBIOTEPHI Ul HalWCaHWs PabOT, COBMECTHBIX
IIPOEKTOB C OJHOKJIACCHUKAMH, MCCIEIOBAaHUN B
WNHTepHeTe 1 MHOTMX JIPYTHX BHJIOB JESATEIBHOCTH.
Eme ocenpto 2003 roma mouru 100 mporieHTOB
roCylapCTBEHHbIX  IIKOJ  HMMEIM  JOCTYyn K
WuTepHery, mnoakimtoueHsl Obutn 93 mporeHTa
KJIACCHBIX mnoMemeHui. Ho, XOoTs coBpeMeHHBIE
TEXHOJIOTMM B IIKOJAX CTAaHOBATCA Bce Oonee
pacnpocTpaHeHHbBIMH, BO3HUKAET HECKOJIBKO
CBSI3aHHBIX C 3TUM mpobieM. DTo obecreyeHue
Ha/JIeKallell NOArOTOBKM YYMTEIeH MO BoIpocaM
3¢ exkTUBHON MHTErpalry TEXHOJIIOTUH B YUEOHYIO
oporpaMmMy M JOCTYIHOCTH  IPEUMYILECTB
00pa30BaTEIbHBIX TEXHOJIIOTUHA A ydalluxcs u3
BCEX CJI0€B OOIIEeCTBA.

s monmy4yeHus JOMONHUTENbHOW HMH(opManuu o
coBpeMeHHbIX TexHonorusax B mkoiax CILA cwm.
BeO-caiiT YnpasneHus 00pa3oBaTeNbHbIX
texHojoruii MunuctepcrBa obOpazoBanus CIIA:
www.ed.gov/Technology/
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TEACHERS AND TEACHING

U.S. elementary and secondary school
teachers receive their preservice training at
four-year  colleges and  universities.
Although the requirements for coursework
and practice teaching vary by university and
state, most prospective teachers must
complete an undergraduate degree and pass
one or more examinations in order to be
licensed. A growing number of states and
some school districts have developed
alternative certification programs or routes
to train prospective teachers.

The majority of public school teachers earn
master’s degrees and complete additional
training during their careers. In general,
public school teachers are required to be
licensed by the teacher certification
authority of the state in which they teach.
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MNPEINNOJABATEJIN U INTPEITIOJIABAHHUE

IIpenonaBarenu HavanbHBIX U cpeaHux mkona CHIA
MIPOXOIAT CHEIMATEHYIO MOJITOTOBKY B
YEeTHIPEXJICTHUX KOJUIEIKaX ¥  YHHBEPCUTETAaX.
Xots TpeOOBaHMS K HAITUCAHHWIO KYPCOBBIX padoT |

NeJarorndeckod  TpaKkTUKE  pa3yindaloTcs B
3aBUCHMOCTH  OT  yHHMBEpPCHTeTa U  IITAaTa,
OOJNIBINMHCTBO ~ OyIyImIUX  YYUTENCH  JTOJKHBI

NOJTYYNUTh CTENEeHb OakajaBpa M CHATh OAWH WU
HECKOJIBKO 9K3aMEHOB, YTOOBI MOTYYHUTh JIMLEH3UIO
Ha mpenogaBaHue. Bee Oonbliee 4uciao MmMTAaTOB U
HEKOTOpBIE IIKOJIBHBIE OKpyra pa3padaThiBalOT
IbTEpPHATHBHBIE MPOTrPaMMBbl CEPTU(UKAIUN WIH
METOJMKHU MOATOTOBKH YUUTEIEH.

BonbIIMHCTBO yuMTENed TroCylIapCTBEHHBIX ILIKOJ
MOJy4YaroT CTENEeHb Marucrpa M MHPOXOAST KYypChl
NOBBIICHUS KBaTM(UKAIUU B TEYCHHE CBOEH
nejaroruyeckoil kapeepol. Kak mpasuio, yuutens
roCyJIapCTBEHHbIX LIKOJ JOJKHBI UMETh JIMLIEH3HUIO
opraHa Mo cepTuQUKAIMM Yy4YUTENEeW IITaTa, B
KOTOPOM MPEMNOIAIoT.

43



Teacher characteristics and trends

Question:
What are the current characteristics of
teachers and trends in the teaching
profession?
Response:

In the 2017-18 school year, there were 3.3
million full-time and part-time traditional
public school teachers, 205,600 public
charter school teachers, and 509,200 private
school teachers. The number of traditional
public school teachers in 2017-18 was 12
percent higher than in 1999-2000 (3.0
million), the number of public charter
school teachers in 2017-18 was 1,076
percent higher than in 1999-2000 (17,500),
and the number of private school teachers in
2017-18 was 13 percent higher than in
1999-2000 (449,100).

Demographics

In 2017-18, a higher percentage of private
school teachers than of traditional public
school teachers were White (85 vs. 80
percent), and both percentages were higher
than the percentage of public charter school
teachers who were White (68 percent). In
contrast, a lower percentage of private
school teachers than of traditional public
school teachers were Black (3 vs. 7
percent), and both percentages were lower
than the percentage of public charter school
teachers who were Black (10 percent). The
same pattern can be observed for the
percentages of teachers who were Hispanic:
some 7 percent of private school teachers, 9
percent of traditional public school teachers,
and 16 percent of public charter school
teachers were Hispanic. The percentage of
teachers who were Asian was higher for
public charter and private school teachers (3
percent each) than for traditional public
school teachers (2 percent). The percentages
of teachers who were Pacific Islander,
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XapaKTeprle YEePThbl aMEPUKAHCKOI'0 YYHTEJIA
U COBPEMEHHDBIC TCHIACHIINH

Bomnpoc:
Uro XapakTepHO JUIsl COBPEMEHHBIX YUMTEICH H
TEHJICHIIUH B IIKOJILHOM IPEeNoAaBaHUM ?

Ortser:
B 2017/18 y4e6HOM romy HacHUMTHIBAIOCH 3,3 MIIH
yuuTene  OOBIYHBIX TOCYAAapCTBEHHBIX  IIKOJI,

paboTarmuXx MOJHBIA W HETONHBIN pabouuii IeHb,
205 600 yuuTenedl rocyliapCTBEHHBIX YapTEPHBIX
mkoa 1 509 200 yunTenel 4aCTHBIX IKOJ.

Yucno yunreneit 0ObIYHBIX TOCYAAPCTBEHHBIX IIKOJI
B 2017/18 romy Obuto Ha 12 mporeHTOB Gonblie,
geMm B 1999/2000 roxy (3,0 MitH), rocyqapcTBEHHBIX
gapTepHbIX mKon — Ha 1076 mpoueHTOB Oosnblie
(17 500 B 1999/2000 romy), yacTHBIX MIKOI — Ha 13
nporeHToB ooubiie (449 100 B 1999/2000 roxy).

Hemorpagus

B 2017/18 yuebHOM romy Ooblie y4HuTeNICH

YaCTHBIX IIKOJ, qeM TPaJUIIHOHHBIX
rocylapcTBeHHbIx, Obutm OembiMu (85 w80
MPOLIEHTOB).

B rocynapcTBeHHBIX YapTEpHBIX IIKOJIAX OeIbIMU
ObutH 68 TIpoIleHTOB yuuTene. HampoTwB, MeHbIE
yudTeded  YacTHBIX  IOKOJ, 4YeM  OOBIYHBIX
roCyJIapCTBeHHBIX, ObUTH adpoamepukaniiamu (3 u
7 TpPOLEHTOB), TOrAa Kak B TOCYIAPCTBEHHBIX
YapTepHBIX IIKOJIAaX YyduTelnei-appoaMepuKaHIieB
obuto 10 mporenToB. Ta ke kapTrHa HAOIIOJATIACH
U B OTHOUICHWU TIPOLUEHTHOW MJONU yYHUTEJel-
JaTUHOAMEPHUKAHIIEB: OKOJIO 7 TPOIEHTOB B
YaCTHBIX, 9 IPOLIEHTOB B OOBIYHBIX
TOCYJapCTBEHHBIX U 16 MPOILICHTOB B
TOCYJAapCTBEHHBIX YapTepHBIX MIKonax. IIpomeHt

yuuTenei — BBIXONIEB M3 A3uu ObUT BBIIIE B
TOCYJIApCTBEHHBIX YapTePHBIX M YaCTHBIX IIKOJaX
(mo 3 MPOIICHTA), yem B OOBIYHBIX

roCyJapCTBEHHBIX (2 MPOIIEHTA).

[IponeHT yuuTeneil, KOTOpble ObLIM BBIXOIIIAMHU C
TUXOOKEAHCKHX OCTPOBOB, aMEpUKAHCKUMHU
WH/ICHIIAMU/KOPEHHBIMH  JKUTEISIMU  AJISICKH WA
MpeCTaBUTENSIMU IBYX UJIH OoJiee pac, COCTaBIISLI 2
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American Indian/Alaska Native, or of Two
or more races were 2 percent or less at all
three types of schools. A higher percentage
of private school teachers (26 percent) than
of traditional public and public charter
school teachers (24 percent each) were
male. The private school and traditional
public school teacher workforces were older
than the public charter school teacher
workforce in 2017-18. For instance, the
percentage of teachers who were in the 60
and over age category was higher for private
school teachers (15 percent) than for
traditional public school teachers (8
percent), and both percentages were higher
than the percentage of public charter school
teachers who were 60 and over (6 percent).
In contrast, private school and traditional
public  school teachers had lower
percentages of their workforces in the age
categories under 40 compared with public
charter school teachers. For instance, 14
percent of traditional public school teachers
and 16 percent of private school teachers
were under 30, compared with 24 percent of
public charter school teachers.

In 2017-18, the percentage of teachers who
had completed a postbaccalaureate degree
(including a master’s degree, an education
specialist degree or certificate,and a
doctor’s degree) was higher for traditional
public school teachers (59 percent) than for
private and public charter school teachers
(48 and 46 percent, respectively). A lower
percentage of traditional public school
teachers than of private school teachers had
a bachelor’s degree as their highest degree
(39 vs. 42 percent), and both percentages
were lower than the percentage of public
charter school teachers who had a
bachelor’s degree as their highest degree
(50 percent). Lower percentages of
traditional public and public charter school
teachers had less than a bachelor’s degree as
their highest degree (3 percent) compared
with private school teachers (10 percent).
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MpOLEHTa WJIM MEHEee BO BCEX TPeX THUIAX MIKOJ.
MyX4iHBI COCTaBJSUIM OoJiee BBICOKUN MPOLEHT
Cpeay Yy4HTeNnell 4YacTHBIX MIKOJ (26 MpOLIEHTOB),

yem OOBIYHBIX rocyJapCTBEHHBIX u
rOCyIapCTBEHHBIX  YapTepHbIX Imkod (mo 24
MPOILIEHTA).

B 2017/18 yueOHOM TOAy y4HMTENsl YacCTHBIX U
OOBIYHBIX TOCYAAPCTBEHHBIX LIKOJN OBUIM CTaplle,
YyeM IIpernojaBaTeiad rocyIapCTBEHHBIX YapTEepPHBIX
IIKOJI.

Tak, IpoUEeHT yuuTeneldl B BO3PACTHOM KaTeropuu
60 siet u cTapie ObUT BBIIIE IS YaCTHBIX KoM (15
IPOLIEHTOB), YeM JUIl OOBIYHBIX I'OCYJApCTBEHHBIX
(8 mpomeHToB), TOrJa Kak B TOCYJapCTBEHHBIX
YapTepHBIX LIKOIAX yuuTesed B Bo3pacte 60 net u
cTapie ObIJIO TONBKO 6 TPOLIEHTOB.

Hanporus, B YaCTHBIX U OOBIYHBIX
TOCYJApCTBEHHBIX IIKOJAX y4YHUTENeil B BO3PACTHBIX
kareropusx 1o 40 mer ObUIO MeHBIIE, YeM B
rOCYJapCTBEHHBIX YapTEPHBIX IIKOJIAX.

Hanpumep, 14 mnpomeHTOB yduTeneld OOBIYHBIX
roCylapCTBEHHbIX M 16 IpOLEHTOB ydHTEIeH
YacTHBIX IIKOA ObuiM Monoxe 30 yer — 1o
CpaBHEHHIO Cc 24  TpoIEHTaMHu  y4duTelei
rOCYJAapCTBEHHBIX YapTEPHBIX LIKOJ.

B 2017/18 romy mnpoueHT yduTeled, WMEBIIHX
YUYCHYIO CTETIeHb BBIlIE OakanaBpa (B T.4. Marucrpa,
CTCTICHb WJIM CEPTHU(UKAT CICIHATUCTa B 00JacTh
00pa30BaHusA, a TAKKE JTOKTOPCKYIO CTEIEHB), ObLI
BBIIIIC B OOBIYHBIX T'OCYAApCTBEHHBIX MiKoiax (59
IPOLIEHTOB), YeM B YaCTHBIX M T'OCYJapCTBEHHBIX

yapTepHbix 1mKomax (48 wu 46  TPOLIEHTOB
COOTBETCTBEHHO).
Jns  MeHpHIero 4YWcia  y4uTened  OOBIYHBIX

TOCYJapCTBEHHBIX, Y€M YAaCTHBIX IIKOJI, BbICHICH
CTerneHbl0 ObuTa cTenenb OakanaBpa (39 mpotus 42
NPOLIEHTA); B TOCYAaPCTBEHHBIX YaPTEPHBIX HIKOJIAX
Takux y4uTeneil Obuta mosoBuHa (50 TPOICHTOB).
Jis  MeHpHIero 4YMcia  y4uTened  OOBIYHBIX
TOCYIApCTBEHHBIX M TOCYJapCTBEHHBIX YapTEePHBIX
kol (1o 3 mporeHTa) 6osee HU3Kas CTEIECHb, YeM
OakanaBpa, OblIa MX BBICIICH yYEHOW CTENEHbBIO; B
YacTHBIX MIKOJAaX 3TOT MoKas3arenb coctaBuwil 10
MPOLICHTOB.
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Salaries of Public School Teachers

Earlier sections of this Fast Fact explore
characteristics of all full-time and part-time
public and private school teachers. Teacher
salary information is also available, but is
presented only for regular full-time teachers
in public schools. The average base salary
for full-time public school teachers in 2017—
18 can be compared to average salaries in
previous Yyears using constant 2018-19
dollars.

In terms of constant 2018-19 dollars, for
instance, the average salary for full-time
public school teachers was lower in 2017—
18 than in 1999-2000 ($59,100 vs. $59,700)
but not measurably different in 2017-18
than in 2011-12 ($59,000).

SOURCE: U.S. Department of Education,
National Center for Education Statistics.
(2020). The  Condition of  Education
2020 (NCES 2020-144), Characteristics of
Traditional Public, Public Charter and
Private School Eeachers; Characteristics of
Public School Teachers.

Pupil/Teacher Ratio

During the 1970s and early 1980s, public
school enrollment decreased while the
number of teachers generally increased.

For public schools, the number of pupils per
teacher—that is, the pupil/teacher ratio—
declined from 22.3 in 1970 to 17.9 in 1985.
After enrollment started increasing in 1985,
the public school pupil/teacher ratio
continued to decline, reaching 17.2 in 1989.

After a period of relative stability from the
late 1980s through the mid-1990s, the ratio
declined from 17.3 in 1995 to 15.3 in 2008.
After 2008, the public school pupil/teacher
ratio increased, reaching 16.0 in 2016. In
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3apa0oTHasi mJaTa y4uumTesieil ToOCyJapCcTBEHHBIX
HIKOJI

B npenpiaymux paszgenax 3Toro Kparkoro oosopa
paccMaTpuBalUCh  CTQTHCTUKA IO  YYHUTENAM
TOCYJAPCTBEHHBIX M YaCTHBIX IIKOJ, 3aHATHIX
NOJHBIM M HeNnojHbI pabounit neHb. Mmeercs
TaKke MHpoOpMarus 00 Y4UTEeNbCKOHW 3apaboTHON
[UlaTe, HO TOJBKO JJIs yduTesed, paOoTaromux
HONHBIM  pabounit JeHb B  T'OCYJAPCTBEHHBIX
mkoiax. CpemHroro 0a30BYIO 3apIuiary yduTenen
TOCYJAPCTBEHHBIX IIKOJ C IMOJHON 3aHATOCTHIO B
2017/18 ydeOHOM TOAYy MOXHO COMOCTABHTH C
OPeAbIIYIIMME  TOJlaMM, B3sIB 3@ OCHOBY ISt
cpaBHenust nganuele 3a 2018/19 rox. Tak, B
niepecyeTe Ha BEIHMYUHY cpeaHeit 3apmiarsr 2018/19
roja, cpenHss 3apriara yauTenen
TOCYJAPCTBEHHBIX IIKOJ C IMOJHOM 3aHATOCTHIO B
2017/18 romy Obuta HIKe, yeM B 1999/2000-m (59
100 momut. mpotus 59 700 momt.), HO HE OTIMYANIACH
3ameTtHO ot 2011/12 roma (59 000 mosm.).

NCTOYHUK: MununctepctBo obpazoBanus CIIIA,
HarmmoHanbHBIA [EHTP CTAaTUCTUKHA 0Opa3oBaHWS,
(2020). Cocrosinue obpazoBanus Ha 2020 r. (NCES
2020-144), CrartucThKa IO YYUTEISIM OOBIYHBIX
TOCYIAapCTBEHHBIX, TOCYIAPCTBEHHBIX YapTEPHBIX U
gacTHBIX MmKon ¥ CTaTUCTHKA TIO YYHUTENIAM
TOCYJIapCTBEHHBIX IIKOJI.

CooTHOLIEHHE YYEHUKOB U NpenogaBareJiei

B 1970-x u nagane 1980-x rogoB 4KCIO ydanuxcs
B TOCYJApCTBEHHBIX IIKOJIIAX COKPATHUJIOCh, a
yauTeNnen B LIEJIOM YBEJINYMIIOCH. B
TOCYIapCTBCHHBIX IIMKOJIAX YHCIO Y4YalluXcs Ha
OJTHOTO TIperojaBaTeNisi, TO €CTh COOTHOIICHUE
yUaIuXxcs ¥ IpernojaBarteneii, COKpaTuiaoch ¢ 22,3 B
1970-m mo 17,9 B 1985 romy. Ilocie Toro, kak B
1985 romny YUCIIO yHaIuXxCs Havayo
YBEIIMYMBATHCS,  COOTHOIICHUE  YyYalUXCS H|
nperoaBatenei TrOCYIapCTBEHHBIX IIKOJI
MPOJIOIKAIO CHUXKAThCA, NOCTHTHYB 17,2 B 1989
TOmy. ITocne neproja OTHOCHUTEIHLHON
crabuibHOCTH ¢ KoHIa 1980-x o cepenunbnt 1990-x
rOJ0OB 3TOT ITOKa3aTeiab cHu3mica ¢ 17,3 B 1995-m
qo 153 B 2008 romy. Ilocme 2008 roma
COOTHOIIICHHE  YYaIllUuXCsi W  IperojaBareiei
TOCYJAapCTBEHHBIX IIKOJ BO3POCIIO, JOCTUTHYB 16,0
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comparison, the private school pupil/teacher
ratio was 11.9 in 2015.

The average class size in 2011-12 was 21.2
pupils for public elementary schools and
26.8 pupils for public secondary schools.

SOURCE: U.S. Department of Education,
National Center for Education Statistics.
(2019). Digest of Education Statistics,
2018 (NCES 2020-009)

Each state administers its own teacher
certification exam.

Teachers certified in one state are not
certified to teach in another state, unless
there is a special reciprocity agreement
between the states.

Since reciprocity is rare, teachers moving
to another state are usually required to
complete additional coursework and another
exam. To obtain employment, prospective
teachers apply to and are hired by the public
school district in which they wish to teach
or the individual private school. Most
teachers teach the same grade and subject
for several years, and they rarely teach the
same students for more than a year.

Due to teacher retirements, attrition,
increased student enrollments and other
factors, teacher recruitment and teacher
quality are currently important issues in the
United States.

On average, teachers make up 52 percent of
the staff in U.S. school districts. District-
level administrators make up 2 percent;
principals and assistant principals 2 percent;
teacher aides 11 percent; and other staff 33
percent.
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B 2016 romy. Hdns cpaBHeHusa, B 2015 rogy 310
COOTHOIIICHHE B YaCTHBIX IIKOJaX cocTaBisuio 11,9.
Cpennuii pasmep kiacca B 2011/12 yuebuoMm roay
cocraBun 21,2 yyammxca B TOCYJapCTBEHHBIX
HavaJabHBIX U 26,8 B rOCYIapCTBEHHBIX CPEIHMX
LIKOJIaX.

NCTOYHUK: MunuctepcrBo obpazoBanus CIIIA,
HanuoHanpHbI LEHTP CTATUCTUKU 0Opa3oBaHUS.
(2019). Haitmxect cratuctuku obpazoBanus, 2018
(NCES 2020-009)

Kaxnmprii mrat mnpoBOAMT CBOM COOCTBEHHBIN
CepTU(UKANMOHHBIA  DK3aMEH [UIS  YYHUTEJCH.
VYaurens, cepTuUIMPOBaHHBIE B OTHOM IIITATE, HE
MOT'YT TIPETOAaBaTh B APYTrOM, €CJIH TOIBKO MEXKIY
ITaTaMu HE CYIIECTBYET CTETIHAITLHOTO
COTJIAIIICHWsI O B3aUMHOM TIPU3HAHWUW JTUICH3UH.
[TockombKy 9TO BCTpEYAETCS PEIKO, YUHUTEISIM,
nepee3’KaronIiM B APYroi mTart, 0OBIYHO TpedyeTcs
BBITIOJTHATH JIOMOJTHUTEIFHYIO KYPCOBYIO paboTy U
claTh eme OAuH JK3aMeH.  UToObl MONydnuTh
paboTy, OHHM TONAIOT 3asABJICHHWE O MpUEME Ha
paboTy B TOCYNApCTBEHHBIA INKOJBHBIA OKPYT, B
KOTOPDOM OHHM XOTAT IIpenojaBarb, WIM B
KOHKPETHYI0 YacTHYK IIKOJIy. bBoJBIIMHCTBO
yUUTENIEH NPENoAaoT OJMH U TOT K€ NpEeAMET 3a
OJIMH M TOT € KJIaCC B TEUEHUE HECKOJIBKUX JIET U
penko oOydaroT OIHUX M TeX K€ YYCHHKOB Oojee
roma. B cBsA3M ¢ BBIXOAOM Y4YWTENEW Ha IIEHCHUIO,
€CTeCTBEHHOW  YOBUIBIO  IPEIoJaBaTeIbCKOro
COCTaBa, yBEJIMYEHUEM YHCIIA YYALIUXCSA U JPYTUMU
dakTtopamu, HAOOp yuuTeNed HW  KadecTBO
IpENojaBaHus B HACTOALIEE BpeMs SBISAIOTCA
BakHbIMU BornpocaMu B CoenuHeHHbIx [1ITarax.

B cpemHem yuuTens cOCTaBIAIOT 52 TpoOIEHTA
nepcoHana ITKOJIBHBIX OKPYT'OB CIHIA.
AJMHHHCTPATOPBl PAOHHOT'O YPOBHS COCTaBIISIOT
2 MPOIIEHTA; AUPEKTOPA U TIOMOIIHUKH TUPEKTOPOB,
2 TpOIEHTa; acCUCTeHThl mpenojaBareneit, 11
MIPOIICHTOB; APYTrUe COTPYAHHUKH, 33 MPOICHTA.
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5

VOCATIONAL AND TECHNICAL
EDUCATION

Historically, the purpose of vocational
education has been to prepare students for
entry-level jobs in occupations requiring
less than an undergraduate degree.
However, this traditional focus has now
shifted toward broader preparation that
develops the academic, vocational and
technical skills of students in vocational
education programs.

Vocational and technical education is
offered at the secondary, postsecondary and
adult education levels.

At the secondary school level, most every
public school, and many private and charter
schools, offer one or more vocational

Table of contents 2 BepHyTbca K OrnasieHuto

NPOPECCHOHAJIBHO-TEXHUYECKOE

OBPA3ZOBAHUE

Hcrtoprueckn CcIOXKUIOCH TakK, 4YTO 3agadeit
npopTex.  oOpa3oBaHus  ObUIa  TOATOTOBKA
yJamuxcst K paboTe Ha4aaIbHOTO YPOBHS CIOKHOCTH
[0 CIEHUATBHOCTSM, TPEOYIOUIMM MEHbIIE, YeM
crereHb OakanmaBpa. OHAKO 3TOT TPaAWLIMOHHBIN
AKLEHT B HACTOAIIEE BPEMs CMECTHJICS B CTOPOHY
Oosee MMIMPOKOM IMOATNOTOBKH, KOTOpas pa3BHUBAET
aKaJeMHUYECKUe, npodeccuoHaNbHbIe u
TEXHUYECKHME HaBBIKM  Y4YalUXcid B  paMKax
nporpaMM  IpOoQecCHOHANBHOTO  00pa30BaHUS.
[IpodeccnonanbHO-TEXHUYECKOE oOpazoBaHue
IpeIaraeTcs Ha YpOBHE CpEIHEro,
MIOCJICHIKOIBHOTO 00pa3oBaHusi U 00pa3oBaHUS ISt
B3pOCIIBIX.

Ha ypoBHe cpenHeil ImIKodBI MOYTH  Jr00ast
rocylapCTBEHHas IIKOJa, a TAKK€ MHOT'ME YaCTHBIE
U YapTepHble ILIKOJbl MpelaraloT OAHY WIH
HECKOJBKO TMpOrpaMM WM KypcoB  MpogTex
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education programs and/or courses. Many
states fund area vocational centers where
students can enroll in vocational education
programs on a part-time basis.

Some  states have  well-developed
vocational  education programs  with
apprenticeships or work-based learning
opportunities.

In these states, most public high school
students in vocational education programs
work in part-time situations jointly
supervised by teachers and employers
during their senior year (grade 12) of high
school.

These work experiences may be provided
by the school or obtained independently by
the student.

Different types of work-based learning
experiences can be offered, including
internships, apprenticeships and mentoring.
U.S. child labor laws, previously mentioned,
limit the level and intensity of vocational
instruction that can be provided to students
under 18 years of age.

As a consequence, most occupationally
specific vocational education programs—
especially for licensed occupations—are at
the postsecondary level.

At the postsecondary and adult education
levels, thousands of institutions and other
providers offer degree and non-degree
vocational and technical training.

These  institutions  include  public
community colleges and
vocational/technical institutes, as well as
private trade and technical schools,
employers, unions, professional associations
and independent training services.

Postsecondary vocational education
generally prepares students for occupational
fields and terminates in a certificate,
diploma or associate degree.

Such fields include the craft and industrial
trades, certain areas of health care,
equipment operation and personal services.
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oOpa3oBanusa. MHorue mTaThl (PUHAHCHUPYIOT
MECTHbIE  NpOdECCHOHANbHBIE  IIEHTPBL,  TIJIe
yJaluyecss MOI'yT 3alucarbCsi Ha IIPOrpaMMBbI

npodeccHoHaTbHO-TEXHUYECKOTO 00pa3oBaHUs Ha
HeMoJIHBIA pabounii eHb. B HekoTophix mTaTax
CYHIECTBYIOT ~ XOpOIIO  Pa3BUThIE  MPOTrPaMMBbI
poeCCHOHANIBHO- TEXHUYECKOTO 00pa3oBaHUs C
BO3MO)KHOCTBIO CTXUPOBKA WM OOYy4YeHHs] Ha
pabouem wMecte. B 3TMxX mTatax OOJIBIIMHCTBO

yyaluxcsi TOCYJapCTBEHHBIX CPEAHUX  ILKOJI,
o0yyJaromuxcs o porpaMMam
npodeCCHOHANBHOTO  oOpa3oBaHHs,  paboTaIOT
HENOJHBIA  pabo4YMii  JI€Hb TIO0J] COBMECTHBIM

PYKOBOJICTBOM yuuTeled u paboromareneii B
TedyeHue mnocienHero roxa (12 kmacca) cpenHei
MIKOJIBI.  ODTOT ONBIT pabOTBl MOXET ObITh
NPEIOCTABICH IIKOMOW WM TONY4eH YJalluMCs
CaMOCTOSITENbHO. Moryr  OBITh  HPEIIOKEHBI
pa3nu4Hble BHABI OOy4eHHS Ha pabodyeM MecTe,
BKJTIOYast CTaXXHPOBKH, YIEHUYECTBO u
HacTaBHU4YecTBO. 3akoHbl CIIIA o nerckom Tpyze,
YIIOMSIHYTBIE paHee, OrPAaHHMYMBAIOT YPOBEHb U
MHTEHCUBHOCTh NPO(hecCHOHAIBHOIO  00y4eHus,
KOTOPOE MPEJOCTABISIETCS yJalMCs B BO3pacTe 10
18 mer. Kak crmeacrtBue, OONBIIMHCTBO MPOrpaMM
npodTex 00pa3oBaHUS IO MOATOTOBKE KOHKPETHBIX
CIELHUATbHOCTEH — OCOOEHHO ISl JIMLEH3UPYEMBIX
npocgeccuil — npeaararoTcs By3aMu.

Ha ypoBHe moOCHemKONbHOr0 00pa3oBaHus U
0o0pa3oBaHUs [UISI B3POCHBIX THICSYH yIEOHBIX
3aBEICHUI M JPYrUX OpraHHU3alHil MpeaIaratoT
npoecCHOHAIBHYI0O U TEXHHUYECKYIO MOATOTOBKY
0e3 TPUCBOEHHS YYEHOW  CTENCHHU. Ot
YUPEXKJIEHHs] BKIIIOYAIOT OOIIECTBEHHBIE MECTHBIC
KOJUI[UKH M NpOQecCHOHATBHO-TEXHUYECKHE
LEHTPHl, a TAaK)Ke YaCTHbIE NPOQECcCHOHANBHBIE U
TEXHUYECKHE IIKOJIBL, yueOHBIe KYPCHI,
OpraHn30BaHHBIE paboToAATENsAMH, MPOPCOI3aMHU
U 1podecCHOHANBHBIMU OOBEMHEHUSIMH, a TaKKe
He3aBUCHMBbIe y4eOHble HeHTphl. [lociemkonsHoe
npodeccruoHanbHOe 00pa3oBaHHe, Kak MPaBHIIO,
TOTOBUT CTYACGHTOB K paboTe Mo TOH WM WHOU
CHELMANTBHOCTH W 3aKaHYMBACTCAd IONyYCHHUEM
cepTuduKara, AWUIUIOMA MM CTEIIEHU MIIAJIIETO

criegyualanucTa. K Takum oOmactaM OTHOCSATCS
PEMCCIICHHBIC W IIPOMBIIJICHHBIC HpO(l)CCCI/II/I,
HCKOTOPBIC obnactu 3ApaBOOXpaHCHUA,

9KCILTyaTalusa O60py,£[0BaHI/I$[ U JIMYHBIC YCIYI'U
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Given the need in many career fields for
individuals with some education beyond
high school, an increasing number of
vocational ~ education  programs  are
preparing students for entry into higher
education programs.

This is generally true for fields such as
nursing and engineering technology, courses
which are often available at both the
community college and university levels.

For more information, see the web site for
the U.S. Department of Education’s Office
of Vocational and Adult Education at
www.ed.gov/about/offices/list/ovae/pi/grn
tprgm.html.

Seeking Educational Excellence

The movement for what is sometimes
termed “excellence in education” has taken
many forms. One set of changes emphasizes
a back-to-basics, or core, curriculum
focused on math, science, history, and the
language arts (reading, writing, and
literature).

Most elementary and secondary schools
also provide so-called gifted and talented
programs for high- achieving students.

AP and IB

For American high school students looking
to excel academically, the two most
common approaches today are known by
their initials: AP for Advanced Placement
and IB for International Baccalaureate. AP
and IB are different in some respects, but
both require demanding coursework that can
propel students to greater academic
achievement in college.

Advanced Placement, founded in 1955, is
run by the College Board, which comprises
5,200 schools, colleges, and other
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(yxon 3a MOXKHJIBIMU JIFOJIbMH, CEKPETAPCKOE JIENI0 U
T.I.). YUUTBIBasi MOTPEOHOCTh BO MHOTUX O0JIACTSIX
npo(ecCUOHAIIBHOW  AEATENIbHOCTH Ul JIMI[ C
0o0pa3oBaHMEM, BBIXOJSIIMM 3a Mpelneibl CpeaHen

MIKOJIBI,  Bce  Oojblliee  YUCIO  IPOrpaMMm
poQecCuOHAIBHOrO o0pa3oBaHus TOTOBSIT
yYallMXCsi K IIOCTYIIEHUIO B BYy3bl. OJTO, Kak

NpPaBUJIO, OTHOCHUTCS K TakuM 00JacTsM, Kak
CECTPUHCKOE JIeJI0 W WHXXCHEPHBIC TEXHOJIOTHU:
TaKUe KypChl MOATOTOBKH YacTO JIOCTYIHBI KaK Ha
YPOBHE  MECTHBIX  KOJJICIDKeH, Tak W B
YHUBEPCUTETAX.

Jliis onyueHust TOMOITHUTENbHOM nH(pOpMauu
IOCETUTE BeO-CalT YIIpaBIeHUS
poheCCHOHANTBHOTO 00pa30BaHuUs U 00pa30BaHUS
T B3pociibix MunmcTeperBa oopaszoBanus CHIA:
www.ed.gov/about/offices/list/ovae/pi/grntprgm.h
tml.

CTtpemileHHe K MOBBIIEHUIO YPOBHSI

o0pa3oBaHus
JIBmkeHne 3a TO, 4YTO HWHOTJA HA3bIBAIOT
«COBEpIIEHCTBOM B 00pa3oBaHWM», IMPUHUMACT

MHOXXecTBO (hopM. B onHOM W3 BapmaHTOB ymop
JieTlaeTcsl Ha BO3BpAIlEHWE K OCHOBaM WIIH
OCHOBHOW y4eOHOH TporpamMme, OpUEeHTHPOBAHHOU
Ha MaTeMaTHKy, €CTECTBEHHBbIE HAayKH, UCTOPHUIO U
¢bwronornto  (4TeHUE, THUCHBMO W JIATEPATYPY).
BonpImIMHCTBO HAYaNbHBIX M CPEAHUX MIKOJI TAKKE
UMEIOT TPOTrpaMMBl JUIi «OCO0O OIApeHHBIX» -
ydalmuxcss € BBICOKHMH  aKaJeMHYECKHMHU
MIOKa3aTeNsIMHU.

AP u IB

AMEpUKaHCKHM CTapIICKIIACCHUKAM, CTPEMSIIIMCS
peycIeTh B yuebe, JBa HauboIee
pacrpoCTpaHEeHHBIX MOIX0a CErOIHS U3BECTHHI 110
ux wuHunumanam: AP (Advanced Placement,
«mpoaBuHyroe oOyuenne) u IB  (International
Baccalaureate, «mexayHapoaHblii OakanaBpuat»). B
HEKOTOpbIX oTHOmEeHUX AP u IB ornnuaroTcs, HO B
obomx ciydasx TpeOyercsi cepbe3Has pabora B
TEUYEHHE BCEro Kypca, KOTOpas MOXKET CTaTb
CTYNIEHBKOH K Ooliee BBICOKUM aKaJEMHYECKUM
JOCTIKEHHSIM B KOJUIEIKE.

[IporpammMa mpoaBUHYTOrO OOYYEHUS, OCHOBAHHAs
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educational organizations.

Through AP, the College Board has
developed strenuous, college-level courses
in more than 30 subjects that students can
take in high school. AP students earn
academic credits for college in the United
States and 40 other countries — provided
they score high enough on AP tests given in
their junior and senior years (grades 11 and
12).

More than 60 percent of American high
schools offer AP courses, according to the
Department of Education. The most
frequently taken tests are calculus, English
literature, and history. In 2006 more than 24
percent of all U.S. high school students took
AP exams, up from 16 percent in 2000.

The IB diploma program is administered by
the International Baccalaureate
Organization (IBO) in Switzerland and grew
out of efforts to establish a common
curriculum and system of academic credits
that would be recognized by colleges and
universities in other countries.

IBO works with more than 2,000 schools in
125 countries, including nearly 800 in the
United States. Students follow a rigorous
curriculum in six academic areas: English,
foreign language, science, mathematics,
social science, and the arts. They must also
perform 200 hours of community service
and write a 4,000-word essay based on
independent research.

Assessing Teachers

The numbers and qualifications of teachers
are subjects of perennial debate, although
some experts have pointed to the turnover of
teachers as often a greater problem than an
overall teacher shortage.

One indicator of the push for higher
standards in recent years IS
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B 1955 rony, ynpasnsercs CoBeTOM KOJUIEHKEH, B
KOTOpbIM BXOZAT 5200 1Ko, KouIeIxeld U Apyrux
oOpasoBarenbHbIX opranm3anuii. B pamkax AP
CoBeT KoJuIemKel pa3padoTal HHTCHCHUBHBIC KypChI
Ha ypoBHe Koyuiemxa O6osee uem no 30 npenmeram,
KOTOpblE MOXXHO IIPOHTH B CpeaHel IIKole.
VYyacTHUKH IIPOrpaMMBbl AP MIOJIy4aroT
akazeMuueckue kpeautsl st komwiemxka B CILIA u
40 npyrux cTpaHax — IpPH YCIOBHUH, YTO OHH
HaOepyT IOCTaTOYHO BBICOKME Oaibl MO TecTaM
AP, cnaHHBIM B NEpBBII M BTOPOW roj 0o0y4deHuUs
(xmaccer 11 u 12).

ITo nannsIM MunucrepcrBa obpasoBanusi, kypc AP
npemrarator Oosee 60 MPOLEHTOB aMEPUKAHCKHX
cpennux mkoi. Hambonee yacto craBaemble TECThI
—MaTeMaTuKa, aHTJIMHCKas JUTepaTypa U UCTOPHSL.
B 2006 romy Oomee 24 TpOLEHTOB BCEX
crapmeknaccankoB CHIA cnaBanmu sk3amenst AP,
o cpaBHenuto ¢ 16 nporentamu B 2000 romy.
Junnomuas porpaMma IB YIPaBIAECTCS
MexnynaponHoii  opranuzanueii  OakamaBpuara
(IBO) B llBelinapuu W BBIpOCIAa W3 YCWJIHHA TIO
CO3/1aHMI0 001Iel y4yeOHOW IMPOrpaMMBbl U CHCTEMBbI
aKaJeMHUYECKUX KPEIUTOB, KOTOpPbIE NMPU3HABAJIKChH
ObI KOJJIeKAaMU ¥ YHUBEPCUTETaMHU APYTUX CTPAH.
IBO corpynuugaer ¢ 6onee gem 2000 mkoimamu B
125 crtpanax, B Tom umcie noutu ¢ 800 B CIIIA.
VYyammecss  BBINOMHSIOT ~— CTPOTYI0  y4eOHYIO
porpammy o HIECTH aKaJeMHUYECKUM
HAIMpaBJIEHUAM: AHTJIIUHACKUN S3bIK, MHOCTPAHHBII
A3BIK,  €CTECTBEHHbIE  HAyKHd,  MaTeMarTHKa,
OOIIECTBEHHbIE HAayKH M HCKycCTBO. B  mx
obsi3anHoCcTH  BXomaT  Tarke 200  yacoB
OOIIECTBEHHO IIOJIC3HOH pabOThl W HAIMCAHHE
KypcoBoii o0bemom 4000 cioB, OCHOBaHHOW Ha
COOCTBEHHBIX MCCIIEIOBAHUSAX.

OueHnBanue yyurtesnaen

UucneHHOCTh U KBATH(DUKALUS yIUTENEH SBIISIOTCS
IPEIMETOM MOCTOSIHHBIX CIIOPOB, XOTS HEKOTOpBIE
3KCIIEPTHI YKa3bIBatOT Ha TEKy4eCTh
IIPETo/IaBaTeNIbCKUX KaJpoB Kak Ha Oojiee OCTpyIo
npobaemMy, yem oOliast HeXBaTKa yuuTeNeH.

OmuuM W3 mokKaszarened cTpemieHHs K Oonee
BBICOKUM CTaHJapTaM O0y4YeHMsI B IIOCIEIHUE TOJIb
ABJIIETCS. COOTHOILIEHHWE 4YMCIa YyYallluxcs U
IperoiaBaTeNell; ero yMeHbIICHHE YKa3bIBaeT, YTO
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lower ratios
spend more

student-teacher ratios, with
indicating that teachers can
time with individual students.
From 1980 to 2001, the student - teacher
ratio in elementary and secondary schools
declined from 18.6 to 15.8 students per
teacher, according to the National Center for
Education  Statistics.

This ratio reflects, in part, the increase in
special education teachers for the disabled
or for teaching English as a second
language, and typical public classroom sizes
are often in the 20s.

Recent figures also indicate that more than
90 percent of all public school teachers are
rated as “highly qualified,” meaning that
they are experienced and certified to teach
in their subject area.

These same figures reveal a familiar social
and economic divide, however, with more
highly qualified teachers in wealthier
schools and fewer in minority and poorer
schools.

“Even if you have high numbers [of
certified instructors] in the aggregate,” said
one official of the Education Department to
the newspaper USA Today, “there are
pockets where students are being taught by
teachers that are not highly qualified.”

Although local school districts have
considerable flexibility in how they
organize their instructional programs,

teacher training tends to function as a
countervailing force. States may have
different requirements for certification, for
instance, but all states recognize the same
college degrees and coursework, regardless
of the location of the school.

As a result, most teachers, similarly trained
and accredited, teach the basic core subjects
in roughly the same manner and sequence
throughout the country.
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YUHUTEJIET MOTYT MPOBOAWTH OONBIIE BPEMEHH C
OTCIIbHBIMU YUaITAMUCS. ITo JIAHHBIM
HamvoHnansHOro meHTpa CTaTHCTUKH O0pa3oBaHUS,
¢ 1980 mo 2001 rox »TOT mOKa3aTellb B HAYaIbHBIX
U cpeaHux Ikojax cHusuici c 18,6 mo 15,8
YUYEHUKOB Ha OJHOT'O YUUTEIIS.

JlaHHO€  COOTHOIIEHHWE  YacTHYHO  OTPaXKaeT
YBEJIIMYCHHE  YWCJIAa  YYUTENed  CHEeIUAIbHOTO
oOpa3oBaHus s JeTel C WHBATUAHOCTHIO WITU
MperoiaBaHusl aHTIUHCKOr0 B KayeCTBE BTOPOIO
SI3bIKA, u pasmep THIIMYHOI'O KJ1acca
roCyIapCTBEHHOM IIKOIBI ceromHs cocrasisier 20-
30 y4eHHUKOB.

[locnenHue naHHBIE TAaKKe CBUACTEIBCTBYIOT, YTO
6onee 90 IPOLIEHTOB BCEX yuuTenen
TOCYIapCTBEHHBIX ~ IIKOJ  OICGHUBAIOTCS  Kak
BBICOKOKBAITM(HIIUPOBAHHEIE, a 9TO O3HAYaeT, YTO
OHH HMEIOT ONBIT U CePTH(GUIUPOBAHBI IS
IpernoiaBaHusi B CBOGH IpeaMeTHOW oO0siacTy.
OmHako 95T ke NHQPBI TOBOPSIT O XOPOIIO
3HAKOMOM DPa3pbIB€ B COIHAIBLHO- YKOHOMHYECKOM
MOJIOKEHUH: B Oosiee OOraThIX IIKOJAX YUUTENEH ¢
BBICOKOM KBanmu(pUKauyu OOJbINe, B IIKONAX IS
MEHBIIMHCTB ¥ B OCIHBIX pallOHaX — MEHBIIIE.

«Jlake ecnmu y Bac B COBOKYITHOCTH OOJbIIOE
KOJIMYECTBO [cepTrHUINPOBAHHBIX
nperoaBareneii], — CcKa3al OIWH YHHOBHHUK
MunuctepctBa odpazoBanus razere USA Today, —
€CTb MecTa, TIJe JeTedl oO0ydaloT yduTens, He
o0Jraiaroniye BHICOKOW KBATM(hUKAITHCH».

XOTSI MECTHBIE IIKOJILHBIE OKPYra MOTYT IPOSIBIIATH
3HAUUTEIbHYI0O HE3aBUCHMOCTh B OpraHU3aIlH
CBOMX Y4eOHBIX IPOrpaMM, MOJrOTOBKA YYUTEJCH,
KaK MPaBWIIO, NEHCTBYET KaK ypaBHOBEHIMBAIOIINN
daxrop.

Hampumep, B mrarax Moryr ObITh pa3HbIC
TpeOOBaHUsI K cepTU(UKALNU, HO BCE MITATHI
NPU3HAOT OJHU U T€ XK€ BY30BCKHE JUILUIOMBI H
HOATOTOBKY, HE3aBHCHUMO OT MECTOHAXOXKICHUS
KOJLIe KA.

B pesynbTaTe 60ABIIMHCTBO YUUTENCH, TPOIIEAININX
AQHAJOTUYHYI0 TIOJATOTOBKY UM  aKKPEJUTAIIHIO,
MPENoJal0T  OCHOBHBIE  TPEAMETHl  MOXOXUM
o0pazoM ¥ B NpHUOIU3UTEIHLHO TOM K€ MOPSAKE IO
BCEl CTpaHe.
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Textbooks typically represent a substantial
investment by book publishers who want to
ensure that their products are approved and
purchased by as many state and local boards
of education as possible. As a result, two of
the country’s largest school systems —
Texas and California — wield enormous
influence over textbook content and
publication.

Computers and Education

Computers and the Internet have now
become ubiquitous in American schools
from the elementary grades onward.

Recent figures indicate that 100 percent of
public schools have Internet access and that
elementary and secondary schools possess
more than 14 million personal computers,
roughly one for every four students.

If the digital divide has been spanned at
school, it still remains a factor at home,
according to the Department of Education,
which found that minority and poor students
often lack computer and Internet access at
home.

School-oriented Web sites like
Blackboard.com have become a routine
means for posting assignments, homework,
and class schedules. Along with e-mail,
these Web sites have become a favorite way
for parents and teachers to stay in direct
communication.

As Internet capacity has increased, so has
distance or online learning. Almost 3.5
million, or 20 percent of all college
students, took one or more online courses
during the 2006-2007 academic year — an
increase of almost 10 percent over the
previous year, according to Sloan
Consortium, an organization working to
improve online education.

Roughly half of all online students are
enrolled at the nation’s community colleges,
where the most popular courses are in such
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Y4eOHUKH, KaK TPaBWIO, SBISIIOTCA PE3ylIbTaTOM
3HAYUTEIBHBIX MHBECTHUIINH KHHUTOM3JaTeNeH,
KOTOpbIE JOOMBAIOTCSI TOT'O, YTOOBI MX MPOAYKIIHS
Obuta omoOpeHa W TpPHOOpETeHa KaK MOXKHO
OOJNBIIUM  KOJIMYECTBOM  TOCYJApCTBEHHBIX U
MECTHBIX COBETOB 1O 0Opa3oBaHuI0. B pe3ynbrare
JIBE€ KPYIHEUIINE IIKOJIbHBIE CUCTEMBl CTPaHbl —
Texacckas W KanudopHHicKas OKa3bIBAIOT
OrPOMHOE BIIUSIHUE HA CONIEP)KaHUE M ITyOJIUKAIUIO
y4eOHUKOB.

KomnbloTepsl U 00pa3oBanne

Komnbroteps! 1 UHTEpHET CTa)IM MOBCEMECTHBIMU B

AMCPHKAHCKUX HIKOJIax, HaYWHas1 C IEPBLIX
KJIaCcCOB.
I[locmemame  gaHHBIE mOKaspBaroT, uro 100

IMMPOLUEHTOB roCyJapCTBCHHBIX MIKOJI MMCIOT JOCTYII
B I/IHTepHeT MU 4YTO HadaJIbHbIC W CPCAHUEC HIKOJIbI
pacrionarator Oomnee uyem 14 MIH TNepPCOHATBHBIX
KOMIIBIOTCPOB — HNPHUMEPHO IO OJHOMY Ha KaXXJbIX
YETBIPEX YYalIUXC.

Ho, xots «umdpoBoii pa3psiB» ObUT MPEOIONIeH B
IIKOJIe, OH BCE €Ille CYIIECTBYET JIOMa: IO JaHHBIM
MuHucrepcTBa 00pa3oBaHMs, YYEHHKH W3 YHCIA
MEHBIIMHCTB W MaJI0OOOECIICYEeHHBIX YacTO He
UMEIOT JIOMa J0CTyIa K KOMITbloTepy u HTepHeTy.

OpueHTHpOBaHHBIE HA HIKOJBHYIO NPOrpamMmy BeO-
caiiTel, Takue kak Blackboard.com, cTtamu oOBIYHBIM
MECTOM pa3MEIIEHHS 3aaHUi, JOMAIIHUX 3aaHuil
U pacnucaHus 3aHATHWA. Hapsay ¢ 3JIeKTpOHHOU
NOYTOM OHU  CIY)XaT JIOOMMBIM  CPEICTBOM
OOITIEHUST POIUTENEH U YIUTEEeH.

[To mepe yBenuyeHHs NPOIYCKHOH CIIOCOOHOCTH
WuTepHera pacTyr mMacmtadbl U JUCTaHIIMOHHOTO
ooyuenus. Ilo pmanaeiM  Sloan  Consortium,
OpraHu3ainuy, padoTalmel HaJ YyIy4lleHHEeM
OHJIAH-00pa30BaHuUs, MOYTH 3,5 MIH CTYIEHTOB
komteked (20 mMpOIEHTOB) MPONUIM OJWH HIIH
HECKOJIbKO OHJaiH-KypcoB B 2006/07 y4ueOHOM
roay, uro moutd Ha 10 mpoueHTOB Ooiblie, yeM B
NPeIbLTYILEM.

HpI/IMepHO INOJIOBMHA BCCX YyYallUXCAd B PCIKUME
OHJIaiH 06yqaeTc51 B T.H. MCCTHBIX KOJUJICI)XKaxX, I'’1€

53



professional fields as business management,
computer science, engineering, and health
sciences-related programs.

CHALLENGE OF SCHOOL REFORM

HanOosee MO YJISPHBI KYPCBhI B TaKUX
npodeCCHOHANBHBIX O00NaCTAX, KakK yIpaBJIeHUE
OM3HECOM, KOMIIBIOTEPHBIC HAayKH, WHXKEHEPHOE
JeT1o u POTrPaMMBI, CBSI3aHHBIC co
3PaBOOXPaHEHHUEM.

MPOBJEMA IIKOJbHOW PE®OPMbI

Americans have always debated the quality
and direction of their educational
system, but in recent years the focus has
been upon the best ways to measure and
increase academic achievement.
Comparisons with students in  other
countries have also sharpened the debate
over educational methods and results,
especially those showing U.S. schools
lagging in science and mathematics.

Progressive Reforms

Early reformers tried to establish consistent
academic standards, train teachers, or
consolidate schools in the name of
efficiency. In other words, to transform
education into a profession.

These efforts culminated in the Progressive
Movement of the late 19th and early 20th
centuries, when educators like John Dewey
called for fundamental reform in what
schools taught and how they operated.
Dewey and his supporters urged giving
teachers greater independence in the
classroom, emphasizing learning by doing
instead of rote memorization and
challenging students to  think
independently.

But Dewey’s “child-centered” approach was
almost immediately challenged by those
more interested in using new social science
methods to increase efficiency and organize
students into separate tracks of those
destined for college or for manual labor.
Progressive education was also widely
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AMepuKaHIBI BCerJa CHOPWIM O KauyecTBe U
HAIpaBJIEHHOCTU CBOEH 00pa30BaTEIbHON CUCTEMBI,
HO B TIIOCJIEJHHME TO/Abl OCHOBHOE BHUMAaHHE
yIeNseTcst CrocodaM H3MEpeHUs U TOBBIIICHUS
YCIIEBAEMOCTH.

CpaBHEHUS € yJallUMHCS B IPYTHX CTpaHax TaKkxke
000CTPUIIM AUCKYCCUIO O METOJaX M pe3yibTaTax
o0y4yeHHss — OCOOEHHO TeX, 4YTO OTPaXaloT
orcraBanue mkos CIIIA B ecTeCTBEHHBIX HayKax U
MaTeMaTHKe.

IIporpeccuBHbIE pepopMbI

[lepBbie pedopmaTopsl TNHITAINCH YCTAaHABIHBATH
HocIieIoBaTeIbHbIE  aKaJeMHYeCKHe CTaHIapTHl,
00y4aTh yuuTenel HiH OOBEIUHSTH IIKOJIBI BO UM
s dexkTuBHOCTH.

JIpyruMu  ClIOBaMH, TPEBPATUTH NpENoJaBaHUE B
npodeccuro.

Kynpmunanueid  9Tux  ycuiaud  crajo  T.H.
[IporpeccuBHoe ABMXeHUE KOoHIA 19-ro M Havana
20-ro BeKOB, Korja TakKHe IIeJaroru, Kak JIKoH
Jbion, npu3Baiu K (QpyHIaMEHTAIBHBIM IEpEMEHaM
B TOM, Y€MYy YYUT M Kak paboTaeT aMepuKaHCKas
mKkona. J[ploM W €ero CTOPOHHUKH TPHU3BAIU
NPEIOCTaBUTh YUUTEISIM OONIBIIYI0 HE3aBUCHUMOCTH,
CTaBUTH BO INIaBYy yriia oOy4eHHe Ha MPaKTHKE, a He
3a3yOpHBaHue, M TMOOYKIAaTh Y4YalUXCS MBICIHTH
CaMOCTOSITEIBHO.

Ho «opuentupoBanHbIil Ha peGeHka» moaxof pton
ObUT MOYTH Cpa3y K€ OCHOpPEH TEMH, KTO BHUJENI B
HOBBIX METOAAaX OOIIECTBEHHBIX HAyK CPEICTBO
NOBBIIIEHUS ~ NPOU3BOAMUTENBHOCTH  Tpyda U
pasfeneHusl KOIbHUKOB Ha OyAYIIMX CTYIEHTOB
YHUBEPCUTETA U TE€X, KOMY YTOTOBaH PYYHOU TPYI.
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misunderstood, as its emphasis on the needs
of children became interpreted as a lack of
academic standards.

Nation at Risk

Criticism of new or progressive ways of
teaching resurfaced in the 1950s, when the
debate over the most effective ways teach
language skills to children triggered stories
on “Why Johnny Can’t Read.” (A similar
debate, two decades later, inevitably
produced “Why Johnny Can’t Write.”)

The 1957 launch of the Soviet satellite
Sputnik triggered similar concerns and led
to an increased emphasis on science and
mathematics in an era of Cold War conflict
and the U.S.-Soviet space race.

In 1983, a highly influential report called A
Nation at Risk asserted that declining
academic standards threatened America’s
position in an increasingly competitive
world and called for more resources and
greater rigor in education.

The response to the Risk report ranged from
lengthening the school day and year to
greater emphasis on core academic subjects.
Yet the report’s conclusions have been
vigorously disputed. “Not only is it not true
there has been a great decline,” contends
historian Carl Kaestle in the book School,
“but it is also true that we are educating a
much wider proportion of our population
now than we were in the 1950s.”

Charter Schools and Competition

Many recent school reforms have sought to
introduce greater competition into the public
school system. Charter schools, for
example, are independently operated public
schools  that must meet the same academic
and legal requirements

as traditional public schools but are free
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IIporpeccuBHOE 00pa3oBaHWEe TakKe OBLIO TIOHSTO
MNPpEUMYIICCTBEHHO HEIIPAaBUJIBHO, IIOCKOJIBKY €ro
yIop Ha MOTPeOHOCTH JETEH CTal BOCIIPUHUMATHCS
KaK OTCYTCTBHE aKaJIeMUUYECKHX CTAaHIApTOB.

CTpaHa B OITACHOCTH

Kputuka B ajgpec HOBBIX WJIH IPOrPECCUBHBIX
crnoco0oB 00y4yeHHs BHOBb BeIUibia B 1950-x
rojax, Korja coopsl o HaubOonee 3(p(eKTHBHBIX
croco0ax oOy4YeHHs JeTedl S3BIKOBBIM HaBBIKAM
IIpUBENIN K pasroBopam Ha temy «Ilouemy J[>kOHHM
HE yMeeT uHuTaTh» (aHaJorMuyHble [aebaThl [Ba
JECATHIIETHSI CITYCTs] HEN30€KHO BBI3BAIM BOIPOCHI
«[Touemy JI>KOHHU HE YyMEET MHCATH»).

3amyck B 1957 rony coBeTCKOro CryTHHKA MOPOIUII
AHAJIOTMYHBIE OMACeHHS — W TOBBICHJI BHUMaHHUE K
TOYHBIM HayKaM M MaTeMaThKe Ha BCE BpeMs
«XOJIIOJHOM BOWHBI» M  aMEPUKAHO-COBETCKOM
KOCMUYECKON TOHKH.

B 1983 rony B aBropureTHOM aokiane «CrpaHa B
OIMACHOCTH» YTBEPKAATOCh, YTO MAJECHUE YPOBHS
00pa3zoBaHHs YrpOXKAeT MOJOKEHHI0O AMEPHKH BO
Bce 0oJiee KOHKYPEHTHOM MHUPE B TpeOyeT OObITNX
3arpar W Oojee HSHEPrHYHOrO MOAXOJa B ITOU
chepe. Peaknms Ha mokmam Oblla pa3sHOM — OT
YBEITMUEHHS MTPOIOJKUTEIIBHOCTH Y4€OHOTO JHS U
yuyeOHOro roma 10 OOJBIIEro BHUMAHHUS K
OCHOBHBIM Y4€OHBIM IpenMeTaM. Tem He MeHee,
BBIBO/IBI JOKJIaJa OBUIM PEIIUTENFHO OCIIOPEHBI.
«He TONBKO HEMpaBaa, YTO MPOW3OIMIET OOJBIION
cnan, — yrBepxknaer ucropuk Kapn Kecrn B yxe
ynomuHaBmeincs kaure «lllkoma», — HO Takxke
BEPHO U TO, YTO B IPOIEHTHOM OTHOLICHHUU MBI
ceiluac oOydaeM Tropa3go  OoJiblle  HAIIMX
corpaxjaaH, 4yem B 1950-e».

YaprepHble KOJIbI H KOHKYPEHIHA

MHorue HeIaBHHE UIKOJIbHBIE pedopMbl ObUTH

NpU3BaHbl YCUJIUTh KOHKYPEHLIMIO B CHUCTEME
roCy1apCTBEHHbIX LIKOJI.

YaprepHble  IIKOJBI,  HAaOpUMep,  SIBJISIOTCS
roCy/lapCTBEHHBIMH IIKOJAMH C  HE3aBHCHMbIM

YIpaBJICHUCM, KOTOPLIC HOJIKHBI COOTBCTCTBOBATH
TEM XKEC aAKaaACMHYCCKUM )51 HOPpUANYCCKUM
Tpe60B AHHAM, qT0 n TPpaaAUIUOHHBIC
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from most of the bureaucratic and
regulatory constraints of their traditional
counterparts. Approximately 2,000 charter
schools are now operating in the United
States.

Another  response concerns  over
academic standards and international
competition has been to forge alliances
between business and schools. In some
cases, school districts have tried to emulate
efficiencies and organization of the
corporate model by establishing standards
and goals that can be measured and by
holding  administrators and  teachers
accountable for results.

to

In the push for accountability, many states
have passed laws permitting the closure of
low-performing or failing public schools. In
such cases, which are still rare, the schools
can choose to reconstitute themselves with
new staff and teachers or convert
themselves to  charter-school  status.
Families with failing neighborhood schools
are often given the opportunity to transfer
their children to higher-performing schools.

School vouchers have proven to be a highly
controversial innovation. A voucher
program permits parents to leave failing or
substandard public schools and receive
public funds to cover all or part of the
tuition at private schools. The amount is
usually based on the per-student spending in
the community. The idea is that if schools
have to compete for students, they will
improve. However, the controversy over
using tax money to support private or
religious schools has been intense, and few
communities have fully implemented school
vouchers.
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rOCy/lapCTBEHHbIE LIKOJIbI, HO CBOOOJHBI  OT
OoJblIel YacTu MPUCYIIMX UM OIOPOKPATUUECKUX U
HOPMAaTHBHBIX OrpaHuyeHuil. B HacTosiee Bpems B
CHIA peiictByet okosio 2000 yapTepHbIX LIKOI.

Eure onHuM 0TBETOM Ha 03a004YEHHOCTH 110 IIOBOAY
aKaJIeMUYECKUX CTAaHAApPTOB U MEXIYHApOIHOM
KOHKYPEHIIMM CTajl0 CO3[aHHE albSHCOB MEXIY
OM3HECOM U LIKOJNAMH.

B HekoTOpBIX Cilydasx MIKOJIbHBIE OKPYTa MBITAINCH
UMHUTHPOBaTh 3(P(PEKTUBHOCT M  OpraHU3ALHUIO
KOPIIOPATUBHOU MOJIETH, yCTaHaBIIUBAs
U3MepsieMble CTAaHIAPTHI M 337a4M W IPHUBIIEKAS
aJIMUHHCTPATOPOB M YUUTENEeH K OTBETCTBEHHOCTH
3a MX HEBBITIOJIHEHHE.

Crpemsich K OonbIei GUHAHCOBOM MOIOTYETHOCTH,
MHOTHE IITaThl HPUHSUIM 3aKOHBI, pa3pelIaroiiue
3aKpbIBaTh T'OCYJApCTBEHHBIE IIKOJNbI C HU3KOW U
KpaifHE HU3KOW YCIIEBAEMOCThIO. B Takmx cirydasx,
KOTOpBIE TIOKa €Ile PEJIKH, MIKOJIBI MOT'YT BBIOpaTh
pPEOpraHm3alMi0 C  HOBBIM  MEPCOHAIOM U
YUUTEISIMH WM TIPeoOpa3oBaTbCs B YapTEPHYIO
mkony. CembsM C HEOJIAronONYYHBIMH IIKOIAMH
o COCEZICTBY 4acTo IIPEJOCTABIISAETCA
BO3MOXHOCTb IIEPEBECTH CBOMX JeTell B Ooiee
YCIEIIHBIE IKOJBI.

[IIkonbHBIE Baydephbl OKa3alMCh BECbMa CIIOPHBIM
HOBOBBeJeHHEM. [Iporpamma BaydyepoB IO3BOJISET
poauTensM YWTH W3 TOCYAAPCTBEHHOW IIKOJBI C
IUIOXUMU W HEYJOBJIETBOPUTEIbHBIMU
YCIOBHUSIMH M MOITYYHUTh FOCYIapCTBEHHBIE CPEACTBA
JUIS TIOJIHOTO MJIM YaCTUYHOI'O MOKPBITHS PacXoi0B
Ha oOydeHWe B 4YacTHOW mkoie. Cymma OOBIYHO
pacCUMTBIBAETCA UCXOJS M3 PacxoJ0B Ha OJHOrO
CTYIEHTa B JaHHOM MecTHOCTH. Wnes 3akimrouaercs
B TOM, YTO, €CJIM LIKOJIaM MPUAETCS KOHKYpUPOBAThH
3a YYEHUKOB, OHU OYIYyT COBEPIIEHCTBOBATHCA.
OcraroTcsi, OJHAKO, OCTpbIE CIOPHI IO IOBOILY
UCIOJIb30BaHUS HaJOTr OBBIX CpEeICTB Ui
HNOJJIEPKKU YACTHBIX WJIM PEIUTHMO3HBIX ILIKOJI, U
MOJTHOCTBIO IIKOJbHBIE Baydepbl BBEIEHBI HE BO
BCEX PErHOHAX.
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Privatization

Estimates are that private, for-profit
companies now operate 10 percent of the
nation’s public charter schools. One of the
largest is Edison Schools, founded in 1992,
which runs charter schools in 19 states and
the District of Columbia, as well as
providing “academic academies” and other
services in partnership with existing public
schools.

Traditional organizations of public school
professionals like the National Education
Association oppose privatization,
contending that there is an inherent conflict
between the profit demands of private
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IpuBaTuzanus

[lo onenkaM, 4acTHblE KOMMEPYECKHE KOMITAHUU B
HACTOAIIIEE BPEMS VIPABISAIOT KaXIOM AecCsATOR
TOCYyJIJapCTBEHHOM YapTEpHON IIKOJIOH CTpPAaHBI.
Opnna u3 KpynHeHmMx Takux Kommnanuid, «llxomsrl
OnucoHa», ocHoBaHa B 1992 rony m ympasmiser
yapTepHbIMM IIKoJaMu B 19 mrarax U okpyre
Komym0usi, a Takke mpenocTaBisieT BO3MOXXHOCTb
NPaKTHYeCKOro oOy4yeHHs B TNpodhecCHOHATBHOM
cpene («yueOHbIe aKkaIeMHU») M OPYTUe YCIyTd B

apTHEPCTBE c CYLIECTBYIOLIMMHU
roCy1apCTBEHHBIMH ILIKOJIAMHU.
TpaguuroHHbIE OpraHu3aluu CHELHaTUCTOB

rocylapCTBEHHbIX LIKOJ, Takue kak HaruonanbHas
accouuanusi 00pa3oBaHMSA, BBICTYNAIOT MPOTUB
npUBaTU3alMM, YTBEPXKAas, YTO CYLIECTBYET
BHYTPEHHHH KOHQIIMKT MEXIYy HEO0OXOAUMOCTHIO
JUIS YacTHBIX KOMIIAHUM MOJydyaTh MPUObUIb U
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companies and the needs of schoolchildren.
Companies like Edison contend that
competition can help improve both public
and privatized schools, thereby benefiting
the “customers” — students — just as in
any other marketplace.

Both sides point to outside studies that
buttress their side of the argument. Public
school proponents cite reports in the 1990s
that show there is no substantial edge for
Edison students or that Edison schools
publicize only favorable results.

A RAND Corporation study in 2000, on the
other hand, concluded that “student
achievement gains at Edison Schools
matched or exceeded similar improvements
in student performance in comparable
public schools.”

High School Redesign

Another reform movement, led by the Bill
and Melinda Gates Foundation, has taken a
very different approach to educational
reform through a fundamental rethinking of
high schools themselves. “Our high schools
were designed 50 years ago to meet the
needs of another age,” says Bill Gates,
founder  of Microsoft.

Over the past five years, the foundation has
funded high- performing model schools that
“engage all students with a rigorous
curriculum. They offer coursework that is
relevant to students’ lives and aspirations.
And they foster strong relationships
between students and adults.”

The Gates redesign effort also stresses that
smaller is usually better. “All else being
equal,” says a foundation report, “students
in small high schools score higher on tests,
pass more courses, and go on to college
more frequently than those in large ones.
Moreover, these results appear to be greatest
for low-income students and students of
color.”
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noTpeOHOCTAMU  MIKOABHMKOB. Ha »sto Edison
Schools u apyrue KoMIaHuu yTBEp)KIAOT, YTO
KOHKYPCHIIUSI MOXET [OMOYb YJIYYIIUTh Kak
rOCY/IapCTBEHHBIC, TaK W TMPHUBATU3MPOBAHHBIC
IIKOJIBI, TEM CAMBIM TIPUHOCS MOJIb3Y KKIHEHTAM» —
y4alumMMcsi — TaK JKe, Kak M Ha JI0OM Ipyrom

PBIHKE.
O06e  cTOpoHBI  yKa3plBAalOT HA  BHEIIHHE
HCCIICAOBAHUA B IIO0JIB3Y WX TOYKU 3PCHUA.

CTOpOHHHMKH TOCYJApCTBEHHBIX IIKOJ CCHUIAIOTCS
Ha or4yeTbl 1990-x romoB O TOM, YTO y4alluecs
«UIKOJ DJMCOHa» HE OOHAPYXHIU CYLIECTBEHHOI'O
MPEUMYILECTBA TIepe]] CBEPCTHUKAMHU WA YTO AITH
MIKOJIBl  MYOJMKYIOT  TONBKO  OJarompusiTHbIC
pesynbrarel. C JOpyrol CTOPOHBI, HCCIIEOBAaHUE
koprnopauu RAND B 2000 romy mokaszano, 4To
«yCTeXW  ydYalmmxcs B IOKOJIAX  ODJIMCOHA
COOTBETCTBOBAJIM  AQHAJOTHYHBIM  TTOKa3aTeIsIM
YCIIEBAEMOCTH B COIOCTABUMBIX T'OCYAapCTBEHHBIX
IIKOJIaX WJIHA TIPEBBIIAIN UX).

IlepecTpoiika cpeaHel MIKOJbI

pyroe nBuxeHue 3a pedopMbl, BO3IIABIIEMOE
®ongom bunmna w Menunaer [eiite, mpuHAIO
COBEPIICHHO MHOHM MOIX0J] K peopmMe 00pa3oBaHUS
IIyT€M KOPEHHOI'0 MEPEOCMBICIIEHUS CAaMHUX CPETHUX
IIKOJ. «Hamm  cpemgame  mKomel  ObUIH
cpoekTrpoBaHbl S0 JeT Hazax i MoTpeOHOCTeH
JPYTO# 3TTOXW», — 3asIBUJI OCHOBaTeb Microsoft.
[Tocnemnue mate Jner DoHa — (GUHAHCHPOBAI
BBICOKOO()()EKTUBHBIE ~ OOpa3IOBbIE  IIKOJBI, B
KOTOPBIX «BCE€ Y4YalllUecs BBINOJHAIOT CTPOryIO
yuebnyto nporpammy. ConepikaHue KypcoB HMMEET
IpsIMOE OTHOLIEHUE K JKU3HM M YCTPEMIICHUSAM
yueHHuKOB. IIIKombl crocoOCTBYIOT YCTaHOBJIEHUIO
IPOYHBIX OTHOIIEHUH MEXAYy YYCHHKaMH H
B3POCIIBIMUY.

B cBoeit paboTe Mo mepecTpoiike CpeaHel IIKOJbI
®oH MOJUEPKHUBACT TAKXKE, YTO «MEHBIIEe OOBIYHO
O3HAUaeT JyyIIe».

«[Ipy mpouMX paBHBIX YCIOBHSIX,— TOBOPUTCS B
oryere PoHAa, — yyammecs HEOOIbIIUX CPETHHX
IIKOJ MOJy4aroT Oosee BBICOKME Oauibl Ha TecTax,
POXOASAT OONbIIE KYpCOB U MOCTYNAIOT B KOJJIEDK
yame, 4YeM B KpynHbeIX. bomee Toro, 9t
pe3yapTaThl, MO-BUAMMOMY, SIBISIIOTCS  0c000
BIIEYATIISIOLIUMHI cpeay  yyaluxcs U3
MasI000€eCTeyE€HHBIX cemeit u pacoBbIX
MEHBIIUHCTBY.
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NO CHILD LEFT BEHIND

The most sweeping change to the federal
role in education since the 1965 Elementary
and Secondary School Act is the Bush
administration’s 2001 No Child Left Behind
(NCLB) law.

NCLB requires states to set educational
standards for achievement at different grade
levels and to take steps to improve the
performance of those who don’t meet the
standards.NCLB mandates state goals for
what children should know in reading and
mathematics in grades three through eight
as measured on standardized tests. These
and other accountability measures of school
performance are then collected into
statewide annual report cards.

Although state and local school systems
have considerable flexibility in upgrading
performance levels, the law provides for
eventual removal of students and funding
from failing schools. Parents with children
in failing schools can transfer to other
public schools or charter schools. They also
are eligible for tutoring and other special
services.
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3AKOH «IITIKOJIA BE3 OTCTAIOHIHNX>»

Hau0Oonee paauKanbHbBIM U3MEHEHHEM
(denepanbHON ponmu B 00pa3OBaHMHM CO BPEMEHU
MNPUHATHS 3aKOHA O HAYaIBHOW W CpPEJHEW IIKOJe
1965 rona sBisieTCSl NPUHATHIA aJIMUHUCTpaIUen
byma B 2001 roxy 3akon «llIkoma 6e3 OTCTarOmuX»
(NCLB).

NCLB Ttpebyet, 9ToObI MITaThl BBOIWIA CTaHIAPTHI
YCIIEBAEMOCTH Ul Pa3HBIX YPOBHIX OOy4YeHHS WU
OPUHUMATM Mepbl 10 €€ TMOBBIIICHUIO Cpeau
OTCTAIOUINX, a TaKXKe YCTAaHABIMBAJIU IICJICBBIC
MI0Ka3aTeNId B OTHOLIEHUH TOTO, YTO JETH JOJIKHBI
3HATh U YMETh MO YTEHUIO U MaTEeMaTUKEe B Kiaccax
C  TpeTbero 1O  BOCBMOH, Ha  OCHOBE
CTaHJAPTU3HUPOBAHHBIX TECTOB.

OTH W Jpyrue MoKa3aTelH YCIIEBAEMOCTH 3aTeM
COOMpArOTCs B €XKEroJHbIC OTYETHI 10 BCEMY IITATY.

XOTsl IITaTHbIE M MECTHBIE IIKOJBHBIE CHCTEMBI
NOJB3YIOTCSl 3HAYUTEIBHON CBOOONOW B TOM, Kak
MOBBICUTH YCIIEBAEMOCTb, 3aKOH IPEIyCMaTpHUBAeT
B KauecTBE MOCJIEAHEN Mepbl NMEPEeBOJ] ydyalluxcs B
Jpyrue NIKOJIBI U MpeKpalieHne (GUHAHCUPOBAHHMS.
Popurenu, ubm netu y4arcd B «HEYCHEBAIOLIUX»
HIKOJAX, MOT'YT nepenTu B JIpyrue
roCyJlapCTBEHHbIE MJIM 4YapTepHble HIKOIbL. OHU
TaKK€ MMEIOT MPaBO Ha PENETUTOPCTBO U JPYrue
CHelMalIbHbIE YCIYTH.
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NCLB has generated responses ranging
from strong support to skepticism to
outright opposition, according to a 2004
report by the Education Commission of the
States.

Supporters believe that the nationwide
institution of standards, testing, and
accountability are essential to building and
maintaining high-quality schools that can
succeed in an intensely competitive global
economy.

Other groups, such as the American
Federation of Teachers and the National
Education Association, have raised strong
concerns about how the law distinguishes
between effective and ineffective schools
when student populations differ so much in
background, income, and English language
ability.

Parents point to schools sacrificing art
classes or other enrichment activities to
“teach to the test” and avoid any designation
as a failing school.

Jason Kamras, 2005 National Teacher of the
Year, says, ‘“No Child Left Behind’s
greatest  strength is that it has
institutionalized high expectations for every
child in America.”

From a longer viewpoint, NCLB is only the
latest installment in the long debate over
balancing the demands of inclusion and
excellence in American education.
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Cornacio otuery Komuccun mno o0pazoBaHUIO
mtatoB 3a 2004 rox, NCLB BbI3Ban Ou€Hb pa3HbIe
OTKIIMKA — OT PEIIUTENbHON TMOAIEPKKUA 0
CKENTHUIIM3MA U TIPSMOM OTIO3UIIUH.

CTOpOHHHMKH CYMTAIOT, 4YTO OOIIECHAI[MOHAIBHBIN

WHCTUTYT CTaHJIapTOB, TECTUPOBAHUA u
IIOJMOTYETHOCTA HEOOXOOMM JUIS CO3JaHHud U
MOANEP/KAHUS IIKOJI, JaroInX

BBICOKOKQ4E€CTBEHHOE O0pa30BaHHWE W CIOCOOHBIX
NpPeyCHeTh B YCIOBUSIX JKECTKOM KOHKYPEHIIMH B
MHUPOBOM 9KOHOMHUKE.

Jpyrue rpynmsl, Takue Kak ~AMepUKaHCKas
benepanms yunteneit 1 HaunonansHas accouuanus
oOpazoBaHMs, HE DPa3 BBIPAKAIA CEPHE3HYIO

03a004YE€HHOCTh 10 TIOBOAY TOr0, KakK 3aKOH
OPOBOAUT paznuyue Mexay 3((GeKTUBHBIMH U
Hed(P(DEKTUBHBIMH TIKOJIAMH, €CIH KOHTHHTEHTHI
yUYaIIUXCSl TaK CWJIBHO OTJIMYAIOTCS TI0 CBOEMY
KYJIbTYPHOMY TIPOUCXOXKICHUIO, YPOBHIO JJOXOJIOB H
3HAHWIO aHTJIMHCKOrO sI3bIKa. PoauTenu Ha3bIBAIOT
IIKOJBI, JKEPTBYIOIIME YPOKAMH HCKYCCTBA H
JOPYTUMH TIpeAMEeTaMH JUIsl «OOILIeTr0 pPa3BUTHUS,
9TOOBI TOJNIBKO «HATACKaTh Ha CHady SK3aMeHa» U
n30eXaTh KiIaccu(puKamy B Ka4eCTBE ITPOBATHLHON
IIKOJIBI».

ITo cmoBam [Ixeiicona Kampaca, momydmBiiero B
2005 romy 3Banue «Yuutens roma B CIIA»,
«Cawmprii  Oonpmroit mmoc 3akoHa ‘lllkoma Ge3
OTCTAIOUIMX  ~ 3aKJIIOYaeTcss B TOM, 4YTO OH
MHCTUTYIIMOHATU3UPOBAJI BBICOKHE OXHMIAHUS IS
Ka)XJIOT'0 aMEPHKAHCKOT0 peOeHKa».

B 6onee monrocpounoit nepcrnektiBe NCLB — sto
JWIOb TIOCJHEIHWUN Ha JaHHBIK MOMEHT IIar B
MHOTOJICTHHX  JHMCKYCCHAX O  TOM,  Kak
cOanmancupoBath TpeOOBaHHUS WHKIIO3UBHOCTH U
BBICOKOT'O KaueCTBa B aMEPUKAHCKOM 00pa30BaHUU.
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Tpyaosbie pecypebl B CIHIA no ypoBHIO 00pa3oBaHus
30 MAPTA 2020T.

Labor Force Participation by Level of Education
Among Population Age 25 and Older

w Noct a high school graduate w— Some college or associate degree

w~ High school graduate or equivalent = Bachelor’s degree or higher

Proportion of population in labor force
0.80

0.73

0.70

0.65
0.64

0.60
0.57
0.55
0.50

R == \/v

0.40

0.45

2010 2011 2012 2013 2014 2015 201e 2017 2018 2019

Source: Current Populatior

Social and Econot

U.S. CENSUS BUREAU
census.gov

Cunited States* U.S. Department of Commerce

ensus

o—— BUreau SWWWL

/a

61

Table of contents ¢ BepHyTbca K OrnasaeHuto




LEVEL OF EDUCATION IN THE COUNTRY YPOBEHb OBPA30BAHUSA B CTPAHE

FOR IMMEDIATE RELEASE: MONDAY,
MARCH 30, 2020

U.S. Census Bureau Releases New

Educational Attainment Data

MARCH 30, 2020 — Today the U.S. Census
Bureau released findings from the Educational
Attainment in the United States: 2019 table
package that uses statistics from the Current
Population Survey Annual Social and Economic
Supplementto  examine the  educational
attainment of adults age 25 and older by
demographic and social characteristics, such as
age, sex, race, nativity and disability status.

Data highlights:

Almost half (47.4%) of the foreign-born
population who arrived in the United States over
the past decade had a college degree — a higher
rate than both earlier foreign-born and native-
born Americans.

An estimated 47.4% of the foreign-born
population who arrived in the United States from
2010 to 2019 had a bachelor’s degree or higher,
compared to 36.3% of native-born Americans
and 31.5% of the foreign-born population who
entered the country in or before 20009.

In 2019, 39.4% of naturalized citizens and 40.2%
of children of the foreign-born population in the
United States had a bachelor’s degree or higher,
compared to 35.9% of those born to native-born
parents. A greater share of the foreign-born
population (14.1%) than native-born Americans
(13.4%) also held an advanced degree, such as a
master’s or doctorate.

In 2019, high school was the highest level of

education completed by 28.1% of the population
age 25 and older and 22.5% finished four years
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JJII HEMEJJEHHOI'O
OBHAPOJOBAHMUA: IOHEAEJBbHUK, 30
MAPTA 2020T.

Bropo nepenucu Hacesenust CIIIA nyb6umnkyer
HOBbIE JaHHbIe 00 YPOBHe 00pa30BaHus B CTpaHe

30 MAPTA 2020 r. — Ceroans bropo nepenucu
HaceJleHUs OIyOJIMKOBANIO pe3yabTaThl
UCCIIE0BaHUS YPOBHSI o0pa3oBaHus B
Coenunennsix Ilrarax: nogdopky Tabmur 3a 2019
rofi, B KOTOPOW HCHONB3YIOTCS CTaTHCTUYECKHE

JaHHBIC n3 E>xeromnoro COITMAIbHO-
SKOHOMHUYECKOTO  JIOMOJIHEHHUS] K  TEKYyIIEMY
00CIeI0BaAHNIO HaceJICHHS, IMOKa3bIBaIOII1E

YpOBEHb 00pa3oBaHHs B3POCIHBIX OT 25 JeT u
cTapme ¢ pa3OuMBKOW 1O AeMOrpau4yeckuM H
COIMANBHBIM  XapaKTEpPUCTUKAaM, TaKUM  Kak
BO3PACT, TOJ, paca, MECTO POXKICHUS W HATUIHE
UHBAJIUIHOCTH.

OcHoBHbBIE 1aHHBIE:

[loutn  momoBuna (47,4 %)  HaceneHHA
MHOCTPAHHOTO TIPOUCXOXKJCHHUS, NPHUOBIBIIETO B
CIIA 3a mocienHee IecsATHIECTHE, MMeENa BBICIICE
oOpa3oBaHne — OoJee BBICOKHI ITOKa3aTellb, YeM
Kak Ooiee paHHHME WMMHIPAHTHI, TaK U KOPEHHBIE
aMEpHKaHIIbI.

ITo omenkam, 47,4 % HaceneHUsT WHOCTPAHHOTO
npoucxoxkaeHus, npuosBmero B CIIA B 2010-
2019 rr., uMenu creneHb OakandaBpa WM BHIIIIE, 11O
CpaBHEHHIO C 36,3 % KOpPEHHBIX aMEpPUKaHLEB U
31,5 % HaceneHUss HTHOCTPAHHOI'O MPOUCXOXKACHUS,
BbEXaBIIero B crpany kK Havainy 2009 r.

B 2019 r. 39,4 % nHarypanu3oBaHHBIX T'PAKIAAH U
40,2 % neredt nuI, POAMBIIMXCS 3a TIpeIeIamMHu
CHIA, umenu creneHp 0akanaBpa WU BBIINIE — IO
cpaBHEHHUIO ¢ 35,9 % Tex, KTo poauiics y poauTenen
— KOpEHHBIX aMepukaHIeB. bonpiie aMmepukaHIes,
pooMBIIMXCS 32  pyOeKOM, 4YeM  KOPEHHBIX
amepukannes (14,1 % u 13,4 %), umenu Takxke
YUYEHYIO CTETIeHb, TAKYIO0 KaK CTENIeHb MarucTpa miu
JOKTOpA.

B 2019 r. cpennsis mkona Oblla CaMbIM BBICOKHUM
ypOBHEM 00pa3oBaHusi, KoToporo gocturiu 28,1 %
HacelleHus1 B Bo3pacte 25 met u crapme; 22,5 %
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of college.

From 2010 to 2019, the percentage of people age
25 and older with a bachelor’s degree or higher
jumped from 29.9% to 36.0%.

In the past decade, the rate of labor force
participation of the population age 25 and over
fell for all education groups except those who
had not completed high school, whose rate was
not  statistically  different.  Labor force
participation fell 3.1% for people with a
bachelor’s degree or higher. It fell by 5.1%
among those with some college or an associate
degree, and by 4.5% for those who completed
high school. (Labor force participation includes
people who are employed or unemployed, but
excludes people who are retired, taking care of
home or family, or otherwise not participating in
the labor market.)

In 2019, 40.1% of non-Hispanic whites age 25
and older had a bachelor’s degree or higher, up
from 33.2% in 2010. During the same period, the
percentage of blacks age 25 and older with a
bachelor’s degree or higher rose from 19.8% to
26.1%; Asians from 52.4% to 58.1%; and
Hispanics from 13.9% to 18.8%.

The Current Population Survey, sponsored
jointly by the Census Bureau and the U.S.
Bureau of Labor Statistics, is the primary source
of labor force statistics for the population of the
United States.
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3aKOHYMJIM YEThIpE ro/ia KOJJIeIKa.

B 2010-2019 rr. nons amepuKkaHIleB B Bo3pacTe 25
JeT U cTapuie, UMEIOUINX CTeNeHb OakaiaBpa WU
BbIIIIE, pe3K0 yBenuumiiack ¢ 29,9 % no 36,0 %.

3a mocienHee aecsTUiIeTHE A0is B paboueil cuie
HaceJIeHUs OT 25 JIET U CTapllle CHU3WIACh Ul BCEX
o0pa3zoBaTeibHBIX TPYNI, 3a MCKIIOYEHUEM He
OKOHUMBIIMX  CPEIHIOK  INIKONy, IIOKa3aTenb
KOTOPBIX CTATUCTUYCCKU HE HU3MCHHIICA. IIOJISI B
paboueii cune cHusmnack Ha 3,1 % s mropen co
CTeTeHpl0 OakanmaBpa u Bbime, Ha 5,1 % mns
MMEIOIINX BBICIIEE WM CpeJHee 00pa3oBaHUE U Ha
4,5 % nisg OKOHYMBIIMX CPEAHION IIKOMY (70N B
paboueil  cuime  BKIOYaeT — paboTalOmUX U
6e3pabOoTHBIX, HO UCKJIFOYAET JIUL, KOTOPbIE BBILILIN
Ha II€HCHUIO, 3aHUMAKOTCA JOMOM H CEMbEH U MHBIM
00pazoM He MpeCTaBIeHbl Ha PHIHKE TPYAA).

B 2019 r. 40,1 % OenbIX HEHUCIAHOA3LIYHBIX
TpaXKaaH OT 25 JIeT UMENH CTENeHb OakaiaBpa Hin
BbIIlIe — 10 cpaBHeHMIO ¢ 33,2 % B 2010 r. 3a Tor
Ke TIepro oiist agpoaMepuKaHIleB B Bo3pacte 25
JeT W CTaplie CO CTEMeHbI0 OakajaBpa W BHIIIE
Bozpocna ¢ 19,8 % mo 26,1 %; nui a3maTckoro
npoucxoxjenus ¢ 524 % mo 58,1 %; wm
natuHoaMmepukaniieB ¢ 13,9 % mo 18,8 %.

Texymee obOcienoBaHne HaceNeHHs, MPOBOAUMOE
coBMecTHO bropo mepenmncu Hacenenus u bropo
cratuctuku Tpyna CIIIA, saBisiercss OCHOBHBIM
UCTOYHMKOM CTaTHCTUKH IO TPYIOBBIM pecypcaM B
CIIA.
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POSTSECONDARY EDUCATION

Postsecondary education in the United States is
widespread and diverse.

There are approximately 9,000 postsecondary
institutions in the United States.

This total includes over 4,000 degree-granting
institutions, such as colleges, universities and
community colleges, and over 5,000 non-degree-
granting institutions that provide specific
vocational, technical and career training.

COLLEGES AND UNIVERSITIES

There are more than 600 public and 1,700
private, four-year colleges and universities in the
United States. The academic titles awarded by
these institutions include undergraduate degrees
such as the bachelor’s degree and graduate
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HOCJIENMKOJIBHOE
OBPA3OBAHHUE

[TocnemkonpHOEe oOpazoBanne B CIHIA mmpoxo
pacrpocTpaHeHo U O4eHb pa3HooOpasHo. B crpane
HacuuThiBaeTcs Okoo 9000 BeICIIUX Y4eOHBIX
3aBeeHnii. B 710 00II[ee KOIIMYECTBO BXOIAT Oojee
4000 yupexaeHHi, MPEeNOCTABISIONIUX JUIIIIOMBI,
TaKHX KaK KOJUICIKH, YHUBEPCHTETHI U MECTHBIC (2-
rOAWYHBIE) Koyemku, u 6onee 5000 ydupexaeHuid,
HE  MPEeNOCTaBSAIONIMX  JUIUIOMBI,  JArOIIMX
CHELUANBHYIO MTPOPECCHOHANBHYIO U TEXHUYECKYIO
NOATOTOBKY, a Takke OOyueHHe KOHKPETHBIM
TPYOBBIM HaBBIKaM.

KOJUIEJAKU U YHUBEPCUTETDbI

B CIIA HaCUUTHIBACTCS Ooee 600
rocyaapctBeHHBIX ¥ 1700 4aCTHBIX YETHIPEXJIETHUX
KOJUTeJKeH u yHUBEpcUTeToB. OHU NPHUCYXKIAIOT
cTeneHu  OakamaBpa, Maructpa H  JIOKTOpa.
Haszsanust creneneit CIIIA He perynupyrorcs
HaIIMOHATBHBIMY 3aKOHAMU; MO3TOMY KOJUIC/DKH U
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degrees such as the master’s degree and the
doctorate. U.S. degree titles are not governed by
national laws; therefore, colleges and universities
exercise wide discretion in the nomenclature
they use for degrees and program requirements
for graduation.

Accrediting associations, described below, may
exert some influence on degree titles, as do the
labor market and the professional academic
community.

Undergraduate Degrees.

The basic undergraduate degree in the United
States is the bachelor’s degree.

It generally requires four or more years of full-
time study.

The associate degree, which is offered at
community colleges, described below, typically
requires two years of full-time study.

Graduate Degrees.

The basic graduate degree is the master’s degree,
which usually requires one to two years of full-
time study beyond the bachelor's degree.

The research doctorate degree (Ph.D. or
equivalent) usually requires a minimum of five
to seven years beyond the bachelor's.

However, the total time required can vary

significantly depending on the institution,
student and field of study.
Education and training for professional

occupations can take place at the undergraduate
or graduate level. For example, engineering, the
engineering technology fields, nursing and
accounting generally require an undergraduate
degree.

Architecture and teacher education require a
bachelor’s or a master’s degree depending on the
entry point, and a first professional degree
following a prior undergraduate degree is
required to become a physician, dentist or
attorney.

Admissions. Regardless of place of residence,
all students are free to apply for admission to
higher education institutions located anywhere in
the country. However, tuition and fees at public
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YHUBEPCUTETHI CcBOOOIHO oOpararoTcs c
HOMEHKJIaTypOM, HUCTIONb3YEMOU NPU MPUCYKIACHUU
CTeMEHeW W  YCTaHOBJIEHHMHM  TpeOoBaHUN K
IporpaMmam JAjisi MOJIy4eHUs] AUIIOMA.

AKKpeAUTYIOILME acCOUMallU, ONUCAHHBIE HUXKE,
MOI'yT OKa3bIBaTb OHNPCACICHHOC BJIMUAHHUEC Ha
Ha3BaHUs CTEINEHEW, KaK, BIIPOYEM, U PBIHOK TpyAa
U 1po(heCCHOHATIBHOE aKaJJeMUYECKOe COOOIIECTBO.

bakanaspuar. OCHOBHOH CTENEHbIO BBICIIETO
oOpazoBanusa nepBoit cryneHun B CIIA sBasercs
creneHp OakamaBpa. Kak mpaBwio, i Hee
TpeOyercss deTbipe uiau OoJiee JIeT O4HOM (hopmbI
o0y4eHusl.

Jlns monmydeHust CTETICHH MIIAJIIIEro CHEeNHalICTa,
KOTOPYIO IPEIIaraloT OINHCAaHHbIE HU)KE MECTHBIC
KOJUIC/DKH, OOBIYHO TpeOyeTcs aBa roma OYHOU
dbopmbl 00yUeHUSI.

Marucrparypa u acnupantypa. OcHoBHas
CTETIeHh Marucrpa OOBIYHO TPeOYEeT OT OAHOTO 0
IBYX JIeT O4yHOW (opMbl OOyY4YeHHs TOCIe
NONTy4YeHHUsl creneHu OakamaBpa. [l momydeHus
creniern noktopa Hayk (Ph.D. wim skBuBaneHTa)
00BIYHO TpeOyeTcss MUHUMYM TISITh-CEMb JIET TTOCTIe
MOJTydeHusl cTereHn OakamaBpa. OmHako oOmee
Tpebyemoe BpeMsi MOXKET 3HAYUTEIbHO OTIMYAThCS
B 3aBHCHUMOCTH OT Y4eOHOT0 3aBe/ICHHsI, CTYJCHTA 1
o0Jy1acT 3HaHUH.

OOy4yeHHEe W TIOATOTOBKAa K MPOQeCCHOHATHHON
NEeATeNbHOCTH MOTYT MpPOXOAUTh Ha  ypOBHE
OakanaBpmata WM acnupaHTypel.  Hampumep,
WH)KEHEpHBbIE HAyKH, HWH)XEHEpHBbIE TEXHOJIOTHH,
CECTPUHCKOE JeN0 U OyXraaTepcKHil ydeT, Kak
MPaBUIIO, TPEOYIOT CTENeHH OakaiaBpa.

Jns  apXWUTEeKTYpHOTO M TEJaroruyecKoro
oOpazoBaHus TpeOyeTcs CTerneHb OakanaBpa WIIH
MarucTpa B 3aBHCHMOCTH OT YPOBHS, C KOTOPOTO
BBIITYCKHUK BVY3a HAUYUHAET TPYAOBYIO
JeATeNbHOCTh, a JUISL TOrO, YTOOBI CTaTh BpayoM,
CTOMATOJIOTOM HJIM IOPHUCTOM, TpeOyeTrcsl mepBast
npodeccuoHaNbHas  CTENeHb, CIeAylomas 3a
CTereHblo Oakanaspa.

HpI/IeM B BY3. HezaBucumo ot mecta KHUTCJIbCTBA,

BCE a0OMTYpUEHThl BIpPaBE IMOAATh 3asBICHUE Ha
nocrymiaeHue B BY3bl, pacnonoxeHHble B JIH000M
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universities are generally higher for out-of-state
residents.

Although a number of factors are weighed when
institutions consider students for admission,
decisions generally take into account the
following:

success in appropriate  secondary school
coursework (e.g., types of courses taken and
grade point average);

scores on standardized tests, which are designed
to determine a student’s aptitude for success in
postsecondary  education (e.g., Scholastic
Aptitude Test [SAT]);

recommendation letters from teachers and others;
student-written essays; and demonstration of
leadership  potential and participation in
extracurricular activities (e.g. student
government, school newspapers, sports teams,
clubs, artistic activities and volunteering in the
community).

For a searchable list of accredited colleges and
universities in  the United States, see
http://ope.ed.gov/accreditation/.

FOR-PROFIT INSTITUTIONS

In addition to public institutions and private
nonprofit institutions, the U.S. higher education
sector also includes private for-profit institutions
often referred to as “proprietary schools.”
Proprietary schools are especially prevalent at
the non-degree level, where they comprise about
70 percent of such institutions.

At the college and university level, 19 percent of
institutions are for-profit, but they enroll only
about 3 percent of all college and university
students.

Proprietary vocational schools offer practical
training in specific fields, such as business
administration and computer technology, and
degrees in a number of subject areas.

Degree-granting  proprietary  colleges and
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Touke cTpanbl. OHAKO MIIaTa 3a 00y4eHHE U WHBIE
BUJBI OIUIAT B YHUBEPCUTETAX, HAXOAALIMXCS Ha
OajaHce NAHHOrO IITaTa, KaK MPAaBUIIO, BBIIIE JUIS
JKUTENEeN Jpyrux IITaToB. XOTA IOpPU IpUEME B
yueOHbIe 3aBEJICHUs YUYHUTHIBaeTcs Pl (akTOpOB,
Ha NPUHATHE PELICHUs], KaK IPaBUIIO, BIMSIET:

YCIEIIHOCTh B BBINOJHEHUH COOTBETCTBYIOIIETO

Kypca B cpelHed Ikose (Hampumep, THIIBI
IPOHICHHBIX KypCOB U CpeIHU Oasun);
Oamapl 1O CTaHAApPTU3UPOBAHHBIM  TECTaM,

MpeIHa3HAYCHHBIM JUIS OMPENEIICHUsS CIIOCOOHOCTH
ydamierocst Kk ycnexy B yuebe B By3e (rect SAT u
ap.);

PEKOMEHAINH YIUTENIeH U APYrux JIHII;

3cce, HalMCaHHbIE YUallliMCS;

JIEMOHCTpALUSl JIMIEPCKOTO MOTEHLHANIA U Yy4acTHe
BO BHEKIACCHBIX  MEpPONpUATHAX (Hampumep,
CTY/IEHYECKOE CaMOYTPaBIIEHNE, ITKOJIIbHBIE Ta3€ThI,
CIIOPTHBHBIE KOMAaHJbBI, KIyOBbl, XYyI0’KECTBEHHBIC
porpaMmMbl M BOJIOHTEpCKasi paboTra B MECTHOM
COOOIIECTRE).

Crucok aKKpEeIUTOBAaHHBIX KOJIeKEH )71
yauBepcutetoB B CoegmHennbix [ltatax c
BO3MOKHOCTBIO ~ IIOMCKa CM. B  pasfeine

http://ope.ed.gov/accreditation/.

KOMMEPYECKHUE YUPEXKJIEHUSA

B nononHeHme K TOCYAapcTBEHHBIM M YaCTHBIM
HEKOMMEpPYECKUM y4eOHBIM 3aBEJICHUSIM, CEKTOp
Beiciiero obOpaszoBanus CIIIA Taxke BKIIOYaeT
YacTHBIE  KOMMEpUYECKHE  3aBEACHHUS,  4YacTo
Ha3bIBa€MblE  MPOCTO  «YACTHBIMU  y4eOHBIMH
3aBEJICHUSAMUY. Yactaeie Y3  ocobeHHO
pacrpoCcTpaHeHbl B KaTeropuu «0e3 MpHCYKICHUS
CTETIeHW», TJe OHU COCTaBISIOT OKomo 70
NPOLIEHTOB TaKUX YYPEKIACHUH. Ha ypoBHe
KOJUIeJDKEH W yHUBEpCUTETOB 19 mpoIeHTOoB
y4eOHBIX 3aBE/ICHUH SIBIISIOTCS KOMMEPYECKUMU, HO
B HUX IOCTYMAaeT TOJIBKO OKOJIO 3 MPOLIEHTOB BCEX
CTY/ZICHTOB BY30B CTPaHBbI.

YactHble npodeccuoHaNbHbIe YUMIIMILA
IpeiaraloT ~ MPAKTUYECKY0  MOATOTOBKY B
KOHKPETHBIX  00NacTsaX, TakKuxX Kak OwusHec-
aJIMUHHUCTPUPOBAHHE U KOMITbIOTEPHBIE

TCXHOJIOTHH, W IPUCYKTAIOT CTCIICHU B PALAC
NpeIAMETHBIX obnacteii. YacTHbIe KOJUICIKN U
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universities offer a range of awards—from
certificates that can be earned in a week to
undergraduate and graduate degrees.

Most schools offer programs that are available at
night or on weekends so that classes fit into the
schedules of working adults, and some schools
offer instruction via distance education.

While they also offer courses designed to
strengthen general competencies, proprietary
schools continue to be market-driven institutions
that primarily provide students with career-
focused programs of study.

A growing number of proprietary institutions are
accredited by recognized accrediting
associations.

GOVERNANCE AND FINANCE

All private and most public institutions at the
postsecondary level are chartered or licensed as
corporations under U.S. law and are legally
independent and self-governing in terms of
academic affairs, administration, fund-raising,
resource allocation and public relations.
Institutions are generally governed by a board of
citizens—often called a “Board of Trustees” or
“Board of Regents.”

This governing board is the highest authority for
institutional policy, although other lesser
boards—such as those composed by faculty or
students—also  generally  participate  in
governance to varying degrees.

The Board of Trustees (or Regents) is generally
responsible for hiring the institution’s chief
executive officer (president).

Administrative staff, including the president or
chief executive officer, deal primarily with non-
academic matters and delegate academic
concerns to the academic deans, department
chairs and faculty.
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YHUBEPCUTETHI,  MPEAOCTABIAIONINE  JIUIIJIOMBI,
IpeUIaraloT IIUPOKUHA CIEKTP CBUAETENBCTB 00
00pa30BaHUU — OT CEpTU(PUKATOB, KOTOPHIE MOKHO
HNOITY4YUTh 3a HEJEN0, A0 CTeleHed OakanaBpa U
Marucrpa.

bonpmuucTBO Y3 mpemiaraloT  MPOrpaMMBl,
KOTOpBIE€ JIOCTYIIHBl BEUEPOM WJIU B BBIXOJHBIE, a
HEKOTOpble — IUCTAHIIMOHHOE oO0ydeHue. XoTs
yacTHble Y3  Takke  IpeularaloT  Kypcesl,
HalpaBJIEHHbIE Ha IperojaBaHue OOIIMX 3HAHUM,
OHU TIO-TIPSKHEMY OPHEHTHPOBAHBI HA PBIHOK
TpyZla W B TIEPBYIO O4Yepelb MPEJOCTABISAIOT
oOyueHwue, c(hOKyCHpPOBaHHOE Ha
npodeccuoHaIbHOW Kapbepe B TOM MIM HHOHN
orpacnu. Bce Oompmie  4yacTHBIX — y4eOHBIX
3aBeCHUI aKKpeIUTyeTcs MPU3HAHHBIMU
AKKPEIUTYIOIMIMMH aCCOLUALMSIMU.

YHPABJIEHUE U ®UHAHCBHI

Bce uacTHple M OONBIIMHCTBO TOCYIApPCTBEHHBIX
yaeOHBIX YUPEKICHUN YUYPEKICHBI 158)0%1
JULEH3UPOBAaHbl B  KAyeCTBE KOpIOpaluii B
CcOOTBEeTCTBHM C 3akoHofarenbctBoM CIHIA wu
ABIIAIOTCA ~ IOPUAMYECKHM  HE3aBUCUMBIMH U
CaMOyNpaBlsieMbIMH B BOIpocax  oOydeHwus,
yhpaBiieHHs, cOopa CpeICTB, paclpeieNeHus
pecypcoB W CBs3€l € OOIIECTBEHHOCTBHIO. OTH
yueOHBbIe 3aBeleHHs YIPABISIOTCS, KakK IPaBHIIO,
COBETOM, COCTOSAILIMM M3 YAacCTHBIX JIMIL, KOTOPBIN
4acTO HOCUT Ha3BaHUE «COBET IONEUYUTENICH».
Takoil pPYKOBOASAIIMN COBET SBJISAETCA BBICIIUM

OpraHoM  TPUHATHS  pemeHuil B o0sacTH
WHCTUTYLIMOHAJIBHOM TMOJMUTHUKH, XOTSA JApYTHUe,
MEHBIINE 10 pa3Mepy COBETbl — HalpuMmep,

NpenojaBaTesieil WK CTYJEHTOB — OOBIYHO TAK)Ke B
TOW WJIM MHOM CTENEHH y4acTBYIOT B YIPABJICHHH.
CoBer mnomneuMrTenei, Kak MpaBUIIO, OTBEYACT 3a
HAeM TJaBHOI'O HCIOJHUTENBHOIO AMpeKTopa (OH
MOXKET  Ha3blBaThCd  TaKKe  MPE3HICHTOM)
YUPEKICHUS.

AJMHHHMCTPaTUBHBIN nepcoHall, BKJItOYast
Ope3uIeHTa WM  TJIABHOIO  MCIOJIHUTEIBHOIO
JUPEKTOpa, 3aHUMAETCS MPEUMYILECTBEHHO HE
aKaJeMMUYECKUMHU  BONpPOCAMH, JICJIETHPYS  BCe
3a/laui, CBsI3aHHblE C OOy4yeHHeM, JeKaHaMm IIO0
yuyeOHOM 4acTu, 3aBefyroluM Kadeapamu U
MIPETIOIaBaATENSIM. Habmronarenbubie COBETHI
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Oversight boards have the ultimate responsibility
to vote on hiring staff and faculty, and to
approve decisions on hiring, promotion, tenure,
discipline, and the granting of degrees.

However, in practice, they rarely go against the
decisions of the faculty and deans unless there is
compelling reason to do so, such as the violation
of institutional regulations or civil rights.

Degree-granting institutions generally depend on
the following sources of income: student tuition
and fees, government funding, institutional
investments and holdings, private gifts and
grants, and auxiliary enterprises.

Research institutions also receive money from
grants and contracts with government and the
private sector, and teaching institutions may earn
money from providing instructional services to
employers.

Almost all institutions, public or private, charge
tuition, with tuition being relatively lower at
public institutions than at private institutions.

Paying for College

Many college students obtain  part-time
employment to help pay for their studies, while
others also receive grants, scholarships and loans
to help meet expenses.

More than half of all U.S. undergraduate
students—55 percent—receive some form of
financial aid to help pay education costs, as do
60 percent of all graduate students. Scholarships
and grants are generally awarded by a variety of
nongovernmental organizations, as well as by
states.

However, the largest single source of such
student financial aid is the federal government,
which provides more than $73 billion a year in
grants, loans and work-study assistance.

For more information on student financial aid

see
www.ed.gov/about/offices/list/fsa/index.html.
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OTBEYAIOT 3a HAEM IIEPCOHAJIa U IpenojaBaTesei
(pelieHusi MPUHUMAIOTCS TOJIOCOBAaHUEM), a TaK¥kKe
3a YTBEPXKIEHUE pelIeHU 0 HaliMe, MOBBIIICHUN B
JOJKHOCTH,  TMOCTOSHHBIX ~ KOHTPAakTOB ISl
IIPEII01aBaTENbCKOrO COCTaBa, yueOHOM
JUCUUILTMHE U IPUCYXKIEHU cTerneHeil. OHaKo Ha
MpaKTUKE OHU PEeAKO UAYT MPOTHB pPElICHUM
IIperojaBareNield U AEKaHOB, €CIIU TOJIbKO IS TOrO
HET BECKMX MPUYUH, TaKUX Kak HapylleHue
BHYTPEHHMX IIPABUJI Y 3 WM IPaXIaHCKUX IIPaB.
VupexaeHus, NpeJoCTaBISIIOIIAE IUIUIOMBI, KaK
IIPAaBWJIO, 3aBUCAT OT CIEAYIOLIMX HCTOYHUKOB
J0Xo/a: Imijara 3a o0ydeHHe M YCIyTrH, BHOCHMas
yyaluMHcs, ToCyIapCTBEHHOE (UHAHCUPOBAHUE,
WHBECTUIIMA W XOJIJWHTH camMoro Y3, dYacTHEIE
MOXKEPTBOBAHUSA M TPAHTHI, a TaKXKeE JI0XOJ OT
BCIIOMOTaTeIbHBIX HIPEANPUATHI. Hayuno-
UCCIIEIOBATEILCKUE HMHCTUTYTHI TAKKE€ IOJy4aroT
JEHbI'M  OT TPaHTOB M  KOHTPAKTOB  C
IIPABUTEILCTBOM U YACTHBIM CEKTOPOM, a Y3 MOI'yT
3apabaTeiBaTh CpeACTBa, 00y4as COTPYIHUKOB
koMmranuii. [loutn Bce Y3, rocymapcTBEHHbBIE WU
YacTHBIE, B3UMAIOT IUIATy 32 00yYeHHE; CTOMMOCTh
0o0y4JeHHUsI B TOCYJapCTBEHHBIX Y3 OOBIYHO HUKE,
YEM B YACTHBIX.

IliaTa 3a 00yuenue B Byse

MHorue CTYAEHTHl KOJUIEIKEW W YHHUBEPCUTETOB
HaXomAT paboTy Ha HEMOJNHBIM pabounii JeHb,
9TOOBI OIUIATUTH y4eOy, APyrue IMOMydYaroT TaKKe
TPaHTbl, CTUNCHIUM W KPEAUTHl HA TOKPHITHE
pacxonoB Ha oOydeHue. bomee mMmoIoOBHHBI Bcex
aMEpPHKAHCKUX CTYJCHTOB YPOBHs OakaiaBpuara —
55% — monywaroT Ty WM HWHYIO (UHAHCOBYIO
NOMOIIb /ISl OIUIaTBl PAacXOAOB Ha 0Opa3oBaHUE,
paBHO kak 1 60% Bcex acrnimpaHToB. CTHUIICHINH U
TPaHTHI, KaK MPaBUJIO, PUCYKIAIOTCS Pa3THUYHBIMU
HIIO, a Taxke NpaBUTEIbCTBEHHBIMH OpraHaMHU

mrara. OJIHAaKO KpPYNHEWIIUM €IUHCTBEHHBIM
UCTOYHUKOM TaKOH (DMHAHCOBOMW IMOMOILM SBISETCS
¢enepanbHOE IIPABUTEIBCTBO, KOTOpOE

npeaocTaBisieT 6onee 73 MIpA IO, B TOJ B BUC
pa3NUYHBIX TPAHTOB, 3aliMOB, a TaKXe MOCOOUN
paboTaIKUM CTYACHTAM.

Jnis monmydeHus JOMOJHUTENBHONH HMH(POpPMalUU O
(buHaHCOBOI MTOMOIIIH CTYJEHTaM CM.

www.ed.gov/about/offices/list/fsa/index.html.
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HIGHER EDUCATION ACCREDITATION

AKKPEJIUTAIIUA BHICITET'O

OBPA3OBAHUA

The United States has no centralized authority
exercising national control over postsecondary
educational institutions.

The states assume varying degrees of control
over education, but, in general, institutions of
higher education are permitted to operate with
considerable independence and autonomy.

As a consequence, U.S. educational institutions
can vary widely in their missions and the quality
of their programs.

In order to ensure a basic level of quality, the
practice of voluntary accreditation arose in the
United States as a means of conducting
nongovernmental, peer evaluation of educational
institutions and programs.

The entities that conduct accreditation are
associations of higher education institutions and
academic specialists.

These associations define procedures for
assessing the quality of institutions and programs
and formally recognize those institutions
meeting their standards while withholding or
withdrawing recognition from those that do not.
Institutions that have been accredited generally
have an advantage over non-accredited
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B Coenunennsbix Illtatax HET LEHTpaTN30BaHHOIO

oprasa, OCYILECTBIISIOLIETO HallMOHAJIbHBIN
KOHTPOJIb 3@  IOCJICHIKOJIBHBIMH  y4eOHBIMH
3aBEJICHUSIMHU.

[IpaBuTenscTBa  IUTATOB  HUMEIOT  Pa3INYHYIO

CTETICHb KOHTPOJIA HaJl 00pa3oBaHHWEM, HO B IEIOM
BBICIIUM  Y4EOHBIM  3aBEJICHUSM  pa3perraeTcs
JIEWCTBOBATh B 3HAYUTENBHOM MEpE HE3aBHCUMO H
aBTOHOMHO. B pesynprare oOpazoBarenbHBIE
yupexaeansi CIIJA Moryr cCuiabHO OTIMYATHCS IO
CBOMM 33J1a4aM M Ka4eCTBY CBOUX MPOTPAMM.

B memsx oOecmeuenuss 0a30BOro  KavecrBa
ooyuenuss B CIHIA  BO3HHMKIA  IpaKTHKa
JOOPOBOJIBHOM aKKpeauTaluu —
HETPABUTEIbCTBEHHON SKCIEPTHOU OLICHKH
00pazoBaTeNbHBIX  YUPEKACHUH U  TPOrpamm.
CyObeKkTamMu,  TPOBOAALIMMH  aKKPEJUTAIHIO,
SBIISIIOTCSL  ACCOLIMAIMM  BBICIIMX  Y4eOHBIX
3aBeJICHMH W CIEHUAUCTOB B 00JacTu
IOPOCBEIIEHUA. OTH  aCCOLMALUU  ONPEAEISIOT

IpOoLEIYpHl OLEHKH KadecTBa pabOThl M MPOrpaMm
y4eOHBIX 3aBeACHUH W O(PUUIMAIBHO MPHU3HAIOT TE
BY3bl, KOTOpBIE COOTBETCTBYIOT MX CTaHAApTaM,
OTKa3bIBasi UJIM OT3bIBAsi aKKPEIUTALMIO y T€X, KTO
HE YJOBJIETBOPSIET TPEOOBAHUSM.

AKKpC,I[I/ITOB AHHBIC y‘-ICGHBIC 3aBCACHUAA, KakK
IIpaBunJIo, HUMCIOT MNpeuMyImiecCTBO nepen
HCAKKpCIANTOBAHHBIMU B OTHOIICHNHA Ha6opa

CTYACHTOB, IIOJYYCHHA (beﬂepaJ'ILHLIX W IITAaTHBIX
CpeaCTB U UMHU KA B O6H_I€CTB€ B IICJIOM.
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institutions with regard to student recruitment,
receipt of federal and state funds and their
general public image.

All recognized accrediting associations are
members of the Council on Higher Education
Accreditation (CHEA), and a list of those entities
recognized by the U.S. Secretary of Education is
published annually.

For more information on accreditation,
www.ed.gov/admins/finaid/accred/index.html
http://wwwchea.org.

see
and

Study Abroad and International Students

More than 170,000 U.S. college and university
students earn academic credit each year through
study at postsecondary institutions in other
countries.

The top five destinations for undergraduate
students are the United Kingdom, Italy, Spain,
France and Australia, and the most popular fields
of study are the social sciences, business and
management, and the humanities.

The number of U.S. students going abroad has
more than doubled in the past decade and
continues to rise.

The United States welcomes more than 550,000
international students to study at U.S. colleges
and universities each year.

The top five countries of origin for
undergraduate students are China, India, Japan,
South Korea and Canada, and the most popular
fields of study are business and management,
engineering, and math and computer sciences.

For further information, refer to
http://opendoors.iienetwork.org/.
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Bce odunmanbHo mnpu3HaHHBIE aKKPEIUTYHOIINE
acconmanuu  sABistoTes  wieHamu  Cosera 1o
akkpeaurtanuu Beicuiero oobpazoBanus (CHEA), u

CIMCOK  3TUX  OpraHu3alMi,  NPU3HAHHBIX
Munuctpom o6pazoBanus CIHIA, nyOnukyercs
€KETr0THO.

Jlns monmydeHus TOMOTHUTENbHON HH(pOpMAIU 00
AaKKpeAUuTaluu CM.
www.ed.gov/admins/finaid/accred/index.html u
http://wwwchea.org.

OO0yuyenne 3a
CTYACHTBI
bonee 170 000 cTyneHTOB  KOIJEMKEH U
yauBepcutetoB  CIIA  exeromHo  mosy4aror
JUIJIOMBI,  O00y4asicb B BBICHIMX  y4eOHBIX
3aBEJICHUSX JPYTUX CTPaH.

[IaTpto Hambonee MOMYMAPHBIMUA CTPaHAMH IS
CTYAEHTOB OakalaBpHaTra, BBHIEIKAIOIIMMHU YUIUTHCS
3arpaHuitly, sBIsitorcs BemmkoOpuranms, Wrtamms,
Wcnanus, @Ppanmus uw ABcTpanus, a HaubOoiee

pyboe:xoM H  HUHOCTPAHHBIE

HOIYJIIPHBIMU HaIlPaBJICHUSIMU 00y4eHust
SBISIIOTCSL ~ COLIMANbHBIE  HayKW, OW3HeC U
MEHEDKMEHT, a TaKkKe TyMaHUTApHbIE HAYKH.

Yucno aMepUKaHCKUX CTYJIEHTOB, BBIE3KAIOIINX 32
TpaHuIly, 3a IOCIenHee NecATWIeTHe Ooiee uem
YIBOWJIOCH U NMPOJOJKAET PACTH.

B 1o xe Bpems Coenunennsie IlltaTel exeromHo

npuauMaoT  Oomee 550 000  wHOCTpaHHBIX
CTYAGHTOB Ui OOy4YeHHUS B  aMEPHUKAHCKUX
KOJUIE/DKAX U YHUBEPCUTETaX.

B mepByro msATepKy CTpaH — IMPOMCXOXKACHUS

CTyICHTOB OakanmaBpuara BxofiaT Kwurai, Mumwns,
SAnonus, FOxnas Kopes m Kanama, a nHambosee
MOMYASPHBIMUA MPEIMETHBIMU OOJIACTSMHU SIBIISFOTCSI
OM3HEC M MEHEIKMEHT, MH)KMHUPUHT, MaTeMaTHKa
Y KOMITBIOTEPHBIE HAYKH.

Jly1st momy4eHust TONOTHUTEIbHOW HH(OPMAIIUK CM.
http://opendoors.iienetwork.org/.
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CHANGING FACE OF HIGHER
EDUCATION

A greater proportion of young people receive
higher education in the United States than in any
other country.

These students also can choose from more than
4,000 very different institutions. They can attend
two-year community colleges or more
specialized technical training institutes.

Traditional four-year institutions range from
small liberal arts colleges to massive state
universities in places like California, Arizona,
Ohio, and New York, each with multiple
campuses and student populations exceeding
30,000.

Approximately one- third of U.S. colleges and
universities are private and generally charge
tuition costs substantially higher than state-run
public institutions.

G.l.BILL

For much of their history, American institutions
of higher learning remained bastions of privilege,
with a predominantly white, male population.
That pattern didn’t change significantly until
passage of the G.I. Bill in 1944, when the federal
government paid for millions of World War I
veterans to attend college. (G.l., which stands for
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MEHSIOIIUICS OBJINK BHICIIETO
OBPA30OBAHUA

B CIIIA mpolieHT MOJIOJIeKH, MOTY4aIoIel BhICIIee
oOpa3oBaHue, Oonblie, 4YeM B JIOO0OH Japyrou
CTpaHe.

CrynenTtsl MoryT BbIOMpaTh Oonee dem wu3 4000
caMbIX pa3HbIX Y4eOHbIX 3aBeneHMA. OHH MOTyT
MOCEINAaTh JBYXTOJNYHbIE MECTHBIC KOJUICIKH WIIN
OoJee crierMaTn3upOBAHHBIC TEXHIYECKHE YIeOHbIS
3aBEJICHUS.

TpaguuroHHbIe YETBIPEXJIETHHE yueOHbIe
3aBe/IeHUs BAPBUPYIOT oT HEOONBIINX
T'yMaHUTApHBIX KOJIIeKeN hi () KpYIHBIX

YHHUBEPCUTETOB INTATOB B TaKUX MeECTaxX, Kak
Kamugoprust, Apmsona, Oraiio u Hpio-Hopk,
KaX/IbIii 13 KOTOPBIX UMEET HECKOJIbKO KaMITyCOB U
oomee 30 000 crymentoB. IIpumepHO TpeTh
komtemkern u  yHuBepcutetoB CIIIA  sBhsroTcs
YaCTHBIMH M, KakK MpPaBHJIO, B3MMAIOT IUIATy 3a
o0yuyeHHe — OIIyTHMO Oojiee BBICOKYIO, YeM
rOCYJIapCTBEHHBIE BY3bI ILITATOB.

«COJIIATCKHA BUJLIIb O IIPABAX»

Ha mnporsokeHuu OOJNBIICH YacTH CBOCH HCTOPUU
AMCPUKAHCKHE  BBICIIME  y4eOHBIC  3aBEICHUS
OCTaBAINCh  OACTMOHAMH  TPUBUIIETHPOBAHHON
4acTH OOIIeCTBAa C MPEUMYIIECTBEHHO OClbIM H
MYKCKUM  CTYJICHUYECKMM KOHTHHTEHTOM. OTa
MOJIeTb CYIECTBEHHO HE M3MEHUIIACH IO MPUHSITHSI
3akoHa 00 oOecreyeHnn BOCHHOCHyxamux B 1944
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“government issue,” became a casual term for
any Army soldier in World War I1.)

The G.I. Bill of Rights included subsidies for
attending virtually any recognized institution of
higher learning, as well as payments for
vocational training and subsidies to encourage
home ownership.

Congress didn’t expect many to take advantage
of the college provision, but within two years
more than 1 million veterans were enrolled at the
nation’s colleges and universities, doubling the
number of college students. Over a seven-year
period, the G.l. Bill enabled more than 2.2
million veterans to attend college.

The social impact of the G.I. Bill has been little
short of revolutionary.

As scholar Milton Greenberg points out, “Today,
American universities are now overwhelmingly
public, focused heavily on occupational,
technical, and scientific education, huge, urban-
oriented, and highly democratic.”

In subsequent decades, colleges and universities
grew rapidly, as veterans were followed by their
children, the so- called baby boom generation
that began entering college in the 1960s.

Colleges and universities also began opening
their doors wider to minorities and women. In
recent years, more women than men have been
attending colleges and universities and earning
more bachelor’s and master’s degrees — a
pattern that shows no signs of changing,
according to the National Center for Education
Statistics.

The proportion of minority students attending
college has increased as well — from 14 percent
in 1981 to 27 percent in 2005. Much of the
change can be attributed to growing numbers of
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rofy, Korja geaepaibHOe MPaBUTEILCTBO OIUIATUIIO
o0yuyeHue MUJUTMOHOB BeTepaHoB Bropoil Muposoit
BOMHBI B KOJUIEIXKE.

«Conpmarckuii OWUIb O TpaBax» Mpeanoarai
cyocumuu st ydeObl TNpakTHYECKH B JIHOOOM
o(uIaTbHO MPU3HAHHOM BY3€ CTpaHbl, a TaKke
oryiaTy npodeccuoHaIbHOTO 00y4eHus U CyOcHanu
JUIL  TIOOIIPEHUs CTPOUTEIbCTBA/ IMPHOOPETEHUS
cobcTtBeHHOro kuibsi. KoHrpecc He aymai, 4ro
OyZeT  MHOro  JKEJamoIlUX  BOCIOJIB30BaThC
MIOJIOKEHUEM O IMOJIEP’KKE yueObl B By3€, OJTHAKO B
TeueHHe JBYX JeT Oojee 1 MIIH BeTepaHOB ObLIH
3a4MCIICHbl B KOJUIE[DKM M YHUBEPCHUTETHI CTpPAHBI,
YTO YABOWJIO YHCIO CTYJACHTOB aMEpPUKAHCKHX
BY30B. 3a 7 mocneBOCHHBIX JeT «CongaTckuii Onmib
0 TpaBax» MO3BOJIMI OoJiee ueM 2,2 MJIH BETepaHOB
YUHUTHCS B BY3€.

ConmansHoe BO3/IEHCTBHE 3aKOHA 00 oOecrieueHnn
BOCHHOCITY)KAIITUX ObLTO MOUCTHHE
pEeBOMIOIMOHHEIM.  Kak  oTMedan  moimTonor
Munton ['punbepr, «ceromHs aMepuUKaHCKUE
YHHUBEPCUTETHl B MOJABIIAIONIEM OOJNBIIMHCTBE
SBIISIIOTCSL  TOCYApPCTBEHHBIMM, B 3HAYUTEIBHOMN
CTETICHH OPHEHTHUPOBAHHBIMU Ha
npodeccHoHaIbHOE, TEXHHYECKOE U HAy4yHOe
o0pazoBaHne, OTPOMHBIMH, TOPOJCKUMH 10 CBOEMY
XapaxkTepy U B BBICIIEH CTETICHH
JEMOKPAaTHYHBIMU Y.

B nmocnenyromue gecATHNETHS KOIUIEHKA |
YHHUBEPCUTETH OBICTPO  POCIH, TIOCKOJBKY 32
BETepaHaMU IOCIIE0BAIIN HX JIETH, TaK Ha3bIBAEMOE
MOKOJICHHEe  «020u-Oyma»,  KOTOpOE€  Hadayio
MOCTyMarh B By3bl B 1960-X rogax.

Komnemxn M yHUBEPCUTETHI CTalli TaKXKe IIUpPE
OTKpBIBATh CBOM [JIBEpPU JJISI MEHBIIMHCTB H
KEeHIIMH. B mocnennue roapl Oomblie )KEeHIIUH, YeM
MYKUYHUH, TTOCEHIAI0T KOJJICIKH U YHUBEPCUTETHI U
NONTy4aloT OoNblle TUIUIOMOB OakamaBpa W
MarucTpa — M 1o JaHHeIM HarpmoHanpHOTo 1eHTpa
CTaTUCTHKH O0OpA30BaHMUs, 3Ta TCHIACHLIUS HE NMEET
NPU3HAKOB U3MEHEHHSL.

Jlons CTYAGHTOB W3 4HCIa MEHBIIMHCTB TaKXKe
yBenuumiack — ¢ 14 mpouentoB B 1981-m mo 27
npouientoB B 2005 romy. bonbmias dacth
W3MEHEHUH MOXKET OBITh CBSI3aHA C POCTOM YHCIA
JATUHOAMEPUKAHCKOTO 5 a3MaTCKOro
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Hispanic and Asian students. African American
enrollments rose from 9 percent to 12 percent in
the same period.

COSTS AND COMPETITION

Higher education in the United States is an
enormous enterprise, costing almost $373 billion
and consuming nearly 3 percent of the nation’s
gross domestic product.

College costs for  students can be high,
especially for private institutions, which do not
receive general subsidies from either state or
federal governments.

To ensure equal access to education for all, the
United States administers an extensive financial
aid program for students. Seven out of 10
students receive some form of financial aid,
which typically combines grants, loans, and
work  opportunities to enable full-time students
to meet their living costs and tuition.

Recently, several of the nation’s wealthiest and
most prestigious universities — schools like
Harvard, Princeton, Yale, Columbia, and
Dartmouth, among others — announced plans
to substantially increase their financial aid for
low- and middle- income families.

Students compete for openings in the nation’s
better colleges and universities. At the same
time, American institutions of higher learning of
all types must broadly compete for the nation’s
top students and to admit sufficient numbers to
maintain their enrollments.

The most prestigious American universities —
public and private — receive hundreds of
applications for each opening. At the same time,
it is true that most secondary school graduates
with good grades and strong scores on college
entrance exams receive hundreds of solicitations
from institutions of higher learning.

Reflecting the decentralized nature of American

education, state governments may license
institutions of higher learning, but accreditation,
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TIPOUCXOXK/ICHHUS. Yucno CTYJEHTOB-
adpoaMEepUKaHIIEB 32 TOT € MEPHUOA BBIPOCIO C 9
1o 12 mpo1ieHToB.

CTOUMOCTDb 1 KOHKYPEHIUA

Beiciiee obpasosanue B CIIA — 310 KostoccanbHOe
IpEeIIpUATHE, KOTOpOE€ CTOMT moutu 373 Mipn
JOJIJI. U TIOTPeOIsieT OKOJO 3 MPOLEHTOB BAJIOBOIO
BHYTPEHHET0 IpOoAyKTa cTpaHbl. Pacxonsl Ha
o0y4yeHHe B KOJIJIEIDKE JUIS CTYIEHTOB MOT'YT OBITH
BBICOKMMH, OCOOCHHO B  4YaCTHBIX  y4eOHBIX
3aBEJCHUAX, KOTOpbIE HE IMONy4aroT OOIIuX
cyocuauii HM OT MpaBUTENbCTBA INTATa, HU OT
benepabHOrO MpaBUTENHCTBA. UTOOBI 00ECTICUUTH
paBHBIA jgocTyn K oOpasoBanmio st Bcex, CIIIA
OCYIIECTBISIOT O0IIMPHYIO porpaMmy
¢unancoBoit momomu cryaeHtam. Cemp u3 10
CTYAECHTOB TOy4Yar0T (PMHAHCOBYIO IOMOIb B TOH
WM UHOHM (opme, KoTopasi 0OBIYHO COYETaeT B cede
TPaHTBl, KPEOUTHl M BO3MOXKHOCTH IS PabOTHI,
9YTOOBI CTYIEHTHI THEBHON (DOPMBI 00YUEHHUST MOTIIH
OIUTAYMBATh CBOM PACXOAbl HA TPOXHBAHHUE U
oOyueHwue.

HenaBHO HECKONBKO caMblXx —OoraTtelx H
IPECTH)KHBIX YHUBEPCUTETOB CTPAaHbl — TAKUX, KaK
I'apBapa, [IpuHCTOH, Wemns, Komym6ust u laptmyT,
cpemd  MpouHX, Oo0BABIIIM O  IUIaHAax
CYILIECTBEHHO YBEIMYUTh (PUHAHCOBYIO IOMOIIIb
CEMBSIM C HU3KUM U CPETHUM YPOBHEM JI0XOJa.
CTyneHTBl COpEBHYIOTCA 3a MeCTa B JIydIIUX
KOJUIe[KaX W YHHMBEpCUTETax cTpaHbl. B To xe
BpeMs aMEpUKAHCKUE BbICIINE ydeOHbIE 3aBEACHHS
BCEX THUIIOB JOJDKHBI LIMPOKO KOHKYPHUPOBAaTh 3a
JAy4IIUX  yYalluXxcs CTpaHbl W NPUHUMATh
JOCTaTOYHOE  KOJIMYECTBO  CTYJEHTOB, YTOOBI
HOAJEeP)KUBaTh HAOOp Ha JOKHOM ypoBHe. Camble
IPECTH)KHBIE aMEPUKAHCKHE YHHBEPCUTETHI
TOCY/IlapCTBEHHBIE U YaCTHbIE — IIOJY4alOT COTHH
3asBOK Ha Kaxjgoe MecTo. OfHAKO BEpHO U TO, YTO
OOJBIIMHCTBO BBIIYCKHUKOB CPEIHUX IIKOI C
XOpOLIMMH OLIEHKAaMH M BBICOKMMH OajulaMM Ha
BCTYNUTEIbHBIX JK3aMEHaX IOJNy4aloT COTHH
HPEUIOKEHNH OT BBICIINX y4EOHBIX 3aBEJCHUI.

B COOTBCTCTBHUU C ACHCHTPAIN30BaHHbIM
XapaKTCpOM AMCPHUKAHCKOI'O O6p330BaHI/I$[
MNpaBUTCIIbLCTBA WITATOB MOI'YT JIMOCH3HUPOBATH
BBICIIIHEC y‘Ie6HbIe 3aBCACHHA, HO aKKpEAUTaluA,
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which grants academic standing to the college or

university, is accorded by nongovernmental
associations, not by states or the federal
government.

COMMUNITY COLLEGES

For an American high school graduate with a
modest academic record and limited funds,
enrolling in a community college may be a better
option than attending a four-year college or
university.

Two-year, associate-degree programs in such
growing professional fields as health, business,
and computer technology can be found at most
of the mnation’s roughly 1,200 community
colleges.

Community colleges are also gateways to four-
year undergraduate institutions for students who
need to bolster mediocre high school grades with
stronger college credits.

Taking advantage of low fees and liberal
admissions policies, more than 11 million
American and an estimated 100,000 international
students now attend community colleges.

HBCUs

Most  Historically Black Colleges and
Universities (HBCUs) were founded at times
when either slavery or segregation ruled the
South, and higher education for African
Americans  elsewhere was ignored or
marginalized. Although the first college for
African Americans — now Cheney University of
Pennsylvania — was established in 1837, many of
today’s most prestigious black schools were
established immediately after the Civil War,
including Fisk  University in  Nashville,
Tennessee; Howard University in Washington,
D.C.; and Morehouse College in Atlanta,
Georgia.
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KOTOpas MpEeOCTaBIIsAET KOJUIEIKY 581078
YHUBEPCUTETY aKaJIeMUYECKUl cTaTyc, JaeTcs
HEINPaBUTEIbCTBEHHBIMU  accOLMalUsiAMH, a He
IITaTHBIM WJIH (eiepaabHbIM TPABUTEIHCTBOM.

OBHIECTBEHHBIE (MECTHBIE)
KOJUJIE KN

Jlis BBIMYCKHUKAa aMEPUKAHCKOM CpPEIHEH ILKOJbI
CO CKPOMHOH YCIIEBAEMOCTBI0 U OTrPaHUYEHHBIMU
CpPEenCTBAMH IIOCTYIIJICHUE B MECTHBIN
(oOIIECTBEHHBIN) KOUICIK MOXKET OBITH JIYYIIHM
BapUaHTOM, 4YeM 4YeThIpexjeTHee OOydyeHHe B
KOJIJIEIKE WJIN YHUBEPCUTETE.

JIByXroguuHble TPOrpaMMBbl TOJTYyYEHUS CTEICHU
MIaamero creruanicra (associate’s) B Takux
pacTymux TpopecCHOHANBHBIX  O00JIacTAX, Kak
3paBOOXpaHEHUE, OW3HEC H  KOMITBIOTEPHBIC
TEXHOJIOTHH, MOYXHO HaWTH B OOJBIINHCTBE W3
npuMepHO 1200 MECTHBIX KOJIEIKEN CTPAHBI.
MecTHbIE KOMIEIKM TaKKE OTKPBHIBAIOT IBEPH B
YeThIpEeXJICTHUE  y4eOHbIE  3aBeleHUs IS
CTYACHTOB, KOTOPbIM HEOOXOAMMO TIOBBICHUTD
CpelHue OICHKH B CpeIHEH IIKoie 3a cuer Ooiee
BBICOKHMX KPEJUTOB B KOJIIEKE.

[Tonp3ysach mpenMylecTBAMH HU3KOW IUIaThl 3a
oOyueHue u JTOepaIbHON MOUTHKY TIpueMa, Ooree
11 mnH amepukaHckux H, 1o omeHkam, 100 Teic.
MHOCTPAHHBIX CTYACHTOB B HACTOAIIEEC BpEMs
MOCEIIAI0T OOIECTBEHHBIE KOJIIEIKH.

NUYKY

BoNBIINHCTBO UCTOPUUYECKN YEPHBIX KOJUIEHKEH H
yauBepcuteToB  (MUKY) Obp  OCHOBaHBI  BO
BpeMeHa, koraa Ha Ore rocmoncTBoBano padbcTBO
WIA cerperanus, a Bbiciiee oOpa3oBaHHE JUIA
appoaMepUKaHIEB B JPYTUX pPETHOHAX CTPaHbI
CyLIECTBOBAJO JIMIIb B TEOPUU WIM B KpaiiHe
HE3HAUYUTETHbHOM OO0beMe. XOTs MEPBBIA KOJJIeIK
s adppoamepukaHieB — HbiHe [leHcHIbBaHCKHI
yHHBepcuTeT B UeiitHn — OblT ocHOBaH B 1837 rony,
MHOTME W3 CaMbIX MPECTUHBIX Ha CErOAHSIIHUN
JIEHb BY30B /ISl YEPHBIX CTYACHTOB OBLIM CO3JaHBI
cpazy nocne ['paxgaHckoil BOWMHBI, B TOM 4YHCIIE
Yuusepcurer @ucka B HamBuiuie, mrar TeHHeccH,
Yuusepcurer ['oBapga B BammHrrone, oxpyr
Konymb6us, n Komnemx num. Mopxayca B ATiaHTe,
mraT JKopmKus.
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Nineteen public HBCUs were founded with
passage of the Second Morrill (Land Grant) Act
in 1890 — many in the then firmly segregated
South.

Today the White House Initiative on HBCUs
counts 40 four-year public colleges and
universities, 50 four-year private colleges, and
13 two-year community and business schools.

STUDY IN THE UNITED STATES

Foreign students have long been a familiar and
vital element of American higher education.

In the 2006-2007 academic year, according to
the publication Open Doors, almost 583,000
international students were enrolled in many of
America’s 4,000 colleges and universities, an
increase of 3 percent over the previous year.
India remains the largest single source of foreign
students, followed by China, Korea, and Japan.

The top five areas of study for international
students are business and management,
engineering, physical and life sciences, social
sciences, and mathematics and computer science.

International students attend U.S. colleges and
institutions for the same reasons that Americans
do: academic excellence, unparalleled choices in
types of institutions and academic programs, and
great flexibility in designing courses of study
and even in transferring between different
institutions.

With a wide range of tuition and living costs,
plus opportunities for financial aid, foreign
students find that a U.S. education can be
affordable as well.

Most large schools have international student
advisers, and a worldwide network of student-
advising centers, along with a variety of
publications, can guide prospective students
through the sometimes complicated process of
finding, applying, and being accepted by an
American college or university.
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HepstHanuare MecTHBRIX MUYKY OblIM OCHOBaHEI C
npuHITHEM 2-TO 3akoHa Moppuiia (0 3eMelbHBIX
rpantax) B 1890 rogy — mHorue u3 ux Ha lOre, B
TO BpeMs €IIE XKECTKO CETPETUPOBAHHOM.

Ceromns, cormacHo MuumuaruBe bemoro moma 1o
NYKY, B CIIA paboraer 40 ueTHIPEXJIETHUX
roCyIapCTBEHHBIX KOMUIELKEH U YHUBEPCUTETOB, 50
YETBIPEXJIETHUX  YAaCTHBIX Koyiemked u 13
JIBYXTOAMYHBIX MECTHBIX U OU3HEC-IIIKOI.

HA YYEBY B CHIA

WNHocTpaHHBIE  CTYJEHTBI yXE€ [JaBHO CTallu
IIPUBBIYHBIM U BAKHBIM 2JIEMEHTOM AMEPUKAHCKOI O
BhICIIEr0 oOpasoBanus. B 2006/2007 yueGHOM
roxy, cormacHo myonukanuu Open Doors, moutn
583 000 MHOCTpaHHBIX CTYAEHTOB OBIIM 3aYHCIICHBI
Bo MHorue u3 4000 komnemxeil U yHUBEPCUTETOB
Amepuku, 4To Ha 3 TMpoIeHTa Oonblie, 4YeM B
npeasinymeM rony. Maaus ocraercs KpynmHEHIIUM
UCTOYHMKOM HWHOCTPAHHBIX CTYAECHTOB, 3a HeH
cnenyrot Kuraii, Kopes u SInonus.

[19ThI0 OCHOBHBIMH HAIPaBICHUSMH OOYUEHUS LIS
MHOCTPAHHBIX CTYJCHTOB SIBJSIIOTCA OW3HEC W
MEHEDKMEHT, WH)KWUHUPHHT, €CTECTBEHHBIE HAayKH,
HayKd O >XM3HM, OOINECTBEHHBIE HAYKH, a TaKXKe
MaTEMAaTUKa U KOMIIBIOTEPHBIE HAYKH.

WNHocTpaHHbIE CTYAEHTHI MOCTYNAIOT B KOJUIEHKU U
yauBepcuteThl CIIIA mo Tem ke mpudnHamM, 4TO U
aMEpHKaHIbl: BBICOKHH ypOBEHb 0Opa3oBaHUS,
HECPaBHHUMBIM BHIOOP THUIIOB YUYEOHBIX 3aBEIACHHUHA U
mporpamMMm, a Takke Ooinbinas THOKOCTh IpH
pa3paboTKe y4eOHBIX KYpCOB H JaXKe MPH MEePEBOIC
W3 OJTHOTO BYy3a B JIPYTOM.

brnaromapss mmpokoMy auama3oHy pacxoloB Ha
o0y4yeHHEe U MPOXKUBAHUE, & TAKKE BO3MOXHOCTIM
NONTy4YeHUs (PUHAHCOBOW TIOMOIIM WHOCTPAHHBIE
CTYyIEHTHI cuuTaloT, u4ro obpazoBanme B CIIIA
TaKke MOXXET OBITh IOCTYNMHBIM. B OonbmmHCTBE
KPYIHBIX Y3 €CTb MEXIyHapOJHbIE KOHCYJIbTAaHThI
JUIL  CTYAGHTOB, a BCEMHpHas CETh IIEHTPOB
KOHCYIBTHPOBAHUSI  CTYACHTOB,  Hapsay  C
pa3NUYHBIMH ~ MyONMKAIMSIMHU, MOXET IOMOYb
KENAIoIIUM TPOMTH TOAYac CIOXKHBIM Mpolecc
NOKCKA, TMOJauyd 3asiBJICHUS W [pUeMa B
aMEpPUKAHCKUI KOJJIK WJIM YHUBEPCUTET.
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ADULT AND CONTINUING EDUCATION

OBPA3OBAHMUE JUIA B3POCJIBIX:

Adult education encompasses a wide variety of
educational services for adult learners and
extends across all educational levels, subjects
and purposes.

Services are generally oriented to meet the
needs of mature adults who have life, work and
family experience but who desire additional
education in order to improve knowledge and
skills for personal or work-related reasons.

Adult basic education provides instruction in
reading, math, writing and critical thinking skills
at or below the level of secondary school
completion.

Adult basic education applies particularly to
school dropouts and to immigrants whose prior
educational opportunities were limited.

Many of these foreign-born adults also require
basic instruction in listening, speaking, reading,

and writing to improve English language
proficiency.
Adult secondary education programs are

designed for students, 16 years and older, who
did not complete high school.

These credential programs include the General
Educational Development (GED) program, the
National External Diploma Program (EDP) and
the Adult High School Credit Diploma Program.

For additional information, see the Web site for
the U.S. Department of Education’s Office of
Vocational ~and  Adult  Education at
www.ed.gov/about/offices/list/ovae/index.html.

Adult continuing education generally refers to
education provided for adults who have already
graduated with a secondary school diploma or a
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HEINIPEPBIBHOE OGPA30BAHHUE

OOpazoBanue i B3pOCIHBIX BKIOYaeT B ceOs
IMIUPOKUH CHEKTp 00pa3oBaTEeNbHBIX YCIYI H
pacIpocTpaHseTcsl Ha BCce YPOBHHU, 00JacTU M LENH
0o0yueHus. YCiIyru, Kak MpaBHIO, OPUEHTHUPOBAHBI
Ha  YyJOBJETBOPEHME  IOTPeOHOCTEH  3pesbIX
B3POCIBIX, HMEIOUIUX >KU3HCHHBINA, TPYHOBOM U
CEMEHHBIN  ONBIT, HO KEJAIMIMX MOJYYHUTh
JOTIOJTHUTENIbHOE 00pa3oBaHue, 4TOObI MPHoOpecTH
HOBBIC 3HAHMS W HABBIKM IO JIMYHBIM MOTHBAM HJIN
B CBSI3U C paOOTOH.

bazoBoe obpazoBaHue VTS B3POCIIBIX
npeaycMaTpuBaeT O0yYeHHE YTCHUIO, MAaTEeMaTHKE,
NUCbMY W HABbIKAM KPUTHYECKOr'O MBIIUICHUS Ha
YPOBHE HJIM HMXKE YPOBHS BBITYCKHBIX TPEOOBaHMI
CpeaHEN IIKOJIBI. bazoBoe oOpazoBanue mis
B3POCJIBIX PAcIpPOCTPAHSIETCs, B YaCTHOCTH, Ha JIHUII,
B CBOE BpeMsi OPOCHBIIUX IIKONY, U HMMHUTPAHTOB,
HE HWMEBIIUX paHee BO3MOKHOCTH TONYYHUTh
oOpazoBanne. MHOrMe W3 3THX B3pOCIBIX, eIIe
HE/IaBHO JKUBIIMX B JIPYrod CTpaHe, HYXIAIOTCS
Takke B 0a30BOM OOy4YeHWH ayIWpOBaHUIO,
pPa3sTOBOPHOM pe4H, UYTEHHWI0O M NHCBMY, YTOOBI
yIAY4IIUTh YPOBEHDb BIIJICHUS aHTIMHCKUM S3BIKOM.
[TporpaMmsl cperHero oOpa3oBaHus Ui B3POCIBIX
MpeaHa3Ha4YeHbl JyUIsl Idil OT 16 JieT W crapiie, He
OKOHUMBIIMX CPEJHIOI0 MIKONY. ODTH MPOTrpaMMBI
HalpaBJIeHbl Ha MOJTYYEeHUE SKBUBAJICHTA aTTecTaTa
00  okonuanuu  cpeaned  mkonel  (GED),
HanmonanpHyro mporpamMmy MoiydeHus JUIIIoMa O
cpeaHeM o00pa3oBaHMM Ha OCHOBE 3HAHMHA W
HaBBIKOB, TIIOJIyYCHHBIX BHE UIKOJIBHOW CpeIbl
(EDP) u Ilporpammy «1o06opa» 3a4eTOB, KOTOPBIX
Ha XBaTaeT JJIs TOJYYeHHUsS IUIUIOMAa O CpeIHEM

o0pa3zoBaHUH.
Jis  monydeHus: JONOJHUTENBbHOW HWHGOpManuu
TTOCETUTE BeO-calT YupasneHus

PO eCCHOHANBHOIO 00pa30BaHUS W O0pa3OBaHUS
B3pocablx MunucrepctBa oOpasoBanus CHIA:
www.ed.gov/about/offices/list/ovae/index.html.

HenpepriBHOE 00pazoBaHue Al B3pOCIBIX OOBIYHO
OTHOCUTCA K OOpa3oBaHHIO, MPEIOCTABISIEMOMY
B3pOCIBIM, KOTOpBIE YK€ OKOHYMIIM CPEIHIOI0
HIKOJY C AWIJIOMOM WM Ja)kK€ MMEIOT JUIJIOM O
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higher education degree.

Continuing education may be at the
undergraduate or graduate levels and usually
consists of individual courses, certificate
programs or degree programs for students
seeking improved work-related skills, new skills
to change careers or personal enrichment. In the
United States, such programs are provided by
postsecondary education institutions, employers,
private training institutions and adult education
centers.

Continuing professional education (CPE) is a
special type of adult continuing education
provided to professionals working in licensed
occupations. These professions generally require
practitioners to complete refresher courses on a
regular basis in order to have their licenses
renewed.
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BbICILIEM 00pa30BaHUU.

HenpeprsiBHOe 00Opa3zoBaHue MOXeT OBITh Ha
ypoBHE OakaiaBpuaTa WJIA MarucTpaTypsl U
OOBIYHO COCTOUT M3 OTHENBHBIX KYypCOB, MIPOrpaMMm
cepTu(UKAUK UM TIPOTPAMM TOTYYEHUS! CTETICHU
JUIS CTYICHTOB, CTPEMSIIMXCS YIYUIIUTh HAaBBIKH,
CBsi3aHHBIE C paboOToll, MpHOOpecTH HOBBIE IS
CMEHBl pojia AESITEIHbHOCTH WM TIONYYUTHh HOBBIC
3HaHus g obmero passutusa. B CIIA Ttakue
POrpaMMBbl MPEIOCTABIISIOTCS BBICIIIIMU
y4eOHBIMU 3aBEACHUSIMH, paboTtonarensmu,
YaCTHBIMH y4eOHBIMH 3aBEACHUSAMU W IEHTPAMHU
00pa30BaHUA I B3POCIIBIX.

HenpepeiBHOe mnpodeccroHambHOe  00pa3oBaHHE
(CPE) — 0coOBbIif BHJ HENIPEPHIBHOTO OOpa30BaHMS
JUISL B3POCIHIBIX, MPEJOCTABISIEMbII CIICIIHAINCTaM B
obmacTsx, pabota B KOTOPBIX TpeOyeT JHIICH3HH.
Takne mnpodeccnn, kak npaBmino, TPEOYIOT OT
NPaKTHKYIOIINX  CIEIHAINCTOB  PETYISIPHOrO
HPOXOXKICHUS KYPCOB IOBBIMICHUS KBATU(PUKALIUH
U IPOJUIEHHSE PO eCCHOHANBHOMN JTUIIEH3U Y.
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EDUCATING A DEMOCRACY

In the words of Thomas Jefferson, author of the
Declaration of Independence and third president
of the United States, “If a nation expects to be
ignorant and free, it expects what never was and
never will be.”

TEACHING DEMOCRACY

A democracy depends on the foundation of
educated citizens who recognize the value of
their hard- won individual freedoms and civic
responsibilities.

In contrast to the passive acceptance of
authoritarian societies, the object of democratic
education is to produce citizens who are
independent and questioning yet deeply familiar
with the precepts and practices of democracy.
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OBPA3OBAHUME B

JEMOKPATUYECKON CTPAHE

I[To cmoBam Tomaca xeddepcona, aBTopa
Hexnapanun HezaBucumoctn u TPETHETO
npe3unenta Coenunennbix lltaToB, «Ecnu crpana
PACCUMTBIBAET, YTO CMOXKET OBITh HEBEKECTBEHHOM
U CBOOONHOH, OHa OXHJAET TOJYyYUTh TO, HYETrO
HUKOTJJa He OBUTO ¥ HUKOT/1a He OymeT».

OBYUYEHHUE JEMOKPATUH
OcHOBa  JIEMOKpatuu — O3TO OOpa3oBaHHBIC
rpaxkJilaHe, KOTOpbIE€ CO3HAIOT IIEHHOCTh CBOUX
TSDKEJIO0  3aBOEBAaHHBIX  JUYHBIX  CBOOOL U
TpaKJIaHCKUX 00SI3aHHOCTEH.

B ornuumne oT maccMBHOTO MNPUHSTHS 3HAaHUN B
aBTOPUTAPHBIX o01IecTBax, 1eab
JIEMOKPATHYECKOr0 00pa30BaHUS COCTOMT B TOM,

YTOOBI BOCIMTHIBATH IpaxaaH, KOTOPBIC HMCIOT
HC3aBHCHUMbIC B3TJIA B, u MHOI'u€ BCIIINU

78



As education scholar Chester Finn has said,
“People may be born with an appetite for
personal freedom, but they are not born with
knowledge about the social and political
arrangements that make freedom possible over
time for themselves and their children...Such
things must be acquired. They must be learned.”

NATIONAL IDENTITY

America’s schools may teach democratic values,
but they also teach their students how to be
Americans.

Ever since the nation’s founding, Americans
have recognized that, lacking a common ethnic
identity or ancient culture, their national identity
would have to rest upon other foundations:
shared ideas about democracy and freedom and
the common experience of working to build a
society with equal opportunity for all.

For most Americans, the institution that most
closely embodies those shared ideas and
common experiences has been the nation’s
schools.

Over time, education in America has come to
represent universal free public education for all,
regardless of race, social background, or gender.
Education, moreover, is seen as the primary
means to succeed in a society that seeks to
replace the claims of inherited privilege for those
of individual freedom and equal opportunity.

The American classroom of the 21st century
scarcely resembles that of a few decades ago,
much less the one- room schoolhouse of a past
century. Yet the role of American education in
binding together a growing and diverse nation
endures, transmitting the lasting values of
freedom and human dignity from one generation
to the next.
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MOJABEPral0T COMHEHHUIO, HO IIPU 3TOM XOPOILIO
3HAKOMBI C IPUHLUIIAMH U TPAKTUKON JEMOKPATHH.
Kak ckazan yuensiii-nienaror Yecrep ®@unH, «JIroau
MOTYT POAMUTHCSA C KAKIOW JMYHOW CBOOOIBI, HO
OHM HE POXIAIOTCS CO 3HAHUEM COLUAIBHBIX U
MOJINTUYECKUX MEXaHU3MOB, KOTOPbIE CO BpEMEHEM
JIeNIal0T CBOOOAY BO3MOXKHOM JUISL HUX CaMUX U HUX
nereil... Takue Bemum npuoOperatrorca. Mx HyxHO
BBIYYHTDHY.

HAIIMOHAJIBHAA NWAEHTUYHOCTD

AMmepuKaHCKasl MIKOJIA MPEnoAaeT CBOMM YUEHUKaM
JIEMOKPAaTHYECKUE IIEHHOCTH, HO OHA YYHUT TaKKe
TOMY, KaK ObITh aMEpUKaHI[AMH.

Co nHS OCHOBaHMS CBOCH CTpaHbl aMEpHKaHIIbI
NpU3HABAIM, 4YTO BBHJY OTCYTCTBHSA  OOIIEH
STHAYECKOM HJCHTUYHOCTH WM APEBHEN KYJIBTYpBI
UX  HAlMOHANbHAs  WICHTUYHOCTh  JIOJDKHA
OCHOBBIBAThCS HAa JAPYIUX IIEHHOCTSX: OOLINX HUAEAX
0 JIEMOKpAaTHUH M CBOOO/E M 0OIIEeM OMNbITe PaboTHI
0  TOCTPOCHHIO  OOIecTBA C  PaBHBIMH
BO3MO)XHOCTSIMH JUIS BCEX.

Jlnss  OONBIIMHCTBA aMEPHKAHIIEB YUPEKICHHEM,
HanboJee SPKO BOIUIOMIAFOIIAM 3TH OOIINE WU U
OIIBIT, SIBJIACTCS aMEpUKaHCKasl IIKOJIA.

C TeueHHWEM BpPEMEHHU MIKOJIFHOE OOpa3oBaHHE B
AMepHKe CTajio MpeACTaBIsATh cO00i BceoOIee u
OecIlaTHOE TOCYIapCTBEHHOE OOY4YCHHE IS BCEX,

HE3aBHUCHMO oT pacsl, COLMAIBHOTO
NPOUCXOXKJCHHS WIM T1oja. boiee Toro, B
o0miecTBe, KOTOpOe TIOCTaBWIO cede 3amady

3aMEHUThH MPABO Ha HACJIEACTBEHHbBIC NPUBUIETUN
IpaBOM Ha JMYHYIO CBOOOLYy U  paBHbIE
BO3MOYKHOCTH, 0Opa3oBaHHE pPacCMaTPUBAETCS KaK
OCHOBHOE CPEJCTBO JOCTHKEHHUS yCIexa.

AmMepukaHcKas kKiaccHas komHarta 21 Beka eqBa ju
Moxoka Ha Ty, 4TO Oblla eme HECKOJIbKO
NeCATHIICTHH  Ha3aa, He ToBopsa yxke 00
OJTHOKOMHATHOW IITKOJIC MPEAbIAYIINX CTOJCTHH.
Tem HEe MeHee, poJib aMEPUKAHCKOT0 00pa30BaHus B
00bCIMHEHUN PACTYIICH W pa3HOOOpa3HON HalWU
COXpaHseTCs, TepenaBas OT  TOKOJICHHS K
MOKOJICHUIO HETIPEXOJAIINE LEHHOCTH CBOOOIBI U
YeJIOBEYECKOI'0 JOCTOMHCTBA.
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EDUCATION POLICY AND
ADMINISTRATION

The United States is composed of 50 states, five
territories and the District of Columbia. As
mentioned earlier in the Introduction, education
in the United States is highly decentralized.
Each state has authority to make and implement
education policy within its jurisdiction so long as
such policy does not violate the provisions of the
U.S. Constitution or federal law.

The following pages briefly explain the roles of
the three levels of government in making and
implementing education policy, beginning with
the state level and subsequently addressing the
local and federal levels. Part 11 ends with a short
description of the roles played by
nongovernmental organizations and the courts,
as well as a brief section on the financing of
education.

THE ROLE OF STATE GOVERNMENTS

In most states, the topic of education is
addressed in the state constitution, with the state
legislature having the ultimate authority over
education matters.

This authority includes enacting education-
related legislation and appropriating state funds
for education.

State Legislatures. Generally, state legislatures
delegate a significant amount of policy-making
authority to the state board of education.

State boards of education are bodies of citizens
appointed by the legislature or governor, or
popularly elected, depending on the state.

The state board is responsible for approving
statewide educational policies and determining
budget priorities.

In some cases the state board is responsible for
all levels of education, including vocational and
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HOJUTHUKA U YIIPABJIEHUE B
OBJIACTHU OBPA3OBAHUA

Coemunennsle IlITaTel cocTosaT 3 50 MITATOB, MATH
teppuropuii  u  okpyra KomymOus. Kak
YIIOMHMHAIOCh BO BCTYIUIEHMM, OOpa3oBaHHE B
Coennuennsbix llITarax cuabHO AELEHTPAIU30BAHO.
Kaxplil mrat uMeeT MOIHOMOYMS pa3paldaThIBaTh
U BECTH COOCTBEHHYI TMOJUTHKY B 00JIacTH
o0pa3zoBaHUs B IpeJesiax CBOEH FOPUCAMKLINU TPU
YCIOBUM, YTO Takass IOJUTHKA HE Hapylaer
nonoxenus: Koncturynun CLIA nnu denepanbHbIx
3aKOHOB.

Cnenyoomue CTpaHUIBl TOCBSIIEHBI KPaTKOMY
OOBSCHEHHIO PpOJIM TpPEX YPOBHEH BJIACTH B
pa3paboTKe W peaau3aluyl IMOJIUTHUKH B O0JACTH
obpazoBanus. Mbl HaUHEM C YPOBHS IITATa U 3aTEM
nepeiiieM K MeCTHOMY U (pezepaibHOMYy YpPOBHSIM.
BTOpafI YacCTb 3aKaHYMBACTCA KPATKHUM OIHNCAHUCM
PO HENIPABUTECIILCTBCHHBIX Opl"aHH?;aHPIﬁ 1 CyI0B,
a Taxke HeOONBITNM pa3iesioM o (HHAHCHPOBAHUU
o0pa3oBaHMs.

POJIb ITPABUTEJILCTB LITATOB

B OompmmHCTBE MITaTOB TeMa OOpa3oOBaHUS
paccMaTpuBaeTcsi B KOHCTUTYIIUU IIITAaTa, IPU 3TOM
3aKOHOJIATEIBHBIN OpraH MmTaTra o0JagaeT BBICIICH
BJIACTBIO B  Bompocax  oOpa3oBaHus.  OJTH
IMOJITHOMOYHST BKJIIOYAIOT MPUHATHE
3aKOHO/IaTENIbCTBA, KAaCAIOIIErocs O00pa3OBaHUs, W
BBIJICJICHHE HAa €r0 HYXKIbI CPEICTB U3 Oro/KeTa
IITaTa.

3akoHozaTeNnbHbIE Opranbl WTaroB. Kak mpasuio,
3aKOHO/IAaTeNNbHbIE OpraHbl IITAaTOB JIEIETUPYIOT
3HAYUTENIbHYIO YacTh JAMPEKTUBHBIX IOJTHOMOYUMN
coBeTy IuTara no oOpasoBanuto. CoBeT wTara Imo
00pa3oBaHHUIO — ATO OpraHbl TI'Pa)kIaHCKOIO
Ha/30pa, Ha3HayaeMble 3aKOHO/ATEIbHBIM
coOpaHreM WM TyOepHATOPOM WM H30MpaeMble
BCEOOIIMM TOJOCOBaHMEM, B 3aBUCUMOCTH OT
mrara. CoBeT mTara Mo oOpa3oBaHUIO OTBEYAET 3a

YTBCPIKACHHUC O6p330B3.TCJ'IbHOﬁ IOJIUTUKH  TJIA

BCETO mrara )41 OIpCaACIICHUC 6IO,Z[)KCTHLIX

IIPHUOPUTCTOB. B HCKOTOPBIX  ClIy4dasaX  COBCT
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postsecondary education, while in many states
the board concentrates on education at the
elementary and secondary levels. States do not
generally regulate postsecondary education as
closely as they do elementary and secondary
education.

Although states exercise some control over
higher education institutions through specialized
boards or commissions, the autonomy of such
entities is generally recognized in law and

policy.
Vocational and technical education, special
education and adult education are often

associated with both the secondary and
postsecondary levels of education and are
sometimes administered by specialized state
agencies. Professional education and training for
licensed occupations is usually overseen by the
state’s postsecondary education authorities, its
agencies responsible for professional services,
and/or specially appointed licensure boards.

State Departments of Education. Most states
have a state department of education that serves
as the executive agency for education.

A chief state school officer is generally
responsible for overseeing the state department
of education and reporting periodically to the
state board of education, the legislature and the
governor.

Depending on the state, this person may be
called a superintendent, commissioner, director
or secretary of education.

Most chief state school officers are appointed by
the state board of education or the governor,
while some are popularly elected.

In most cases, State Governments are
responsible for the following:
Developing  curriculum  guidelines  and

performance standards;
Providing technical assistance to school districts
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OTBEYaeT 3a BCE YPOBHM OOpa30BaHUs, BKIIOYAs
npodeccuoHaTbHOE U TOCIECpeaHee; BO MHOTUX
mTarax, OJHaKo, ero cdepa — oOpazoBaHHE
HAYaJIILHOTO M CpeaHero ypoBHs. Kak mpaBwuio,
IITaThl HE PETYIHUPYIOT IOcecpeHee o0pa3oBaHue
TaK kK€ CTPOro, Kak HadalbHOE U cpeaHee. XOTs
OHH OCYIIECTBJISIIOT OIpEACIECHHbIH KOHTPOIb Hal
BBICIIINMHA y‘le6HI)IMI/I 3aBCACHUSIMU qgepes3
CIICHUAIIM3UPOBAHHBIC COBETblI HWJIM KOMHUCCHUMH,
ABTOHOMUA KOJ'IJ'ICIDKCf/i U YHHUBCPCUTCTOB B LCIOM
IMMPU3HACTCA U B 3aKOHOJATCIILCTBC, U HA IPAKTHUKE.
[TpodeccronanbHO-TEXHUUECKOE obpa3zoBaHue,
cnernuanbHoe oOpa3oBaHWe W 00pa3oBaHUE ISt
B3POCIIBIX YacTO CBS3aHBI KaK CO CPEIHUM, TaK U C
BBICIITUM O6pa30BaHI/IeM U HHOrjga YyHnpaBJISIFOTCA

CIICIMATM3UPOBAaHHBIMU  YUPEXKJICHUSMH  INTATa.
[TpodeccronanbHoe o0OOpazoBaHue u OOydeHHE
JULEH3UPYEMbBIM npodeccusm 0OBIYHO

KOHTPOJUPYIOTCS INTATHBIMHU OpraHaMU BBICIIETO
00pa30BaHus, X YUPEKACHUSIMHU, OTBEUAIOIINMH 32
podeCCHOHANBHBIE YCIYTH, W/WIA CIEeNHaIbHO
Ha3HAYE€HHBIMU COBETAMH I10 JIMIIEH3UPOBAHUIO.

[raTHple  gemapTamMeHThl ~ oOpa3oBaHus. B
OONBIIMHCTBE  INTAaTOB  €CTh  JeMapTaMeHT
(MHHHECTEPCTBO) 00pa30BaHUs, KOTOPBIA BBHITTOIHSIET
(GYHKIIMM HCHOIHWUTENBHOTO OpraHa B JIAaHHOM
chepe. I'maBHBIM YNOJTHOMOUYEHHBIH IITaTa TI0
MIKOJILHOMY 00pa30BaHMIO, KaK MPAaBHUJIO, OTBEYALT
3a HaAA30p 3a JAEATEIbHOCTBIO JAENapTaMeHTa H
NEPUONYECKH  OTYMTBHIBAETCS IEpEeJ  COBETOM
mraTa 10 O0Opa3oBaHMIO, 3aKOHOJATEIbHBIM
coOpanueM u TyOepHatopoM. B 3aBucHMOCTH OT
nirara 3TO JULIO0 MOKET Ha3bIBaThCs
CYIIEPUHTEHAHTOM, YIIOJTHOMOYEHHBIM,
JUPEKTOPOM  WJIM ~ MHHHUCTPOM  00pa3oBaHUS.
BOoNbIIMHCTBO TIaBHBIX YIOJHOMOYEHHBIX IITATa
0 UIKOJBHOMY  OOpa3OBaHUIO  HA3HAYAIOTCS
rOCYJapCTBEHHBIM COBETOM IO OOpa30BaHUIO HIIU
ry0epHaTopoM,  HEKOTOpble  —  H30uparTcs
BCEHAPO/IHBIM I'OJIOCOBAHUEM.

B OonpmmHCTBE CJIyd4acB MpPaBUTCIIbCTBO IITAaTa
HCCET OTBCTCTBCHHOCTD 34a:

Pa3paboTky  OCHOBHBIX HPHUHLMIIOB  y4eOHOMU
IPOrpaMMbl U CTaHJAPTOB YCIEBAEMOCTH;
Oxka3aHMe TEXHUYECKOM TMOMOILM  IIKOJIbHBIM
OKpyraM M IIKOJIaM;
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and schools;

Licensing private elementary and secondary
schools to operate within their jurisdictions;
Licensing or certifying school teachers and
administrators;

Administering statewide student achievement
tests;

Developing accountability plans and reporting
on student performance to the U.S. Department
of Education;

Defining minimum requirements for high school
graduation;

Distributing state and federal funding to school
districts; and

Establishing the minimum number of school
days per year.

For information on state education agencies and
other state education authorities, see
http://bcol02.ed.gov/Programs/EROD/org_list.cf
m.

THE ROLE OF LOCAL GOVERNMENTS

Local School Districts.

Although state governments have ultimate
authority over education, most states delegate
some decision-making powers and the operation
of public elementary and secondary schools to
local education agencies, or school districts.

There are approximately 15,000 school districts
in the United States, each overseeing its
jurisdiction’s public schools.

The amount of control exercised by local school
districts varies by state.

Most states give districts considerable authority
to determine school budgets and to implement
curriculum. In fact, many school districts further
delegate  decision-making and  budgetary
authority to individual schools, a practice known
as site-based (or school-based) management.
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JIunieH3upoBaHNE YACTHBIX HAYaJbHBIX U CPEIHUX
IIKOJI 7151 pabOoThI B IIpeiesiaX uX IOPUCAUKIINH;
JlunieH3upoBaHue WM CEPTUPUKALUIO MIKOIBHBIX
yuuTene u aIMUHUCTPATOPOB;

[TpoBeneHne TECTOB yCHEBAaEMOCTH Yy4alllUXCs IO
BCEMY HITATY;

Pa3paboTky TJTAHOB MOJOTYETHOCTH u
IpEeACTaBIEHUE  OTYETOB 00  yCIIEeBaeMOCTH
yuamuxcsi B Munucrepctso oopasoBanus CIIIA;
Omnpenenenne MHHUMAJIbHBIX TpeOOBaHMIA ISt
OKOHYAHUS CpeHEN IIKOIbI;

Pacnipenenenne  mratHoro u  ¢enepaibHOro
(buHAHCHPOBAHMS CPEU MIKOIBHBIX OKPYTOB;
YcraHoBiIeHHE MHHHMMAJIBHOTO KOJIN4ECTBA
y4eOHBIX JTHEH B rofy.

Jnis nomyuenust nHGOPMAaILKK O ITAaTHBIX
BEJIOMCTBAX U JIPYTUX YUPESKICHUAX B chepe
00pa30BaHUs CM.
http://bcol02.ed.gov/Programs/EROD/org_ list.cfm.

POJIb MECTHBIX OPTAHOB BJIACTH

MecTHBIC HIKOJbHBIE OKPYTA.

XOTsI TIPaBUTENBCTBA IITATOB OOJIATIAIOT BBICIICH
BJIACThI0 B oOnactu oOpa3oBaHMs, OOJNBITMHCTBO
LITaTOB JAEJIETUPYIOT HEKOTOpBIE MOJIHOMOYHUS I10
IPUHSATUIO PELIEHUH M YIPABICHUIO HAYAJIBHBIMU U
CpeIHUMU LIKOJIAMH LITaTOB MECTHBIM
yUpeXKJEHUsIM  00pa3oBaHHsS WM  IIKOJbHBIM
okpyram. B CIIIA nacuuteiBaercs oxomno 15 000
HIKOJBHBIX ~ OKPYI'OB, KaXIbli M3  KOTOPBIX
OCYILECTBIISIET Ha/A30p 3a paboroii
roCyJIapCTBEHHBIX LIKOJ CBOEH IOPUCAUKIIMH.

CreneHb KOHTpPOJIS, OCYLIECTBISIEMOTO MECTHBIMH
MIKOJILHBIMU OKPYT'aMH, BapbUpyeT OT IITaTta K
mraTy. BONBIIMHCTBO IITAaTOB TMPEIOCTABISIOT
OKpyraM  3Ha4YMTEJbHBIC MTOJTHOMOYHS o
OIpEJeNICHUIO OIOJUKETOB INKOJ M pealu3aliu
yueOHbIX mporpamm. [To cyTu, MHOTME MIKOJIBHBIE
OKpyra JOMNOJHHUTEIBHO JICNIETHPYIOT — IIKOJIaM
NPUHATHE PEHICHU U OI0/PKETHBIE MOJTHOMOYHS —
9Ta TMpaKTUKa M3BECTHA KaK «yIpaBJIEHUE Ha
MecTax» (MK «B IIKOJAax»).
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LOCAL SCHOOL BOARDS.

Each school district is governed by a local school
board, whose policies must generally conform to
the regulations of the state school board and the
statutes of the state legislature. School board
members are generally elected, although, in
some districts, they may be appointed by other
government officials.

The school board selects and hires the district
superintendent, who is responsible  for
implementing policy and managing the day-to-
day operations of the school district.

In most cases, School Districts are responsible
for the following:

Determining the budget;

Allocating money to individual schools and
programs;

Hiring teachers and other staff;

Preparing and disseminating annual reports on
student performance;

Setting teacher and administrator salaries;
Implementing the curriculum;

Planning and administering teacher in service
training;

Coordinating the transportation of students on
school buses;

Constructing and maintaining school buildings;
and

Purchasing equipment and supplies.

To search for school districts in the United
States, see the National Public School District
Locator Web site at
http://nces.ed.gov/ccd/districtsearch/
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MECTHBIE HIKOJIBHBIE COBETBI.

Kaxnplil MKOIBHBIA OKPYT YIPaBJISETCS MECTHBIM
UIKOJIbHBIM ~ COBETOM, JIEATEIbHOCTh KOTOPOTO
JOJDKHA B LIEJIOM COOTBETCTBOBATh IIPaBUIIAM,
YCTAaHOBJICHHBIM  IIKOJBHBIM COBETOM IUTAaTa, M
3aKOHaM ITara. YJeHbl IIKOJIBHOIO COBETa, Kak
MPaBUIIO, U30MPAIOTCSI, XOTSI B HEKOTOPBIX OKpyrax

OHHU MOT'YT Ha3Hay4aTbCs JIpYruMu
rocyaapcTBeHHbIMM  4YuMHOBHUKaMH. LlIkonbHbII
COBET BBIOMpPaeT ¥  HAHUMAET  OKPYKHOTO

YIIPaBJISIOLIEr0, KOTOPbIl OTBEYAET 3a pealn3aliio
CTpaTeruu  JAEATENbHOCTM ¥ IIOBCEJHEBHOE
yIIpaBJIE€HHUE A€NaMH HIKOJIBHOI'O OKpYTa.

B OonpmmHCTBE CitydaeB
OTBEYAIOT 3a CJeIyIolIee:

IIKOJIGHBIE ~ OKpYyTra

Omnpenenenne Or0MKETA;

BBI)ICJ'ICHI/IC CpC€IACTB OTACIBbHBIM IIKoJIaM n
MporpaMmam;
Haewm yuurenel n npyroro nepcoHana;

[TonroroBka M pacnpocTpaHEeHUe
OTYETOB 00 yCIIEBAEMOCTH yJalUXCS;
YcraHoBieHHe 3apa0OTHOW TIUIATHl YUWTENEH W
aJIMUHHCTPATUBHOI'O MIEPCOHAJA,;

Peamm3arus yaeOHOM IporpamMmBb;

[InanupoBaHMe W  yOpaBlIEHUWE IMPOrpaMMaMHU
NOBBIIICHNUS KBATH(PHUKALNN YIUTEIICH;
KoopanHanus nepeBOo3KM YYEHHMKOB IIKOJIbHBIMU
aBTOOyCaMH;
CtpoutensctBo U
3TaHNH;

3akynka 000pyIOBaHUS M PACXOIHBIX MaTEPUAIOB

CXKCIOJJHBIX

00 CJIY’)KUBAaHUE IIKOJIBHBIX

I[J'I)I O3HAKOMIJICHH: CO IIKOJbHBIMU OKPpYIraMU
CIIIA cm. Be6-caiit National Public School District
Locator o anpecy
http://nces.ed.gov/ccd/districtsearch/

83


http://nces.ed.gov/ccd/districtsearch/
http://nces.ed.gov/ccd/districtsearch/

THE ROLE OF THE FEDERAL
GOVERNMENT

As described above, education is primarily a
state and local responsibility.

Nevertheless, the federal government plays a
limited but important role in affecting education
policy and practice at all levels and throughout
the nation.

U.S. Congress.

The Congress is the supreme lawmaking body of
the country and has passed numerous laws
directly and indirectly affecting education.  For
example, in late 2001, the Congress passed the
No Child Left Behind Act, which reformed the
Elementary and Secondary Education Act to
reflect key principles promoted by President
George W. Bush, including stronger
accountability for results, more choices for
students and parents, greater flexibility and local
control, and the wuse of research-based
instruction.

U.S. Department of Education.

The federal Department of Education is the
primary agency of the federal government that
implements the laws that the Congress enacts to
support education at the federal level.

In doing so, the Department establishes policy
for, administers and coordinates much of the
federal financial assistance for education, in
accordance with these laws. In 2005, the
Department had over 4,400 employees and a
budget of more than $72.8 billion.

Its stated mission is “to ensure equal access to
education and to promote educational excellence
throughout the nation.”

The Department carries out its mission in two
major ways. First, the Secretary and the
Department play a leadership role in the ongoing
national dialogue over how to improve education
for all students.

This involves such activities as raising national
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POJIb ®EJEPAJIBHOT'O IPABUTEJIBCTBA

Kak yxe roBopmioch, 00pa3oBaHHE B IIEPBYIO
odepenp SBISETCS OOS3aHHOCTBIO IPABUTEIHCTBA
mTaTta 1 MECTHBIX OpPraHOB BJIACTH. TeMm He MCHEC,
denepanbHoOe MIPABUTEITHCTBO UTpaeT
OrpaHUYCHHYI0, HO BAXXHYIO POJIb BO BJIMAHUU Ha
HOJIUTUKY U NPAKTUKY B 00JIACTH 00Opa3oBaHUs Ha
BCEX YPOBHSX U II0 BCEU CTpPaHE.

Konrpecc CHIA.
Kak BbICIIMI 3aKOHOJATENBHBIA OpraH CTpPaHBI
KoHrpecc npuHsI MHOXECTBO 3aKOHOB, IIPSIMO MJIU

KOCBEHHO 3aTparuBaroInX obpa3zoBaHue.
Hanpumep, B xonue 2001 roxa 6bu1 mpuHAT 3aKOH
«IllIxoma ©0e3 OTCTarOMMX», KOTOPHIH  BHEC

U3MEHEHHsT B 3aKOH O HAYaIbHOM U CpEIHEM
oOpazoBaHMH, OTpaXkast KJIIOUEBbIE IPHHIHUIIHI,
IIPOJABHTaEMble  Ipe3uneHToM  Jlxopmkem VY.
Bymewm, Bkitovas 6osee CTpOryr0 OTBETCTBEHHOCTb
3a pe3ynbTaThl, OONBIINK BBIOOP VIS y4amuxcs |
ponuTeneii, OONpIIyl0 THOKOCTP ¥ MECTHBIN
KOHTPOJIb, a TaKXe MCIOJIb30BaHUE METOJIOB
00yueHMsI, OCHOBAaHHBIX Ha UCCIIEIOBAaHUSX.

MuHuCTEPCTBO o0pa3oBaHus CIIA.
DdenepanbHOE MHHHCTEPCTBO o0pa3oBaHus
SIBIISICTCSL OCHOBHBIM BEJOMCTBOM (peIepaIbHOTO
NPaBUTENECTBA, KOTOPOE OCYIIECTBIISIET 3aKOHBHI,
NPUHATHIC Konrpeccom TUIst MOJIIEPIKKH
oOpa3oBaHus Ha QenepasbHOM ypoBHE. [Ipm 3TOM
OHO OTIpE/IeIIIeT MOJMUTHUKY B 00JIACTH 00pa3oBaHus,
HaNpaB/IsAeT W KOOPAMHUPYET OONBLIYI0 YacTh
denepanbHON (PUHAHCOBOW TMMOMOIIM Ha HYXKIBI
00pazoBaHUs B COOTBETCTBHH C STUMH 3aKoHamu. B
2005 romy B Munucrepcte padotaio 6oiee 4400
COTPYIHHMKOB, €ro OFOPKET COCTaBIsI Oonee 72,8
mmumapaa jgout. CBoro 3amauy MUHHCTEPCTBO
BUJIUT B TOM, YTOOBI «00ECTIEUUTh PABHBIN JOCTYII K
00pa3oBaHHI0O ¥ CIOCOOCTBOBATh  MOBBIMICHHIO
KavyecTBa 0Opa3oBaHUs 10 BCEH CTpaHe».

MUHHCTEPCTBO BBIMOMHAET JTY 33Aady JBYMS
OCHOBHBIMH CIOCOOaMHU. Bo-TiepBBIX, MHHUCTP H
€ro BEJOMCTBO WIpalOT BEAYIIYI0 pOib B
MOCTOSSHHOM HAIlMOHAJIBHOM JIMAIIOre O TOM, KakK
yAy4IIUTh CHCTEMY o0Opa3oBaHMS s BCex
ydamuxcsi. DTON el CITy)KaT TaKue MEPONPUSITHS,
Kak  WHPOpPMUpOBaHME  OOIIECTBEHHOCTH  Ha
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and community awareness of the education
challenges confronting the nation, disseminating
the latest discoveries on what works in teaching
and learning and helping communities work out
solutions to difficult educational issues.

Second, the Department pursues its twin goals of
access and excellence through the administration
of programs that cover every area of education
and range from preschool education through
postdoctoral research.

Specifically, the Department’s major activities
are the following:

Implementing laws related to federal financial
assistance for education, administering the
distribution of those funds and monitoring their
use.

The Department distributes financial assistance
to eligible applicants throughout the nation for
elementary, secondary and college education; for
the education of individuals with disabilities and
individuals who are illiterate, disadvantaged or
gifted; and for the education of immigrants,
American Indians and people with limited
English proficiency.

Collecting data and overseeing research on
America's schools and disseminating this
information to educators and the general public.

The Department oversees research on most
aspects of education; collects data on trends; and
gathers information to help identify approaches,
ideas and successful teaching techniques.
Employees of the Department, as well as
contractors and grant recipients, conduct the
research.

Research findings and statistics are disseminated
to educators, policymakers, parents and the
general public in the form of reports and
publications—both printed and online.
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HallUOHAJIbLHOM M MCECTHOM YPOBHC O HACYIIHBIX
npobiemMax oOpa3oBaHUS W COBPEMEHHBIX METOJax
NpENOJaBaHus U oOyudeHusi, a TaKXKe MyTIX
pe€i€HrusA MCCTHBIMU OpraHaMM BJIACTH CJIOXHBIX

00pazoBaTeIbHbIX npoOiem. Bo-BTOpBIX,
MuHucTepcTBO  mpecieayeT  JBOWHYIO  LIejb
obecrieueHus JocTyna u MIOBBIIICHUS

KBaJIM(MKALUY, PYKOBOJAS IIpOrpaMMamMH, KOTOpbIe
OXBAaTBIBAIOT BCE OOJIACTH U YPOBHU OOpa30BaHUS —
OT JIOUIKOJILHOTO 00pa30BaHUs J0 MOCTAOKTOPCKHUX
HUCCJIEOBAHUI.

B YaCTHOCTH, OCHOBHBIMH HaIlpaBJICHUAMUA
ACATCIIbHOCTH MI/IHI/ICTCpCTBa SABJIAIOTCA:
Peanu3zanus 3akoHOB, Kacamomuxcs ¢enepanbHOM
¢uHaHCOBOM moOMoOmM B 00nacTH 0O0pa3oBaHMS,
yIpaBJIE€HUE pACIpEeIeHUEM J3TUX CPEICTB U
KOHTPOJIb X UCITIOJIb30BaHUA.

MuHnuctepcTBO pacrmpenensier (HAHCOBYIO
MTOMOIIb NOIXOASAIINM KaHIUAATAM MO BCEW CTpaHe
JJISL HOJ'Iy‘{eHI/ISI Ha4vaJbHOTI' O, cpenHero M BBICIICT O
0o0pa3oBaHNS; TUTST o0y4ueHus JIUT] c
WHBAJINUJIHOCTBIO, & TAKXKE€ HE yMEIOIIMX MHCATh U
YUTaTh, MAJIOUMYIIUX, O0CO00 OMApEHHBIX; IS
o0ydeHHus1 HeTaBHUX MMMHTPAHTOB, aMEPUKAHCKHIX
VHJECWUIIEB W JIOJEH C OrPaHUYCHHBIM 3HAHUEM
AHTIIMHCKOTO S3BIKA.

CO6op maHHBIX M HAA30p 32 MCCIEIOBAHUSMU
paboThl aMEepUKAaHCKUX IIKOJI W PaclpOCTpaHEHHE
9TOW WH(OPMAMK Cpeld TMpenojaBaTeiieii u
IIHPOKON OOIIECTBEHHOCTH.

MuHUCTEpPCTBO ~ KypUPYET  UCCIENOBAHUSA IO
OONIBIIMHCTBY AaCHEKTOB 00pa3oBaHUs; coOHpaer
JaHHBIE O TEHJIEHIMIX; U coOupaeT WH(POPMALHIO,
YTOOBI TOMOYb OINPENETUTh HOBBIE MOAXObI, UAEU
U YyCIeIIHbIe MeTonbl oOy4eHus. VccrnemoBaHus
IPOBOJAT COTPYOHUKHM MUHHUCTEpCTBA, a TaKxKe
HNOJPSTYMKA M MOJy4aTeau rpaHToB. Pe3ynbTarsl
UCCIIEJOBAHUA M CTAaTUCTUYECKUE  JIaHHbBIE
pacipoCTpaHsIOTC cpenu npernojaaBaresei,
TTOJIUTHUKOB, ponutenen u IUPOKOI
OOILIECTBEHHOCTH B (JOpPME OTYETOB U ITyOTUKAIMI
— KaK MeYaTHbIX, TaK U 3JIEKTPOHHBIX.
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Identifying the major issues and problems in
education and focusing national attention on
them.

The Secretary of Education advises the President
and leads the Department in implementing the
President's  education  policies—from the
preparation of legislative proposals for Congress
to decisions about education research priorities.
In addition, the Secretary brings national
attention to education issues through speeches,
publications, the media and personal
appearances.

The Department further highlights education
issues by sponsoring and participating in national
conferences and other activities.

Enforcing federal laws prohibiting
discrimination in programs and activities that
receive federal funds.

The Department of Education’s Office for Civil
Rights (OCR) enforces laws that prohibit
discrimination on the basis of race, color,
national origin, sex, disability, and age in
programs that receive federal financial assistance
from the Department of Education.

These laws include: Title VI of the Civil Rights
Act of 1964 (prohibiting discrimination based on
race, color and national origin); Title IX of the
Education Amendments of 1972 (prohibiting sex
discrimination in education programs); Section
504 of the Rehabilitation Act of 1973
(prohibiting  disability discrimination); Age
Discrimination Act of 1975 (prohibiting age
discrimination); and Title Il of the Americans
with Disabilities Act of 1990 (prohibiting
disability discrimination by public entities,
whether or not they receive federal financial
assistance).

OCR also enforces the Boy Scouts of America
Equal Access Act, enacted in 2002 as part of the
No Child Left Behind Act.
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Omnpenenenre OCHOBHBIX BONPOCOB M MpoOjeM B
obmactu 00pa3oBaHUs M TMPHUBICYCHHE K HUM
BHUMAaHHUS Ha HAIIHOHAJILHOM YPOBHE.

Munuctp o0pa3oBaHus KOHCYJIBTUPYET
[Tpe3unenra u PYKOBOIUT peanu3anuei
MunucrepctBoMm nosnutuky IlpesuaenTta B o0nactu
00pa3zoBaHUs — OT MOAIOTOBKM 3aKOHOJATEJIbHBIX
npeanoxkenuin juist  Konrpecca no pemieHuid o
IpUOpUTETAX UCCIIeI0OBaHU I B obnactu
obpazoBanusa. Kpome TOro, MUHHCTp NpHUBIEKAET
BHUMaHHE CTpaHbl K BOMpocaM 00pa3OBaHMS
nocpenctsoM nyonukanuid B CMU um  nudHBIX
BBICTYIUIEHUH. MUHHUCTEPCTBO  JIONOJIHUTEIBHO
OCBEIIAeT BOIPOCHl O0Pa30BaHUS, CIOHCUPYS H
y4acTBYsl B HALIMOHAIBHBIX KOH(EpeHUUsX u
JIPYTrUX MEPOIPHUSITHUSX.

Obecneuenne coOmoieHNs (peaeparbHbIX 3aKOHOB,
3aIperarImx JTMCKPUMHHAITUIO B
00pazoBaTelbHBIX MPOTrpaMMax M MEPONPHUSATHSIX,
NOTYyYalounx (eeparbHble CPEACTBA.

VYnpasnenne mno rpaxaanckum mpaBam (OCR)
MunucrepcTBa 00pa3oBaHUS obecrnieunBaeT
cobmoieHne 3aKOHOB, 3aIpenaonmx
JUCKPUMHHAIIMIO 110 TPU3HAKY Pachl, IIBETa KOXHU,
HAIIMOHAJILHOTO MIPOHCX OXKACHUS, noJna,
MHBAIMAHOCTH M BO3pacTa B  IpOrpamMMax,
noydaronmx (eaeparbHylo (PHHAHCOBYIO ITOMOIIH
or MunucrepctBa 00pa3oBaHus. OTH 3aKOHBI
BmovaroT: Pazmen VI 3akoHa O rpakIaHCKUX
npaBax 1964 ropa (3amper AUCKPUMHUHAIMUA 10
NPU3HAKY pachl, IBETa KOXHM M HAIMOHAIBHOTO
npoucxoxkaeHus); Paznen IX [lonpaBok B oOmactu
oOpazoBannto 1972 roma (3amper IUCKPUMHUHAIIHH
no TMpu3HaKy Tmojda B 00pa3oBaTeNbHBIX
nporpammax); ['maBa 504 3akona o peaOunuTaru
1973 roga (3amper AMCKPUMHHAIMK TIO TPHU3HAKY
UHBAIUAHOCTH); 3aKOH O JWCKPUMHUHAIMH TI0
Bo3pacty 1975 roma; m Pasmen II 3akona 00
aMepuKaHllax ¢ MHBAMMAHOCTHIO 1990 Troma
(3ampemaromuid  AUCKPUMUHAIIMIO 10 TPU3HAKY
UHBAIUIHOCTH CO CTOPOHBI TOCYAapCTBEHHBIX
OpraHu3alyii, He3aBUCUMO OT TOT'O, MMOJyYarOT OHH
dbenepanbHyi0 (UHAHCOBYIO TIOMOIIL WIIA HET).
OCR Taxxke oOecreunBaeTr coOMIOaeHHE 3aKoHA O
paBHOM J0CTyre OOHCKAayTOB AMEpPHUKH, IPHUHATOIO
B 2002 rony B pamkax 3akoHa «llIkoma 6e3
OTCTAIOIINX».
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Under this law, no public elementary school or
state or local education agency that provides an
opportunity for one or more outside youth or
community groups to meet on school premises or
in school facilities shall deny equal access or a
fair opportunity to meet to, or discriminate
against, any group officially affiliated with the
Boy Scouts of America, or any other youth
group listed in Title 36 of the United States Code
as a patriotic society.

OCR's primary objectives are to promptly
investigate  complainants’  allegations  of
discrimination, and to accurately determine
whether the civil rights laws and regulations
have been violated.

OCR also initiates compliance reviews and other
proactive initiatives to focus on specific civil
rights compliance problems in education that are
particularly acute or national in scope.

In addition, OCR pursues compliance by federal

fund recipients by promulgating regulations
implementing the civil rights laws, by
developing clear policy guidance interpreting
those laws, and by broadly disseminating this
information in many different media, including
through the Internet and by direct provision of
technical assistance, to educational institutions,
parents, students, and others.

Other Federal Agencies.

While the Department of Education is the lead
federal agency in matters of education, a number
of other federal agencies provide funding and
other support for educational activities in areas
related to their missions.

Among these agencies are the Departments of
Agriculture, Commerce, Defense, Energy,
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CornacHo 3TOMY 3aKOHY, HU OJlHA TOCYJapCTBEHHAs
HavajgbHas  [IKOJIAa, IITaTHOE WJIM  MECTHOE
o0pazoBaTeiabHOE YUpEXJIEHHE, MPeloCTaBIIoLee
BO3MOXKHOCTb OJIHOM HWJIM HECKOJBKHUM BHEIIHUM
Wix  OOUIMHHBIM  OOBEOUHEHHSIM  MPOBOAUTH
BCTPEUM Ha TEPPUTOPUU WJIA B TOMELICHHUIX
IIKOJIBI, HE JIOJDKHBI OTKA3bIBaTh B PABHOM JIOCTYIIE
WM 3aKOHHOM BO3MOXXHOCTH MPOBOAUTH BCTPEUU
1r000My 00bEMHEHUIO, OQUIMATIBHO CBSI3aHHOMY C
«boiickaytamMu Amepuku», Win JI000H Jpyromy
MOJIOJIC)KHOMY OOBEIMHEHHIO, TEPEUNCICHHOMY B
Pasznene 36 Cona 3akoHoB CoennHenHbIx llITatos
B YHCJIe MATPUOTUYECKUX OOIIECTB, WM MPOBOAUTH
JTUCKPUMHUHAIIMIO IPOTUB TaKUX 00BEINHEHUH.

OCHOBHBIMU 3aa49aMu OCR SIBIITFOTCSA
OIepaTUBHOE paccienoBaHue 3asBIICHU I
3agBUTENCH O  JUCKPUMHUHAIIMK W TOYHOE
orpesiesieHre TOro, ObLTM JIM HapyYIICHBI 3aKOHBI U
NoJoXkeHus: o rpaxaanckux npasax. OCR Ttaxke
WHUIMUPYET 0030pbl  COONIONIGHUST W Jpyrue
AKTUBHBIC  WHUIIMATHBBI,  HANpaBJICHHBIE  Ha
peleHne  KOHKPETHBIX TpoOJeM  COONrOeHuUs
TpaXTaHCKUX TpaB B chepe oOpa3zoBaHmsl, KOTOPHIE
SIBIISTIOTCSI 0CcOOEHHO OCTpPBIMHU WIn
HAIlMOHAJBHBIMH 10 CBoeMy Macmrady. Kpome
toro, OCR cienuT 3a cOOII0IEHUEM TIOTydaTeNsIMU

(enepanbHBIX CpEJIICTB yTeM MPUHATHS
HOPMAaTHBHBIX AaKTOB, PErYIHPYIOIUX 3aKOHBI O
TPaXIAaHCKUX  MpaBax,  pa3pabOTKH  YETKHUX

PYKOBOIAIIMX YKa3aHUH 1O TOJKOBAHUIO OSTHUX
3aKOHOB M IIHUPOKOTO PAacCHpOCTPAaHEHHs] ATOH
UHPOPMAIIMK BO MHOTHX pa3IMYHBIX CpPEACTBAX
MaccoBoi HWH(pOpPMALUU, B TOM 4YHCIE Yepes3
WuTepHer, W myTeM TMPSMOro MPEJOCTaBICHHS
TEXHUYECKOU MIOMOIITN 00pazoBaTeIbHBIM
YUPEXKICHUSAM, POIUTENSAM, y4aluMmcs U JPYTruM
JHLIaM.

Apyrue ¢enepaibHbie BEIOMCTBA.

B 1o Bpems kak MuHuCTEpcTBO 00pa3oBaHUs
SBIISIETCS BEAYIIUM (eaepaabHbBIM BEJIOMCTBOM B
BOIpOcax o0pa3oBaHUs, psAJ APYrux (eaeparbHbIX

BeIOMCTB  o0ecrieunBaeT (UHAHCUPOBAHUE H
JIPYTYIO HOJICPKKY oOpa3oBarenbHON
JESTeIbHOCTH B 00JacTAX, CBSI3aHHBIX C HX

3agadyaMu. Cpe):[I/I 9THUX BCOAOMCTB — MHUHHCTCPCTBA
CCIIBCKOI'O XOSﬂﬁCTBa, TOPIOBJIN, O60p0HBI,
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Health and Human Services, Homeland Security,
Interior, Labor and State; the National
Endowments for the Arts and Humanities; the
National Institute of Museum and Library
Services; and the National Science Foundation.

For more information on the federal
government’s role, see
www.ed.gov/about/overview/fed/role.html.
For more information on No Child Left Behind,
see
http://www.ed.gov/nclb/landing.jhtmI?src=fb,
and to learn more about U.S. Department of
Education programs, see
http://web99.ed.gov/GTEP/Program2.nsf. To
access the Web site for Federal Resources for
Educational Excellence (FREE), go to
www.ed.gov/free.
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SHEPIreTUKU, 3APaBOOXPAHEHMs] M  COLUAIBHBIX
CyX0, BHYTpEHHEH 0€30MMacHOCTH, HAIIMOHAIBHBIX
pecypcoB U Tpyda, a Takke locaenapraMmeHr;
Hanmonanbuplii OHJ HCKYCCTB M T'yMaHUTApHBIX
Hayk; HanuoHanbHBII  MHCTUTYT My3€€B U
6ubimoreunblx ciayx0; HanuoHanbHbI HaydHBIH

don.

115t mosry4yeHust AOMONHUTENBHON HH(OPMALIUK O
ponu denepaIbHOro MPABUTENBCTBA CM.
www.ed.gov/about/overview/fed/role.html. O 3akomne
«IlIxomna 0e3 OTCTAIOLINX» CM.
http://www.ed.gov/nclb/landing.jhtml?src=fb, u
4yTOOBI y3HATH OOJIBIIIE O IporpaMMax MUHHCTEPCTBA
obpazoBanus CIIA, cm.
http://web99.ed.gov/GTEP/Program2.nsf. Hro0sr
MOJIYYUTh JIOCTYT K BeO-caiiTy DenepanbHbIX
PECYPCOB 15 TIOBBIIICHHUS KBaIM(PUKAIIMKA B 00JIACTH
obpazoBanus (FREE), mepeiimure mo ccruike 10
www.ed.gov/free.
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OTHERS WHO INFLUENCE EDUCATION
POLICY AND PRACTICE

As noted above, legislative bodies, school boards
and government agencies all play important roles
with regard to education in the United States.
However, other sectors and entities can also
influence education policy and practice.

Courts of Law.

The courts—both at the federal and state level—
have historically played a crucial role in
providing direction and settling public policy
debates that are directly and indirectly related to
education, including subjects as varied as
educational quality, school funding, equal access
and religion in the schools.

One notable example is the U.S. Supreme
Court’s 1954 decision in the case of Brown v.
the Board of Education of Topeka, Kansas, 347
U.S. 483 (1954).

In that case, the court unanimously ruled that
racial segregation in public schools was
inherently unequal, thus reversing the position it
had held since 1896.

As a result of this ruling, federal courts
succeeded over time in eliminating a system of
legalized racial segregation in southern schools.

Nongovernmental Organizations.

Many nongovernmental organizations also play
an important role in influencing policy at all
three levels of government and educational
practice in the schools.

Such organizations include
foundations, teacher unions,
associations and many others
education.

The missions and functions of these identities
vary considerably and can include supporting or
carrying out research, providing education-

charitable
parent-teacher
interested in
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KTO EHE BJIMAET HA IIOJIUTUKY U
ITPAKTUKY B COEPE OBPA30BAHUSA

Kak ormeuanocs BBIIIC, 3aKOHOAATCIIbHBIC OpPraHblI,
IIKOJIBHBIC COBECTHI u MMpaBUTCIILCTBCHHBIC
YYPEKIECHUS — BCE OHH MIPAIOT BAXKHYIO DPOJIb B
obmactu obpazoBanusi B Coenunennbix IllTaTax.
Opnako  gpyrue  cdepbl  IeATEIbHOCTH U
YUYpCIKACHUSA TAKKE MOI'YT BJIMATH HAa IMOJIUTHUKY U
IIPAaKTUKY B 00J1aCTH 00pa30BaHMsL.

CynedHas cucrema.

Cynsl — xak Ha (eaepalbHOM, TaKk M Ha YpOBHE
HITATOB — UCTOPHUYECKH UTPAITU PELIAOIIYIO POJIb B
oIpeeNeHIH obuero HanpaBJICHUs u
yperyJIupoBaHUN CIIOpOB o BOMpPOCcaM
FOCY}IapCTBCHHOﬁ MOJIMTUKU, KOTOPBIC MPSAMO HIIU
KOCBEHHO CBSI3aHBl C OOpa3oOBaHHMEM, BKIHOYAs
TaKWe pa3HOOOpa3HbIC TEMbI, KaKk KayeCTBO
oOpazoBaHus, (UHAHCUPOBAHWE IIKOJN, PABHBIN
JOCTynln W peIurusa B IKoJIax. O)IHI/IM n3
MMPpUMEUYATCIIbHBIX MNPUMEPOB SABJIACTCA PCUICHUC
Bepxosnoro cyna CIIIA 1954 roga no neny «bpayn
nporuB CoBera 1o oOpa3oBaHHWIO TONHMKH, IITAT
Kanzac» (347 US 483 (1954)). B srtom nene cyn
€IMHOTJIACHO MTOCTAHOBWII, YTO PAcoBasi CErperamnus
B TOCYJapCTBEHHBIX MIKOJAaX IO CBOEH CyTH
SIBIISICTCS. HEPABHONPABHOH, TEM CaMbIM H3MEHUB
MO3UIIUI0, KOTOpYI0 OH 3aHuMan ¢ 1896 roma. B
pe3yibTaTe 3TOro pemeHus ¢enepatbHbIM CyaaM
yJ1AJI0Ch co BpeMEHEM JMKBUANPOBATH
Y3aKOHEHHYIO CHUCTEMY pAacOBOM Cerperamuu B
mkonax FOra.

HenpaBurebCTBEeHHbIC OPraHU3ALMH.

Muorue HIIO Takke urparoT BaXXHYI pOIb B
OKa3aHUU BIIMSHUS HA 00pa30BaTEIbHYIO MOIUTUKY
IIPABUTEIBCTBA HA BCEX TPEX €ro ypOBHSIX U Ha
paboty mkosn. K TakuM opraHuzanusiM OTHOCATCS

0J1IarOTBOPUTEIIbHBIE ¢doumpl, PO CO03bI
YUUTENEH, acCOUUALMU POAUTENIC W y4YUTENed H
MHOTME  JApyrue 0o0beIMHEH NS, UMeEIoLIe

OTHOIICHHWE K 00pa3oBaHUIO. 3agayv ¥ (QYHKUUU
9THX OpraHW3alMii 3HAYUTENBHO pa3NUYalOTCsi |
MOTYT BKJIIOYaTh TMOJJICPKKY WM IPOBEACHHE
UCCIIeIOBaHUH, CBSI3aHHBIE ¢ 00pa30BaHUEM YCIIYTH,
pacnpocTpaHeHre HHpopMaluK WK JI00OHpoBaHUE
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related services, disseminating information or
working to influence legislation and public
opinion. Representatives of nongovernmental
organizations often participate on advisory
boards that work with policymakers at all levels
of government.

Business Sector.

The business community is also often involved
in  supporting education and influencing
education policy in a variety of ways. Private
businesses often donate resources to nearby
schools or encourage employees to volunteer at
schools as tutors or in other capacities. Many
business representatives also participate in
education-related conferences and serve on
education-related advisory boards.

FINANCING OF EDUCATION

The financing of education in the United States
is highly decentralized, and funding sources
include the federal, state and local governments,
as well as private and nongovernmental
contributors.

Of the approximately $780 billion spent
nationwide on education at all levels,
approximately 59 percent of total education
expenditures occur at the elementary and
secondary levels, while 41 percent are at the
postsecondary level. These expenditures
altogether represent about 8 percent of the U.S.
gross domestic product.

Public elementary and secondary schools receive
most of their funding from state and local
governments, although additional funds are
provided by the federal government and, in some
cases, through grants or donations from
corporations and foundations and parent- or
student-initiated fundraising activities.  State
governments are generally the largest source of
education funding. As a national average, state
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3aKOHOJIaTEIhCTBA W  OOIIECTBEHHOTO MHECHUSI.
IIpencraBurenu HITO 4acTo BXOJIAT B
KOHCYJIbTaTUBHBIE  COBETHI,  paboraromme ¢
TOJIMTUKAMU Ha BCEX YPOBHAX MPABUTEILCTBA.

HenoBoii cekTop.

bu3Hec-coo0IIecTBO TaKKe YacTo IMOAICPKHBACT
o0pa3oBaHWE€ W  OKa3blBaeT  BIMSIHHE  Ha
00pazoBaTeIbHYIO MOJUTHUKY pa3InYHBIMU
criocobamu. YacTHbIE KOMIIAHMHM YacTO JKEPTBYIOT
cpeicTBa ONM3IEKAIIMM IIKOJIAM HJIM TMOOIIPSIOT
JTOOPOBOJIbHYIO PabOTy COTPYAHHMKOB B INKOJNAX B
Ka4yeCTBE TMpernojaBarelicii, HACTAaBHUKOB U .
MHorue mnpejacTaBUTEIM OH3HECa Yy4YacTBYIOT B
KOH(EpEHIUAX Ha TeMbl 00Opa3oBaHHS W BXOIAT B
COCTaB KOHCYJIbTATHMBHBIX COBETOB, CBSI3aHHBIX C
00pa3oBaHHEM.

OPUHAHCUPOBAHUE OGPA3OBAHUA

@unancupoBanue obpasoBanusi B CoeTMHEHHBIX
IITarax B 3HAYUTEIIBHON CTEIICHU
JIETIEHTPAIN30BaHO, M UCTOYHUKH (PMHAHCUPOBAHUS
BKIIIOYAIOT  (emepanbHBIE  OpPraHbl  BJIACTH,
NPaBUTENIBCTBA IITATOB M MECTHBIE OpTaHbl BJIACTH,
a TaKKe YacTHBIE U  HENpaBUTEIbCTBEHHBIC
opranuzanuu. M3 mnpumepno 780 wmupa mom.,
pacxoqyemMbIX B CTpaHe Ha OOpa3oBaHHME Ha BcCeX
ypOBHAX, mpuMmepHo 59%  mpuxomarcs  Ha
HaYaJbHBIA U CPeHUN ypoBHH, a 41% — Ha BhICIICE
oOpa3oBaHHe. DTH pacxojabl B OOIIEH CI0KHOCTH
COCTABISIIOT OKOJNO 8% TMPOIEHTOB BaJIOBOTO
BHyTpeHnHero npoxaykta CIIA.

l'ocynapcTBeHHbIE HauyalbHbIE W CPEIHUE IIKOJIbI
NONTy4aroT OONbIIYI0 YacTh (UHAHCUPOBAHHUS OT
IPABUTEILCTB IITATOB U MECTHBIX OPTaHOB BIIACTH,
XOTSl ONOJIHUTENIbHBIE CPEICTBA MPEIOCTABISIOTCS
(denepalbHbBIM TPABUTEIBCTBOM M, B HEKOTOPBIX
Cilydasx, IOCTyHalOT B BHUJE TIPAaHTOB WU
NOXXEPTBOBAHMI KOpIiopanuii 1 GOHIO0B, a TAKXKe OT
coopa CpeAcTB, WHUIMMPOBAHHOIO POJIUTENISMU
wii  yqamumucs. IlpaButenscTBa IMITATOB, Kak
NPaBUIO, SBISIFOTCS KPYNMHEHIIMM HCTOYHHUKOM
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and local governments contribute about 90
percent of education funding at this level, while
the federal government, nongovernmental
entities, and private contributors together provide
about 10 percent of all funding.
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¢unancupoBanust obpaszoBaHus. B cpeanem 1o
CTpaHe NPaBUTENbCTBA IITATOB U MECTHBIE OpPIaHBI
BJIAaCTU BBIACHAOT okomo 90% cpenctB Ha
oOpazoBaHMe€ Ha OSTOM YypOBHE, TOrga Kak
benepanbHoe mpasutenscTBo, HIIO wm yacTHbIE
XKepTBoBaTeNnu obecreunBaroT okosio 10 mporeHToB
BCEro (PMHAHCHPOBAHMUSL.
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Public Funding of Post-Secondary Education

@uHaAHCHPOBAaHME IOCYIAPCTBEHHOI0 NOCJIecpe/IHero 00pa3oBaHus

Other .
4% Tuition and
Fees
18%

Sales and
Services
22%

Federal
11%
:ndowment
Income
1%

rivate Gifts,

Grants and

Contracts
5%

Local
4%

State

R0/

[TnaTa 3a oOyuenue — 18%

®denepanpHbIe cpenctBa — 11%

Cpencta mrata — 36%

MecrtHble oprassl Bnacty — 4%

YacTHble [T0KEPTBOBAHUS, TPAHTHI U KOHTPAKTHI — 5%
®onnb! HeneBoro HasHayeHus — 1%

[ponaxu u ycnyru — 22%

Hpyrue ncrounuku — 4%
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@uHAHCHPOBAHME YACTHOIO NOcCJIecpeaHero o0pa3oanus

State

Private Gifts & 1%

Grants Fedel’al
19%

16%

Local
1%
Investment
Return &
Other
24%
Student
Tuition &
Fees
39%
Cpenctsa mrata — 1%
®denepanpabie — 16%
Mectabie — 1%
[Inara 3a o0yuenne — 39%
Joxon ot maBecTumil u 1ap. — 24%
UYacTtHble moxkepTBOBaHUS 1 rpaHThl — 19%
For additional information on federal expenditures JlomoMHUTENbHY0 HH(OPMAITHIO 0 (eaepaTbHbIM
for education, see pacxomam Ha 00pa30BaHKE MOXKHO HAMTH 3/1€Ch:
http://nces.ed.gov/pubs2002/digest2001/ch4.asp http://nces.ed.gov/pubs2002/digest2001/ch4.asp
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CONCLUSION

As you can see, education in the United States
relies on many people at many levels of
government. But it is designed to lead to one
outcome: a quality education for every single
child.

Achieving that goal is no simple matter. It
depends on highly qualified teachers holding
students to high standards. It depends on regular
assessment to see what’s working and what isn’t.
It depends on involved parents armed with
choices and information. And, it depends on us.

In 1983, the landmark American study A Nation
at Risk was published. It concluded that the U.S.
education system was unprepared for the
demands of an increasingly competitive global
economy. It took us years to agree on what to do
on a national level. Today, we are seeing a
renewed commitment to excellence sparked by
the No Child Left Behind Act.

Of course, there are new challenges. Student
interest in science and technology is waning as
other nations look to fill the gap. But for the first
time in a long time, America is holding itself
accountable for results.

With significant reforms at the federal level and
innovations at the state and local levels,
education in the United States is continually
evolving and growing. We are committed to
helping our children reach their highest potential
as individuals and citizens in a world where
freedom is on the march.

Table of contents 2 BepHyTbca K OrnasieHuto

SAKVIIOYEHUE

Kak BBl BuauTe, obpazoBanume B CoeaTMHEHHBIX
[IItarax 3aBUCHUT OT MHOTHMX JIIOJEH Ha pPa3HbIX
YPOBHSIX roCyJapcTBEHHOro ympasienus. Ho Bce
CTOPOHBI ~ JOJKHBI ~ CTPEMHUTBCA K  OJHOMY
pe3yabTaTy: KaueCTBEHHOMY OOpa30BaHMUIO IS
Ka)X/I0r0 OTJENIbHOTO peOeHKa.

Joctnup  »3TOM  meau  HempocTto.  HykHBI
BBICOKOKBAJTN(UIIMPOBAHHBIE IpernoaBaTey,
YTOOBI MOAJIEPKHUBATH YCIIEBAEMOCTh HA BBHICOKOM
ypoBHe. HyxHa perynspHas olLeHKa y4eOHOro
nporiecca, YTo0bl BUJIETh, YTO paboTaeT, a 4To HeT.
HyXHO akTHBHOE y4yacThe pOAUTENEH, MMEIOIIUX
BbIOOp M HeoOxomumyro uHpopmanuio. W eme
HY)KHBI MBI.

B 1983 romy Obuto oOmyOIHMKOBAaHO 3HAKOBOE
uccnenoBanue «CrpaHa B omacHoctu». B Hem
rOBOPHJIOCH, 4TO cuctemMa ooOpasoBanus CIIIA
OKa3ajach HEMOJTrOTOBJIEHa K TpPeOOBaHMSAM Bce

Oonee KOHKYPEHTOCIIOCOOHOMH ri100aIbHON
9KOHOMUKH. HaMm moTpeboBanuch rombl, 4TOOBI
JIOTOBOPUTBCS O  TOM, 49YTO  JeiaTh Ha

HalMoOHATbHOM ypoBHe. CerogHs Mbl BHOBB
HaOlfogaeM  CTpeMIIeHHEe K 3HaHWsIM |
aKaJIeMUIEeCKIM ycrexam, BO3POJIMBIIICECS
Omaromaps 3akonHy «llIkorna 6e3 orcTarmmx».

KoHeuHO, BO3HHKAIOT HOBBIC BBI3OBEL. B TO Bpems
KaK MHTEPEC HAIINX CTYIACHTOB K HayKe M TEXHUKE
ociabeBaer, APyrue CTPaHbl CTPEMSTCS 3aIlOJHHUTh
sTor mpoden. Ho BmepBeie 3a monroe Bpems
Awmepuka Oeper Ha ce0sl OTBETCTBEHHOCTh 3a
pe3yIbTATHI.

brnaromapss ~ 3HaumTensHBIM  pedopmMam  Ha
¢denepanbHOM YpOBHE M WHHOBAIMSM Ha YPOBHE
IITATOB M Ha MECTHOM YpOBHE O0pa3oBaHuE B
CIIIA mnocTtossHHO pa3BHUBaeTcsi U pacteT. Mbl
rOTOBBI ClI€NaTh BCE, YTOOBI HAIlM JIE€TH CMOIJIU
MOJTHOCTBIO  PACKPBITH CBOM MOTEHLMAl Kak
JMYHOCTH U IPAXKAAHE B MUPE, B KOTOPOM CBOOOA
3aBOEBBIBAET BCE HOBBIE TOPU3OHTHI.
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ADDITIONAL RESOURCES

U.S. Department of Education
www.ed.gov/index.jhtml

National Center for Education Statistics (NCES)
http://nces.ed.gov

Digest of Education Statistics
http://nces.ed.gov/programs/digest/

The Condition of Education
http://nces.ed.gov/programs/coe

Findings from the Condition of Education 2002:
Private Schools — A Brief Portrait
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=200

2013

What Works Clearinghouse
http://w-w-c.org

Information on Public Schools and School Districts
http://nces.ed.gov/ccd/quickfacts.html

U.S. Network for Education Information
www.ed.gov/about/offices/list/ous/international/usnei

JAONNOJHUTEJBbHBIE PECYPCbI

MunucrepctBo obpazoBanus CILIA
www.ed.gov/index.jhtml

HanmoHanbHbIH [IGHTP 00pa30BaTeNbHON CTATUCTHKU
(NCES)
http://nces.ed.gov

atioocecm obpazosamenvHol CMAMUCMuKy
http://nces.ed.gov/programs/digest/

Cumyayus 6 0bpazosanuu
http://nces.ed.gov/programs/coe

Ompuiexu uz « Cumyayus 6 oopazosanuu-2002»:
Yacmuvie wKkoabl — 6blcmpblil nopmpen
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=200
2013

«Uto paboraer?» - ueHTp uHpopmaruu 00
oOpa3oBaHUH
http://w-w-c.org

HHudopMmalius 0 TocyJapCTBEHHBIX MIKOJaX U
IIKOJIBHBIX OKpyrax
http://nces.ed.gov/ccd/quickfacts.html

/edlite-index.html

State Education Agencies (State Departments of
Education)
http://nces.ed.gov/ccd/ccseas.asp

A number of additional Web sites also appear
throughout this document.
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Cerp CHIA 1o uadopmaimu B chepe oOpa3oBaHuUs
www.ed.gov/about/offices/list/ous/international/usnei
[edlite-index.html

BenomcTBa mTaToB B cdepe o0OpazoBaHUs
(MuHUCTEpCTBA 0OPAa30BAHUS IIITATOB)
http://nces.ed.gov/ccd/ccseas.asp

CCBUIKH Ha PSIT TOTIOTHUTEILHBIX BeO-CaiTOB TaHbI
BEIIIIE B TEKCTE JOKYMEHTA.

95


http://www.ed.gov/index.jhtml
http://nces.ed.gov/
http://nces.ed.gov/programs/digest/
http://nces.ed.gov/programs/coe/
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2002013
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2002013
http://w-w-c.org/
http://nces.ed.gov/ccd/quickfacts.html
http://www.ed.gov/about/offices/list/ous/international/usnei/edlite-index.html
http://www.ed.gov/about/offices/list/ous/international/usnei/edlite-index.html
http://nces.ed.gov/ccd/ccseas.asp
http://www.ed.gov/index.jhtml
http://nces.ed.gov/
http://nces.ed.gov/programs/digest/
http://nces.ed.gov/programs/coe/
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2002013
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2002013
http://w-w-c.org/
http://nces.ed.gov/ccd/quickfacts.html
http://www.ed.gov/about/offices/list/ous/international/usnei/edlite-index.html
http://www.ed.gov/about/offices/list/ous/international/usnei/edlite-index.html
http://nces.ed.gov/ccd/ccseas.asp

www.ed.gov/about/overview/fed/role.html

THE FEDERAL ROLE IN EDUCATION

Education is primarily a State and local
responsibility in the United States. It is States
and communities, as well as public and private
organizations of all kinds, that establish
schools and colleges, develop curricula, and
determine requirements for enrollment and
graduation.

The structure of education finance in America
reflects this predominant State and local role.
Of an estimated $1.15 trillion being spent
nationwide on education at all levels for
school year 2012-2013, a substantial majority
will come from State, local, and private
sources.

This is especially true at the elementary and
secondary level, where about 92 percent of the
funds will come from non-Federal sources.
That means the Federal contribution to
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www.ed.gov/about/overview/fed/role.html

POJIb ®EJIEPAJIBHOI'O IPABUTEJIbCTBA B
OBPA3OBAHUU

B CIIA o6pa3oBanHue sBisieTCs TIaBHBIM 00pa3oM
MPEpOraTUBONM IUTATHOIO M MECTHOI'O YPOBHS.
VYupexxaeHneM MIKOI W KOJUIEIKeH, pa3paboTKoit
y4eOHBIX TIPOrpaMM U OMpeesieHneM TpeOOBaHMH K
MOCTYIUICHUIO W OKOHYAHHUIO Y4eOHBIX 3aBEACHUI
3aHUMAIOTCS BJIACTH IITaTa, MECTHBIE COOOIIECTBA, a
TaKXE CaMbl€ pa3Hble rOCYIapCTBEHHbIE U YACTHBIE
opranmzanmu. W crpykrypa ¢QuHaHCHpOBaHUS
obpazoBanus B CIIA orpaxaer 3Ty BEAYIIYIO POJIb
LITATOB M MECTHBIX OpraHoB ympasieHus. W3
MPHUOIU3UTENBHO 1,15 TpIH JIOJIIIapOB,
norpayenHbix B CIIIA Ha oOpa3oBaHue Bcex
ypoBHaeit B 2012-2013 y4eGHOM rofy, 3HaUUTEIbHAS
YacTh BbIJIENICHA PAaBUTEIHCTBAMH IITATOB, a TAKKE
MOCTYNMJIA U3 MECTHBIX M YaCTHBIX MCTOYHHKOB. B
MEpPBYI0 Ouepelb 3TO Kacaercs HavyaJbHOrO U
cpemHero oOpaszoBaHus — okoiio 92% cpeacTB Ha
HETro MOCTYNUJIO U3 He(eaepaTbHbIX HCTOYHUKOB.

OTO O3HayaeT, 4YTO CpEJACTBA, BbIAEISEMblE Ha
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elementary and secondary education is about 8
percent, which includes funds not only from
the Department of Education (ED) but also
from other Federal agencies, such as the
Department of Health and Human Services'
Head Start program and the Department of
Agriculture's School Lunch program.

Although ED's share of total education
funding in the U.S. is relatively small, ED
works hard to get a big bang for its taxpayer-
provided bucks by targeting its funds where
they can do the most good.

This  targeting reflects the historical
development of the Federal role in education
as a kind of "emergency response system,” a
means of filling gaps in State and local support
for education when critical national needs
arise.

History

The original Department of Education was
created in 1867 to collect information on
schools and teaching that would help the
States establish effective school systems.

While the agency's name and location within
the Executive Branch have changed over the
past 130 years, this early emphasis on getting
information on what works in education to
teachers and education policymakers continues
down to the present day.

The passage of the Second Morrill Act in 1890
gave the then-named Office of Education
responsibility for administering support for the
original system of land-grant colleges and
universities.

Vocational education became the next major

area of Federal aid to schools, with the 1917
Smith-Hughes Act and the 1946 George-
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HayaJlbHOE U cpejHee oOpa3oBaHue (enepartbHbIM
IIPAaBUTEIILCTBOM, COCTABIISIIOT OKOJIO 8 IMPOLEHTOB,
BKJIIIOYasi CpEICTBA HE TOJIBKO MHHMUCTEPCTBA
o0pa3oBaHUs, HO U JPYrux (enepaibHbIX OpPraHOB
BJIACTH, IPEIOCTaBIIAEMBbIX, HAIpUMep, B pPaMKax
nporpammbl  «Head Start» («PbiBok Ha cTapte»)
MuHucTepcTBa 3/1paBOOXPAHEHUS U COLUAIBHBIX
clIyk0 M TporpaMMbl  IIKOJBHBIX  00€I0B
MuHucTepcTBa CEIBCKOro X035CTBA.

Xots nonst MunucTepcTBa 00pa3oBaHUs B 0O0IEM
oobeme (QuHancupoBanus oOpazoBanusi B CIHIA
OTHOCHUTCIIbHO HEBCJINKA, MI/IHI/ICTepCTBO CTPEMUTCA
HanbOonee HS(PPEeKTUBHO WCMONB30BATh CPEICTBA
HaJIOr O1JjIaTCJIbIIUKOB, HAMIPaBJIAA UX B TC O6HaCTI/I,
Il OHH CMOTYT NPHHECTH HAaWOOJBIIYIO TOJB3Y.
Takas  agpecHOCT,  OTpakaeT  MCTOPUYECKOE
pa3BHTHE poiM (enepaTbHOro IMPaBUTEIBCTBA B
00pa3oBaHHMHM,  SBISIOMIETOCS ~ CBOErO  poja
«MEXaHU3MOM aBapHITHOTO pearupoBaHus»,
CIy)KallluM  JUIS ~ BOCIIOJIHEHUWSI  TPOOENOB  Ha
mTaTHOM M MCECTHOM YPOBHC NpPHU BO3HHUKHOBCHUUN
CEpbE3HBIX MpoOJIeM B cHcTeMe O00pa3oBaHHs B
Macitabax BCeil cTpaHsbl.

HUcropus

MunuctepcTBO 00pa3zoBaHus ObUTO co3maHo B 1867
rogy s cOopa wuHPOpPMaMM O MIKOJIAX U
IPENoJaBaTEIbCKOM  AEATeNbHOCTH, KOTOpas Obl
MOMOTJIa IITaTaM co3/1aTh d(PpPEeKTHBHBIC MIKOIBHBIC
cucTeMbl. XOTs M Ha3BaHUE JAHHOTO (elepatbHOro
BEJIOMCTBA, W €ro IOJOXKEHHE B CTPYKType
UCIIOJIHUTENbHOW BJacTH 3a mnociegnue 130 jer
HEOJIHOKPAaTHO MEHSUTUCh, W3HAYaJIbHBIM yIop Ha
cOop W TmpenocTaBieHHE TemaroraM M JIMLAM,
OTBETCTBEHHBIM 3a pa3padOTKy MpaBWJI U HOPM,
aKTyaJlbHOW WH(pOpPMaUKU B 001acTH 0Opa3oBaHUS
OCTaeTCs €r0 OCHOBHOM 3a/1aueil ¥ MO Ced JIEHb.

B 1890 romy 6bu1 npunsaT BTopoii 3akon Moppwuiuia,

B COOTBCTCTBMHM C KOTOPbIM Ha TOrJZallIHEC
praBJ’IeHI/Ie O6pa3OBaHI/IH OblIa BO3JIOKCHA
OTBCTCTBCHHOCTD 3a NOAACPIKKY CHUCTCMbI

KOHHGH)Keﬁ U  YHUBCPCUTCTOB, CO3OAaHHBIX Ha
cpeacTtBa OT IPOAdaXU BbI,Z[CJ'ICHHOﬁ rocyaiapCtsBomM

3emiau. llpodeccuonanpHoe  o0yyeHue — crano
CIIEYIOIUM KPYITHBIM HaIpaBJIEHUEM
IPEIOCTABICHUS (denepanbHOI (buHaHCOBOIA

IIOMOIIH1 y‘Ie6HBIM 3aBCACHUAM, II0CJIC IIPHHATUSA
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Barden Act focusing on agricultural,
industrial, and home economics training for
high school students.

World War Il led to a significant expansion of
Federal support for education.

The Lanham Act in 1941 and the Impact Aid
laws of 1950 eased the burden on communities
affected by the presence of military and other
Federal installations by making payments to
school districts.

And in 1944, the "GI BIill" authorized
postsecondary education assistance that would
ultimately send nearly 8 million World War Il
veterans to college.

The Cold War stimulated the first example of
comprehensive Federal education legislation,
when in 1958 Congress passed the National
Defense Education Act (NDEA) in response to
the Soviet launch of Sputnik.

To help ensure that highly trained individuals
would be available to help America compete
with the Soviet Union in scientific and
technical fields, the NDEA included support
for loans to college students, the improvement
of science, mathematics, and foreign language
instruction in elementary and secondary
schools, graduate fellowships, foreign
language and area studies, and vocational-
technical training.

The anti-poverty and civil rights laws of the
1960s and 1970s brought about a dramatic
emergence of the Department's equal access
mission.

The passage of laws such as Title VI of the
Civil Rights Act of 1964, Title IX of the
Education Amendments of 1972, and Section
504 of the Rehabilitation Act of 1973 which
prohibited discrimination based on race, sex,
and disability, respectively made civil rights
enforcement a fundamental and long-lasting
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3akona Cwmwura-Xpr03a B 1917 rogy um 3akoHa
Hxopmxa-bapnena B 1946 rony, HampaBJieHHBIX Ha
CO3/IaHUE MPOrpaMM MpodeccuoHaTLHOr0 00yUeHuUs
B 00JIaCTH CEIBCKOT0 XO03SIMCTBA, MPOMBIIIIEHHOCTH
U JOMOBOJICTBA ISl YYEHUKOB CTApIIUX KJIACCOB.
Bropas MHpOBast BOIHa croco0cTBOBaJIA
3HAYUTEIILHOMY pacIUpeHIo dbenepanbHOi
MOJIEPKKU CUCTeMbI 00pa3oBaHus. B coorBeTcTBUI
¢ 3akonom Jlraxoma 1941 r. u 3akonamu 1950 r. 00
OKa3aHUU TIOMOILIU paiiOHAM, MOCTPAJABIIUM H3-32
INPUCYTCTBHSI BOEGHHBIX MJIM MHBIX (eaepalbHbIX
O0BEKTOB, MOCIEAHUE TONYyYaId OIpPEAEIECHHYIO

KOMIICHCALIUIO B BHJIE  JICHEXKHOM  IOMOILIU
HIKOJIBHBIM OKpyraMm. A B 1944 rony 3akon,
W3BECTHBIN Kak «3aKoH 0 rpaBax

BoenHocnyxamux» ("GI Bill"), mo3Bonmin moutn 8
MUJUIMOHAM BETEpPaHOB BTopol MHUPOBONM BONHBI

VUUTBCS B KOJUIE[DKaX 3a cdeT (puHAHCOBOH
MMOAACPIKKHA B MOJTyU4CHHU N ITOCJICIIKOJIBHOI'O
oOpa3oBaHHsa. XoOJomHAas BOWHA Jajla TOTYOK

NPUHATHIO KOMIUIEKCHOTO (eiepaJbHOro 3aKOHa B
obmact o00pa3oBaHuSI — B OTBET Ha 3aIlyCK
coBerckoro cnyrHuka B 1958 romy Konrpece

npuHssT  3akoH 00 o00pa3oBaHWUW UL HYXI
HarmoHanbHON 000poHB! (NDEA). s TOT0, 9T006I
Ameprka  WMena  JIOCTaTOYHOE  KOJHMYECTBO
BBICOKOKJIACCHBIX CIICI[MIAJIFCTOB, KOTOpBIE

MO3BOJIIIA OBl €i1 ObI KOHKYpHpoBaTh ¢ COBETCKUM
Coro30M B Hay4yHBIX M TEXHHYECKHX OOIACTsX,
HOBBI 3aKOH IpeIyCMaTpUBAI IPEIOCTABICHUE
ccyn cryneHtam BVY3oB, mnoBblllieHUE yYpOBHS
IPENOoJaBaHusl €CTECTBEHHBIX HAayK, MaTeMAaTUKU U
MHOCTPAHHBIX $3bIKOB B HAYaJbHBIX U CPEIHUX
IIKOJIaX, BBIJICTEHUE CTUNEHAWH a1 y4eObl B
acTIMpaHType, U3y4eHHE S3bIKOB U KYJIbTYPbI IPYTUX
CTpaH, MPOrpaMMbI PO ECCHOHATHHO-TEXHUIECKOM
HOATOTOBKH.

3akoHBl O OOprOe C OEmMHOCTBIO M TPAKIAHCKUX
npaBax 1960-x u 1970-x To70B NpUBENU K PE3KOMY
YCWICHUIO ponu MuHucTepcTBa B 00€CTI€YCHUN
paBHOTO J0CTyna K 00pa3oBaTeIbHBIM
BO3MOXKHOCTSIM. [IpuHSATHE TakMX 3aKOHOB, Kak
3akoH O rpaxaaHckux mnpaBax 1964 roma (Pasmen
VI), ITonpaBku 06 obpazoBanuu 1972 rona (Paznen
IX) u 3akon o peabunuranuu 1973 roma (Pazmen
504), 3anmpenarnmx AMCKPUMHHAIMIO 110 MPU3HAKY
pachl, 1oja U UHBAIUAHOCTH, NPUBEIIO K TOMY, YTO

obOecrieueHue CO6J'IIO,Z[CHI/I$I IpaxXJaHCKHUX  IIpaB
CTalIio (bYH,I[aMeHTaJ'ILHLIM HarpaBJICHUEM
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focus of the Department of Education.

In 1965, the Elementary and Secondary
Education Act launched a comprehensive set
of programs, including the Title I program of
Federal aid to disadvantaged children to
address the problems of poor urban and rural
areas. And in that same vyear, the Higher
Education Act authorized assistance for
postsecondary education, including financial
aid programs for needy college students.

In 1980, Congress established the Department
of Education as a Cabinet level agency. Today,
ED operates programs that touch on every area
and level of education.

The Department's elementary and secondary
programs annually serve nearly 18,200 school
districts and over 50 million students attending
roughly 98,000 public schools and 32,000
private schools. Department programs also
provide grant, loan, and work-study assistance
to more than 12 million postsecondary
students.

AN OVERVIEW OF THE U.S.
DEPARTMENT OF EDUCATION

What Is the U.S. Department of Education?

The U.S. Department of Education is the
agency of the federal government that

establishes policy for, administers and
coordinates most federal assistance to
education.

It assists the president in executing his
education policies for the nation and in
implementing laws enacted by Congress.

The Department's mission is to
America's  students-to  promote  student
achievement and preparation for global
competitiveness by fostering educational

serve
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JEeSITENbHOCTH MUHHCTEPCTBA 00pa30BaHUsl.

B 1965 rogy B pamkax 3akoHa O HA4aJlbHOM H
cpelmHeM o00pa3oBaHMM ObUT 3allyIICH KOMILICKC
porpamMmM, HaIlpaBJICHHBIX Ha pEUIeHHE MpodieM
OEHBIX TOPOJICKUX U CEIbCKUX pPaiOHOB (B TOM
yucie mnpeaycMorpeHHas Pasgenom | mporpamma
benepanbHON MOMOIIN AETAM U3 HEOIAr onoIydHbIX
cemeit). [IpuHATHIN B TOM k€ rogy 3aKOH O BBICIIEM
00pa30BaHUU PACHIMPUI BO3MOKHOCTH TOTYy4YEHUS
MOCJICTIKOIBHOTO 00pa30BaHMsI, B TOM YHCIIE 32 CUET
nporpaMMm (UHAHCOBOM MMOMOIIM HYKJAIOIUMCS
CTYJCHTaM.

B 1980 roany Konrpecc yupenun MuHuCTEpPCTBO
obpazoBanus CHIA B kadecTBe (enepanbHOro
BeoMcTBa B coctaBe KaOmHera MHHHMCTpPOB.
Ceronns MunucTepcTBO 00pazoBaHUs
OCYIIECTBIISIET MHPOTPaMMBI, 3aTPAarvBaIOILINE BCE
oOmacti u ypoBHH oOpa3zoBaHus. Ero mporpammel
HAYaJIIbHOTO M CPEJHEro OOpa30BaHUS €KETrOIHO
OXBaThIBAIOT OKONO 18 200 IIKONBHBIX OKPYroB U
6onee S0 MUITMOHOB ydarmxcst nmpumepHo 98 000
rocygapctBeHHbIX W 32 000 wactHbix mkoia. B
paMKax STHX MPOrpaMM TAaKKe IPEIOCTaBIISIOTCS
TpaHTHl, 3aiiMbl M TOAJEpKKA CHCTEeMe «ydeba u
paborta» ©Oomee dYeM 12 MHJUTHOHAM CTYIEHTOB
3aBEJICHUH TOCIIEIIKOIBHOTO 00pa30BaHMUs.

MUHUCTEPCTBO OBPA3OBAHUS CIIIA:
KPATKHUM OB30P

UYro npeacrasJisieT co00ii MUHUCTEPCTBO

oopa3zoBanus CIIIA?

MunucrepctBo  obpasoBanus  CIIA  sBisercs
(denepanbHbIM BEZOMCTBOM, KOTOpOe
yCTAaHABIMBAeT  MpaBWjIa W HOPMBI  JJIS

OCYIIECTBJICHHS MPOrpaMM (PUHAHCOBOH MTOIICPKKU
oOpazoBaHus, a TakKe aJIMUHUCTPUPYET U
KOOPJIMHUPYET OCHOBHYIO YacTh JTOW MOMOIIIH.
MunHICTEPCTBO IIOMOTaeT [Ipesunenty B
peanu3ainuyi HAIMOHAILHOW TONUTHUKA B OOJIACTH
o0pa3zoBaHUsI U B BBINOJHCHUHM 3aKOHOB, TMPHHSTHIX
Konrpeccom. Muccuss MuHHCTEPCTBA 3aKITHOYAETCA
B TOM, YTOOBI CIY)XUTh WHTEpPECaM aMEpPUKaHCKHX
yUaIMxcsi, momMorasi UM JIOOMTBCS TOCTaBJICHHBIX
1eseld U ooecreyrBas KX KOHKYPEHTOCIIOCOOHOCTh B
COBPEMEHHOM MHpPE 3a CYET TMOBBLIIIEHUS YPOBHS
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excellence and ensuring equal access.

In 2007-08, the Department's elementary and

secondary

school programs served

approximately 55 million students (pre-K
through grade 12) attending some 100,000
public schools and 34,000 private schools.
Department programs also provided grant,
loan and work-study assistance to about 10
million undergraduate students. *

When Congress created the Department in
1979, it declared these purposes:

1.

to strengthen the Federal commitment
to ensuring access to equal educational
opportunity for every individual,

to supplement and complement the
efforts of States, the local school
systems and other instrumentalities of
the States, the private sector, public
and private educational institutions,
public  and private nonprofit
educational  research institutions,
community-based organizations,
parents, and students to improve the
quality of education;

to encourage the increased
involvement of the public, parents, and

students in  Federal education
programs;
to promote improvements in the

quality and usefulness of education
through federally supported research,
evaluation, and sharing of information;
to improve the coordination of Federal
education programs;

to improve the management and
efficiency of Federal education
activities, especially with respect to the
process, procedures, and administrative
structures for the dispersal of Federal
funds, as well as the reduction of
unnecessary and duplicative burdens
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o0pa3zoBaHUs U MPEAOCTABICHUS PaBHOTO JOCTYyIa K
HEMY.

B 2007-2008 rr. mnporpammbl MuHHCTEpCTBa
o0Opa3zoBaHMs Ul HAY&IBHBIX M CPEIHUX UIKOJ
OXBAaTBHIBAJIM OKOJIO 55 MWJUIMOHOB y4ammxcsi (OT
JIOIIKOJIBHOTO YPOBHS 10 12 Kiacca BKIFOUUTEIBHO)
okomo 100 000 rocymapctBenHbix u 34 000
YaCTHBIX INKOJ. B paMKkax 3TuUX mporpamm Takxke
IPEIOCTAaBIUINCh TPAHThI, 3aliMbl M IMOAJEPIKKA
cucreme «ydeba m pabora» okoio 10 mmHOHAM
CTYIEeHTOB OakanaBpuara. *

[Tpu cozpanun MunuctepctBa oOpazoBanus B 1979
rony Konrpecc ykasai, 4To oHO co3iaeTcs Ajsl TOro
YTOOBI:

1. ynpouuTs NpHBEpPKEHHOCTH (eaeparbHOro
NPaBUTENIBCTBA  OOECHEUEHHI0  PABHOTO
JOCTYyTIa K 00pa3oBaTeNbHBIM
BO3MOYKHOCTSIM JUJISI BCEX;

2. OKa3bIBaTh COJICHCTBHE MITAaTaM, MECTHBIM
IIKOJIbHBIM CHCTEMaM W JIPYTHM OpraHam
IITATHOTO YPOBHS, YAacTHOMY CEKTOpY,
TOCYIapCTBEHHBIM U YacTHBIM y4E€OHBIM
3aBe/IeHUSM, IOCYIAapCTBEHHBIM M YaCTHBIM

HEKOMMEPYECKUM 00pa3oBaTeNbHBIM
U CCIIEZIOBATENBCKIM YUPEKICHUM,
TEPPUTOPHAIIBHBIM 00IIIECTBEHHBIM

opranusaiuvsaM, pOAUTEIIAM W Y4YalllUMCs B
HX YCHUIMAX 110 VYIYUYIOICHUIO KadcCTBa

o0pa3oBaHuS;

3. moompsATe  Oolee  aKTUBHOE  yd4acTHE
TpaXJaH, pOAUTENed H  ydamuxcs B
benepaTbHBIX 00pa3oBaTeIbHBIX
nporpamMmax;

4. crmocoOCTBOBAaTh MOBBINICHUIO KayecTBa U
HparMaTHYHOCTH 00PA30BaHUS TOCPEACTBOM
UCCIICZIOBAaHUN,  OICHKM W OOMeHa
uHoOpMaIUel,  OCYHIECTBISEMBIX  IpHU
nojaJepKKe GeaepaabHOro IPaBUTEIILCTBA;

5. yny4imath  KOOpAMHAIMIO  (eaepaabHbIX
00pa30BaTeIbHBIX IPOrPAMM;

6. ynyudmare ynpaBicHHe U 3((HEKTUBHOCTH
denepa’dbHBIX ~ MporpaMM B 00JacTH
oOpa3oBaHHs, OCOOCHHO B OTHOIICHUU
HPOLECCOB, TPOLEIYP U aIMUHUCTPATUBHBIX
CTPYKTYP, UCTIONB3YIOMIUXCS ISt
pactipeneneHusi QenepanbHBIX CPEICTB, WU
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and constraints, including unnecessary
paperwork, on the recipients of Federal
funds; and

7. to increase the accountability of
Federal education programs to the
President, the Congress and the public.
(Section 102, Public Law 96-88)

HOW DOES THE DEPARTMENT OF

EDUCATION SERVE AMERICA’S
STUDENTS?
In fulfilling its purposes as declared by

Congress in Public Law 96-88, the Department
engages in four major types of activities.

1. The Department of Education—
establishes policies relating to federal
financial aid for education, administers
distribution of those funds and monitors
their use

Like most federal activities, Department of
Education programs must first be authorized
by Congress through legislation that is signed
into law by the president.

The Department then develops regulations that
determine exactly how a program will be
operated.

These regulations are published in the Federal
Register for public comment and reviewed by
Congress.

Congress must also vote to appropriate the
money that each program will receive
annually.

The Department distributes financial aid to
eligible applicants throughout the nation for
early childhood, elementary, secondary and
postsecondary education programs. Federal
programs benefit all students, and special
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COKpAIllEHHsI HEHYXHBIX U JTyOIMPYIOMINX
JIpyr apyra TpeOOBaHUN W OrpaHHMYEHUMN
(BKIIOYAsT M3NMIIHUI JTOKYMEHTOO0OOpOT),
HaJlaraeMbIX Ha moiy4arened (deaepanbHbIX
CPEJCTB;

7. TOBBIIATH TMOJOTYETHOCTH (eJepabHbBIX
00pa3oBaTeIbHBIX MPOrPaMM IPE3HICHTY,
Konrpeccy U OO0I1IECTBEHHOCTH.
(ITy6nununslit 3akoH 96-88, Paznen 102)

KAK MUHUCTEPCTBO ObPA30OBAHMUA
CIIA CIOY/XKUT UHTEPECAM
AMEPUKAHCKUX YYALIUXCA?

Hnst noctrxkenus 3aa4, 3asBiieHHbIX KoHrpeccom B

[Ty6muunom  3akoHe  96-88,  MuHuctepcTso
oOpa3oBaHHs paboOTaeT B YETHIPEX OCHOBHBIX
HaIlpaBJICHUAX.

1. Munucrepcreo O0pa3zoBanus -
yCTaHABJIUBAeT HOPMbI M IPABUJIA B
oTHOIIeHUM ¢enepanbHoOii GUHAHCOBOI
MOMOIIM B 00J1acTH 00pa3oBaHus,
pacnpejeisieT U KOHTPOJMPYeT ee
HCI0JIb30BaHMe.

Kak u moutm Bcs [AeATENbHOCTH (peliepansbHOro
NIPaBUTENILCTBA, IPOTPaMMBI MunwucrepcTBa
00pa30BaHUs JOJDKHBI OBITh CHadajla YTBEPIKICHBI
HNPUHATHEM COOTBETCTBYIOIIETO 3aKOHOJATEIbHOTO
akta KoHrpeccom, KOTOpPBI BCTYHaeT B CHIIy MOCTE
noanucanus Ilpesunentom. 3arem MuHHCTEPCTBO
o0pa3oBaHUs pPa3padaThIBACT YETKHE IOJOKEHUS,
peryaupymomnme To, Kak IMEHHO Jr00ast mporpaMma
Oyzner OCYIIECTBISATHCA. OTH  TIOJNOXKEHUS
MyOJIUKYIOTCS B ouyuanvrom uzo0anuu
geoepanvroco npasumenscmea CIIA «Dedepan
peoxcucmepy AN OOLUIECTBEHHOTO OOCYXKICHHS WU
paccmarpuBatotcs Konrpeccom. Konrpecc Ttaxoke
TOJIOCYeT 3a BBIICICHUE ONPEACICHHON CYMMBbI
CpPEACTB KOHKPETHO Ha KAXKIYIO IPOrpamMMmy.

MuHucTepcTBO 00pa3oBaHus MPe0CTaBIsAET
(MHAHCOBYIO TOMOIIb JIULAM, COOTBETCTBYIOUIHMM
KpUTEpUsIM IS yyacTHsi B Iporpammax
JIOLIKOJIbHOT 0, Ha4yaJIbHOT 0, CpelIHero u
MOCJEIIKONIBHOIO 00pa3oBaHus, MO BCEHl CTpaHe.
®enepanpHble MPOrpaMMbl CO3/alOTCA Ha Ojaro
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programs exist to serve individuals with
disabilities, those who live in poverty,
American Indians, immigrants and those with
limited English proficiency.

Federal funds for education are distributed
using three methods: a set formula,
competition and financial need determination.

By formula: Some programs follow a formula
prescribed in the bill approved by Congress
authorizing a program.

Such a program might be set up so that
qualified agencies receive an amount of
money that is determined by the number of
students meeting certain criteria in that state or
school district.

For example, under the Individuals with
Disabilities Education Act, the Department
allocates money to the states to help them
provide a free, appropriate public education
for children with disabilities based on the
number of children reported by each state as
having special developmental or educational
needs.

By competition: Federal money also is
awarded on the merit of competitive
applications.

Applicants are ranked in order of merit and the
most qualified applications are awarded funds.
Those eligible for such funding include state
and local education agencies or school
districts; education partnerships (programs
jointly sponsored by education institutions and
the private sector); colleges and universities;
individual researchers; and community-based
organizations such as nonprofit agencies.

By financial need determination: The third
basis on which federal money is awarded is
financial need. For example, postsecondary
students applying for grants, loans and
fellowships must prove family financial need
according to established guidelines.
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BCEX  y4yalluxcd; KpPOME TOro, CYIIECTBYIOT
CliellMalbHbIE  TpOrpaMMmbl  JUIsi  JIOJEH ¢
WHBAJIMIHOCTBIO, aMEPUKAHCKUX HHJICHIICB,

HMMUI'PAHTOB MW JIMII C OrpaHUYCHHBIM 3HAHUCM
aHTIMicKoro s3pika. Pacmpenenenue denepanbHO
¢uHaHCOBOM mOMOLIM B 00MacTH 00pa3OBaHUS
OCYILIECTBIISIETCST TpeMsi crocobamu: 1o (opmye,
Ha KOHKYPCHOI OCHOBE U IIPU HAIMYUU (PUHAHCOBOM
HOTPEOHOCTH.

Ilo  ¢opmyne:  Onst  HEKOTOPHIX  HPOrpaMm
UCIIONB3YeTCs dopmyna, PeAyCMOTPEHHAs
3aKOHOIIPOEKTOM, KOTOpbIM KoHrpecc yrsepau ux.
Takue nmporpamMmbel  MOryT  INpeAyCMaTpUBaTh
[IPEJOCTABIEHUE COOTBETCTBYIOIIUM YUYPEXKICHUAM
(buHaHCOBOM MIOMOIIH, o0beM KOTOpOW
onpenemnsercs KOJIMYECTBOM yJammxcs,

OTBCHAIOIINX OINPEACIICHHBIM KPUTCPUAM B JaHHOM
mTaTe WIM IIKOIBHOM OKpyre. Hampumep, mo
3akoHy 00 00pa3oBaHWM JIMIl C HWHBAIUIHOCTHIO
MunncTepcTBO 00pa3oBaHUsl BBIJCISET IITAaTaM

CpelcTBa, TpEIAHA3HAYCHHBIC U  MOIJICPKKH
NPEe0CTaBICHUS UMHU HaJJIeKAIIETO
rOCYJapCTBEHHOTO oOpa3zoBaHusl  JIETSIM c

WHBAJHIHOCTBIO, HCXOIS W3 KOJNMYECTBA JICTEH,
KOTOpBIe, IO JaHHBIM KaXIOro MITaTa, WMEIOT
0c00bIe TOTPEOHOCTH B Pa3BUTHH UM 0Opa30BAHHH.

Ha koukypchoii ocnose: denepanbHas (puHaHCOBAS
HIOMOIIb TAaKKE MPETOCTABISECTCS HAa KOHKYPCHON
OCHOBE HamOoyiee IOCTOWHBIM NpPETeHACHTaM II0
pe3yiibTataM OLEHKH KaXIoro u3 Hux. IIpaBo Ha
HOJIY4CHHUE TaKUX CPEICTB HUMEIOT JeNapTaMeHTHI
00pa3oBaHMs IITATHOTO W MECTHOI'O YpPOBHA H
IIKOJIbHBIE OKPYTa, IIeJIEBbIC MapTHEPCTBa (yueOHbIe
3aBeJICHHS W TPEACTABUTEIH YacTHOTO CEKTOpa,
COBMECTHO (pHHAHCUpYMOLIHEe 00pa3oBaTebHbIC
OporpamMMbl),  KOJUIGJKH ¥ YHHUBEPCHUTETBL;
OT/HeNbHBIE  uccienoBarenu, MectHbie  HITO
(mampumep, HKO, paGoraromme B cdepe
00pa3oBaHus).

Ilpu nanuuuu gunancosou nompebHocmu: TPETUN
crmoco0 TpenocTaBieHus: (eaepaabHbIX CPEACTB —
Hanuure (GUHAHCOBOM motpeOHocTH. Hampumep,
CTYIICHTBI 3aBe/ICHUI HOCIEIIKOIBHOTO
o0pa3oBaHMs, TMOMAIOIIUE 3asBKA Ha MOJIy4YCHHE
rpaHTa, CCyIbl M CTUICHIHMHU, IOJDKHBI JOKa3aTh, B
COOTBETCTBHH C YCTAHOBJICHHBIMH TPABHUIAMH, YTO
UX CEMbU UCTIBITHIBAIOT (PUHAHCOBBIC TPYIAHOCTH.
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2. The Department of Education—

collects data and oversees research on
America's schools and disseminates this
information to Congress, educators and the
general public.

The Department oversees research on most
aspects of education; collects data on trends;
and gathers information to help identify best
practices in education, including teaching
techniques that work.

Employees of the Department, as well as
contractors and grant recipients, carry out the
research.

Research  findings and  statistics are
disseminated to educators, policymakers,
parents, researchers and the general public in
the form of reports and publications—both
printed and online.

Recent publications have covered the latest
national assessments of educational progress
in a variety of subject areas, innovations in
education, the condition of education in
America, annual reports on a variety of federal
education programs, how to improve
mathematics education and many other
pertinent education topics.

In a typical year, the Department publishes
hundreds of publications and millions of
copies to meet the public's demand for
information.

3. The Department of Education—
identifies the major issues and problems in
education and focuses national attention on
them.

The Department makes recommendations for
education reform.

The secretary advises the president in this
regard and leads the Department in
implementing the president's education
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2. MuHHCTEpPCTBO 00pa30BaHUS

co0upaer JaHHbIe, CBSI3aHHbIE C 00y4eHHEeM B
aMEepPHKAHCKHUX YYeOHBbIX 3aBeIeHUAX,
KYPHPYeT CBSA3aHHBbIE C HUMHU MCCJIeI0BAHUS, 1
MpeaocTaBJIsAeT MOJAY4YeHHYI0 HHGOpMaLUI0
Konrpeccy, nexaroraMm 1 o01ecTBeHHOCTH.

MuHHCTEpCTBO 00pa3oBaHUs KypHUpyeT
UCCIIC/IOBAHUS, CBSI3aHHbIE C  OOJBIIMHCTBOM
acreKkToB 00pa3oBaHMs; coOupaeT MH(OpMAIHIO O
CYIIECTBYIOIIMX TEHICHIMIX, a TaKXKe JJaHHbIC,
MO3BOJISAIONINE OINpPENENNTh IEPEOBble MPAKTUKH,
BKItoUasi d(PeKTHBHBIE METOIBI TPETOJAaBAHMUS.
HccnenoBaHus OCYIIECTBISIIOTCA — COTPYIHHKaAMU
caMoro MHHHUCTEPCTBA, a TaKkKe MOAPSTYNKAMH U
JMLIAMH, TTOJIy9YMBIIMMH T'PAHTHI HA MX BBITOJTHEHUE.

Pe3ynbTaThl  MCCICIOBAHUH W CTATHCTHYECKUE
JIAHHBIC PACIPOCTPAHSIOTCS CPEIU IMEAaroros, JIMII,
3aHUMAIOIIUECS HOPMOTBOPYECTBOM, POJAUTEICH,
WCCIIeZIOBAaTeNIe W IIUPOKOH OOIIEeCTBEHHOCTH B
dbopme orueToB W TMyONMKanuii (Kak B TI€YaTHOM
BHUIEe, Tak W depe3 HMutepHer). B mocnmemnmx
nyonmukanusx Obla  JaHa  OIeHKa JTUHAMHUKH
mporpecca B pasjMYHBIX 00JIaCTSIX OOpa3oBaHHS B
Mmacmitabe Bceil cTpaHbl, pACCMOTPEHBI TaKHe TEMBI,
Kak MHHOBallMU B cdepe o0pa3oBaHUs, COCTOSHHUE
obopazoBanus B CIIA, mpencTaBieHbl TOIOBBIE
OTYETHI o pa3NUYHBIM (benepanbHBIM
o0pazoBaTelIbHBIM IPOrpaMMaM, MaTepHalbl O
METOJaX TIOBBINICHUS J(PPEKTUBHOCTH OOyUCHUS
MareMaThKe, pacCMOTPEHBl ~ MHOTHE  JpYyrue
aKTyalbHbIE  TEMBI. Jns  ynoBIeTBOpeHUs
WH(OPMAITMOHHBIX TTOTPEOHOCTEH OOIIECTBEHHOCTH
MuHuCcTepCcTBO 00pa3oBaHMs €KErOJHO MyOIHKyeT
COTHH PAa3MUYHBIX MaTEPUAIOB MHJUTHOHHBIMHU
TUpPaKaMHU.

3. MuHuCTEpCTBO 00pa30BaHUs

onpejae/sieT OCHOBHbIEC BOIIPOCHI U MP00JieMbI B
cepe o0pa3oBaHus U AKIEHTHPYET HA HUX
BHMMaHUE CTPAHBI.

MuHUCTEPCTBO JaeT PEKOMEHJIAlUU OTHOCUTEIBHO
pedopmbl  oOpa3oBaHus. MuHHCTp 00pa3oBaHUs
KOHCYJNBTHPYET MpPE3UJeHTa M0 BOmpocy pedopm u
BO3TJIaBIsieT paboTy MUHHUCTEPCTBA, HAMTPABICHHYIO
Ha pealu3alyi0 IUIAHOB IMPE3UIEHTa BO MHOI'MX
obmactax  oOpa3oBaHMs — OT  IOJITOTOBKH
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policies in many arenas—from the preparation
of legislative proposals for Congress to
decisions about education research priorities.

Of wvital importance in formulating and
implementing policies is the Department’s
close work with a variety of advisory groups
and organizations composed of citizens from
all walks of life who have an interest and
expertise in education and who provide
significant ideas on key policies and programs.

In addition, the secretary brings national
attention to education issues by giving
speeches, writing articles for publication,
addressing the media and making personal
appearances in schools and other education
settings.

The Department further highlights education
issues by sponsoring and participating in
national conferences and other similar
activities, such as the Blue Ribbon Schools
and Presidential Scholars award programs, the
Teaching Ambassador Fellows Program, the
Student Art Exhibit Program, and special
events and ceremonies to honor teachers or
students.

4. The Department of Education—

enforces federal statutes prohibiting
discrimination in programs and activities
receiving federal funds and ensures equal
access to education for every individual.

The Department enforces five civil rights
statutes to ensure equal educational
opportunity for all students, regardless of race,
color, national origin, sex, disability or age.

These laws extend to all state education
agencies, elementary and secondary school
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3aKOHOJATENbHBIX TpennoxkeHuit B Konrpecc no
BbIOOpa  MPUOPUTETHBIX  HccaenoBaHuil. s
pa3paboTKu MU peanu3aluu aKTyalbHBIX IMPaBWI U
HOPM JKM3HEHHO Ba)XHOE 3HAYEHHE HMEET TECHOE
COTPYAHHYECTBO MUHHCTEPCTBA C PA3IUYHBIMU

KOHCYJIbTaTHUBHBIMU rpymnnamu u HIIO,
OpPEACTaBIAIONMMY  BCe  CJIOM  oOmiectBa |
SBIISFOILIUMUCS, Omaromaps cBOECH
3aMHTEPECOBAaHHOCTU U ONBITY B 00JIacTH
o0pa3oBaHMs, HCTOYHMKAMHU 3HAYMMBIX UIECH B
OTHOLIEHUM KJIIOYEBBIX IMPHUHLUIIOB, HOPM U
IPOrpamM.

Kpome TOro, MuHHCTp 00pa3oBaHUs TNPHUBIEKAET

BHUMAaHHEC O6HI€CTB CHHOCTHU K BOIpocamM
oOpazoBaHMs Ha OOILICHALMOHAIBHOM YPOBHE,
HY6J'II/IKy5I CTaThbu, BBICTYIIAasd Ha Pa3INYHBbIX

meponpuatusax, B CMU, mkonax u Apyrux y4eOHbIX
3aBeICHHUSAX. MMHHUCTEPCTBO TakXKe  OCBEIIaeT
BOIIPOCHI 00pa3oBaHMsI 32 CYET IMOJIEPKKA H
y4acTHsl B HALMOHAIBHBIX KOHPEPEHIUAX U APYTUX
NOAOOHBIX MEPONPUATHIX — TaKUX Kak Iporpamma
Blue Ribbon Schools (B pamkax KoTopol caMmbIM
JYYIOIMM IIKOJIAM CTPaHBI MPHCYKIAeTCsl Harpaja
«["omyGast neHTa» B 3HAK NMPHU3HAHUSA MX YCIIEXOB),
nporpamma Presidential Scholars (marpaxmarorcs
Jy4lIve BBITYCKHUKH CpPEIHUX IIKOJN 32 YCIEXH,
JOCTUTHYTBIE B Ppa3HBIX OO0JIACTSAX), MpOrpaMma
Teaching Ambassador Fellows (moompsiroTcs
Jy4lINe YYUTENsl CTPaHbl), MPOrpaMma BBICTABOK
CTYAEHYECKOTO HCKYCCTBA, a TaKXe CIIeIHaJIbHbIe
MEpOIPUATUS U LEPEMOHUH B YECTh yYUTEICH WIIH
y4anmxcs.

4. MuUHHCTEPCTBO 00pPa30BaHUA
o0ecneunBaet cod/oaenne ¢genepaabHbIX
3aKOHOB, HANIPABJICHHBIX HA HeJOIYLIeHUe
AUCKPUMMHMHAIUM B PAMKAaX NPOrpamMM 1
MepoNpHUSATHH, HA KOTOPbIE BbIACJSAIOTCS
(enepasbHbIC cpeacTBa, U 00ecIeYNBACT
PABHBI 10CTYNl K 00pa30BaHUIO ISl BCeX.

I[J'IS[ TOrO YTOOBI rapaHTUpoOBaTb BCCM YYallIUMCA,
HE3aBUCHUMO OT pacCbl, HOBCTAa KOXHU, CTPAHbI
IMPOUCXOXKIACHU A, 11oJa, HMHBAJIMJHOCTH nin
BO3pacTa, paBHbBIC BO3MOXHOCTHU B obacTu
O6p330BaHI/I$[, MHUHUCTCPCTBO obecrieynBacT
HCIIOJIHCHUEC IIATH 3aKOHOB O 3alIUTC I'PAXKIAHCKUX
IMpaB BCEMU JACMMapTaMCHTaAMU 06p3303a1-11/1;1 IITaTos,
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systems, colleges and universities, vocational
schools, proprietary schools, state vocational
rehabilitation agencies, libraries and museums,
and other entities that receive U.S. Department
of Education funds.

Specific examples of those whose rights are
protected include homeless children with
disabilities, individuals with limited English
proficiency, women and girls in athletic
programs, and people in need of vocational
rehabilitation.

WHAT IS NOT PART OF THE
DEPARTMENT OF EDUCATION’S
ROLE?

In creating the Department of Education,
Congress specified that:

No provision of a program administered by the
Secretary or by any other officer of the
Department shall be construed to authorize the
Secretary or any such officer to exercise any
direction, supervision, or control over the

curriculum, program  of instruction,
administration, or personnel of any
educational institution, school, or school
system, over any accrediting agency or

association, or over the selection or content of
library resources, textbooks, or other
instructional materials by any educational
institution or school system, except to the
extent authorized by law.

(Section 103[b], Public Law 96-88)

Thus, the Department does not

e establish schools and colleges;
e develop curricula;
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HadaJIbHBIMHU M CPpCAHHMMHU HIKOJIaMH, KOJIJICPKaMH,

YHUBEPCUTETAMU, npodeccuoHaNbHO-
TEXHUYCCKUMHU u HJaCTHbIMHA y‘le6HBIMI/I
3aBCACHUSAMU, HITaTHBIMU HEHTpaMu

npodecCHOHANBHON peadunuTanuu, OMOIMOTEKaMu
n MY3C€iIMH, a TaKKEC APYrUMH OpraHu3alusiMu-
HOJTy4YaTeNsIMH CpencTB MuHucTepcTBa
obpazoBanus CIIIA. Cpenu npoyero, MUHUCTEPCTBO
o0pa3oBaHuA 3allMIIAeT MpaBa Oe3TOMHBIX JeTel ¢
WHBAJIMJIHOCTBIO, JIMI C OI'PAaHUYCHHBIM 3HAHUEM
AHTJIMHACKOTO SA3bIKA, JKECHITUH n JCBOYCK,
Y4aCTBYIOIMX B CHOPTHBHBLIX IpOrpaMmax, W JIUIl,
HYKAAIOLUXCS B npodeccroHaNbHOM
peaduHTanuy.

YTO HE BXOIUT B COEPY
MMOJTHOMOYUI MUHUCTEPCTBA
OBPA30OBAHUA?

VYupexxaas MunucrepctBo oOpazoBanusi, Konrpecc
yKasai, 4To:

Hu ogHO M3 IOJIOKEHHI KakuxX ObI TO HU OBLIO

porpamm, OCYILECTBIISIOLINXCS oJ(
yIpaBICHUEM MUHHUCTpA W HHOTO
JOJKHOCTHOTO auna MunucrepcTBa
oOpazoBaHHs, HE BIpaBe TOJIKOBATbCA Kak
HaJENAoNlee JAAaHHOTO MHMHHCTPA WJIM HHOIO
TaKoro JOJDKHOCTHOT'O amna IIpaBOM
OCYILECTBIATh  PYKOBOJCTBO, HAaa30p WIH

KOHTPOJTb 32 YU€OHBIMHU ITAHAMH, TIPOTPaMMaMH
oO0ydeHus1, aIMUHUCTPAITUEH WM COTPYIHUKAMHU
Kakux Obl TO HH OBUIO 00pa30BaTEIbHBIX
YUPSKICHUH, WIKOJI WM UIKOJBHBIX CHCTEM,
AKKpEIUTAIMOHHBIX areHTCTB WJIM acCOIHAIUH,
BBHIOOPOM WJIM  COJEP)KAaHHUEM OMOIMOTEYHBIX
pecypcoB, YUEOHHMKOB WM JPYTUX Y4eOHBIX
MaTepUAIIOB 00Pa30BATEIbHBIX YUPCSIKICHUH HITH
IIKOJIbHBIX CHCTEM, KpOME Kak B TOH Mepe, B
KOTOPOH 3TO MPEAYCMOTPEHO JICHCTBYIOIIMM
3akoHomarenbcTBOM. ([TyOomuunbIii 3akoH 96-88,
Paznen 103[b])

Takum oOpazom, MuHHUCTEPCTBO 0Opa3oOBaHHs HE
3aHMMAETCs

e  YUpPEXKJEHHUEM IIKOI U MOCIEHIKOIbHBIX
y4eOHBIX 3aBEJICHUN;
e pa3pabOTKON y4eOHBIX MJIAHOB;

105



e set requirements for enrollment and
graduation;

e determine state education standards; or

e develop or implement testing to
measure whether states are meeting
their education standards.*

These are responsibilities handled by the
various states and districts as well as by public
and private organizations of all kinds, not by
the U.S. Department of Education.

*Since 1969, the Department's National
Center for Education Statistics has conducted
the National Assessment of Educational
Progress (NAEP). It is the only nationally
representative and continuing assessment of
what American students know and can do in
major academic subjects and provides a wealth
of data about the condition of education in the
U.S. NAEP is not the same as testing done by
each state to measure how well its students
meet the state's academic standards; however,
a large discrepancy between children's
proficiency on a state's test and their
performance on NAEP may suggest the state
needs to take a closer look at its standards and
assessments and consider making
improvements.

HOW IS THE DEPARTMENT OF
EDUCATION ORGANIZED?

The secretary ~ of  education leads  the
Department and promotes public
understanding of the Department's mission,
goals and objectives.

The secretary is nominated by the president
and confirmed by the Senate. As a member of
the president's Cabinet, the secretary is the
principal adviser to the president on federal
policies, programs and activities related to
education in the United States.
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e ompenereHHEeM TPeOOBaHUI K 3aYMCICHUIO U
OKOHYAaHHIO Y4eOHBIX 3aBEJICHHIA;

e OmpejerIeHUuEM 00pa3oBaTeIbHBIX
CTaHIAapPTOB Ha YPOBHE ILITATOB;

e pa3palbOTKOM WM BHEAPEHHUEM METOIOB
OLICHKH COOTBETCTBHUSI YYCOHBIX 3aBEIACHUIN
HITATOB MX 00pa30BaTEIbHBIM CTaHIApTAM. *

OTHM 3aHMMAIOTCS BJIACTH IITATOB, OKPYroB, a
TAKXKE CaMbl€ Pa3Hble rOCYIapCTBEHHBIE U YACTHBIC
OpraHu3aluu, Ho He MUHUCTEPCTBO 0Opa30BaHUsI.

* C 1969 rona HarmoHasibHBIN LEHTP CTaTHUCTUKU B
chepe oOpa3oBaHWS MHHHCTEPCTBA  TPOBOIUT
OOIIIEHAIIMOHATIPHYIO OIICHKY COCTOSHUSL Jel B
obmactu obpazoBanus (NAEP). OTo ennHcTBEeHHAs
peIpe3CHTaTBHAA, BBITIOJIHAOIIAACA Ha
MOCTOSIHHON OCHOBE OOINCHAIIMOHATIbHAS  OICHKA
3HAaHUM W HaBBIKOB AMCPUKAHCKUX YYallluxcqa I10
OCHOBHBIM AKAICMHNYCCKUM npeaMeTam,
IMO3BOJIAIOIIAA MOJTYYUTH OFPOMHLIﬁ MaCCUB OJAaHHBIX
00 obpazoannu B CIIIA. U xotss NAEP — 310 He TO
e caMoe, YTO OLEHKa KaIbIM HITaTOM YpPOBHS
COOTBETCTBHS  YYAIIMXCSl €ro  aKaJIeMHYECKHM
CTaHIAapTaM, CYIIECTBEHHOE PACXOXKJICHHE MEXIy
oueHkoi mrara ¥ NAEP mMoxeT cBUAETENbCTBOBATh
0 TOM, 4YTO INTaTy CJIEIyeT 3aaymarbcsi 00
COBEpIICHCTBOBAHUN CBOMX CTaHIAPTOB M METOIOB
OLICHKH.

OPTAHU3AIIMOHHASA CTPYKTYPA
MUHUCTEPCTBA OBPA3OBAHUSA

MunucrepcTBO 00pa3oBaHUSI BO3IJIABISET MUHUCTP
00pazoBaHUs, KOTOPBI CHOCOOCTBYET MOBBIMICHHIO
OCBEJJOMJIEHHOCTH Tpa)XJaH O MHCCUHU, LEIIX U
3aayax MHUHUCTEpCTBA. MUHHCTp 00pa3oBaHUS
HazHavyaercs  [IpesuaeHTOM M yTBep:KIaeTcs
CenaroM. byayun unenom KaGunera [lpesuaenra
CILIA, MuHUCTp SBISIETCS  €r0  KJIIOYEBBIM
COBETHHKOM B OTHOIICHUH (eaepallbHBIX IPaBHIL,
HOpPM, MpOrpaMMm M JESITEeIbHOCTH B 00JIacTH
oOpazoBaHus.
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The deputy secretary plays a pivotal role in
overseeing and managing the development of
policies, recommendations and initiatives that
help define a broad, coherent vision for
achieving the president's education priorities,
and the under secretary oversees policies,
programs and  activities related to
postsecondary education, vocational and adult
education, and federal student aid.

In addition, the secretary appoints an assistant
secretary to oversee each of the nine program
offices (see list below).

The Office of the General Counsel serves as
the principal adviser to the secretary on all
legal matters affecting Department programs
and activities and represents the secretary,
other officers and the Department in court and
in some litigation.

In addition, OGC provides legal advice and
services to the secretary and other Department
officials, prepares regulatory documents and
legal instruments, drafts legislative proposals,
and reviews proposed and pending legislation.

The Office of Inspector General promotes the
effective and efficient use of taxpayer dollars
in support of American education by detecting
and preventing fraud, waste and abuse in the
administration of Department programs and
operations. OIG serves as the principal adviser
to the secretary on these matters.

The Office for Civil Rights enforces federal
laws that prohibit discrimination on the basis
of race, color, national origin, sex, handicap or
age in educational programs and activities
receiving federal financial assistance.
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[lepseiii 3amecTuTens mMunuctpa (deputy secretary)

WArpaeT KIKYEBYKD pOIb B KypUPOBAaHUU U
yIpaBIICHUH  Pa3pabOTKOH TpaBWI U HOPM,
peKOMeHI[aLII/Iﬁ u HWHUIINATUB, IIOMOI'aroIIIuX
pa3paborarh BCEOOHEMITIOIITYIO u
HI0CIIeIOBATEIbHYIO KOHIICTIIIU IO pelieHus
IIPUOPUTETHBIX 3a7a4 IIPE3UAECHTCKOU

aMUHUCTpauuu B cdepe o0pa3oBaHHs; IPYroi
3aMecTuTeNlb MUHHUCTpa (under secretary) Kypupyer
HOPMBI, IIpaBWJIa, IPOrpaMMbl U MEPOIPUATHS,
CBSI3aHHBIE C TOCICIIKONBGHBIM  0Opa3oBaHUEM,
npo(hecCHOHATBHO-TEXHHYECKHM  00pa30BaHUEM,
oOydeHHeM  B3pOCIBIX U TIPEJOCTaBICHUEM
denepanbHO  (UHAHCOBOM TIOMOIIM CTYACHTaM.
Kpome Toro, MHMHHCTp Ha3Ha4yaeT MOMOLIHUKA
MHHUCTPA, KOTOPBIH KypHpyeT paboTy KaXIoro u3
NeBSITH YIPABJICHUH, OTBETCTBEHHBIX 3a padoTy
IPOTrPaMMHBIX HAPaBJICHUH (CM. HUXKeE).

VYrpaBieHre TIaBHOTO IOPUCKOHCYIIBTAa BBICTYIIAEeT
B PO BEAYHICTO COBETHHMKAa MHUHHCTpA IIO0 BCEM
IOPUANYCCKUM BOIIpOCamMm, 3aTparuBaronium
nporpaMmmMbel 1 ACATCIIBHOCTL MHUHHCTEPCTBA, a
TaKKe IPE/ICTaBIISIET MHUHHUCTpA, IPYTuX
JOJDKHOCTHBIX JIMI] ¥ CAMO MHUHHCTEPCTBO B CyIax M
HEKOTOPBIX CyneOHbIX mporeccax.
Kpome Toro, ynpasiieHHe IJIaBHOTO FOPUCKOHCYIIBTA
IPEIOCTABISCT IOPUANYECKHE KOHCYJIbTallUU H
YCIIYTH MUHHCTPY U JPYIHM JTOJDKHOCTHBIM JIHIIAM
MHHHUCTEPCTBA, pa3padaThlBacT HOPMATHBHBIC H
HPaBOBBIC JTOKYMEHTBL, 3aKOHOJIaTeIbHBIC
NpPEUIOKCHNAST W PACCMAaTPUBACT BHECEHHBIC W
HaXOJSIINECS Ha PACCMOTPEHHU 3aKOHOIPOCKTHI.
VYrpaBineHre TJIaBHOIO WHCIEKTOpa CIEIUT 3a
3 peKTUBHBIM M paIMOHATBHBIM HCIIOIB30BAHUEM
CpelCTB HaJIOT OIIATEIIBIINKOB B chepe
o0pa3oBaHHs  IOCPEICTBOM  BBISBICHHS  H
HpeIOTBPAICHHS clry4aeB MOIICHHHYECTBA,
pacTouuTeNnbCTBA M 3NOYNOTpeOJieHHHd — mpu
OCYIICCTBICHHH TIPOrpaMM H  ONEPAMOHHON
JeSTeTbHOCTH MHHUCTEPCTBA. VYupasnenue
TJIABHOTO MHCIIEKTOPA BBICTYIAET B POJM BEAYILETO
COBETHUKA MUHHCTPA 10 3TUM BOIIPOCAM.

VYhpasnenue 1O BONpocaM TPakJAaHCKUX IIpaB
obecrieunBaeT coOmofieHre (perepaibHbBIX 3aKOHOB,
HANPaBJICHHBIX Ha HEJOMYIICHUE TUCKPUMHHAINH

oo IIpHU3HAKy  pachl, OBETa  KOXH, CTpaHbI
IMPOUCXOXKIACHUA, I1oJa, HMHBAJIMJHOCTH nin
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It directs, coordinates and recommends policy
for related civil rights activities.

The Office  of  Communications  and
Outreach leads the Department in informing
the public about and engaging it in the
president's and secretary's education agenda
and the Department's mission of fostering
educational excellence and promoting equal
access to education.

Audiences are the general public as well
specialized publics, such as educators, the
media, policymakers, business and community
groups, and researchers.

The Office of Legislation and Congressional
Affairs serves as the Department's liaison to
Congress and the secretary's principal adviser
on matters concerning the Department's
legislative ~ program and  congressional
relations.

And the International Affairs Office works
with external partners, for example, other
federal agencies, foreign governments and
international organizations, as well as internal
offices, to coordinate the Department's
international programs and initiatives and
build a U.S. presence in the international
education community.

The Office of Planning, Evaluation and Policy
Development serves as the principal adviser to
the secretary on all matters relating to policy
development and review, strategic planning,

program performance measurement and
evaluation, and budget processes and
proposals.
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BO3pacTa MpPHU OCYILECTBICHHH 00Opa30BaTEeIbHBIX
MpOrpaMM U MEPOIIPUSATUIN, Ha KOTOPBIE BbIAEIAETCA
denepanbHas (huHaHCOBaS TTOMOIIIb. JT1o
yIpaBJICHHE KOHTPOJIUPYET, KOOPAUHUPYET U
PCKOMEHAYET HOPMblI W TIIpaBUJla B OTHOLICHHHU
NeSATENbHOCTH,  3aTpardBarolled  TPaKIaHCKUE
npasa.

VnpaBieHne 1o CBs35SM C OOIIECTBEHHOCTBIO U
pabote c HaceJleHuEeM OTBEYaeT 3a
UHQOPMHPOBAaHWE W MPHUBICYCHHE TpaKAaH K
pElIeHNI0 KaK TEKYIIMX 3a1ad, IOCTaBJICHHBIX
[Ipe3useHTOM W MHUHHCTPOM OOpa3OBaHMA, TaK H
OCHOBHOM 3amaun MuHucTepcTBa 00pa3oBaHus,
3aKIIOYAIONICHCsT B TOBBIMICHWH  KadyecTBa
oOpazoBaHMsA U OOECHEYEHMHM PaBHOTO JOCTYyNa K
HEeMY Bcex cioeB HaceneHus. Takas pabora BeneTcs
Kak C OOBIYHBIMH TpaXJaHAMH, TaK H C
HPEACTABUTENIMH TPO(PECCHOHANBHBIX COOOIECTB
¥ WHBIMH 3aHHTEPECOBAHHBIMU JIUIIAMH — TaKUMH
kak memarorn, CMU, mmma, 3aHUMaloNIIHECs
pa3paboTKON HOPM M TIPaBHJI, POIUTEINH, JEIOBBIC
KPYT' ¥ MECTHBIE COOOIIECTBA, HCCIIEIOBATEIH.

VYmpaBiieHue 10 3aKOHOJATENBCTBY U CBA3SIM C
KoHrpeccom sBISETCS CBA3YIOIIMM 3BEHOM MEXAY
[JIABHBIM COBETHHKOM MMHHUCTpa OOpa3oBaHUS U
Konrpeccom o BOIpOCaM, KacaroLUMCs
3aKOHOJATEIBbHON TporpaMMbsl MUHHCTEPCTBA H
otHomeHu# ¢ Konrpeccom.

Yupasnenue MEKTYHAPOIHBIX OTHOILICHU I
paboTaer ¢ BHEIIHMMH HapTHEPaMH, HAIpPUMED, C
JpYruMu (benepaabHBIMU BEJIOMCTBAMH,

IIPABUTEIBCTBAMH HHOCTPaHHBIX TOCYJapCTB U
MEXJIYHAPOJHBIMUA OpPraHMU3alMsIMHM, a TaKkKe C
JpYruMu yIpaBICHUSIMU MUHHUCTEPCTBA
o0pa3oBaHUs JUIS KOOpAMHUPOBAHUS ero
MEXJIYHAPOIHBIX MPOrpaMM M HHULUATHUB U
ykperienuss no3unuit CIHA B MexayHapoaHOM
00pazoBaTeIbHOM COOOIIECTBE.

VYnpasieHue IUIaHUPOBAHUS, OLIEHKU U Pa3padOTKH
OpaBUil ¥ HOPM BBICTYNAeT B POJM BEIYLIETO
COBETHMKa MHHUCTpa TIO BCEM  BOMpOCaM,
CBSI3aHHBIM C pa3pa0OTKOW M aHAJIM30M IPAaBHI U
HOPM, CTPaTErnyecKUM IUJIAaHUPOBAHHEM, OLIEHKOW
BBIMOJTHEHHUS TPOTpaMM, a TaKXke OPKETHBIMU
nporeccaMu M npeiokeHussMu. OHO BKIIOYAaeT B
cebs bBromkernyro cinyxOby wu  Otgen 1o
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It is home to the Department's Budget Service
and Family Policy Compliance Office. It also
coordinates the activities of the Office of
Educational Technology, which has as its main
goal maximizing technology's contributions to
improving education nationwide through
developing national educational technology
policy and implementing it Department wide.

The Office of Management, the Office of the
Chief Financial Officer, the Office of the
Chief  Information Officer, and the Risk
Management Service are responsible in their
respective operational areas for making the
Department a high-performing organization.

Four White House education initiatives have
their home at the Department so that its senior
officers may serve as the liaisons between the
executive branch and the constituencies of
these initiatives: the White House Initiative on
Historically Black Colleges and Universities,
the White House Initiative on Tribal Colleges
and Universities, the White House Initiative on
Educational ~ Excellence  for  Hispanic
Americans, and the White House Initiative on
Asian Americans and Pacific Islanders.

Also, the Center for Faith-based and
Neighborhood Partnerships was established at
the Department with the goal of enlisting faith-
based and community organizations in support
of the Department’s mission.

The Department has nine program offices.

1. The Institute of Education
Sciences provides national leadership
in expanding fundamental knowledge
of education and produces rigorous
evidence on which to ground education
practice and policy. This is
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o0ecrieueHuIo coOItoIeHnsT 3aKoHa O MpaBax CEMbU
B oOpazoBarenbHoM Tmpouecce (FERPA), a Taxxke
KOOPAMHUPYET JeSITETbHOCTh VYnpasnenus
00pa30BaTEIbHBIX TEXHOJIIOTUH, LETBI0 KOTOPOTo
SBIIIETCSl TIOBBIIICHHWE KayecTBa OOpa3OBaHUS B
CIIIA 3a cyer TEXHOJIOTUM, BHEAPSAEMBIX Ha OCHOBE
OOIIEHAIMOHAIFHBIX HOPM M TIPaBWJI B 00JIaCTH
00pa30BaTEIbHBIX TEXHOJIOTHH, pa3padaThIBAE€MbIX U
BBOJMMBIX B JeiicTBre MuHucTepcTBOM
00pa3oBaHMUs.

Cnyxba yIIpaBJICHUSA, Cmyxba TJIaBHOTO
¢unancoBoro  coBetHuka, Ciyxba  TIaBHOrO
COBETHHKA IO MH(OPMAIMOHHBIM TEXHOJOTHUSM U
Cnyxba ympaBieHHs pPHCKaMH  00€CIIE€YMBAIOT
s dexruBHyI0 pabory MunucTepcTBa 00pa3oBaHus
3a CYET peaTH3allii COOTBETCTBYIOIINX 3a/1a4.

MuHuCTEpCTBO 00pa30BaHUsI PYKOBOIUT UYETHIPHMSI
o0pa3oBaTeNbHBIMA WHUIIMATHBaAMH beroro moma,
BBICTYNAsi B KaueCTBE CBS3YIOLIEIO0 3BEHA MEXIY
HCIIOJTHUTEILHON BJIACTBIO U rpynmnamMu HacCJICHUs,
Ha KOTOpPbIE OHHU paCCUUTAHBI: I/IHI/IIII/IaTI/IBa B
OTHOLIEHUU KOJUIE[DKE M  YHUBEPCUTETOB, B
KOTOPBIX HUCTOPUYECKH o0yyaroTcst
appoamepukanipl, MHMIMAaTHBA B  OTHOIICHUH
KOJUIE/DKEl M YHMBEPCUTETOB, HAXOIALIMXCA B
BEJCHUM  IIJIEMEH  KOPEHHBIX  aMEpHUKaHIIEB,
WMunnyaTiBa MO MOBBIMICHUIO YPOBHS 00pa30BaHUS
BbIXO/1IeB U3 JlatnHCcKOM AMepukn U MHunnatuea B
OTHOLLEHUU aMEpUKaHLIEB a3MaTCKOro
IPOUCXOKJIEHUSI M BBIXOALEB € THXOOKEAHCKUX
octpoBoB. Kpome ToOro, s mpuBiedeHUs K
JESTEIbHOCTH ~ MMHHMCTEPCTBA  PEIMTHO3HBIX U
TEPPUTOPUATBHBIX ~ OOIIECTBEHHBIX OpraHU3alul
npu HeMm Obul co3nmaH lLleHTp coTpynHuuYecTBa C
PETUTHO3HBIMH UM MECTHBIMH  OOIIECTBEHHBIMHU
OpraHU3aLMSIMH.

B MHHUCTCPCTBC HMCCTCA OCBATH yrIpaBJ'IeHHfI,

OTBETCTBEHHEBIX 3a pabory MPOrpaMMHBIX
HaIpaBJICHUH.

1. WHCTUTYT  memarorudecKkux  HayK  —
OOITIEHAITMOHAIBHBIA  JTUJIEp B PaCIIUPEHUU
(dhyHIaMEHTATbHBIX 3HAHUHU u
OKCIIEPUMEHTAILHO  JOKa3aHHBIX  JaHHBIX,
WCITOJIB3 YIOIINXCS IS pa3paboTku
MPAKTUYECKUX METOJIMK, a TaKXKe MPaBHI U
HOpM B obacTtu obpazoBanwUs.
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accomplished through the work of its
four centers: the National Center for
Education Research, the National
Center for Education Statistics, the
National Center for  Education
Evaluation and Regional Assistance,
and the National Center for Special
Education Research.

2. The Office of English Language
Acquisition, Language Enhancement
and Academic  Achievement for
Limited English Proficient
Students administers, coordinates and
recommends policy for developing and
supporting high-quality instructional
programs designed to serve the
education needs of linguistically and
culturally diverse students, thereby
helping these English  language
learners and immigrants attain English
proficiency and academic success.

3. The Office of Elementary and
Secondary Education provides
leadership, technical assistance and
financial support to state and local
education agencies for the maintenance
and improvement of both public and
private preschool, elementary and
secondary
education. OESE administers programs
designed to advance the academic
opportunities of the nation's neediest
children.

4. The Office of Innovation and
Improvement administers and
coordinates programs and activities
designed to support and test
innovations throughout the K-12
system, including a number of teacher
quality programs and reforms that
expand parental choice of schools for
their children and information about
best practices.
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CoOOTBETCTBYIOIYIO ~ PaOOTy  BBINOJHSIOT
yeThlpe IlieHTpa WHcTuTyra: HarnuoHanbHBIN
LEHTP UCCIIEZIOBaHUMN B 00JacTH 00pa3oBaHus,
HamvoHnansHBIN HEHTP CTATHCTHKW B 00JIACTH
obpazoBanus, HanuoHaiabHBIN LIEHTP OLIEHKU
0o0pa3oBaHHUA ¥ PETHOHAIBHOM MOMOUIM U
HanuoHanbHbIi  LEHTp  HCCICIOBAaHMM B
00J1aCTH MHKJIFO3UBHOTIO 00Opa30BaHusl.

VYnpaBieHue U3ydeHus: aHIIMHCKOro s3bIKa
U TIOBBILICHUS aKaJAEMHUYECKOM YCIeBaeMOCTH
yyalmuxcss € OFPaHHYEHHBIM  3HAHHEM
AHIJIMICKOTO0 KOHTPOJIUPYET, KOOPIAUHHUPYET U
PEKOMEHIyeT HOPMBI U MpaBmiia pa3paboTKH U
HOJJIEPKKH  BBICOKOI((PEKTUBHBIX  y4EOHBIX
IIPOrpaMM, HAIIPABJICHHBIX Ha YIOBJIETBOPEHUE
00pa3oBaTenbHBIX MHOTPEOHOCTEH  yJalIuXxcs
pPa3IMYHOrO0  KYJABTYPHOTO M SI3BIKOBOTO
NPOUCXOXKJICHHUS, TEM CaMbIM IIOMOTras WM, a
TaKkke HMMHIPAHTaM, JIOCTHYb XOpOILIETO
YPOBHS BIIAJICHUS AHTJIMHCKUM SI3bIKOM U
yCIIEXOB B yuebe.

VnpaBiaeHne  HAYaIBHOTO W CPEIHEro
oOpazoBaHus  oOecreunBaeT PYKOBOJICTBO,
TEXHUYECKYI0O TOMOIIb ¥  (PUHAHCOBYIO
HOJIEPKKY ~ JerapTaMeHTaM  00pa30BaHUS
IITATHOTO M MECTHOTO  YpPOBHS  JUIA
IIPEIOCTABICHNS U IOBBIIICHUS KauyeCcTBa Kak
rocyJ1apCTBEHHOI O, TaK u Y4acTHOT O
JIOUIKOJIBHOTO, ~ HAa4aJlbHOTO U CPEJHEro
oOpazoBaHus. YTIpaBlieHHE  HA4YallbHOTO |
cpeaHero oOpa3oBaHMS TAKKe OCYILECTBISET
PYKOBOZACTBO IPOrpaMMaMH, HAIpaBJICHHBIMU
Ha pacIIUpEeHHs] BO3MOYKHOCTEH MOITYYEHHS
oOpa3oBaHus  HamOojJee  HYKIAIOIUMHUCS
JETbMH CTPAHBI.

YapasieHve yAydlIeHUH W WHHOBAIUN
OCYILIECTBISIET PYKOBOACTBO M KOOPJIMHALIMIO

porpamMmmamMu U MEPONPUATUAMH,
HaIpaBJI€HHbIMU Ha MOJICPKKY u
TECTUPOBaHHE WHHOBALUN, BHEIPSIEMbIX B
pamkax BCEl CHUCTEMBbI LIKOJIEHOT O

o0OpazoBaHus ¢ IEepBOro (MOATOTOBUTEIHLHOTO)
o 12 kjacc.  VYmpaBieHue — Takxke
OCYIIECTBIISIET PSIJl MPOrPAaMM I10 MOBBIIICHUIO
KBaTM(HUKALMN TpPEnojaBaTesied M MPOBOIUT
pedopMBbI,  pacHMpSIONIAE  BO3MOXHOCTHU
poaMTenel 1mo BEIOOPY IIKOJ JJIsl CBOUX JeTei
U J0CcTymy K HWHQPOPMAUU O TMEPEAOBBIX
MeTogax oOyueHus. OHO TaKXke SBISETCS
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It is also the Department's liaison to the
non-public education community

5. The Office of Postsecondary
Education is responsible for
formulating  federal postsecondary

education policy and administering
programs that address critical national
needs in support of increased access to
quality postsecondary education for all
students. OPE also ~ promotes  the
domestic study of foreign languages
and international affairs and supports
international education research and
exchange.

6. The Office of Safe and Drug-Free
Schools administers, coordinates and
recommends policy for improving
programs and activities that promote
the health and well-being of students in
elementary and secondary schools and
institutions of higher education. Such
programs and activities comprise drug
and violence prevention programs,
character and civic education, and a
variety of other comprehensive efforts
to promote students’ physical and
mental health.

7. The Office of Special Education and
Rehabilitative Services supports
programs designed to meet the needs
and develop the full potential of
children with disabilities, reduce
dependency and  enhance  the
productive capabilities of youths and
adults with disabilities, and support
research to improve the lives of
individuals with disabilities, regardless
of age.

8. The Office of Federal Student
Aid administers the systems and
products related to providing tens of
billions of dollars annually in federal
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8.

CBSI3YIOIIUM 3BEHOM MeXIy MHHUCTEpCTBOM
00pa3zoBaHMs U YaCTHBIMU OOpa30BaTEIbHBIMU
OpraHU3alMsIMU.

VYnpasieHue nocienKoabHOro 0opa3oBaHus
OTBEYaeT 3a pa3paboTKy (elepanbHbIX HOPM U
npaBui B oOJIaCTM  MOCJIEUIKOJIBHOTO
00pa3zoBaHUs U 33 OCYLIECTBIEHUE MPOrpaMM,
HalpaBJIEHHBIX Ha pelleHHe Ba)KHEeHIINX
BOIIPOCOB,  CBA3AHHBIX C  PAaCHIMPEHUEM
JOCTYNa K Ka4eCTBEHHOMY I1OCJICIIKOIBHOMY
00pa3zoBaHUIO TUIst BCEX yJamuxcs
CTpaHbl. YIIpaBJieHue IIOCJICIIKOJIBHOTO
00pa3zoBaHMs TaKXe CIIOCOOCTBYET H3Y4EHUIO
B CIIIA  MHOCTPAaHHBIX  SI3BIKOB u
MEXIyHapOJHBIX OTHOILICHHH, u
HOJJIEPKUBAET  HCCIENOBaHMA M OOMeH
Hay4HOU nHpopmaruei B obmactu
00pa3zoBaHMs Ha MEXIyHapOIHOM YPOBHE.

Vnpasienne Oe30macHOCTH U OOpbOBI €
HapKOTUKAMHU B 00pazoBaTeNbHBIX
YUPEXKICHUSIX PEKOMEHAYET, KOOPJUHUPYET U
KOHTPOJIMPYET BBHINOJIHEHHE MPaBUJI, HOPM U
OPUHIMIIOB  TIOBBIIICHUS  3(PPEKTUBHOCTH
IporpaMM M MEpOIpPUATHH, HAIIPaBIECHHBIX Ha
Ipornaraixy 3J0poBoro oOpaza KHU3HU U
O7arononyuust — ydaluxcsl HAuYaJIbHBIX U
CpeIHMX IIKOJI M BBICHIMX  y4eOHBIX
3aBefieHMid. K HMM OTHOCSTCS NpOrpammsl U
MEpPOTIPUSATHS o 6opnbe c
HapKO3aBUCUMOCTbIO u HaCUJINeM,
BOCIMTAaHMIO JIMYHOCTM M TpakAaHHHA, a
Takke  MHOXECTBO HHBIX  KOMIUIEKCHBIX
MEPONPUTUI IO YKPEIJIEHUI0 (PU3NUECKOro U
IICUXUYECKOT0 3/10POBbS yUaIUXCS.

VnpapieHue ClenualbHOro o0pa3oBaHus U
peadMIMTALlMOHHBIX ~ YCIYr  MOJJEpPKUBAET
IpOrpaMMBl, HaIpaBJIeHHbIC Ha
YIOBJIETBOPEHUE NMOTPEOHOCTEH M pacKpbITHE
NOTeHIMada  JeTed  C  HBAJIWAHOCTHIO,
CHWKEGHHUSI  3aBUCHUMOCTH M  TIOBBIILICHUS
TPYJOCIIOCOOHOCTH MOJIOJEKH U B3POCIBIX C
OrpaHN4YEeHHBIMU busnueckumMu
BO3MOXKHOCTSIMHM, a TaKkKe Ha IOIICPXKKY
HICCIIEZIOBaHUH, HAIIPABJIEHHBIX Ha MOBBIIICHHUE
KauecTBa JKU3HHM JIOJEH C WHBAJIMIHOCTBIO
HE3aBUCHMO OT BO3PaCTa.

VYnpasienue ¢enepanbHoi  (HUHAHCOBOM
HIOMOIIU CTyJIeHTaM OCYIIIECTBIISIET
PYKOBOJACTBO CHUCTEMAaMU M MEXaHU3MaMu
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financial aid to millions of students
pursuing postsecondary education and
training opportunities. The office

provides the information and forms

needed to apply for loans, grants and

work-study  funds, as well as

information for students, parents,
financial aid administrators, lending
institutions, auditors and others in the
field. It also leads the U.S.

government-wide initiative to deliver
Web-based services from government
agencies and  organizations  to
postsecondary students

(see http://students.gov).

9. The Office of Vocational and Adult

Education supports a wide range of

programs and activities that provide
adults with the basic skills necessary to
obtain a high school diploma or the
equivalent and support them in their

pursuit of postsecondary, career or

technical education and lifelong
learning.

You can find more information on the
Department's website on each of the offices
mentioned above.

Visit http://wwwz2.ed.gov/about/
offices/list/index.html and select the link for
the office in which you are interested.

If you want detailed information on any of the
approximately 200 Department programs
authorized and funded under federal law,
check the Guide to U.S. Department of
Education Programs

at http://www2.ed.gov/programs/gtep/gtep.pdf.
It also includes information on the
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MpeaoCTaBJICHUA JCCATKOB MUJLIMapa0B
JI0J11apOB €XerogHou (benepanbHOIt
(h)MHAHCOBOW MOMOIIY MHIJIJTMOHAM CTYACHTaM,
KCIarIIUM IOJIYYUTH IIOCJICIIKOJBbHOC
oOpa3oBaHrne W TPOGECCHOHATbHBIE HABBIKU.
OHO Tarke NpeAocTaBisieT HH(POPMALUIO U
AHKCTHI, HCO6XOI[I/IMI)IC JJI1 Toaadu 3asiBOK Ha
HOJTY4YEeHUE CCyJ, TPaHTOB W IIOMOLIU I10
cucremMe «ydeba u paboray, a TaKxke
UH(pOpMaIHIO, [peaHa3HaYEHH YIO JUIst
CTYIEHTOB,  POJUTENEH,  pacHopsauTencit
(buHAHCOBOIA IIOMOILIH, KpPEIUTHBIX
yUpexICHUH, ayauTOpOB U HUHBIX
3aUHTCPCCOBAHHBIX JINII, u PYKOBOAUT
MPaBUTEIHCTBEHHOMN WHUILIMATUBOU o
MPEea0CTaBJIICHUTIO NpaBUTCIILCTBCHHBIMHA
YUYPCIKACHUAMU W OpraHru3alviaIMH ydalluMCs
3aBEJCHUN  TOCIEIIKOJIBHOIO  00pa30BaHUs

yCIIyT yepes Unrepuer (cm.
http://students.gov).
9.  VnpaBnenume  o0y4deHuss  B3pOCHBIX H

npodeccHoHAIBHO-TEXHUIECKOT O

oOpazoBaHus  oOOecleuMBaeT  MOJJIEPKKY
0OJIBIIIOrO KOJIMYECTBA porpamMm u
MEpOIIPHUATHH,  TO3BOJSAIONIMX  B3POCIBIM
JWIIAM  OBJIAJeTh 0a30BBIMM  HAaBBLIKAMH,
HEOOXOAMMBIMH ISl TTOTYYCHHS JUTIIIOMA 00
OKOHYAHWHM  CpEJHEH  IMIKOJBI WM  €ro
SKBHUBAJICHTA, TOJYYUTh  MOCICIIKOIBHOE,

npodecCHOHATBHOE 58105 TEXHUYECKOE
oOpa3oBaHHe, a TaK¥Ke proOpecTH
HEOOXOJMMBIE 3HAHUSA W YMEHHS B JIFOOOM
BO3pacTe.

C monoHUTENbHON MH(OPMAIHEH 0 KaXXI0M U3
yKa3aHHBIX yIpaBlieHni MuHUCTepCTBa 00pa30BaHUs
MOKHO 03HAKOMHUTBCS Ha €ro BeO-caiTe
http://www2.ed.gov/about/offices/list/index.html,
BBIOpAB CCHUIKY Ha MHTepecytoee ynpasnenue.llpu
HE0O0XOMMOCTH MOyUYeHHsI TOAPOOHON NHPOpMAIITH
o mro60# u3 okono 200 mporpamm MuHHCTEpCTBA
00pa3oBaHUs, IPUHATHIX U (PHHAHCHPYEMBIX B
COOTBETCTBHU C (herepabHbIM 3aKOHOAATENBCTBOM,
cM. cupaBoyHHK «lIporpammbel MunncTepcTBa
obpazoBanus CLLIA»:
http://www2.ed.gov/programs/gtep/gtep.pdf .
CripaBOYHHK TaKKe BKIIIOYaeT HH(OPMALIUIO O
nabopaTopusix, LUEHTpax U APYrUX YUPEeKACHUIX,
KOTOpbIe PUHAHCUPYIOTCSI MUHHCTEPCTBOM U BHOCAT
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laboratories, centers and other facilities funded
by the Department that provide important
resources for education.

WHERE IS THE DEPARTMENT OF
EDUCATION?

The headquarters and most operations are in
Washington, D.C., where the staff of
approximately 3,100 occupies parts of several
different buildings. The main building, where
the secretary’s office is located, is the Lyndon
Baines Johnson Building at 400 Maryland
Ave. SW. Additionally there are about 1,100
employees who work in 10 regional offices
around the country. These offices represent the
Department’s programs and interests on a
regional basis.

MISSION

Despite the growth of the Federal role in
education, the Department never strayed far
from what would become its official mission:
to promote student achievement and
preparation for global competitiveness by
fostering educational excellence and ensuring
equal access.

The Department carries out its mission in two
major ways. First, the Secretary and the
Department play a leadership role in the
ongoing national dialogue over how to
improve the results of our education system
for all students.

This involves such activities as raising
national and community awareness of the
education challenges confronting the Nation,
disseminating the latest discoveries on what
works in teaching and learning, and helping
communities work out solutions to difficult
educational issues.

Second, the Department pursues its twin goals
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Ba)XHBIN BKJIaJ B C(bepy 06p330BaHI/I$1 MpeaoCTaBIAAd
COOTBCTCTBYIOIIUC YCIIYT'H.

MECTOHAXOXJIEHHUE

[HTab-kBapTipa W OONBIIMHCTBO MOAPa3IeICHUIN
MunucrepcTBa  00pa3oBaHUs  PACHONIOXKEHBl B
Bammnrrone, oxpyr Komym6usa. 3gecs, B
HECKOJIBKUX Pa3HbIX 3/1aHMsIX, paboraer okono 3100
coTpynHuKOB. KabuHeT MUHHCTpa paclolOXeH B
[JIABHOM 3JIaHMM MuHHUCTEepcTBa 00pa3oBaHUs — B
3nanuu JInnnona belinca Jlxxoncona no agpecy 400,
Mbpunenn asenro, SW. Kpome Ttoro, okono 1100
COTPYOHHKOB paboraior B 10 pernoHambHBIX
NOJpa3AeNeHUX, KOTOPbIE PACIIONOKEHBI B PA3HBIX
YacTAX CTpaHbl M TIPEACTABISIOT HPOTPaMMBI U
MHTEpEChl MUHHCTEPCTBA 00pPa30BaHMs B PETHOHAX.

MUCCUS

Hecmotps Ha pacmmpenue QyHKIni deaeparbHOTO
MIPaBUTEIHCTBA B olbiracti oOpa3oBaHws,
MunucTepcTBO 00pa3zoBaHusl HUKOTIA HE 3a0BIBAIO
O CBOEW TJIABHOM MHCCHH: CIIYXWUTb HWHTEpecaM
AMEPHKAHCKUX YYaIlIUXCs, MOMOras MM JOOUTHCS
IOCTAaBJICHHBIX  LeNeld W ol0ecreyWBas  UX
KOHKYPEHTOCIIOCOOHOCTh B COBPEMEHHOM MHpE 3a
CUeT TOBBILEHUS  ypPOBHA  OOpa3oBaHui U
NPEIOCTAaBICHHUS PABHOTO AOCTYNA K HEMY.

Jms mocTmkeHWs yKa3aHHBIX 1eneil MHUHUCTEPCTBO
pabotaeT B JBYX HampaBlIeHUsAX. Bo-nepBbiX,
MHUHHCTP U MUHHCTEPCTBO OOpa30BaHUS HUTPAIOT
BEAYIIYIO POJIb B MOCTOSHHOM OOIIEHALMOHAIBHOM
MajJore O TOM, KaK TIOBBICUTh 3()()EKTUBHOCTD
aAMEpPUKAHCKOM CUCTeMBbI Ui Bcex ywammxcs. Jns
9TOro  Beaercs  paboTta MO  TOBBIMICHUIO
OCBEJIOMIIEHHOCTH TPaXK/IaH O TeKYIIMX IpolieMax
0o0pa30BaHUs KaK Ha OOLIEHAI[MOHAIBHOM, TaK U Ha
MECTHOM YypPOBHE, PpacHpOCTpPaHSETCs aKTyajJbHas
UHPOpPMAIMs O TEPeloBBIX METoIax padoThl B
obnactu MPENoiaBaHus u o0y4eHus,
MPEOCTABISAETCS ajpecHasi MOMOILb, HalpaBJICHHAs
Ha PELICHHE CIOXKHBIX 00pa3oBaTeNbHBIX MPOOJieM
Ha MeECTax. Bo-BTOpBIX, MunncTepcTBO
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of access and excellence through the
administration of programs that cover every
area of education and range from preschool
education through postdoctoral research. For
more information on the Department's
programs see the President's FY 2022 Budget
Request for Education.

STAFFING

One final note: while ED's programs and
responsibilities have grown substantially over
the years, the Department itself has not. In
fact, the Department has the smallest staff of
the 15 Cabinet agencies, even though its
discretionary budget alone is the third largest,
behind only the Department of Defense and
the Department of Health and Human
Services. In addition, the Department provides
over $150 billion in new and consolidated
loans annually.
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oOpazoBaHHsI CTpEMUTCS O00ECIEUUTHh  PaBHBIN
JIOCTYI K 00pa30BaHUIO M MTOBBICHTH €TI0 YPOBEHB 3a
CYET MpOrpamMM, OXBATHIBAIOIINX BCE €ro 00JacTH —

oT JIOIIIKOJILHOT O o0pa3zoBaHUs JI0
IOCTIOKTOPAHTYPHI. Hnst MOJY4YEHU
JOIOJHUTENBHOW HMHGOpPMAIMM O Iporpammax

MunucrepctBa oOpazoBanusi cMm. [IpesmmeHTckuit
3ampoc Ha BbIAETEHHE OO/DKETHBIX aCCUTHOBAHUU
Ha oOpa3oBanue Ha 2022 (QUHAHCOBBIA TOI.

COTPYJHUKU

B 3akmroueHue: XOTS KOJIMYECTBO HPOrpaMM U
obs13aHHOCTEl MuHHMCTEpCTBA 00pa30BaHUs 33 3TH
rofibl CYIIECTBEHHO BBIPOCIO, pPa3Mepbl CaMoro
MunucrepctBa ocramuce npexaumu. M3 15
(enepanbHBIX MHUHHCTEPCTB, MuHuncTepcTBO
oOpazoBaHMs WMEeT HaMMEHbIIee KOJINYECTBO
COTPYIHHUKOB (TIPU TOM, YTO €Tr0 OFOIKET SIBIISETCS
TPETHUM IO BEJIMYUHE, YCTyINas TOJIbKO OI0/DKeTaMm
MunucrepctBa  0060poHsl ¥ MuHHCTEpCTBa
3PAaBOOXPAHEHUS M CONMAIBHBIX CciIyxk0). Kpome
Toro, MWUHHCTEPCTBO 00pa3oBaHUS  €XKETOAHO
npenoctaBiser Oonee 150 MuUIIMapIOB MOJUTAPOB B
BH/IE HOBBIX M KOHCOJIMANPOBAHHBIX 3aiMOB.
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http://www.ed.gov/nclb/landing.jhtml?src=fb,

A NEW EDUCATION LAW

The Every Student Succeeds Act (ESSA) was
signed by President Obama on December 10,
2015, and represents good news for our
nation’s schools.

This bipartisan measure reauthorizes the 50-
year-old Elementary and Secondary Education
Act (ESEA), the nation’s national education
law and longstanding commitment to equal
opportunity for all students.

The new law builds on key areas of progress in
recent years, made possible by the efforts of
educators, communities, parents, and students
across the country.
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http://www.ed.gov/nclb/landing.jhtm|?src=fb

HOBBII 3AKOH Ob OBPA3OBAHUHA

3aKkoH 00 YCIENTHOCTH KaKIOro y4eHHKa (3aKOH
ESSA), momnucannsiii mpesuneHToM ObGamoit 10
nexaopst 2015 roma, o3HaAMEHOBAJI HOBBIM ATam B
Pa3BUTUHU IIKOJIBHOW cHUCTEMBI. [IpHHATHIN TpU
HNOJJIepKKe  00eWx  mapTui, OSTOT  3aKOH
IOPOAJIEBAET IOJHOMOYMS, MPETyCMOTPEHHbBIE
HAI[MOHAIbHBIM 3aKOHOM O HAYaJIbHOM U CPEIHEM
o0OpazoBaHuu (3axkoH ESEA), KOTOPBIT
JeMCTBOBaN Ha NPOTSHKEHUU nocieHux 50 et u
ObUl HampaBieH Ha OOecreueHHe pPaBHBIX
BO3MOKHOCTEH JJIs1 BCEX yHalUXCH.

HoBplii 3aKOH OCHOBBIBAE€TCS Ha KIIHOYEBBIX
JOCTHKEHMSIX TIOCIEAHUX JIET, KOTOpbIE CTalu
BO3MOKHBIMU OJlarojapss yCHJIUSIM II€1aroros,
MECTHBIX COOOILLIECTB, POAUTENEH M YydalIuxcs
BCEU CTpaHBI.
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For example, today, high school graduation
rates are at all-time highs. Dropout rates are at
historic lows.

And more students are going to college than
ever before.

These achievements provide a firm foundation
for further work to expand educational
opportunity and improve student outcomes
under ESSA.

The previous version of the law, the No Child
Left Behind (NCLB) Act, was enacted in 2002.

NCLB represented a significant step forward
for our nation’s children in many respects,
particularly as it shined a light on where
students were making progress and where they
needed additional support, regardless of race,
income, zip code, disability, home language, or
background.

The law was scheduled for revision in 2007,
and, over time, NCLB’s prescriptive
requirements became increasingly unworkable
for schools and educators.

Recognizing this fact, in 2010, the Obama
administration joined a call from educators and
families to create a better law that focused on
the clear goal of fully preparing all students for
success in college and careers.

Congress has now responded to that call. The
Every Student Succeeds Act reflects many of
the priorities of this administration.

ESSA Highlights

President Obama signs the Every Student
Succeeds Act into law on December 10, 2015.
ESSA includes provisions that will help to
ensure success for students and schools. Below
are just a few.
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Hampumep, cerogHsi mHpoLIEHT 3aKaHYMBAIOIIUX
CPEIHIOI IMIKOINY HAaxOAMUTCS Ha PEKOPIHO
BBICOKOM YpPOBHE, a MPOLEHT OPOCHUBIIUX IIKOTY
KaK HUKor/1a HU30K. [Ipu 3TOM G0sbie CTYIeHTOB
YeM Korja-au0o paHee MOCTYNAlT Y4YUThCS B
HOCJIECHIKONbHbIE yupexaeHus. Bce 3To co3maer
MPOYHYI0 OCHOBY ISl JaJbHEWIIeH paboThl 1O
pacUIMpeHHI0 00pa30BaTENIbHBIX BO3SMOXHOCTEN U
YIAYUIIEHUIO Pe3yJIbTaTOB YYAIIUXCS C MOMOILBIO
HOBOT'O 3aKOHA.

Ero mpemmecrBennuk — 3akoH «lllkoma G6e3
orcraroux» (3akoH NCLB) — Obur npunsTr B
2002 romy, craB, BO MHOTMX OTHOUICHUSX,
3HAYUTEJIbHBIM IIArOM BIEpel — B MEPBYIO
o4epesib, MOTOMY, YTO IO3BOJIMJI ONPENEITUTh TE
00J1aCTH, B KOTOPBIX ydallluecsl IpOrpeccupoBaliu
JMOJDKHBIM ~ o0pa3oM, HW T€, B  KOTOPBIX
JIOTIOJTHUTENIbHAS TIOJIepKKa ObLTa HeoOXoauMma -

HE3aBUCHUMO oT pachkl, J0xo04a, MECTa
IMpOKMBaHU, HaJIM4YUA NI OTCYTCTBUA
WHBAJINIHOCTH, poaHOr O A3bIKa NI
IMPOUCXOXKICHU .

3akoH TUTaHWpOBajoch mnepecmorperb B 2007
rogy; KpoMe TOro, CO BpPEMEHEM M INIKOJIaM, U
NPENoJaBaTeNisiM CTAaHOBHJIIOCH BCE  CIOXKHEE
BBITIONTHATH €ro TpedoBanus. Oco3HaBas HaIMYKE
nmaHHOoN Tipobiemsl, B 2010 roxy aaMUHUCTpALUAS
npesugenta  bapaka  OGambel  mojnepkana
NEearoroB M pOAWTENIEH, JKeNaBIIUX TPHHITHS
HOBOTr0, OoJiee COBEPIICHHOTO 3aKOHA, KOTOPBIN

Obl 1O3BOJUI BCEM ydqamuMmcst  IOJHOCTBIO
IIOAT'OTOBUTHCA K yCI€uHoOMYy IMOJIY4YCHUTIO
ITOCJICHIKOJIBHOI'O 06pa3013aHm[ NI

TPYAOYCTPONUCTBA OCIE OKOHYAHHUS LIKOJIBI.

N Konrpecc nomen UM HaBCTpedy, IPUHSB 3aKOH
00 YCHENIHOCTH Ka)KJ0r0 YUEHHKA, OTPaKaAIOIIEro
MHOTHE IPUOPUTETHI aJMUHHUCTpALIUU
npesugenta bapaka O6amsl.

OcHoBHBIC (PAaKTBI 0 HOBOM 3aKOHE

3akoH 00 YCHEIIHOCTH KaXKIOro ydYeHHKa ObLI
noanucan mpesuaeHTom Obamoit 10 nexaOps
2015 ropna.

3aKkoH HampaBlieH Ha YIydlleHUE pe3yibTaToB
yyalmMxcsi W TOBbIMIeHUE  A(P(HEKTUBHOCTH
IITKOJIbHBIX YUPEIKICHUH.
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The law:

Advances equity by upholding critical
protections for America's disadvantaged and
high-need students.

Requires—for the first time—that all students
in America be taught to high academic
standards that will prepare them to succeed in
college and careers.

Ensures that vital information is provided to
educators, families, students, and communities
through annual statewide assessments that
measure students' progress toward those high
standards.

Helps to support and grow local innovations—
including evidence-based and place-based
interventions developed by local leaders and
educators—consistent with our Investing in
Innovation and Promise Neighborhoods

Sustains and expands this administration’s
historic investments in increasing access to
high-quality preschool.

Maintains an expectation that there will be
accountability and action to effect positive
change in our lowest-performing schools,
where groups of students are not making
progress, and where graduation rates are low
over extended periods of time.
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B yactHOCTH, JaHHBIN 3aKOH:

HaITpaBJICH Ha MIPOABHIKCHHUC PaBCHCTBa B
obnactu 0Opa3oBaHMs 3a CUET MOAJEPKKUA MEp 1O
3alUTE MaJlOO0ECTICYEHHBIX M HYKIAIOIUXCS
YUCHHUKOB;

Brepele B uctopuu CIIIA npenycmarpuBaet
o0y4yeHue BCEX YUEHUKOB CTPaHbl B COOTBETCTBUU
C BBICOKUMHM aKaJIEMUYECKHUMH CTaHJapTaMH,
MO3BOJISIONINM UM YCIIEITHO MPOUTH 00ydeHHue B
MOCJICHIKOIBHOM ~ y4eOHOM  3aBEIEHHHM WU
TPYAOYCTPOUTHLCS TIOCTIE IITKOJIBI;

o0ecrnieunBaeT MPEI0CTaBIICHHE BaYKHOU
uH(pOopMaIu MPEToAaBaTeNsIM, CEMBSIM,
CTyJCHTaM u MECTHBIM cooOriecTBam
MOCPENICTBOM  €KETOMHOW OIEHKH Ha YpOBHE
ITaTa TOro, HACKOJIBKO yJalluecs MPOJIBUHYIUCH
B JIOCTHKEHUH 3aJJaHHBIX BRICOKHX CTaHIApTOB;

OMOTraeT MOJIIEP>)KUBATh u pa3BUBaThH
WHHOBAIIOHHBIE NPeoOpa3oBaHUsI HA MeCTax, B
TOM YHCIIE OCHOBAHHBIE HAa HKCIEPHUMEHTAIBHO
JIOKa3aHHBIX METOAMKAX U CKOPPEKTUPOBAHHBIE B
IUIaHEe IIPEeIOCTaBJIECHUS IOMOMIM B HauOonee

YSI3BHMBIX coo0IecTBax, KOTOpBIE
pa3pabaThIBalOTCSI ~ MECTHBIMH  JIMACPAMH |
negaroraMi B COOTBETCTBMM € HAIIUMU
porpaMMamu Investing  in Innovation
(«MHBecTHIIMM B WHHOBalMmM») u  Promise

Neighborhoods («Teppurtopust HageX abI»);

HampaBJieH Ha MOMIEPXKKY U JajbHeilee
pa3BUTHE HUCTOPUYECKHUX JIEUCTBUN
aaMuHucTpaunu bapaka O6aMbl IO yBEIMUYEHUIO
JIOCTyIa K BBICOKOKAYECTBEHHOMY JOLIKOIbHOMY
00pa3zoBaHuUIo.

obOecrieunBacT MOHUMAaHUE TOro, 410 663H6ﬁCTBH6
He ocTaHeTcst 0e3 BHUMAaHMS M IIOBJIEYET 3a COOOM
OTBCTCTBCHHOCTb — U YJIYHYIICHHA CHTyallUM B
HIKOJax, ACMOHCTPHUPYIOIIUX B TCUYCHUC
JJIUTCJIIBHOIO IMEpuoJia BPCMCHU HAUXYAUIYHO
YCIICBACMOCTh U UMCIOIIHX 00JIBIIOE KOTHYECTBO
OTCTAarOIMX YYCHHUKOB U HU3KUU IMPOLCHT
BBIITYCKHHKOB.
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History of ESEA

The Elementary and Secondary Education Act
(ESEA) was signed into law in 1965 by
President Lyndon Baines Johnson, who
believed that "full educational opportunity”
should be "our first national goal.” From its
inception, ESEA was a civil rights law.

ESEA offered new grants to districts serving
low-income students, federal grants for
textbooks and library books, funding for
special education centers, and scholarships for
low-income college students.

Additionally, the law provided federal grants to
state educational agencies to improve the
quality of elementary and secondary education.
NCLB and Accountability

NCLB put in place measures that exposed
achievement gaps among traditionally
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Hcropusi 3akoHa 0 HAYAJBLHOM M CpeIHEM
00pa3oBaHuM

3aKoH 0 HAaYaJIbHOM U CpeHeM 0Opa30oBaHHUH ObLT
noamucad B 1965 roxy npesugenTom JImHAOHOM
belincoM JI>)KOHCOHOM, KOTOPBIM CUHTAN, YTO
«BO3MOYKHOCTH TTOJTy4eHUS ITOJTHOLIEHHOI'O
00pa30BaHUs» MOJKHA OBITh «HAIIEH OCHOBHOM
HaIlMOHAJILHOM 3ajadei». 3akoH ESEA sBisics,
MIPEXK/IE BCETO, 3aKOHOM O TPaKIAaHCKUX ITpaBax.

3aKoH TpeaycMaTpuBall IMPEJOCTaBICHHE HOBBIX
TPaHTOB OKpyraMm, B KOTOpPBIX MPOXXUBAIU
YYCHHKH M3 CeMeil MaloMMymux, QenepaibHbIX
TPaHTOB Ha Y4eOHMKHM W KHUTH Ui OMONNOTEK,
(uHaHCHpOBaHHE LIEHTPOB CTEUAITBHOTO
o0pa3oBaHMs W CTHICHIAWNA Ui CTYJSHTOB U3
OenupIx cemeil. Kpome Toro, oH mpeaycmarpuBai

MPEIOCTABIICHHE (denepabHBIX cyocuaumii
JernapTaMeHTaM — o0pa3oBaHMsI — INTAaTOB IS
MOBBIIIICHUST KA4eCTBAa HAYaJIbHOTO W CPEIHErO
oOpazoBaHus.

3akoH «llxoma  0e3 OTCTAIONIMX»  H
MOJIOTYETHOCTh

3akon «lllkoma Ge3 oTcraImMUX» MPEeTyCMOTPET
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underserved students and their peers and
spurred an important national dialogue on
education improvement.

This focus on accountability has been critical
in ensuring a quality education for all children,
yet also revealed challenges in the effective
implementation of this goal.

Parents, educators, and elected officials across
the country recognized that a strong, updated
law was necessary to expand opportunity to all
students;

support schools, teachers, and principals;

and to strengthen our education system and
economy.

In 2012, the Obama administration began
granting flexibility to states regarding specific
requirements of NCLB in exchange for
rigorous and comprehensive state- developed
plans designed to close achievement gaps,
increase equity, improve the quality of
instruction, and increase outcomes for all
students.
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MEXaHHU3MBI, ITO3BOJISAIOIIME 0OHaApYKUTb
npobensl B yCHEBAEMOCTH TeX  yYCHUKOB,
KOTOpPbIE HCTOPUYECKHM HE MMEIU PABHOIO

JocTyrna K o0Opa3oBaTenbHBIM  yCIIyraM, u
CTUMYJIMPOBAJI BaXKHBIA JUAIOr HAa YPOBHE BCEH

CTpaHbBl O COBEPILICHCTBOBAHWM  IIKOJIBHOIO
o0pa3oBaHHsA. AKIIEHT Ha IMOJOTYETHOCTH HMeEI
pelmaroniee  3Ha4€HWE Uil IIPENOCTaABIICHUSA

KAaueCTBEHHOr0 00pa30oBaHUS BCEM [ETSAM, H,
KpOME TOro, MO3BOJISUI BBIABIATH IPOOJIEMHBIE
MeCTa, MEMIAOIINE JOCTHKEHHUIO STOH LIETH.
Poxureny, yunTtens M BBIOOpHBIE JOIDKHOCTHBIE
JMIA 10 BCEH CTpaHe MNPHIUIM K ITOHWMAaHHIO
TOTO, YTO JUIS PACHIMPEHUS BO3MOXKHOCTEH JUIs
BCEX YYCHHUKOB, JUIS TIOMACPIKKHU LIKOJ, YIUTEIeH
U JUPEKTOPOB, a TAKXKE YKPEIICHUS CHUCTEMBI
00pa3oBaHMs M YKOHOMHUKH, HY)KEH OBbLI HOBBIH,
6onee 3¢ (HheKTUBHBIN 3aKOH.

B 2012 romy aamunuctpanus bapaka O6ambl
Hayaja MPeJOCTaBIATh INTaTaM BO3MOXXHOCTh
rHOKO pemiath, Ha 9YTO PAacXO0OBAaTh CPEJICTBA,
IpEIOCTAaBIsieMble  HOBBIM ~ 3aKOHOM —  IIpH
yCIOBUHU pa3pabOTKU INTAaTaMU BCEOOBEMITIOLINX
OporpaMM, HAlpaBIEHHBIX HAa  yCTpaHEHHE
npoOeioB B YCIIEBAEMOCTH, HPOJABHKCHHE
paBeHCTBa B 00;acTu 0OpazoBaHUs, YIyUIICHHE
KayecTBa OOy4YeHHS W  pPE3yJbTaToB  BCeX
yUanmxcs.
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SPENDING PER PUPIL

FOR IMMEDIATE RELEASE: MONDAY,
MAY 11, 2020
Sixth

Spending Per Pupil Increased for

Consecutive Year

MAY 11, 2020

RELEASE NUMBER CB20-TPS.21

MAY 11, 2020 —The amount spent per pupil
for public elementary and secondary education
(pre-K through 12th grade) for all 50 states and
the District of Columbia increased by 3.4% to
$12,612 per pupil during the 2018 fiscal year,
compared to $12,201 per pupil in 2017,
according to new tables released today by the
U.S. Census Bureau.

The increase in spending was due in part to an
overall increase in revenue.

In 2018, public elementary and secondary
schools received $720.9 billion from all
revenue sources, up 3.8% from $694.3 billion
in 2017,

Other highlights include:

State governments contributed the greatest
share — 46.7% or $337.0 billion — of public
school system funding.

New York ($24,040), the District of Columbia
($22,759), Connecticut ($20,635), New Jersey
($20,021) and Vermont ($19,340) spent the
most per pupil in FY 2018.

Of the 100 largest (based on enroliment) U.S.
public school systems, the five that spent the
most per pupil in FY 2018 were New York

Table of contents 2 BepHyTbca K OrnasieHuto

PACXOJbI IIKOJbHOW CUCTEMBI B

PACYETE HA OJITHOT'O YYEHUKA

CPOYHLIN ITPECC-PEJIN3:
I[TOHEJEJIbHUK, 11 MAA 2020 TOA

Pacxonpl 1IKONBHOW CHUCTEMBI B pacyere Ha
OJIHOT'O YUYE€HHKA PaCTyT LIECTOH rof moapsia

11 MAS 2020 TOJA

PEJIN3 Ne: CB20-TPS.21

11 MAS 2020 r. CoriacHO HOBBIM JaHHEIM,
OIMMyONMKOBAaHHBIM ceromHs bropo mepenucu
Hacenenuss CIIA, cymma, pacxomyemas Ha
OJTHOTO y4€HHWKa TOCYJAaPCTBEHHBIX YUPEIKICHHMA
HA4YaJbHOTO ® CpemHero oOpa3oBaHus (OT
o 12
BKITFOUMTENIEHO) BO Bcex 50 mraTtax u B OKpyre
2018
¢unancoBoro roga Ha 3,4% no 12 612 nmomm.
CIIA (B 2017 romy — 12 201 momn. CIIA).
VYBenn4yeHne pacxoJ0oB YAaCTUYHO CBSI3aHO C
Oo0IMM YBETMYECHHEM COOMpaeMbIX HaJOroB. B

JOIIKOJIbHBIX CHCTEM Kj1acca

KomymOus, BeIpocia B TeueHUE

2018 romy rocymapcTBeHHBIE HaudajbHbIE |
cpennue mKombl nonmyuunu 720,9 mupa. mon.
CIIA u3 BceX HCTOUHHKOB JT0X0Aa, uTo Ha 3,8%
oompme, gem B 2017 romy (694,3 mupa. moi.
CIIA).

Hpyrue 3HAYUMBIC (hakThI:
Ha pmoiro TpaBHUTENBCTB INTATOB MPHXOAUTCS

HanOOIbIIAs 4acTh pacxoaoB Ha
(MHAHCUPOBAHWE CHCTEMBI TOCYIAPCTBEHHBIX
mkon — 46,7% wnu 337,0 mupa. gomn. CIIIA.
Haubonpiiee ¢unancupoBaHue B pacueTe Ha
omHoro yuyeHuka B 2018 ¢duHaHCcOBOM TOIY
npuxoauaoch Ha Hero-Hopk (24 040 mom.
CILIA), okpyr Konymb6us (22 759 nomn. CIIA),
Konnektukyr (20 635 pgomn. CIIA), Hsro-
xepcu (20 021 pomn. CIIIA) m Bepmont (19
340 nomn. CHIA). U3 100 kpynneimux (o

KOJINYECTBY yyanmxcs) CUCTEM
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City School District in New York ($26,588);
Boston City Schools in Massachusetts
($24,177);
Atlanta Public School District in Georgia
($16,402);
Montgomery County School District in

Maryland ($16,005);
and Baltimore City Schools in Maryland
($15,793).

Public school systems in Alaska (15.8%),
Mississippi (13.8%), South Dakota (13.6%),
New Mexico (13.4%) and Arizona (13.2%)
received the highest percentage of their
revenue from the federal government while
public school systems in Massachusetts
(3.9%), New Jersey (4.0%), Connecticut
(4.2%), New York (4.3%) and Minnesota
(5.1%) received the lowest.

Interest income revenue for public school
systems increased by 75.4% between 2017 and
2018, from $1.9 billion to $3.2 billion.

These statistics come from the 2018 Annual
Survey of School System Finances.

Education finance data include revenues,
expenditures, debt and assets (cash and
security holdings) of elementary to secondary
(pre-K through 12th grade) public school
systems. Statistics cover school systems in all
states and the District of Columbia.

They are not adjusted for cost of living
differences between geographic areas.

U.S. School System Spending Per Pupil by
Region

MAY 11, 2020
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rOCyJIJapCTBEHHOTO  IIKOJIBHOIO  00Opa3oBaHUs
CHIA, pacxoaoBaBIIMX HAWOONBIINKA 00bEM
cpencTB Ha oAgHoro yueHuka B 2018 ¢hrHaHCcOBOM
rofay, B TEPBYIO ISTEPKY BOLUIA: IIKOJbHBIN
okpyr r. Heto-Hopk, mrar Hero-Hopk (26 588
nomn. CHIA), mxonsl bocrona B Maccauycetce
(24 177 ponn. CIIA), okpyr rocynapcTBEHHbBIX
mkon Atnantel B Jxopmkuu (16 402 mom.
CIIA), mxonbHbIM OKpyr okpyra MoHTromepu B
Mbopunenne (16 005 momn. CIIA), wmkomsr
bantumopa B Mapunenne (15 793 nomn. CHIA).
Jons ¢enepaqbHOr0 MPaBUTENHCTBA B OOIINX
pacxomax Ha

rOCY/lapCTBEHHOE  IIKOJILHOE

oOpa3oBaHue OblIa camMOM BBICOKON Ha AJsCKe

(15,8%), B Muccucunu (13,8%), IOxHoit
Hakore (13,6%), Hpro-Mekcuko (13,4%) wu
Apmsone (13,2%) w camoii HH3KOW B

Maccauycerce (3,9%), Hsro-/Ixepcu (4,0%),
Konnekrukyre (4,2%), Hpio-Hopke (4,3%) u
Munnecore (5,1%).3a nepuon ¢ 2017 o 2018
TOJl TIOCTYIJIEHUSI B CUCTEMbI TOCYAapCTBEHHBIX
MIKOJI TIO TIPOIEHTaM OT WHBECTHPOBAHHBIX
CpencTB yBenuuwinch Ha 75,4% — ¢ 1,9 mapn.
gomn. CHOA go 3,2 wmupa. gomn. CHIA.
CraTtucTiueckue JaHHbIE B3SATH U3 Exxeromnoro
0030pa (hMHAHCOB IIKOJBHON cHucTeMbl 3a 2018
ron. JlanHeie o (pUHAHCHPOBAHWU OOpa30OBaHMS
BKJIIOYAIOT B ce0sl TOXOMBI, pacxXolbl, MOJITU U
aKTUBHI (JIEHE)KHBIE CPEJCTBA U IIEHHBIC OyMarm)
TOCYIApCTBEHHBIX YUYPEXKICHUHA HAYalbHOTO H
cpemHero  oOpasoBaHus  (OT

00pazoBaTeiIbHBIX CHUCTEM 10

JTOLIKOJIBHBIX

12 knacca
BKJIIOUUTENIbHO). CTaTUCTUYECKUM y4yeT BeAeTcs
B OTHOIIEHHMH IIKOJbHBIX CUCTEM BCEX LITATOB U
okpyra KomymOusi 6e3 mompaBku Ha pa3HUILy B
CTOMMOCTU  JKM3HM  MEXKIYy  pa3iIMYHbIMU
reorpau4ecKuMH peruoHamH.
®unancupoBanue mwkoapHOU cuctemsl CIHIA B

PacuCeTC HAa OAHOIO YYCHHUKA IO pEruoHamM

INOHEJEJIbHUK, 11 MAX 2020 TOJA
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®PUHAHCHUPOBAHME IIKOJbHOW CUCTEMBI CIIIA B PACUETE
HA O/THOI'O YYEHUKA 11O PETHUOHAM

U.S. School System Spending

Per Pupil by Region

Nationwide average school spending per pupil: $12,612

MIDWEST

Illinois $15,741
North Dakota meeessssss—— $13,758
Ohio s $13,027
Minnesota mEEE——————— $12 975
Nebraska s $12,491
Michigan s $12,345
Wisconsin messsssssssn $12,285
lowa m——— $11,732
Kansas s $11,653
Missouri s $10,810
Indiana mss———— $10,262
South Dakota s $10,073

Average per pupil current spending: $12,773

WEST

Alaska e $17,726
Wyoming I $16,224
Hawaii e $15,242
Washington msssss—— $12,995
California me———— $12,498
Oregon mmmssssssw $11,920
Montana s $11,680
Colorado mssssssss $10,202
New Mexico mmmmmmmmm— $9,582
Nevada s $9,417
Arizona mammmmmm $8,239
Idaho s $7,771
Utah s $7,628

Average per pupil current spending: $11,582

U.S. CENSUS BUREAU
census.gov

CUnited States®

ensus

osssss——— Bureau

U.S. Department of Commerce

NORTHEAST
New York $24,040
Connecticut mEEEEE————— $20,635
New Jersey $20,021
Vermont $19,340

Massachusetts m————— $17,058
New Hampshire msssssssssmm" $16,893
Pennsylvania s $16,395
Rhode Island ne——— $16,121
Maine IEEEEE——— $14,145

Average per pupil current spending: $19,953

SOUTH

District of Columbia
Delaware s $15,639
Maryland s $14,762

Virginia s $12,216
Louisiana s $11,452
West Virginia = $11,334
Kentucky mssssssss $11,110
South Carolina s $10,856
Georgia messssssss $10,810
Arkansas s $10,139
Alabama m——
Texas mmm———
Tennessee mmmmmmmmm $9,544
North Carolina m——
Florida s $9,346
Mississippi m—— $8,935
Oklahoma messssss $8,239

Average per pupil current spending: $1 0,285

$22,759
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ABOUT IDEA

The Individuals with Disabilities Education
Act (IDEA) is a law that makes available a
free appropriate public education to
eligible children with disabilities throughout
the nation and ensures special education and
related services to those children.

The IDEA governs how states and public
agencies provide early intervention, special
education, and related services to more than
7.5 million (as of school year 2018-19)
eligible infants, toddlers, children, and
youth with disabilities.

Infants and toddlers, birth through age 2,
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O 3AKOHE Ob OBPA3ZOBAHHWM JIMILT C
HHBAJIMIAHOCTBIO

3akoH 00 00pa3oBaHWUU JIUI] C WHBAIUIHOCTHIO
(IDEA) — 5310 3aKoH, MPeayCMaTPUBAIOIIHIA
MpeJOCTaBlICHHE  JCTSIM €  WHBAIMIHOCTBIO,
OTBEYAFOIIIM IPUMEHUMBIM KPHTEPUSIM,
OecIiaTHOro  TOCyIapCTBEHHOro  00pa3oBaHHS
HAJUICKAILEr0 YPOBHS IO BCEW CTpaHe, BKIIOYAs

MHKITIO3MBHOE O00pa30BaHHWE U  COMYTCTBYIOIIHE
yCIIyTH.
3aKOH  peryiupyer MOpPANOK  MpeloCTaBICHUS

IITATAMH W TOCYIAPCTBEHHBIMH  YUYPEXKICHUSIMH
yCIAYr paHHEero BMELIATeIbCTBA, WHKIIO3UBHOIO
00pa3zoBaHMsl M COMYTCTBYIOLIUX YCIyr Ooiee 4em
7,5 mumonam (o gaHHbeM Ha 2018/19 yueOHbIit
rof) AETSM C MHBAJIUIHOCTHIO BCEX BO3PACTOB — OT
CaMoro MJajuiero BO3pacTa U 0 MOAPOCTKOBOTO
BKJTIOUUTEINIHHO.
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with disabilities and their families receive
early intervention services under IDEA Part
C.

Children and youth ages 3 through 21
receive special education and related
services under IDEA Part B.

Additionally, the IDEA authorizes:

Formula grants to states to support special
education and related services and early
intervention services.

Discretionary grants to state educational
agencies, institutions of higher education,
and other nonprofit organizations to support
research, demonstrations, technical
assistance and dissemination, technology
development, personnel preparation and
development, and parent-training and -
information centers.

Congress reauthorized the IDEA in 2004
and most recently amended the IDEA
through Public Law 114-95, the Every
Student Succeeds Act, in December 2015.

In the law, Congress states:

Disability is a natural part of the human
experience and in no way diminishes the
right of individuals to participate in or
contribute to society. Improving educational
results for children with disabilities is an
essential element of our national policy of
ensuring equality of opportunity, full
participation, independent living, and
economic self-sufficiency for individuals
with disabilities.

The stated purpose of the IDEA is:

to ensure that all children with disabilities
have available to them a free appropriate
public education that emphasizes special
education and related services designed to
meet their unique needs and prepare them
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MuianeH1pl 1 ManbIy (B BO3pacTe OT POKIACHUS 10
2 JICT) C HHBAJIMAHOCTBIO WM HX CCEMbH II0JTYy4arOT
YCIyT PAaHHEr0 BMELIATENhCTBA (B COOTBETCTBHUHU C
yacteto C 3akona IDEA), a getu u moapocTku B

Bozpacte or 3 1o 21 roga — UHKIIO3UBHOE
oOpazoBaHME€ M  CONYTCTBYIOIME YCIyrd (B
COOTBETCTBHUU C 4acCThIO B BBIIIICYKA3aHHOI'O

3aKOHA).
Kpome Toro, 3akoHn pa3pemaer:

[IpenocTaBnsaTh ImTaTaM paccyuTbiBaemble MO
dopmyne rpaHTbl IS TOIIEPKKH WHKIFO3UBHOTO
00pa3oBaHMA W CONYTCTBYIOIIMX YCIYI, a TaKxke
YCIIYT paHHETr0 BMEIIaTeNbCTBA.

[IpemocTaBnsaTe  AemapTamMeHTaM  0Opa3oOBaHUS
IITATOB, BBICHIMM Y4YeOHBIM 3aBEJCHHUSIM W HHBIM
HEKOMMEpPYECKUM OpraHU3alusM AUCKPELMOHHbIe
rpaHTbl, TpenHa3HAYeHHbIE JUIS  IPOBEICHHUS
UCCIIeI0BAHNUH, JIEMOHCTPAIIH pE3yIbTaTOB,
OKa3aHMsI TEXHUYECKOH MOMOIIH, PACIPOCTPAHEHHS
uHpOpMaIK, pa3paboTKU TEXHOJIOTUH, 00ydeHUs U
HOBBIIICHNS KBATH(PHUKALINN TIEpCOHANa, a TAKXKE JUTs
nH(GOPMAITMOHHO-00pa30BaTEbHBIX IIEHTPOB IS
poauTenei.

B 2004 roay Kourpecc mpominn aeictBue 3akoHa
IDEA, a B nekabpe 2015 r. BHEC B HETO U3MEHEHUS B
pe3yibpTate TPUHATHS 3akoHa 00 YCIEMIHOCTH
kaxaoro yuenuka (I1yomuunsiii 3akon 114-95).

B »stom 3akone Konrpecc ykazam, 4TO:
HaBamuaHOCTh SBJISICTCA €CTECTBEHHOM YacThIO
YeIIOBEUECKOro OIbITa W HHUKOMM 00pa3oM He
yMaJsieT TMPaBO YEIOBEKAa Y4acTBOBAaTh B IKU3HU
oOmiecTBa HWIM BHOCUTH B HETO CBOM BKIIAaj,.
IToBrIIcHIE yCIIEBAEMOCTH nereu C
MHBAJIUIHOCTBIO SIBJIISIETCA Ba)KHOH COCTaBIIAIOIIEH
HanuoHainpHoi moimuTuku CIIA mo obecnedyeHuro
paBEHCTBAa BO3MOXKHOCTEM, TIONHOTHI  y4acTus,
CaMOCTOSITEILHOM  JKM3HHM W DKOHOMHYECKOU
CaMOJOCTATOYHOCTH JIMI C MHBAIUIHOCTBIO.

3akon IDEA Obl1 NpPUHAT IS TOrO, YTOOBI:
00eCTeunTh BCEM JICTSM C MHBAIMIHOCTBIO JIOCTYIT K
OecIIaTHOMY  TOCYJIapCTBEHHOMY  OOpa30BaHUIO
HAQJISKAIIETO YPOBHS C YIOPOM Ha WHKIIO3MBHOE
oOpa3oBaHue u COMYTCTBYIOIIUE YCIyTH,
HalpaBJCHHbIE HA  YAOBIETBOPEHHE  OCOOBIX
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for further education, employment, and
independent living;

to ensure that the rights of children with
disabilities and parents of such children are
protected;

to assist States, localities, educational
service agencies, and Federal agencies to
provide for the education of all children
with disabilities;

to assist States in the implementation of a
statewide, comprehensive, coordinated,
multidisciplinary, interagency system of
early intervention services for infants and
toddlers with disabilities and their families;

to ensure that educators and parents have
the necessary tools to improve educational
results for children with disabilities by
supporting system improvement activities;
coordinated  research and  personnel
preparation; coordinated technical
assistance, dissemination, and support; and
technology  development and media
services;

to assess, and ensure the effectiveness of,
efforts to educate children with disabilities.

Congress enacted the Education for All
Handicapped Children Act (Public Law 94-
142), also known as the EHA, in 1975 to
support states and localities in protecting the
rights of, meeting the individual needs of,
and improving the results for infants,
toddlers, children, and youth with
disabilities and their families.

This landmark law’s name changed to the
Individuals with Disabilities Education Act,
or IDEA, in a 1990 reauthorization.

The law was last reauthorized in 2004, and

the department has periodically issued new
or revised regulationsto address the
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MOTPpEOHOCTEH ® TOATOTOBKY TakMX JeTed K
MOJTyYEHUIO JaJIbHEHIIIero o0pa3oBaHus,
TPYAOYCTPOMCTBY U  CaMOCTOSTEIbHOW JKHU3HU;
00ecITeunTh 3allUTY MpaB JIeTel ¢ MHBAJTUTHOCTHIO U
UX POIUTENEH;

OKa3bIBaTh MOLIEPXKKY ILITaTaM, TEPPUTOPUAIBLHBIM
00pa30BaHUAM, OpPTaHHU3AIMUSAM, MPEIOCTABIISIONIUM
o0pa3oBaTelbHBIC YCIYTH, a Takke (enepalbHbIM
BEAOMCTBAM B HX ﬂeﬁCTBHHX, HaIIpaBJICHHBIX Ha
obecrieueHne BO3MOXXHOCTH HOTY4EHUs
06pa30BaH1/151 BCEMH ACTHbMHU C HHBAJIMAHOCTBIO,

OKa3blBaTh WITaTaM COJAEWCTBHE BO BHEAPEHUU, Ha
IITAaTHOM YpPOBHE, KOMIUIEKCHOM, COIJIaCOBAHHOM,
MHOT'OCTOPOHHEH, MEXBEJIOMCTBEHHOW CHCTEMBI
YCIIYT paHHEro BMEIIATENbCTBA I MIIAJICHIIEB U
MaJbllley ¢ UHBAJIUJAHOCTBIO U UX CEMEN;

obecrieunTs HaIW4YWe Yy TMEAaroroB M pPOXUTENeH
MCXAaHU3MOB IIOBBIIICHUA YCIICBACMOCTH I[eTeﬁ Cc
VHBAJIUIHOCTBIO 3a CYET NOJICPKKH YCHIINM,
HalpaBJICHHBIX Ha COBCPIICHCTBOBAHHUE CHUCTCMBI,
OCYILIECTBICHHE KOMIUIEKCHBIX HCCIEJOBAHUNA U
IOJATrOTOBKY KaJpOB, MPEIOCTaBICHHE KOMIUIEKCHON
TEXHUYECKON ITOMOLIH, pacnpocTpaHeHHe
uH(GOpPMAINK, PAa3BUTHE TEXHOJOTHH M MEIUHHBIX

yeiyr;

BBITIOTHSTH OIEHKY JACUCTBUN 1O OOYYCHHUIO JeTel ¢
MHBAJIUIHOCTBIO u obecrieunBaTh ux
3¢ pekTHBHOCTB.

B 1975 ronmy, nnst mojgiep>Kku JAEHCTBUN IITAaTOB U
TEPPUTOPHATIBHBIX 00pa30BaHUIl MO 3alIUTE TPaB,
YIIOBJIETBOPEHUIO WHIUBUAYAJIbHBIX MOTpeOHOCTEN
U TOBBILIEHUIO KauyecTBa JKU3HU  MJIAJICHLEB,
MalblIleH, JeTel U MOAPOCTKOB C MHBAJIIMIHOCTBIO U
ux cemeii, Konrpecc npunsin 3akoH 06 oOpa3oBaHuN
Uit Bcex Jeredl ¢ uHBanuAHOCTHIO (IlyOmmunbit
3akoH 94-142) (3akon EHA). B 1990 romy, mpu
HOPOAJIEHUH TOJHOMOYMM, MPETyCMOTPEHHBIX 3TUM
UCTOPUUYECKUM, NPUHLHUINAIBHO HOBBIM 3aKOHOM,
ero Ha3BaHWe OBUIO HW3MEHEHO Ha 3akoH 00
obpazoBanun Jmn, ¢ uHBaMIHOCTRIO (IDEA).
[locnennuii pa3 nmperycCMOTPEHHBIE 3THUM 3aKOHOM
nonHomouns mnpoaneBanuck B 2004 romy; Kpome
Toro, MUHHUCTEPCTBO OOpa3OBaHHs MEPUOTUIECKU
NPUHUMAET HOBbIE W BHOCUT M3MEHEHHUS B
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implementation and interpretation of the
IDEA.

Before EHA, many children were denied
access to education and opportunities to
learn. In 1970, U.S. schools educated only
one in five children with disabilities, and
many states had laws excluding certain
students, including children who were deaf,
blind, emotionally disturbed, or had an
intellectual disability.

Since the passage of EHA in 1975,
significant progress has been made toward
meeting major national goals for developing
and implementing effective programs and
services for early intervention, special
education, and related services.

The U.S. has progressed from excluding
nearly 1.8 million children with disabilities
from public schools prior to EHA
implementation to providing more than 7.5
million children with disabilities with
special education and related services
designed to meet their individual needs in
the 2018-19 school year.

In 2018-19, more than 64% of children with
disabilities were in general education
classrooms 80% or more of their school day
(IDEA Part B Child Count and Educational
Environments  Collection), and early
intervention services were provided to more
than 400,000 infants and toddlers with
disabilities and their families (IDEA Part C
Child Count and Settings).

Other accomplishments directly attributable
to the IDEA include educating more
children in their neighborhood schools,
rather than in separate schools and
institutions, and contributing to
improvements in the rate of high school
graduation, post-secondary school
enrollment, and post-school employment for
youth with disabilities who have benefited
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CYIIECTBYIONIME  HOPMATHUBHO-TIPABOBBIC  AKTHI,
KacarolIrecsl BBIMTOJHEHUS] W TOJKOBaHUSA 3aKoHA
IDEA.

Mo npunstust 3akona EHA MHorue aeru He uMmenu
BO3MOXKHOCTH YYUTHCS M MOJy4aTh oOpazoBaHue. B
1970 romy w3 mATH AeTed € HHBAIMIHOCTBIO B
AMEpPUKAHCKHX IIKOJaX 00ydaycsi BCEro JHIIb OIUH
peOeHOK, IPU 3TOM BO MHOTHX IITaTax JACHCTBOBAIU
3aKOHBI, HWCKJIIOYAIOIIME BO3MOXKHOCTH OOydeHUS
JIeTel OMpENIEICHHBIX KaTerOpui, BKIIOYas TIIYXUX,
CIIETIBIX, TICHXWYECKH HEYPAaBHOBEIIEHHBIX WU
00J1a1al01INX MHTEIUIEKTYalbHOW HHBAJIUIHOCTBIO.

C momenra npunsaTus 3akoHa EHA B 1975 rony 6s11
ClleNaH 3HAYMTENbHBIM NPOrpecc B JIOCTHXKEHUH
BO)XHBIX HAIIMOHAJIBHBIX 3a/4a4 10 pa3paboTke H
BHEJIPEHUIO 3¢ EeKTHBHBIX porpamm
MHKITIO3UBHOTO O00pa30BaHMUS M  COIYTCTBYIOIIUX
yCIYT, a TaKKe yCIyr paHHEro BMmemarenbcTBa. U
ecnmu g0 mnpussaTus 3akoHa EHA Bo3moxHOCTH
00yJaTbCsi B TOCYAApPCTBEHHBIX INIKOJIAX HE HMEIH
okojio 1,8 MuIInMoHa IeTel ¢ MHBAIMIHOCTHIO, TO B
2018/19 yue6HOM TOMY OOMNEe 7,5 MHJUTHOHOB JETEH
C  MHBWIMIHOCTBIO  IOJNy4YaIM  HHKIIO3UBHOE
oOpazoBaHWe€ H  CONYTCTBYIOIIUME YCIYyI'H B
COOTBETCTBMM CO CBOMMH  HWHAMBHUIyaJIbHBIMU
MOTPeOHOCTSMHU.

B 2018/19 yueb6Hom romy Oomee 64% nereii c
WHBAJIMIHOCTHIO MPOBOAMIIN Ha 3aHATHSIX B IIKOJE
He menee 80% mkonsHOTrO aHs (3akon IDEA, gacts
B, «KomuuecTBo neTeii u yaeOHas cpenay), a yeryru
paHHETO BMEMIATENLCTBA OBUIM  MPEIOCTABIICHBI
oonee uyem 400 000 wmiageHIEeB, MaibIIEed C
WHBAJIUIHOCTBIO U UX ceMbsiM (3akon IDEA, wacth
C, «KomnuectBO neTen " OKpYy>Karomast
00CTaHOBKa»).

Kpome Toro, Omaromaps 3akony IDEA ynanock
HOBBICUTh KOJMYECTBO JETEH € HHBAIWIHOCTBIO,
o0yyaroumxcs B LIKOJaX MO MECTY MPOXKHUBaHUS, a
HE B CMIELUAJIbHBIX IIKOJIAX U YUPEKICHUSX, a TAKKE

NOBBICUTh MNPOLEHT JAeTed ¢ HMHBAIWTHOCTBIO,
3aKaHYMBAIOIIMX CPEIHIO INKOIY, a TakKke
TPYAOYCTPaUBAIOLINXCS WIH MOJTyYarOIINX

MOCJICHIKOJIbHOC O6paSOBaHI/I€ 10 €€ OKOHYaHHIO
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from the IDEA.

Protecting Students With Disabilities

US Department of Education

OFFICE OF CIVIL RIGHTS
https://www?2.ed.gov/about/offices/list/ocr/i
ndex.html

FREQUENTLY ASKED QUESTIONS
ABOUT SECTION 504 AND THE
EDUCATION OF CHILDREN WITH
DISABILITIES

INTRODUCTION

An important responsibility of the Office for
Civil Rights (OCR) is to eliminate
discrimination on the basis of disability
against students with disabilities. OCR
receives numerous complaints and inquiries
in the area of elementary and secondary
education involving Section 504 of the
Rehabilitation Act of 1973, as amended, 29
U.S.C. § 794 (Section 504). Most of these
concern identification of students who are
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3amura y4eHUKOB ¢ MHBAJIUAHOCTBIO
MunucrepcrBo obpazoanus CIIA
VIIPABJIEHUE 1o
I'PAXKIAHCKUX ITPAB
https://lwww2.ed.gov/about/offices/list/ocr/index.htm

BOITPOCAM

YACTO 3AJABAEMBIE BOINPOCHI O
PA3ZJIEJIE 504 U OBYYEHUMU JAETEHN C
NHBAJIUJIHOCTBIO

BBEJIEHUME

BaxHoil 00s13aHHOCTBIO YTIpaBJIeHUS IO BOIPOCaM
rpaxnaanckux npas (YBITI) sBnsercs nukBuganus
JUCKPUMHUHALMKM 10 NpPU3HAKYy HWHBAIMIHOCTU B
OTHOLIEHUM YYEHHKOB C HHBAIMAHOCTBIO. YBITI
MoJy4aeT OOJNBIIOe KOJIMYECTBO JKAI00 U 3alpOCOB,
CBSI3aHHBIX C HA4YaJbHBIM U CPEJIHUM OOpa3oBaHUEM
U umeronux orHomeHue Kk Pazgeny 504 3akona o
peabunuTanuy Jul ¢ UHBaIUAHOCTBIO 1973 rona (c
n3MeHeHussMu U gononnenusimu) (29 U.S.C. § 794)
(Paznen 504). BonblIMHCTBO U3 HUX KacaeTcsl TOro,
KaK OIpeNeNuTh, MOANAJACT JU TOT WM HHOU
yuyeHUK moj 3amuty Pasgena 504, u  kak
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protected by Section 504 and the means to
obtain an appropriate education for such
students.

Section 504 is a federal law designed to
protect the rights of individuals with
disabilities in programs and activities that
receive Federal financial assistance from the
U.S. Department of Education (ED).
Section 504 provides: "No otherwise
qualified individual with a disability in the
United States . . . shall, solely by reason of
her or his disability, be excluded from the
participation in, be denied the benefits of, or
be subjected to discrimination under any
program or activity receiving Federal
financial assistance . . . ."

OCR enforces Section 504 in programs and
activities that receive Federal financial
assistance from ED. Recipients of this
Federal financial assistance include public
school districts, institutions of higher
education, and other state and local
education agencies.

The Section 504 regulations require a
school district to provide a "free appropriate
public education” (FAPE) to each qualified
student with a disability who is in the school
district's jurisdiction, regardless of the
nature or severity of the disability. Under
Section 504, FAPE consists of the provision
of regular or special education and related
aids and services designed to meet the
student's individual educational needs as
adequately as the needs of nondisabled
students are met.
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NPENOCTaBUTh  TaKOMYy  YYEHHKY
HAJUIEKAIIETO YPOBHA.

Pazgen 504 —

oOpa3oBaHue

3T0  (enepanbHBIA  3aKOH,
HalnpaBJIEHHBI  Ha  3allUTy [paB  JHI  C
MHBAJIUIHOCTBIO npu OCYILECTBICHUH
00pazoBaTeiIbHBIX HPOrPaMM M MEPONPUATHH, Ha
Kotopple MunucrepctBoM oOpazoBanus CIIIA
BhlJIeNsieTc (puHaHCcoBas nomouls. B Paznene 504
ckazaHo: «Kpome ciydaeB, OroBOpeHHbIX 0c000, HU
OJJHO JIMIO C HWHBAIMAHOCTBIO B COETMHEHHBIX
[ITarax... He MOXXET OBITh MCKIIIOUEHO W3 y4acTHs,
JMIIEHO COOTBETCTBYIOIIMX OJar, WK MOABEPTHYTO
JUCKPUMMHAIIMM B paMKax JIHOOBIX NMpOrpamMM HIIN
MEpOIPUSITHH, MOJTy4YarOINX benepanbHyIO
(MHAHCOBYIO TOJACPIKKY, HCKIIOYUTEIBHO IO
IIPUYUHE CBOEH MHBAINJHOCTH...»

VBI'TI obOecrieunBaer cooOmronenne Pasmena 504 B

Imporpammax n MCPOIPUATHAX, IoJyvdarommnx
(uHAHCOBYIO MOLIEPKKY MunucrepcrBa
obopazoBanus ~ CHIA.  IlomywaremsmMu  Takoit

(MHAHCOBOM MOJAEPKKU  SIBJISIOTCS  LIKOJBHBIC
OKpyra, BbICIINE Y4eOHbIE 3aBEICHHS W IpYyrue
JieTlapTaMeHThl 00pa30BaHMs IITATHOTO U MECTHOTO
YPOBHSL.

B coorBerctBum ¢ TpebGoBanmsmu Paznema 504
IIKOJIbHBIN OKpyr 00s13aH MPEIOCTaBUTh
«OecrutaTHoe rOCyJIapCTBEHHOE o0Opa3oBaHHe
Hamexamero  ypoHs»  (BJIOHP)  kaxmomy
UMEIeMy Ha  3TO  TpPaBO  YYEHHKY C
UHBAIMAHOCTBIO,  TPOXKUBAIOIIEMY B TaKOM
IIKOJILHOM OKpyre, HE3aBUCHMO OT THUIA WJIH
CTETIEHH HWHBAIMAHOCTH. B cooTBeTCTBHHM C
Pazgenom 504 BJIOHP BkirouaeT B ceOs 0OBIUHOE
WIA  WHKIIO3UBHOE  OOpa3oBaHHMe, a  TakKxke
BCIIOMOTaTeIbHbIE cpeacTsa u YCIIyTH,
MO3BOJISIIONINE  YAOBJICTBOPUTh HMHIMBHUIyaTbHbIC
oOpaszoBarenbHbIE  NOTPEOHOCTH  y4YEHHKAa  C
UHBAIMAHOCTBIO B TOM JK€ CTENEHH, 4YTO W
NOTPEOHOCTH OOBIYHBIX YYCHUKOB.
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INTERRELATIONSHIP OF IDEA AND
SECTION 504

1.What is the jurisdiction of the Office
for Civil Rights (OCR), the Office of
Special Education and Rehabilitative
Services (OSERS) and state departments
of education/instruction regarding
educational services to students with
disabilities?

OCR, a component of the U.S. Department
of Education, enforces Section 504 of the
Rehabilitation Act of 1973, as amended,
(Section 504) a civil rights statute which
prohibits discrimination against individuals
with disabilities. OCR also enforces Title 11
of the Americans with Disabilities Act of
1990 (Title 1I), which extends this
prohibition against discrimination to the full
range of state and local government
services, programs, and activities (including
public schools) regardless of whether they
receive any Federal financial assistance.

Section 504 prohibits discrimination on the
basis of disability in programs or activities
that receive Federal financial assistance
from the U.S. Department of Education.
Title 11 prohibits discrimination on the basis
of disability by state and local governments.

The Office of Special Education and
Rehabilitative Services (OSERS), also a
component of the U.S. Department of
Education, administers the Individuals with
Disabilities Education Act (IDEA), a statute
which funds special education programs.
Each state educational agency is responsible
for administering IDEA within the state and
distributing the funds for special education
programs.

IDEA is a grant statute and attaches many
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B3ANMMOCBA3b MEXIY 3AKOHOM Ob
OBPA30OBAHUUA JINII C
NHBAJINJIHOCTBIO U PA3JAEJIOM 504

1. KakoBbI MOJTHOMOYHSI YTIPABJIEHUSI 10
Bomnpocam rpaxnanckux npas (YBI'TID),
YnpagJieHus 0 BONPOCaAM NHKJIK3UBHOTO
00pa30BaHuA U PeadUIUTANUOHHBIX YCJIYT H
AenapTaMeHTOB 00pa30BaHUs/00y4eHNs ITATOB
B OTHOILIEHUHU 00Pa30BaTeJIbHbIX YCJAYT sl
YUEHUKOB ¢ HHBAJTUIHOCTHIO?

VBITI, SIBJIAIOIIEECS NIOApa3IeIICHUEM
MunucrepcrBa oOpazoBanust CIIIA, oGecreunBaer
coomonenue Paznena 504 3akona o peabunmuranuu
JIMI] C UHBAJTMIHOCTHIO 1973 rona (C M3MEHEHUSIMH U
nornoiaHenusmu) (Pasnen 504). Paszmen 504 — sto
3aKOH O TPaXIAHCKUX MIpaBax, 3alperiaroIni
JVCKPUMHUHAIIMIO JIAI C WHBAIMAHOCTBIO. YBITI
takke obecrieunBaer ucnonaenne Yactu Il 3akona
00 aMmepWKaHIax ¢ WHBATUAHOCTEIO 1990 roma
(Hacts 1), nmpexycMaTpuBaromero Takoi 3amper Ha
JUCKPUMHHAI IO B OTHOILLICHUN BCEX
roCyapCTBEHHBIX YCIYT, IPOrpaMM U MEPONPUATHN
(BKITIOUAst TOCYAApCTBEHHBIE IIKOJIBI) HA IITATHOM H
MECTHOM YpPOBHE, HE3aBHCHUMO OT TOT'O, BBIIEIIAETCA
T Ha HHAX Kakas-mnOo QemepanmbHas (uHAHCOBAS
MTOMOIIb UJIU HET.

Paznen 504 3ampemaeT AMCKpPUMHHAIIMIO — T10
NpU3HAKY HWHBAIMAHOCTA B  IpOrpaMMax H
MEPOTIPHATHSAX, SIBIISTFOIIIMXCSI MOJTy4aTeNsIMU
cpenctB MunuctepctBa odpazoBanus CIIIA. Yacte
II 3anpemaer JOUCKPUMHHAIMIO MO0 MPHU3HAKY
WHBAIMJHOCTA  BJACTAM  IOTatTa M MECTHBIM
OopraHaMy BJIaCTU. YTIpaBJIeHHE 110 BOIPOCAM
WHKITIO3UBHOT'O 00pa30BaHUs M peaOMIMTAIMOHHBIX
yCIYT, KOTOpPOE TaKXe SBISETCSA IOApa3/ieieHueM
MununcrepcrBa obpazoBanus CIIIA, oGecrieunBaer
BBIIIOJTHEHHE 3akoHa 00 o00pa3oBaHWUU JHIl C
MHBAIMIHOCTBIO, PETYIHUPYIOMIEro (GUMHAHCUPOBAHHE
OporpaMM HWHKJIIO3UBHOTO oOpazoBanus. Kaxmprit
JIeTIapTaMeHT oOpa3oBaHus mrata HeceT
OTBETCTBEHHOCTh 3a oO0OecneueHue COOII0NeHHS
3akoHa 00 00pa3oBaHWM JIWI[ C WHBAIUIHOCTHIO B
HITaTeé W 3a BBUICICHUE CPEICTB Ha IMPOrpaMMBI
UHKITIO3UBHOTO o0pa3oBaHusl. 3aKoH 00
o0pazoBaHHUU T c WHBAIUHOCTBIO
NpeayCcMaTpUBaeT IpeNoCTaBIeHUuEe (enepanbHO
(bMHAHCOBOM MOMOIIM TpPHU YCIOBHUH COOJIOJCHUS
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specific conditions to the receipt of Federal
IDEA funds. Section 504 and the ADA are
antidiscrimination laws and do not provide
any type of funding.

2. How does OCR get involved in
disability issues within a school district?

OCR receives complaints from parents,
students or advocates, conducts agency
initiated compliance reviews, and provides
technical assistance to school districts,
parents or advocates.

3. Where can a school district, parent, or
student get information on Section 504 or
find out information about OCR’s
interpretation of Section 504 and Title 11?

OCR provides technical assistance to school

districts, parents, and students upon
request.  Additionally, regulations and
publicly issued policy guidance is available
on OCR’s website,

at http://www.ed.gov/policy/rights/guid/ocr/
disability.html.

4. What services are available for
students with disabilities under Section
504?

Section 504 requires recipients to provide to
students with disabilities appropriate
educational services designed to meet the
individual needs of such students to the
same extent as the needs of students without
disabilities are met. An appropriate
education for a student with a disability
under the Section 504 regulations could
consist of education in regular classrooms,
education in  regular classes  with
supplementary services, and/or special
education and related services.
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OOJIBIIOr0 KOJIMYECTBA 0COOBIX TpeboBanuid. Paznen
504 u 3akoH 00 aMepuKaHIAX ¢ WHBATUIHOCTHIO
ABJIAKOTCA aHTUAUCKPUMUHAIIMOHHBIMU 3aKOHAMU U
MpeoCTaBiIcHUE KaKkoi-mn00 (YMHAHCOBOW TMOMOIIH
HE MPEyCMaTPUBAIOT.

2. Kak YBI'Il yuacTByeT B pemieHMH BOIPOCOB,

CBSI3AHHBIX € HMHBAJIMIHOCTBIO, B PpaMKax
IIKOJIBHOIO OKpYyra?

VBITI npunumaer kamoObl OT  pOAMTENEH,
YUYCHUKOB M TPaKAAHCKUX AKTHBHCTOB, NPOBOIUT
UHHUIMUpPYEMbIE  JenapTaMeHTaMu  00pa30BaHMS
IPOBEPKM  HA  COOTBETCTBHE  IPUMEHHMBIM

TpeOOBaHMSIM, U OKa3bIBACT TEXHUYECKYIO ITOMOIIb
IIKOJIBHBIM OKPYyraM, POIMTEIIM U I'PAKIAHCKUM
AKTHBHUCTaM.

3. I'ne mWIKOIbHBIE OKPYra, POAMTEIH U YYCHUKH
MOryT mnouay4utb uHpopmanuio o Pasgene 504

uim  uhHpopmanu o ToaxkoBanuum YBI'TI
noJioxxenunii Paznena 504 u Yacru I1?
VYBITI 1npenocTaBisieT TEXHUYECKYH) IIOMOIIb

IIKOJILHBIM OKpyraM, pPOJIWUTENISIM U YYEHUKaAM I10
TpeOOBaHMIO. Kpome TOro, HOPMaTMBHble-
NnpaBoBbleé aKTbl U NpegHa3Ha4YeHHble ANnAa LLIMpOKOIZ
O6LLI,eCTBeHHOCTM ANPEKTUBLI B OTHOLWEeHUn
NPUMEHUMBIX HOPM M NpPaBUA NyH6AMKYIOTCA Ha
cavTe YBI:
http://www.ed.gov/policy/rights/guid/ocr/disability.h
tml.

4. Kakue yciyru 1/l y4eHUKOB €
WHBAJU/HOCTHIO IpexycMoTpenbl Pazienom 504?

B cootBercTBuu ¢ Paznenom 504, nomydarenu
(dhenepabHON (GUHAHCOBOW TTOMOIIH 00SI3aHbBI
NPEAOCTABIATh YYCHUKAM C MHBAJIHIHOCTHIO
o0pazoBaTesbHbBIE YCIYIH HAJISKAIIEr0 YPOBHS,
MIO3BOJISIFOLIHE YIOBJICTBOPUTH UX HHIUBUAYaTbHbIC
oOpazoBaresbHbIe TOTPEOHOCTH B TOH K€ CTEICHH,
YTO U NOTPEOHOCTH OOBIYHBIX YYCHUKOB. B
cootBeTcTBUM ¢ Paznenom 504, oOpazoBanue
HAJUTIeXKAIETO YPOBHS ISl YYCHUKA C
WHBAJIMIHOCTHIO MOXKET BKIIIOUATh 00ydeHHE B
OOBIYHBIX KJTaccax, 00y4eHue B OOBIYHBIX KIaccax ¢
JIOTIOJTHUTENIbHBIMU YCITYTaMH W/WJIA UHKJIIO3UBHOE
00y4eHHE U COMYTCTBYIOLINE YCIYTH.
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5. Does OCR examine individual
placement or other educational decisions
for students with disabilities?

Except in extraordinary circumstances,
OCR does not review the result of
individual placement or other educational
decisions so long as the school district
complies with the procedural requirements
of Section 504 relating to identification and
location of students with disabilities,

evaluation of such students, and due
process.
Accordingly, OCR generally will not

evaluate the content of a Section 504 plan or
of an individualized education program
(IEP); rather, any disagreement can be
resolved through a due process hearing.

The hearing would be conducted under
Section 504 or the IDEA, whichever is
applicable.

OCR will examine procedures by which
school districts identify and evaluate
students with disabilities and the procedural
safeguards which those school districts
provide students.

OCR will also examine incidents in which
students with disabilities are allegedly
subjected to treatment which is different
from the treatment to which similarly
situated students without disabilities are

subjected.
Such incidents may involve the unwarranted
exclusion of disabled students from

educational programs and services.

6. What protections does OCR provide
against retaliation?

Retaliatory acts are prohibited. A recipient
is prohibited from intimidating, threatening,
coercing, or discriminating against any
individual for the purpose of interfering
with any right or privilege secured by
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5. Ilposepsier iu YBI'II npaBu/ibHOCTD pelieHUs
0 32a4HCJICHUH YYCHHKA ¢ HHBAJIUIHOCTHIO, a
TaKKe IPYTruX pelleHuil, CBA3aHHOIO0 C ero
o0y4enmnem?

B cnysae ecniu IIKOMBHBIA OKpPyr coOOMIOAAET
MpOIeypHBIE TpeOoBaHMs Paznena 504,
Kacarolecs ONpeesIeH!s] HaTuYKsl HHBAJIUIHOCTH,
OLIEHKH YY€HHKAa C MHBAJIMJIHOCTBbIO U COONIOICHUS
IPeAyCMOTPEHHBIX MPOLENyp, TO, 32 UCKIOUYEHUEM
Ype3BbIUAHBIX  OOCTOSITEIBCTB, VBITlI  He
IPOBEPSICT MPABUIBHOCTh PELICHUS O 3a4UCIICHUH
YUYEHMKAa C MHBAJIMJIHOCTBIO, a TaKke JApYrux
peleHui, CBSI3aHHBIX C  ero  OO0y4eHHEM.
CootBerctBenno, YBI'TI o00bluHO He 3aHHMMaeTCs
IPOBEPKAaMH  COJEpPKAHUS IpPOrpaMM OOydeHwus,
pa3paboTaHHBIX B cOOTBeTCTBHHM ¢ Pazmenmom 504,
WM MHIUBUAYAIbHBIX Tporpamm oOyuenus (MUI10);
IIPH 3TOM JIFOOBIE BO3HUKAIOIIUE CIIOPHI MOT'YT OBITH
paspemieHsl B paMKax  aJMHHHCTPATUBHOIO
pasbuparenbcTBa. Takue CiaymiaHusi TPOBOSTCS B
coorBercTBUU ¢ Pazmenom 504 wmm 3akoHOM 00
o0pa3oBaHWM JHUI] C WHBAIMJHOCTBIO — B
3aBHCHUMOCTH OT TOT'0, YTO IIPUMEHHMO.

B stom cmywae VYBITI wum3ywaer mpouenypsl, c
MTOMOIIBI0 KOTOPBIX IIKOJbHBIE OKPYTa ONpPEAEISIOT
HaJIM4Me MHBAJUAHOCTH U OLIEHUBAIOT €€ CTENEHb, a
TAaKKE TapaHTUU 3alIUTHl MHTEPECOB YYEHHKOB C
WHBAJUAHOCTBIO, IIPEJOCTABISIEMBIX IIKOJIbHBIMU
OKpyTamMH B paMKax Takux mpouenyp. Y BI'TI takxe
paccMaTpuBaeT  ciy4dad, KOIrJa Y4YEHHKH C
WHBAJIUAHOCTBIO IPEANOI0KHUTEIBHO IOABEPIIINCH
oOpaimeHuio, OTIMYHOMY OT  oOpaimieHus ¢
y4eHHKaMH 0€3 HWHBAIMJHOCTH B aHAJOTMYHOM
nojsokeHuu. Takwe ciaydyam MOryT —BKIJIIOYaTh
HEOOOCHOBaHHBIH HEJIONYCK YYEHUKOB c
MHBAIUAHOCTBIO K YYacTHIO B 00pa3oBaTENbHBIX
nporpamMmax WiM K MOJYYEHHIO COOTBETCTBYIOILMX

YCIIYT.

6. Kaxkue cpeacrtBa 3amuTbhl OT OTBETHBIX
penpeccuBHBIX JaeicTBUil MpeayCMOTPEeHbI
YBI'II?

OTBeTHBIE pENPECCUBHBIE JEHCTBUS 3allpElLlEHbI.
[Monyuatenu ¢enepanbHOl GUHAHCOBOW MOMOIIU HE
BIIpaBe 3alyruBaTh, YrpokaTh, MNPUHYXKAATh WIN
JUCKPUMHUHHUPOBATH KakKue-TMOO JUIO C LEJbIo
HapylleHuss JiIoObIX MpaB WIM  IPUBWIETHH,
npenycMoTpeHHbix Paznenom 504.
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Section 504.

7. Does OCR mediate complaints?

OCR does not engage in formal mediation.
However, OCR may offer to facilitate
mediation, referred to as “Early Complaint
Resolution,” to resolve a complaint filed
under Section 504. This approach brings the
parties together so that they may discuss
possible resolution of the complaint
immediately. If both parties are willing to
utilize this approach, OCR will work with
the parties to facilitate resolution by
providing each an understanding of
pertinent legal standards and possible
remedies. An agreement reached between
the parties is not monitored by OCR.

8. What does noncompliance with Section
504 mean?

A school district is out of compliance when
it is violating any provision of the Section
504 statute or regulations.

9. What sanctions can OCR impose on a
school district that is out of compliance?

OCR initially attempts to bring the school
district into voluntary compliance through
negotiation of a corrective action
agreement. If OCR is unable to achieve
voluntary compliance, OCR will initiate
enforcement action. OCR may: (1) initiate
administrative proceedings to terminate
Department  of  Education  financial
assistance to the recipient; or (2) refer the
case to the Department of Justice for
judicial proceedings.
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7. Boictynaer ju YBI'TI B kauecTBe mocpeaHnka
NPHU PACCMOTPEHNH KAJ100?

Odunuansio, YBITI He BeIcTymaer B KauecTBe
IOCPEHUKA MIPU paccMOTpeHuu >xanod. Ilpu stom
VBI'TI BpaBe oka3aTbh COAEHCTBUE B paCCMOTPEHUN
’Kajo0bl, IMOJAHHOM B COOTBETICTBUU C Pazaenom
504, B paMmkax npouenypsl, umeHyemMoil «beicTpoe
pazpemeHne xanooe». Takod MOAXOA TOMOraer
HAaJUTh  KOHCTPYKTHBHBI  AMAIOr  MEXIYy
CTOpPOHAaMH, B paMKax KOTOPOTO MOYKHO OIEpPaTUBHO
HaliTH crnoco0 pemeHus mnpoOnembl. B cimydae
BbIOOpPa CTOpPOHAMHU BBIIIEYKa3aHHOM MPOLETYPHI,
VYBI'TI OOBSICHAT KaXK 101 CTOpOHE
COOTBETCTBYIOIIME  IPAaBOBbIE  CTaHIAPTHI |
HMEIOIINECS CPeNICTBa MpaBoBoM 3amuThl. Y BI'TI He
OTCIIe)KMBAET IOCTUTHYTOE CTOPOHAMH COTJIAIICHHE.

8. Uto o3nauaer Hapymenue Paznena 504?

[lIxonbHbIN Ookpyr HapymaeT Pasgen 504 B ciywae
HEUCIONHEHUs TonokeHnii Pasgena 504 nmb6o
MPETYCMOTPEHHBIX UM HOPMAaTHBHO-IIPABOBBIX
aKTOB.

9. Kakue cankuun YBI'Il BnpaBe Ha/10KuTh Ha
IKOJbHBIH OKPYT, Hapymaomuii Pazgen 504?

Caauana YBITI npemioXuT MIKOJIBHOMY OKPYTY
JNOOpOBOJIBHO TPUHATH MEPHl IO HCIPABICHUIO
CUTyallud, ONpPEIeJIUB HMX COBMECTHO C €ro
aaMuHucTpauued. Ecmum  meperoBopsl  OKaxKyTcs
0e3yCHeNnHbIMY, VBITI MPUMEHUT MEpBbI
npunyxaenus. YBI'TI Bmopase: (1) uHMIMUpOBaTH
aJIMUHHUCTPATUBHOE pa3duparenbeTBO JUTSt
IpEeKpaIeHUs MPeI0CTaBICHUS ¢buHaHCOBOI
nomout MuHHUCTEpCTBa 00pa3oBaHUS IIKOIBHOMY
okpyry; (2) mepemate aemo B MWHHHCTEPCTBO
IOCTULIMY 7151 Cy1€0HOr0 pa30rpaTesibCTBa.
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10. Who has ultimate authority to enforce
Section 5047?

In the educational context, OCR has been
given administrative authority to enforce
Section 504. Section 504 is a Federal statute
that may be enforced through the
Department's administrative process or
through the Federal court system. In
addition, a person may at any time file a
private lawsuit against a school district.
The Section 504 regulations do not contain
a requirement that a person file a complaint
with OCR and exhaust his or her
administrative remedies before filing a
private lawsuit.

STUDENTS
SECTION 504

PROTECTED UNDER

Section 504 covers qualified students with
disabilities who attend schools receiving
Federal financial assistance.

To be protected under Section 504, a
student must be determined to: (1) have a
physical or mental impairment that
substantially limits one or more major life
activities; or (2) have a record of such an
impairment; or (3) be regarded as having
such an impairment.

Section 504 requires that school districts
provide a free appropriate public education
(FAPE) to qualified students in their
jurisdictions who have a physical or mental
impairment that substantially limits one or
more major life activities.
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10. Kaxkoii opran o0gagaer a0COJIOTHBIMU
MOJTHOMOYMSAMH MO 00ecrne4eHnI0 COOJII0AeHus
Pazgesa 504?

B  cdepe  obpasosanus  YBITI  naneneno
aIMHHUCTPATUBHBIMU MIOJTHOMOYHSAMH o
obecrieuenuto cobmonenust Paspena 504. Paspen
504 — »T1O0 (enepanbHBI 3aKOH, COONIOACHUE
KOTOPOT'0 MOXKET OBITH obecrieueHo B
aJIMHHUCTPATUBHOM TIOPSIIKE, TIPEIyCMOTPEHHOM
MunucrepcTBOM 00pa3oBaHus, WM B CyneOHOM
nopsiike uepes ¢enepanbHbiii cyn. Kpome Toro,
M000H TpaXkIaHWH BIpaBe B JIF0O0 MOMEHT MO/IaTh
YaCTHBIH HWCK TIPOTHB IIKOJBHOTO OKpyra. B
coorBerctBuu ¢ Pasznmenom 504, rpaxiaaHuH He
00s13aH nojaBats xanody B YBI'TI u ucuepnars Bce
aJIMHHUCTPATUBHBIE CPEJCTBA 3aIIUTHl ISl TOTO,
9TOOBI TO/IATh YaCTHBIN HCK.

YYEHUKH, HUMEIOHIUME TIIPABO HA
SALIUTY CBOUX ITPAB B COOTBETCTBUU
C PA3JIEJIOM 504

3amurtHoe AeiictBue Paznena 504 pacnpoctpansercs
Ha YYCHHKOB C MHBAJIUJIHOCTBIO, KOTOPHIE OTBEYAIOT
MPUMEHUMBIM KPUTEPHSIM M y4arcs B IIKOJaXx,
nosrydaronux QenepaabHyto GUHAHCOBYIO TTOMOIIb.
IIpaBo Ha 3ammTy paB B COOTBETCTBHM ¢ Paznenom
504 mpenocraBisercss ydeHukam, (1) y KOTOpBIX
nMmeercs: (pU3NYecKoe MM NCUXHYECKOe HapyIIeHue,
CYIIECTBEHHO  OTpPaHWYMBAIONICe  OIUH  WJIH
HECKOJIBKO OCHOBHBIX aCIIEKTOB
KU3HEACITSILHOCTH; JINO0 (2) KOTOphIE HWMEIOT
Takoe HapylleHHe B aHamHese; 0o (3) KoTopble
CUMTAIOTCS MMEIONIMMHU Takoe HapymieHwe. B
coorBercTBUM ¢ Pasznmenom 504 mikonbHBIE OKpyra
00s13aHBI PeIOCTaBUTh OecruiaTHOE
rOCyIapCTBEHHOE  0O0pa3oBaHHE  HA/JIeXKaIlero
ypoBust (BJIOHP) ydenukam, mnpoxuBarommMm B
TAKOM OKpyre M HMMEIOIIMM Ha HEro mpaBo HU3-3a
HAJTUYHUs ¢busnuecKux Wi TICUXUYECKUX
HapyUICHUH, CYIIECTBEHHO OrPaHMYMBAIOIIUX OJHH
WIA  HECKOIIbKO  OCHOBHBIX  aCIIEKTOB  HX
KHU3HENIEATEITLHOCTH.
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11. What is a physical or mental
impairment that substantially limits a
major life activity?

The determination of whether a student has
a physical or mental impairment that
substantially limits a major life activity
must be made on the basis of an individual
inquiry.

The Section 504 regulatory provision
defines a physical or mental impairment as
any physiological disorder or condition,
cosmetic disfigurement, or anatomical loss
affecting one or more of the following body
systems:  neurological; musculoskeletal;
special sense organs; respiratory, including
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11. Yro Takoe puznyeckoe Ui MNcUXUYecKoe
HapylieHHe, KOTOpoe CyIecTBeHHO
OrpaHMYMBAET OCHOBHbIE ACTIEKTHI
JKU3HeIesI TeJIbHOCTH ?

yuyeHHKa  (U3UYECKOr0 WU
HapYIICHHUS, CYIIECTBEHHO
OrpaHHYMBAIOIIETO OCHOBHBIE aCTIeKTHI
KHU3HENESITeIbHOCTH, ompenenseTcs o
WHAMBHIYaJIbHOMY 3ampocy. B coorBercTBUU C
olpeneneHreM, TaHHBIM 3TOMY MOHATHIO B Paznene
504, ¢usnyeckoe MM TICUXHYECKOE HapyIICHHE

Hamuune y
TICUXWYECKOT O

MpeacTaBIsieT coboil  r00oe  PU3MOIOrHYecKoe
pacCTpOMCTBO WM HApYIICHHE, KOCMETHYECKOE
UCKOKCHUE  BHEIIHOCTH WM  yTpaTy  4YacTH

OpraHnsma, BJIMAKOIIYHO Ha OAHY MJIM HECKOJIBKO
CIeAyromux CUCTEM OpraHui3Ma: HEBPOJIOTHYCCKYIO
CUCTEMY, OHOpHO-HBHFaTeHLHBIﬁ arirapar,
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speech organs; cardiovascular;
reproductive;  digestive; genito-urinary;
hemic and lymphatic; skin; and endocrine;
or any mental or psychological disorder,
such as mental retardation, organic brain
syndrome, emotional or mental illness, and
specific learning disabilities.

The regulatory provision does not set forth
an exhaustive list of specific diseases and
conditions that may constitute physical or
mental impairments because of the
difficulty of ensuring the
comprehensiveness of such a list.

Major life activities, as defined in the
Section 504 regulations at include functions
such as caring for one's self, performing
manual tasks, walking, seeing, hearing,
speaking, breathing, learning, and working.
This list is not exhaustive.

Other functions can be major life activities
for purposes of Section 504.

In the Amendments Act, Congress provided
additional examples of general activities
that are major life activities, including
eating, sleeping, standing, lifting, bending,
reading, concentrating, thinking, and
communicating.

Congress also provided a non-exhaustive
list of examples of “major bodily functions”
that are major life activities, such as the
functions of the immune system, normal
cell growth, digestive, bowel, bladder,
neurological, brain, respiratory, circulatory,
endocrine, and reproductive functions.

The Section 504 regulatory provision,
though not as comprehensive as the
Amendments Act, is still valid — the Section
504 regulatory provision’s list of examples
of major life activities is not exclusive, and
an activity or function not specifically listed
in the Section 504 regulatory provision can
nonetheless be a major life activity.
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BA)KHEWILME OpPraHbl YYBCTB, JbIXaTEJbHBIN arapar

(BKJIFOUAst OpraHbl pe4H), CEePACUYHOCOCYIAUCTYIO
CHUCTEMY, PEIPOAYKTUBHYIO CUCTEMY,
MUIIEBAPUTENHHYIO CUCTEMY, MOUYEIOJIOBYIO
CHUCTEMY, KPOBEHOCHYI0O U  JUM(aTHUIECKYIO
CHUCTEMY, KOXY W OHIOKPUHHYIO CHCTEMY; WIIH
a000€  TCUXMYECKOe WM  TICHXOJOTHYECKOe

paccTporCTBO, TaKOe KaK yMCTBEHHAsh OTCTAJIOCTb,
OpraHUYeCKUN MO3TOBOM CHUHAPOM, IMOLIMOHAIBHOE
WIM TICUXWYEeCKoe 3a00JieBaHUE U OIpeelicHHbIC
HapymeHus: ooydaemoctu. Pazmen 504 He comepxut
BCeX 3a00Je€BaHUN M COCTOSIHHM, KOTOPBIE MOTYT
ABIATHCS ~ (UBWYECKUMH WM TICUXUYECKUMU
HApYIIEHUSIMH,  W3-3a  CIIO)KHOCTH  CO3JIaHUs
MCYEPTIBIBAIONIETO CIHCKA TaKUX 3a00JeBaHUA U
COCTOSIHUM. B
coorBeTcTBUU ¢ Pazmenmom 504, OCHOBHEIC aCIIEKTHI
KU3HENCITCITPHOCTH BKIIOYAIOT B ce0s  Takue
(GyHKIMH, KaK yXox 3a coOOM, BBIMOJHEHHE 3ajad,
TpeOYIOINX KOOPAMHAIIMK JIBUXKEHHUS PYK, XOIbOY,
3peHue, CIIyX, pedb, NbIXaHue, oOyueHue u padboTy.
DTOT CIUCOK HE fABJsIETCs ucuepibiBaommum. Kpome
TOTO, OCHOBHBIMH AaCIIEKTaMHU >KHU3HEIEATEILHOCTH
st mened Pasmena 504 takke MOTyT CUMTAThCSl U
npyrue ¢yHKuu. B 3akoH 0 BHeCEHWH M3MEHEHUA
B 3akoH 00 aMepHKaHIax C WHBAIUJHOCTHIO
KoHrpecc BKIIOYMII JONOJHUTENBHBIE IPUMEPHI
NeHCTBHIA  OOIIero  xapaktepa,  SBISIONINXCS
OCHOBHBIMU aCleKTaMH  KU3HEAEATEIbHOCTH,
BKJIIOYAsi MPHEM IHIIH, COH, CIIOCOOHOCTH CTOSTH,
NOJHUMATh TSDKECTH, JejaTb HaKJIOHbI, YHUTAaTh,
KOHLIEHTPUPOBATHCS,  MBICIUTH M OOLIATHCA.
Konrpecc Takxke mnpencraBuil HEOKOHYATEIbHBIN
CIIMCOK MIPUMEPOB «OCHOBHBIX byHKUIMi
OpraHu3Ma», OTHOCAIIUXCA K OCHOBHBIM BHJaM
KU3HENCITEIbHOCTH, TAaKUX  KakK, HamlpuMmep,
(YHKIMM MMMYHHOW CHUCTEMBI, HOPMAJBHBIH POCT
KJIETOK, (YHKIMHM TUIIEBAPUTEILHON CHCTEMBI,
KHILIEYHHUKA, MOYEBOrO IYy3bIps, HEBPOJIOrHYECKUE,

MO3rOBBIE, JbIXaTeIbHbIE, KPOBEHOCHBIE,
SH/IOKpUHHBIE M  PENPOAYKTHBHBIE  (DYHKIIHH.
Crnucok MIPUMEPOB OCHOBHBIX aCIeKTOB

JKH3HeaeaTenbHocTH Pasnmena 504, XoTS U He TaKou
MOJHBIA, KaK CIHCOK B 3aKoHE O BHECECHHUH
W3MEHEHUH, TIO-TIPEeKHEMY OCTaeTcsi B  CHIIC;
MOCKOJIBKY OH HE SIBJISIETCS MCUEPIBIBAIOIIUM, TO
KaKOH-JINOO BUJI ICATCILHOCTH WIIM (DYHKITUS, B HEM
HE YKa3aHHbIE, TEM HE MEHEe, MOI'yT OTHOCUTHCA K
OCHOBHBIM acIl€KTaM >KU3HeACITECIILHOCTH.
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12. Does the meaning of the phrase
""qualified student with a disability"”
differ on the basis of a student's
educational level, i.e., elementary and
secondary versus postsecondary?

Yes. At the elementary and secondary
educational level, a "qualified student with a
disability" is a student with a disability who
is: of an age at which students without
disabilities are provided elementary and
secondary educational services; of an age at
which it is mandatory under state law to
provide elementary and  secondary
educational services to students with
disabilities; or a student to whom a state is
required to provide a free appropriate public
education under the Individuals with
Disabilities Education Act (IDEA).

At the postsecondary educational level, a
qualified student with a disability is a
student with a disability who meets the
academic and technical standards requisite
for admission or participation in the
institution's educational program or activity.

13. Does the nature of services to which a
student is entitled under Section 504
differ by educational level?

Yes. Public elementary and secondary
recipients are required to provide a free
appropriate public education to qualified
students with disabilities.

Such an education consists of regular or
special education and related aids and
services designed to meet the individual
educational needs of students with
disabilities as adequately as the needs of
students without disabilities are met.

At the postsecondary level, the recipient is

required to provide students with
appropriate academic adjustments and
auxiliary aids and services that are
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12. Pasznuuaerca Jm  3HadYeHue  (passbl
«OTBEYAIOIIMIA  KPUTEPUAM  ydalmuicd ¢
WHBAJIUHOCTHI0» B 3aBHUCHMOCTH OT YPOBHS
oOpa3oBaHud (HavyanbHOE/cCpeaHee "
MOCJIeNKOJIbHOEe 00pa3oBaHue)?

Ja. Ha ypoBHe HayalbHOrO M  CPEIHETO
00pa3oBaHUsl «OTBEYAIOIIUNA KPUTEPUSM YUYEHUK C
WHBAJIMJIHOCTBIO» — OTO YUYCHHUK C MHBAJIUIAHOCTLIO,
KOTOPBIM JOCTUT BO3pacTa MPENOCTABICHHS YCIyT
HAuaJIBHOTO M CpeaHero oOpa3oBaHMs JeTIM 0e3
MHBAJIUHOCTH, U, 00s13aTEILHOI0 (o
3aKOHOJATENbCTBY IITATa) TPEIOCTABICHUS YCIYT
HA4YaJIbHOTO M CPEIHEro oOpa3oBaHUS YdallMCS C
WHBAJIMIHOCTHIO; JINOO y4JalIuics, KOTOPOMY IITaT
00s13aH IPEAOCTaBUTh OECIUIATHOE IOCYIapCTBEHHOE
o0pa3oBaHHE HAUICKAIIETO YPOBHS MO 3aKoHY 00
o0pa3oBaHnH JHI ¢ MHBATMIHOCTHIO (3akoH IDEA).

Ha  ypoBHEe  IOCIEIIKOIBHOTO  OOpa3OBaHHS
«OTBEYAIOIIHAN KPUTEPUAM CTYAECHT c
UHBAJIMAHOCTBIO» — 3TO CTYACHT C MHBAJIUJHOCTBIO,
KOTOPBIII ~ COOTBETCTBYET  aKaJIeMHUYSCKHM U
TEXHHYECKUM CTaHJapTaM ITpHeMa WIA YJacThs B
00pa3oBaTelIbHON MporpaMMe WIH JeSTelbHOCTH
y4eOHOr0 3aBeJICHUS.

13. OTinyaercs 1M XapakTep yCJIyr, HA KOTOpbIe
YYAIUMHCA HMeeT IPaB0 B COOTBETCTBHH C
Paznenom 504, B 3aBHCHMMOCTH OT YPOBHS

oOpa3zoBanus?

Ha. TocymapcTBeHHbIE Ha4daJdbHBIE W CPEAHUE
IKoJBI-TIoNydatenu  (enepanpHOl  (prHAHCOBOM
MOMOIIM  O0sI3aHBI TPEIOCTABIATH  OTBEYAIOIIUM
KPUTEPUM y4EHHKaM c WHBAIAJHOCTBHIO
OecruiaTHOE rOCyJIapCTBEHHOE oOpa3oBaHue
Ha/uIeXxamero  ypoBHs.  Takoe — oOpa3oBaHue

BKJIIOYAeT OOBIYHOE MJIM MHKIIIO3UBHOE 00pa3OBaHHE
IUTIOC COMYTCTBYIOIIME BCIIOMOTATENIbHBIE CPENICTBA
U yCIIYTH, MTO3BOJISFOIIINE YIIOBIICTBOPUTD
UHIWBUyaJbHBIE 00pa3oBaTeNbHBIE MOTPEOHOCTH
YYEHHKOB C MHBAJIUIHOCTBIO B TOH K€ CTENEHH, YTO
U IOTPEOHOCTH OOBIYHBIX YUYEHHKOB.

Ha ypoBHe mocnemkonsHoro o0pa3oBaHusi yaeOHoe
3aBeJICHUe-TIoNy4YaTenb (eaepaabHoil (UHAHCOBON
MOMOIIM O0S3aHO BHECTH B IpOrpammy OOy4YEHHS
COOTBETCTBYIOIIME KOPPEKTUBBI M MPEIOCTABUTH
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necessary to afford an individual with a
disability an equal opportunity to participate
in a school's program.

Recipients are not required to make
adjustments or provide aids or services that
would result in a fundamental alteration of a
recipient's program or impose an undue
burden.

14. Once a student is identified as eligible
for services under Section 504, is that
student always entitled to such services?

Yes, as long as the student remains eligible.
The protections of Section 504 extend only
to individuals who meet the regulatory
definition of a person with a disability.

If a recipient school district re-evaluates a
student in accordance with the Section 504
regulatory provision at 34 C.F.R. 104.35
and determines that the student's mental or
physical impairment no longer substantially
limits his/her ability to learn or any other
major life activity, the student is no longer
eligible for services under Section 504.

15. Are current illegal users of drugs
excluded from protection under Section
5047

Generally, yes. Section 504 excludes from
the definition of a student with a disability,
and from Section 504 protection, any
student who is currently engaging in the
illegal use of drugs when a covered entity
acts on the basis of such use. (There are
exceptions for persons in rehabilitation
programs who are no longer engaging in the
illegal use of drugs).
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CTYACHTY C HWHBAJIMIAHOCTBHIO BCIIOMOTI'aTCJIbHBIC
CpE/CTBA M YCIYT'H, KOTOpbIe o0ecreyar eMy paBHbIE
BO3MOXKHOCTH y4acTus B THporpaMme OOyueHUs.
[Tonyyarenu deaepanbHOi GUHAHCOBON MOMOIIN HE
00s13aHBl BHOCUTb KOPPEKTUBBI WM HPEJOCTABIATH
BCIIOMOIr'aTCJIbHBIC CPEACTBA WM YCIYI'd, KOTOPBIC

IIpUuBEIN OBl K CYICCTBEHHOMY HN3MCHCHUIO
IporpaMmbl 00y4eHHs B JAHHOM YUPEKICHUU WU
crenaimm ObI nporpammy HEMOIEMHO
JIOPOT OCTOSIIIIEH.

14. B caiyyae noATBep:KIeHUs MPaBa yYeHNKA HA
noJiyueHue ycJayr B cooTBercTBHH ¢ Pa3znenom
504, umeeT M OH MpPaBO HA TaKHe YCJYI'HM Ha
MOCTOSIHHOM OCHOBe?

Ja, HO TONBKO 1O TEX TMOp, MOKa TaKOW YYEHHK
OTBEYAeT NPUMEHHUMBIM KPHUTEPUSAM. 3alUTHOE
nevicteue Paznena 504 pacnpocrpaHsieTcs TOIBKO Ha
JUI, KOTOPBIE COOTBETCTBYIOT HOPMAaTHBHOMY
OIIpENIeNICHUIO JINIA C MHBAJIMIHOCTHIO. B cmyuae
€CII IIKOJBHBIA OKPYT-TIoTydarens (deaeparbHOn
(MHAHCOBOI  TIOMOIIM  BBIIIOJHUT  TIOBTOPHYIO
OIICHKY YY€HHMKa B COOTBEeTCTBUHM ¢ Paznmenom 504
(34 C.F.R. 104.35), xortopas TMOKaXeT, 4YTO
YMCTBEHHBIE WM (U3UYECKHE HAPYIIEHUS TaKOTrO
ydeHuKka Ooiplle HE  SBISIOTCS  (AKTOPOM,
CYIIECTBEHHO OIPAaHMYUBAIOIINM €0 CIIOCOOHOCTH K
OOy4eHHWI0 WM J000H WHOH OCHOBHOM acCIeKT
KHU3HENESATeIbHOCTH, OH YTpauMBaeT TIpaBO Ha

MOJIy4YE€HUE YCIYr, NPeayCMOTpeHHbIX Pasznenom
504.

15. JlmmawTtes JM MO, yHOTpedJsiioIme
3alpelieHHble 3aKOHOM HAPKOTHKH, CBOero
npaBa Ha 3alUUTY B coOTBeTcTBHM ¢ Paznesom
5047?

B wmenmom, pa. Omnpenenenue  CTyIOeHTa ¢
MHBAJIMIHOCTBIO, IIpenycMoTpeHHoe Paznenom 504,
HE pPAacHpOCTpaHsAETCS Ha JIHI, YIOTPEOISAIOMUX
3alpelleHHble 3aKOHOM HapKoTUKU. Takue nuna
JUILAKTCA CBOETO npasa Ha 3aLIUTY,
IPEeIyCMOTPEHHYIO  BBILIEYKa3aHHbIM  Paznenom.
(ITpu  sTOoM Ui 7ML, M[PEKPaTUBIIUX  MX
ynorpebieHne M YYacTBYIOUIMX B Iporpammax
peadunuTanuu, NpeyCMOTPEHbI UCKITIOUEHHUS ).
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16. Are current users of alcohol excluded
from protection under Section 504?

No. Section 504's definition of a student
with a disability does not exclude users of
alcohol. However, Section 504 allows
schools to take disciplinary action against
students with disabilities using drugs or
alcohol to the same extent as students
without disabilities.

EVALUATION

At the elementary and secondary school
level, determining whether a child is a
qualified disabled student under Section 504
begins with the evaluation process. Section
504 requires the wuse of evaluation
procedures that ensure that children are not
misclassified, unnecessarily labeled as
having a disability, or incorrectly placed,
based on inappropriate  selection,
administration, or interpretation  of
evaluation materials.

17. What is an appropriate evaluation
under Section 504?

Recipient school districts must establish
standards and procedures for initial
evaluations and periodic re-evaluations of
students who need or are believed to need
special education and/or related services
because of disability. The Section 504
regulatory provision at 34 C.F.R. 104.35(b)
requires school districts to individually
evaluate a student before classifying the
student as having a disability or providing
the student with special education. Tests
used for this purpose must be selected and
administered so as best to ensure that the
test results accurately reflect the student's
aptitude or achievement or other factor
being measured rather than reflect the
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16. JlmmaroTcss Ju JHUIA,
aJIKoOrojib, CBOEro TpaBa
coorBeTcTBUH ¢ Pa3zgenom 504?

ynorpeoJisironiue
Ha 3al0UTY B

Her. Omnpenenenue cryneHTa ¢ HHBaIUAHOCTHIO,
npeaycMmoTrpeHHoe Pasznenom 504, Britouaer B ceds
auu, ynorpeOmaromux ankoronb. Ilpm stom B
coorBerctBuM ¢ Pasznmenom 504, mikonsl Bhpase
IMPUMECHATH JUCHUIIIIMHAPHBIC MEPbL BO3I[CI>1CTBH$I B
OTHOIICHUH CTYACHTOB C WHBaJIMJHOCTBIO,
yIOTPEONAIOMUX HAPKOTUKA WM aJKOTOJib, B TOU
K€ CTCIICHU, YTO U B OTHOIICHUHU CTY/ICHTOB 6e3
WHBAJINJHOCTH.

OLIEHKA

J1st TOro 4TO0BI OMpeAeTUTh, UMEETCS JIN Y YIeHUKa
HAYAJIbHOW W CpeNHEW WIKOJIbl WHBAIUAHOCTH B
cooTBeTcTBMU ¢ Pazgenom 504, BEITIOTHSICTCS
COOTBETCTBYIOIIAS OIICHKA. Paznen 504
NpeycMaTpuBaeT HCIONb30BAHWE TAKUX MPOIEAYP
OLICHKH, KOTOpbIE rapaHTHPOBAIH OBl
HEBO3MOYKHOCTb OIIMOO0YHOT O OIpENIEICHUS
WHBAJUIHOCTH Y peOeHKa, OMMO0YHOr0 MPU3HAHUS
€ro JIMIOM C MHBAJIMJHOCTBIO, IPUHATHS HEBEPHOTO
pelleHns O 3a4MCICHUM H3-32 HENPaBUIBHOTO

BbIOOpa,  WUCIONB30BAaHMSI ~ WJIM  TOJIKOBAaHHS
MaTepHaIOB OLEHKH.
17. Yro npeacraBiasier co00i HaljIeKamas

olleHKA B cooTBeTcTBUM ¢ Pazgenom 504?

[IkonbHBIE  OKpyra-momydarenn  (eaeparbHON
(¢uHaHCOBOI  mTOMoOIM  O0s3aHBI  YCTaHOBUTH
CTaHIAPTBl M  TPOUEAYphl  MEPBUYHOH |

MEPUOJUYECKON TOBTOPHOM OLEHKHA YYEHUKOB,
KOTOpBIE HYKAAIOTCS WIH  TPEANOI0KUTEIHEHO
HYXJIAIOTCS B WHKIIO3UBHOM OO0pa30BaHUU H/HIH
CONYTCTBYIOLINX ycayrax o NpUYHHE
uHBanuiHOCTH. B cootBeTcTBUU ¢ Pazaenom 504 (34
CFR 104.35 (b)), npexxae yeM NpU3HATH HATHYUE Y
YYCHHKAa HMHBAJIUJAHOCTH WIH TPEIOCTABUTh €My
WHKIIO3UBHOE  00pa3oBaHWE, IIKOJBHBIA  OKPYT
00s13aH  BBINOJHUTH HWHAWBUAYAJIbHYIO  OLIEHKY
TaKOro ydeHuka. Vcrmomb3yemble Uit 3TOrO TECTHI
JOJDKHBI BBIOMPATBCSI U MPOBOJUTHCS TaK, YTOOBI
rapaHTUPOBAHO TOYHO OIPEICITUTHh CIIOCOOHOCTH U
YPOBEHb 3HaHUH peOCHKA WM JPyrue MU3MepsieMble
(akTopbl, a HE MOKa3aThb €ro HHBAJIUAHOCTH, 3a
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student's disability, except where those are
the factors being measured. Section 504
also requires that tests and other evaluation
materials include those tailored to evaluate
the specific areas of educational need and
not merely those designed to provide a
single intelligence quotient. The tests and
other evaluation materials must be validated
for the specific purpose for which they are
used and appropriately administered by
trained personnel.

18. How much is enough information to
document that a student has a disability?

At the elementary and secondary education
level, the amount of information required is
determined by the multi-disciplinary
committee gathered to evaluate the student.
The committee should include persons
knowledgeable about the student, the
meaning of the evaluation data, and the
placement options. The committee members
must determine if they have enough
information to make a knowledgeable
decision as to whether or not the student has
a disability. The Section 504 regulatory
provision at 34 C.F.R. 104.35(c) requires
that school districts draw from a variety of
sources in the evaluation process so that the
possibility of error is minimized. The
information obtained from all such sources
must be documented and all significant
factors related to the student's learning
process must be considered. These sources
and factors may include aptitude and
achievement tests, teacher
recommendations, physical condition, social
and cultural background, and adaptive
behavior. In evaluating a student suspected
of having a disability, it is unacceptable to
rely on presumptions and stereotypes
regarding persons with disabilities or
classes of such persons. Compliance with
the IDEA regarding the group of persons
present when an evaluation or placement
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WUCKJIIOUEHHEM TeX CIy4aeB, KOrja H3MEpPSIOTCs
UMEHHO (DaKTOpBI, CBSI3aHHBIE C MHBAJIUAHOCTHIO. B
coorBeTcTBUU ¢ Pazmenom 504, mOMHMO TECTOB H
APYrux OHCHOYHBIX MAaTCpHajIoB, IMPEAHA3HAYCHHBIX
JUIsL OMpEeJEereHus] MOoKa3aTeslss WHTEIEKTYalbHOTO
pa3BUTUA, HCO6XOI[I/IMO HCIIOJIBb30BATh TECThHI U
MaTepualbl, CIEMUAIbHO pa3paboTaHHBIC A
OLCHKHN KOHKPETHBIX O6paSOBaTCJII)HI)IX
norpebHocTtelt. TecTel M Apyrue  OLEHOYHBIE
MaTepuaybl  JOJDKHBI  NPOMTU  IIPOBEPKY Ha
COOTBCTCTBHUEC e nux MPUMCHCHU 158
UCIIO0JIb30BaThCsl KBATM(DUIIMPOBAHHBIM MIEPCOHAIOM.

18. Kakoii 00beM uHdopmMannu HeoOX0aUM JIA
AOKYMEHTHPOBAHUS HAJTUYUSA MHBAJIUIHOCTH?

B HavanpHBIX M CpPEAHHMX MIKOJIAX  O0BEM
HEOOXOMMOit nH(bopManuu OTIpeJIeIsieTCst
MEKIUCIUIUIMHAPHBIM ~ KOMHUTETOM, KOTOPBIit
CO3bIBACTCS Ui OICHKM Yy4YeHHKAa. B  KoMHTET
JOJDKHBI ~ BXOJAWUTH  JIMIA, KOTOPbIE  XOPOIIO
OCBEJIOMIICHBI 00 YUCHHKE, JIOCTaTOYHO
KOMIIETCHTHBI ~ JIII  TOTO, 4YTOOBI  MPaBUIBHO
MHTEPIPETUPOBATh PE3YIbTATHl OLEHKH, U XOPOIIO
OCBEIOMIICHBI 0 BO3MOXKHBIX BapHaHTax
3a4ncieHns. YneHbl KOMUTETa JOKHBI ONPEICNNTh,
00JIalatoT M OHM JOCTATOYHOW WH(OpMAIMen s
NOPUHATHS 00OCHOBAHHOTO PEUICHHS O HATUYNU HIIH
OTCYTCTBHM  HWHBAJIUAHOCTH Yy  YyYeHuHKa. B
cooTBeTcTBHHM ¢ TpebOoBanmsmu Pazgema 504 (34
CFR 104.35 (c)), misa cBeAeHHS BO3MOXHOCTH
OMMOKK K MUHUMYMY, ITKOJBHBIE OKpyra OOs3aHbI
UCIIONIb30BATh PA3IMYHbIE MCTOYHUKUA B IPOLECCe
oueHku. Vupopmanus, momydyeHHas U3 BCEX TAKUX
UCTOYHUKOB, TOJDKHA OBITh 33J0KyMEHTHpPOBaHA, a
BCE CYIIECTBEHHBIE  (DaKTOPBI, CBS3aHHBIE C
nporeccoM  OOy4YeHHsI y4Y€HUKAa, TPUHATHI BO
BHUMaHHEe. Takue WCTOUYHUKH M (PaKTOPbl MOTYT
BKJIIOYAaTh MPOBEPKY CIOCOOHOCTEH H  YpOBHS
3HaHUN  pe0eHKa, PEKOMEHIAIMH  y4YHUTelNeH,
(¢u3nvecKoe COCTOSTHHE, COLUAIBHOE M KYJIbTYPHOE
NPOUCXOXKJICHHE M aganTuBHOe moBeaeHue. [lpu
OLIEHKE YyYEHHWKa, Yy KOTOPOr0 MOXET OBITh
UHBAIMIAHOCTh, HEAOMYCTHMO  TIOjaraTtbCs  Ha
JONYUICHUSI ¥ CTEPEOTUIBI B OTHOUICHUU JIUI[ WU
KaTeropuii JIMI ¢ HWHBaIUAHOCTHIO. CoOironeHue

3akoHa IDEA B oOTHOImIEHWH TpyNmbl JIWII,
NPUCYTCTBYIOUIMX TMpPU HNPUHATUM peleHus 00
OLICHKE  Y4YEHMKa  WIM  €ro  3a4UCICHUH,
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decision is made
Section 504.

is satisfactory under

19. What process should a school district
use to identify students eligible for
services under Section 5047? Is it the same
process as that employed in identifying
students eligible for services under the
IDEA?

School districts may use the same process to
evaluate the needs of students under Section
504 as they use to evaluate the needs of
students under the IDEA. If school districts
choose to adopt a separate process for
evaluating the needs of students under
Section 504, they must follow the
requirements for evaluation specified in the
Section 504 regulatory provision at 34
C.F.R. 104.35.

20. May school districts consider
""mitigating measures’ used by a student
in determining whether the student has a
disability under Section 5047?

No. As of January 1, 2009, school districts,
in determining whether a student has a
physical or mental impairment that
substantially limits that student in a major
life  activity, = must not consider  the
ameliorating effects of any mitigating
measures that student is using. This is a
change from prior law. Before January 1,
2009, school districts had to consider a
student’s use of mitigating measures in
determining whether that student had a
physical or mental impairment that
substantially limited that student in a major
life activity. In the Amendments Act (see
FAQ 1), however, Congress specified that
the ameliorative effects of mitigating
measures must not be considered in
determining if a person is an individual with
a disability.
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COOTBETCTBYET TpeOoBanusam Pazaena 504.

19. Kakyio mnpouenypy A0LKHBI HCHOJIb30BaTh
HIKOJIbHBbIE OKPYra /JJisi onpenejeHusi y4eHUKOB,
HMEIINX TMPaBO0 Ha TMOJYy4YeHHe YCJIyr B
coorBerctBUM ¢ Pasgenom 504? Ty :xe camyio,
KOTOpasi  HCHOJb3yeTcsl Ui OompeAeseHHus
YYEHUKOB, HMEIIIUX NPABO HA MOJy4YeHHe YCIayr
no 3axkony IDEA?

Jns  omeHkH — mOTpeOHOCTel  y4eHMKOB B
coorBerctBuM ¢ Pasnenom 504 mkonbHbIE OKpyra
BIIPaBE HCIOJIB30BaTh Ty JK€ MPOLEIYPY, KOTOPYIO
OHU HCIONB3YIOT JUIi OLEHKH IOTpedHOCTeH
YYEHMKOB B cooTBercTBMM ¢ 3akoHom I[DEA. B
cllyyae e€CiM IIKOJIbHBIN OKPYT PeIINT MCIOIb30BaTh
JpYrylo TpoLeaAypy [UIs OLEHKH IOTpedHOoCTel
Y4E€HUKOB B coorBercTBuM ¢ Pasmenom 504, oH
JOJDKEH  BBIMOJIHUTH ~ TPEeOOBaHWS K  OLICHKE,
npenycmotrpennsie Paznenom 504 (C.F.R. 104.35).

20. MoskeT JiM IIKOJBHBII OKPYI NIPUHUMATH BO
BHUMAaHHe «CMSATYalolue Mepb», HCHO0JIb3yeMble
YYeHUKAMH, TPH  ONpeleleHUH  HAJIHYUSA
HHBAJMIHOCTH B cooTBeTcTBUM ¢ Pa3nesom 504?

Her. C 1 suBaps 2009 r. npu onpeaencHuy HATHIUS
y y4YeHHKa (U3NYECKOr0 WM TICHUXHYECKOTrO
HapyLIEHHs, CYLIECTBEHHO OrPaHMYUBAIOIIETO TOT
WM MHOW OCHOBHOHM AacCIEKT JKU3HEAESITEIBHOCTH,
HOIKONBHBIE ~ OKpyra HE  BIpaBe  YYUTHIBATh
MMO3UTUBHBINA A(P(HEKT KaKUX-ITHOO0 CMATUAIONTNX MeED,
WCTONB3YIOMNUXCS Y4eHUKaMH. B mpensiaymem
3aKoHEe Takoro tpeboBanus He Obuto. [lo 1 sHBaps
2009 Tr1. MKOJIBHBIE OKpyra ObUIH  OOSI3aHBI
YYUTHIBATh UCTIOJNIB3 YOI ECS YYEHHKOM
CMSTYAIOUINE Mephl NPU ONPEACICHUU HaJIHYus
(¢u3NYeCKOro WM  MCUXUYECKOTO  HapyIICHUS,
CYIIECTBEHHO OrPaHUYMBAIOUINE TOT WM HHOH
OCHOBHOM  aCIEKT > KU3HEIEATEIIbHOCTH  TaKOTro
yueHuka. OJHaKO B 3aKOHE O BHECEHUU M3MEHEHUU
(cm. otBer 1) Kourpecc ykasai, yTo ynaydmiaromiue

3¢¢deKTsl  CMArYalOMMX  Mep  HE  JIOJDKHBI
YUUTBIBATHCSA npu OIpeeIeHUN HaJIUYus
MHBAJIUIHOCTH.

KOHFpCCC HC MpCAyCMOTpPECI OMNPCACIICHUS TCpMUHA
«CMAT4Yaromuye MEpbl», HO BKIOYWI B 3aKOH
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Congress did not define the term
“mitigating measures” but rather provided a
non-exhaustive  list of  “mitigating
measures.” The mitigating measures are as
follows: medication; medical supplies,
equipment or appliances; low-vision devices
(which do not include ordinary eyeglasses
or contact lenses); prosthetics (including
limbs and devices); hearing aids and
cochlear implants or other implantable
hearing devices; mobility devices; oxygen
therapy equipment and supplies; use of
assistive technology; reasonable
accommodations or auxiliary aids or
services; and learned behavioral or adaptive
neurological modifications.

Congress created one exception to the
mitigating ~ measures  analysis. The
ameliorative effects of the mitigating
measures of ordinary eyeglasses or contact
lenses shall be considered in determining if
an impairment substantially limits a major
life activity. “Ordinary eyeglasses or
contact lenses” are lenses that are intended
to fully correct visual acuity or eliminate
refractive  error, whereas “low-vision
devices” (listed above) are devices that
magnify, enhance, or otherwise augment a
visual image.

21. Does OCR endorse a single formula

or scale that measures substantial
limitation?
No. The determination of substantial

limitation must be made on a case-by-case
basis with respect to each individual
student. The Section 504 regulatory
provision at 34 C.F.R. 104.35 (c) requires
that a group of knowledgeable persons draw
upon information from a variety of sources
in making this determination.

22. Are there any impairments which
automatically mean that a student has a

Table of contents 2 BepHyTbca K OrnasieHuto

HEOKOHYATeIbHBIN CIIUCOK TaKuX Mep.
Cwmsryaromye Mepsl BKIIOYAIOT B ce0s: JIEKapCTBa;
MEIMLUHCKOe obecreueHne, o0OpyAOBaHUE WU
MPUOOPHI; YCTPOHCTBA TSI CIA0OBUASIIMX (B YHCIIO
KOTOPBIX HE BXOJAT OOBIYHBIC OUKH HJIU KOHTAKTHBIC
JIMH3bI); TMPOTE3UpPOBaHUE (BKIIOYAsh KOHEYHOCTH U
YCTpPOWCTBA); CIyXOBBIE ammapaTbl U KOXJIEapHbIC
UMIUTAHTaThl WU Jpyrde  UMIUIAaHTUPYEeMble
CIIyXOBBI€ ammaparbl; MOOWIbHBIE yCTPOMCTBA;
o0opyioBaHMe u MIPUHAICKHOCTH TUTSt
KHACIOPOIHON Teparuu; WCIOJIb30BaHUE
BCITIOMOTaTEIbHBIX TEXHOJIOTUH; pa3yMHYIO
aIanTayio0 WM BCIIOMOTaTelIbHBIE CPEACTBA WU
YCITyTH; 3ay4eHHBIC TTOBEICHYECKUE HITH
a/IaTITUBHBIE HEBposornyeckue mMoauduxammu. [Tpu
STOM

Konrpecc MpeayCMOTpE B OTHOIICHUHU
CMSTYAIOUIMX Mep OAHO HcKiIodeHue. llpm
OIIpEJeNIEHNH TOTO, CYIIECTBEHHO JIN OTPAHUYHUBACT
Kakoe-TM00  HapylmIeHHEe  OCHOBHBIE  ACIEKTHI
KHU3HENIESTeIbHOCTH, ciemyer YUUTHIBATh
MO3UTUBHBIA 3(Q(EKT CMATYAIOMMUX Mep B BHJE
OOBIUHBIX OYKOB MJIM KOHTAKTHBIX JIMH3. «OOBIYHbIE
OYKM WM KOHTaKTHbIE JIMH3BD» — 3TO JIMH3HI,
[IpeAHa3HAYCHHBIE /Il TOJHOH KOPPEKLHU 3pEHUS
WIN YCTPAHEHUs aHOMAJIMM pedpakuuy, Toraa Kak

MIEPEUNCIICHHBIE BBIIIIE «ycTpoiicTBa JUIS
CIabOBUAALINX» — OTO YCTPOWCTBA, KOTOpBIE
YBEIMUYMBAIOT, YIYUYIIalOT WJIA HWHBIM 00pazom

JIONOJHSIOT BU3YaJIbHOE H300paskeHue.

21. Tlompepxusaer Ju YBI'Tl kakyro-auoo
eIUHYI0 (OopMYJy MM IIKAJTY ISl M3MepeHHs
CYLeCTBEHHBIX OrpaHHYeHHUIi?

Her. Hanmuume cymiecTBEHHOrO  OTpaHUYEHUS
JOIDKHO ~OIpPENENAThCS B OTHOIICHHH KaXKIOTO
y4eHMKa B  HMHOUBUAyaIbHOM  Mopsake. B
cooTrBeTcTBHH B TpeOoBanusimu Paznena 504 (C.F.R.
104.35 (©), COOTBETCTBYIOIIIEE penieHue
NPUHUMAETCSl TPYIIOW KOMIIETEHTHBIX JIIOJCH Ha
OCHOBE MH(OPMAIUH U3 PA3IMYHBIX HCTOUHHKOB.

22. CymecTBYWOT JH KakKue-JIn00 HapylieHus,
HAJHYHe KOTOPbIX ABTOMATHYECKH O3HA4YaeT,
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disability under Section 504?

No. An impairment in and of itself is not a
disability. The impairment must
substantially limit one or more major life
activities in order to be considered a
disability under Section 504.

23. Can a medical diagnosis suffice as an
evaluation for the purpose of providing
FAPE?

No. A physician's medical diagnosis may be
considered among other sources in
evaluating a student with an impairment or
believed to have an impairment which
substantially limits a major life activity.
Other sources to be considered, along with
the medical diagnosis, include aptitude and
achievement tests, teacher
recommendations, physical condition, social
and cultural background, and adaptive
behavior.

As noted in FAQ 22, the Section 504
regulations require school districts to draw
upon a variety of sources in interpreting
evaluation data and making placement
decisions.

24. Does a medical diagnosis of an illness
automatically mean a student can receive
services under Section 504?

No. A medical diagnosis of an illness does
not automatically mean a student can
receive services under Section 504.

The illness must cause a substantial
limitation on the student's ability to learn or
another major life activity.

For example, a student who has a physical
or mental impairment would not be
considered a student in need of services
under Section 504 if the impairment does
not in any way limit the student's ability to
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qTO0 YUYEHUK nMeer HHBAJIHIHOCTD B
coorBeTcTBUH ¢ Pa3zgenom 504?
Her. Hanuume wnapymenuss camo 1o cebe He

O3HAuaeT HAIWYUs WHBaIUAHOCTU. Hapymenue
JOJDKHO CYIIECTBEHHO OrpaHWYHMBATh OJWH WM
HECKOIBKO OCHOBHBIX aCIIEKTOB
JKU3HEAEATENHHOCTH, 4TOOBI CUNTATHCS
MHBAJIMIHOCTBHIO B cOOTBeTCTBUU ¢ Pa3zaenom 504.

23. Mo:keT i MeIMIUHCKUI AUATHO3 CYNTATHCHA
OLICHKOM, /JA0CTATOYHOM ISl TNPeaOoCTABJICHUS
0ecIJIaTHOTO TroOCY/IapCTBEHHOr0 00pa3oBaHMsA
HajJIeKanero ypoBHs?

Her. IlocTaBneHHbI BpauyoM MEIULIMHCKUN IUAarHO3
MOYKET paccMaTpuBaThCi B KadecTBE OJHOTO W3
HUCTOYHUKOB HWH(OpManMu TpHU OIEHKE YYEHHUKa,
KOTOPBI HMMEET WM TIPEIANOIOKATETHPHO HMEET
HapylIeHne, CyIIeCTBEHHO OTPaHNYNBAIONIEe KaKO-
1100 OCHOBHOM acIeKT >KU3HeNeAaTeIbHOCTH. HHbIe
WCTOYHUKK H (HAKTOPBI, TMOJISKAIINE, HapsSImy C
MEIUIIMHCKIM JIHarHO30M, IPUHSITHIO BO BHUMaHUE,
MOTYT BKJTFOYaTh MPOBEPKY CIOCOOHOCTEH U YPOBHS
3HaHWA  peOeHKa, PEKOMEHIAIMU  YYHUTEJIeH,
(u3nvecKoe COCTOSTHHE, COLMATbHOE M KYJIbTYPHOE
MIPOUCXOKJIEHUE M aJalTHBHOE MoBeneHHe. Kak
yKazaHo B oOTBeTe 22, B COOTBETCTBHH C
TpeboBanusimu Pasznmema 504, mKoiabHBIE OKpyra
00s13aHBl  MCIOJNB30BAaTh PA3JIMYHbIE HCTOYHHKH
nH(GOPMALIUH TIPH TOJIKOBAHUH PE3YyIbTATOB OLECHKU
Y IPUHATUN PELIEHUSI O 3a4NCICHUH.

24. QOsHavaeT JH HAJIHYHE MEIUIMHCKOIO
ANMArHo3a o0 muMeromeMcs 3a00J1eBaHUH, YTO
YYeHHK aBTOMATHYECKH MOJy4YaeT NPaBo Ha
ycJIyru B cootBercTBum ¢ Paznenom 504?

Her. Hamnume MemumuHCKOro jauarfosa o0
UMEIOIIeMCsl 3a00ICBaHNH HE 03HAYAET, YTO YUCHHK
aBTOMATHUYECKH TIONlydaeT TMpaBO Ha YCIyrd B
coorBercTBUM ¢ Pasmearom 504. 3abGoneBanue
JIOJDKHO CYIIIECTBEHHO OTPaHUYUBATH CIIOCOOHOCTH
V4eHHKa K OOYYEHHIO WIM BBIMOTHCHUIO WHOMN
BAXHOW JKM3HEHHOM JesATenbHOCTH. Hampumep,
YUYECHUK C (DU3MYECKUMH WIU  T[ICUXUYCCKUMU
HapylIEHUSIMA HE CUHUTACTCA HYXJIAIOUUMCI B
yciyrax B cooTBercTBuUM ¢ Pazmenom 504, ecnum
TaKue HapyIIeHUS HUKOUM obpazom HE
OTPAaHUYMBAIOT €T0 CIOCOOHOCTh K OOYYCHUIO WIIU
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learn or other major life activity, or only
results in some minor limitation in that
regard.

25. How should a recipient school district
handle an outside independent
evaluation? Do all data brought to a
multi-disciplinary committee need to be
considered and given equal weight?

The results of an outside independent
evaluation may be one of many sources to
consider.  Multi-disciplinary committees
must draw from a variety of sources in the
evaluation process so that the possibility of
error is minimized. All significant factors
related to the subject student's learning
process must be considered. These sources
and factors include aptitude and
achievement tests, teacher
recommendations, physical condition, social
and cultural background, and adaptive
behavior, among others. Information from
all sources must be documented and
considered by knowledgeable committee
members. The weight of the information is
determined by the committee given the
student's individual circumstances.

26. What should a recipient school
district do if a parent refuses to consent
to an initial evaluation under the
Individuals with Disabilities Education
Act (IDEA), but demands a Section 504
plan for a student without further
evaluation?

A school district must evaluate a student
prior to providing services under Section
504. Section 504 requires informed
parental permission for initial evaluations.

If a parent refuses consent for an initial

evaluation and a recipient school district
suspects a student has a disability, the IDEA
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HWHBIC OCHOBHBIC ACIICKTblI XU3HCACATCIbHOCTU HJIN
JKC OrpaHNM4MBarOT UX HC3HAUYUTCIIBHO.

25. Kaxk IIKOJIbHBbII OKPYIr-1oJy4yareJib
denepanbHoii (PUHAHCOBOII MMOMOIIM T0JIKEH
OTHOCHTBLCSI K He3aBHCUMON BHeNIHell oueHke?
Hy:xxHo Jm paccMaTpuBaTh Bce JaHHbIe,
NMpeIoCcTaABJICHHbIE MeKIMCUUTITHHAPHOMY
KOMHUTETY, U CYATATH UX OIMHAKOBO BAKHBIMU ?

Pe3ynbrarel BHEIIHEH HE3aBUCUMOW OLICHKH MOTYT
paccMaTpuBaThCs KaK JaHHBIE U3 OJHOTO M3 MHOTHX
UCTOYHUKOB, KOTOpbIE ClIeyeT NPUHUMATh BO
BHUMaHue. [ cBeJeHUsT BO3MOXHOCTH OIIMOKH K
MHHUMYMY,  MEXIUCHUIUIMHAPHBIE  KOMHUTETHI
00s13aHBI UCIONB30BaTh PA3IMUHbIE UCTOYHUKU TIPH
BBINOJIHEHNH OlLeHKH. HeobxoauMo yuuThIBaTh BCE
CYIIECTBEHHbIE (aKTOPBI, CBA3aHHBIE C IPOIECCOM
Oo0y4eHHsT  OLEHMBAaEMOro  ydYeHHKa.  Takue
UCTOYHUKA ¥ (PAaKTOpBl, TMOMHMO  IPOYEro,
BKIIIOYAIOT B ce0sS TPOBEPKY CHOCOOHOCTEH U
YPOBHS 3HAaHHHA peOCHKA, PEKOMEHIAINN YIUTEICH,
(u3nvecKoe COCTOSTHHE, COLMATbHOE M KYIbTYPHOE
MPOMCXOXKJIEHHE W aJalTHBHOE  IIOBEJCHUE.
Nudopmarus U3 BceX HMCTOYHHKOB JIOJDKHA OBITH
3aJJOKYMEHTHPOBaHA u paccMoTpeHa
KOMIIETEHTHBIMHA YJI€HaMH KOMHTETa. 3HAYUMOCTh
JTAHHBIX ONPEAEISIETCS CAMUM KOMHUTETOM C y4eTOM
WHAUBHUIYABHBIX OOCTOSATENBCTB YUCHHUKA.

26. Yto po0JKeH JesaTh IIKOJBHBIH OKpYr-
noJry4areJb ¢eaepajbHoil GUHAHCOBOI OMOIIIH,
ecJId POANTEb He JaeT corjiacue HA NMEePBHYHYIO
OLlEHKY B COOTBETCTBHMH ¢ 3aKoHOM 00
oOpa3zoBanum Jul ¢ naBaaaHOCTHIO (IDEA), HO
Tpedyer, 4YTOOBLI ero pebdeHOK oOy4ajcsi IO
nporpaMmme, pa3pad0TAHHOH B COOTBETCTBMHU €
Paznenom 504, 6e3 BLITOJTHEHHUS OLEHKH?

HIkonmpHBI OKpYr 00s3aH BBIIOJHUTH OLIEHKY
yuyeHuka B cooTBercTBUM ¢ Paszgmenom 504 1o
MPENOCTABIEHU yCIyr. B cooTBeTcTBUM C
Paznenom 504, st mepBUYHOM OLEHKH HYXKHO
UHPOPMUPOBAHHOE pa3pelieHue poaurteneid. B
Cy4ae €ClIM pPOIOUTENb OTKa3bIBacTCsi JaBaTh
corjacue Ha IPOBEIECHNE EPBUYHOM OLIEHKH CBOETO
pebeHka, a aJMUHHUCTpAIUs IIKOJIBHOIO OKpyra
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and Section 504 provide that school districts
may use due process hearing procedures to
seek to override the parents' denial of
consent.

27. Who in the evaluation process makes
the ultimate decision regarding a
student's eligibility for services under
Section 504?

The Section 504 regulatory provision at 34
C.F.R.104.35 (c) (3) requires that school
districts ensure that the determination that a
student is eligible for special education
and/or related aids and services be made by
a group of persons, including persons
knowledgeable about the meaning of the
evaluation data and knowledgeable about
the placement options. If a parent disagrees
with the determination, he or she may
request a due process hearing.

28. Once a student is identified as eligible
for services under Section 504, is there an
annual or triennial review requirement?
If so, what is the appropriate process to
be used?

Or is it appropriate to keep the same
Section 504 plan in place indefinitely
after a student has been identified?

Periodic re-evaluation is required.

This may be conducted in accordance with
the IDEA regulations, which require re-
evaluation at three-year intervals (unless the
parent and public agency agree that re-
evaluation is unnecessary) or more
frequently if conditions warrant, or if the
child's parent or teacher requests a re-
evaluation, but not more than once a year
(unless the parent and public agency agree
otherwise).

29. Is a Section 504 re-evaluation similar
to an IDEA re-evaluation? How often
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CUHMTACT, YTO y peOCHKA MOXET OBbITh MHBAIMIHOCTD,
3akonom IDEA u Pazmenom 504 mnpemycmorpeHo,
YTO  AJAMUHHUCTpAIMs  BIOpaBe MNPUOETHYTH K
MPOBEJICHUIO aIMUHUCTPATUBHOTO pa3OupareibcTBa
IS TOro, 4YTOOBI  IIOMBITATHECI  OTMEHHUTH
POIMTENBCKUIN OTKA3 B MPEAOCTABICHUN COTJIACHSI.

27. KTo npuHMMaeT OKOHYATeJbHOE pelleHue
OTHOCUTEJHHO TNpaBa YYeHHKA Ha MOJy4YeHHUe
yeayr B cooTBercTBUM ¢ Pazmenom 504 npwm
BBLINOJIHEHHUH OLlEHKH?

B coorBercrBuu ¢ Pazmenom 504 34 (C.F.R.104.35
(¢) (3)) mxkonbHBIE OKpyra 0O0si3aHBI O0ECTIEUUTh
NPUHATHE PEHICHUS O HAIWYHK Y YYCHUKA MpaBa Ha
WHKJIIO3MBHOE 00pa30BaHUE W/WUIIM COMYTCTBYIOIINE
BCIIOMOTATEJIbHBIC CPEJICTBA U YCIYTH TPYIIIOH JIUII,
B T.4. JIMI[AMH, JOCTATOYHO KOMIETCHTHBIMH IS
TOro, 4TOOBl  MPAaBHJIBHO  HWHTEPIPETHPOBATH
pe3ysIbTaThl OLEHKH, U XOPOIIO OCBEIOMJICHHBIMU O
BO3MOXHBIX BapHaHTax 3auucieHus. Eciu poauTens
HE COMIaceH C pEIICHHEeM, OH WM OHA MOXET
norpedoBaTh  MPOBEICHHUS  AJIMHUHHCTPATUBHOIO
pa30upaTenbCTBa.

28. B cayuyae nmoaTrBepiKAeHUs NPaBa YYeHHMKA Ha
noJiy4eHue ycjayr B coorBercTBuu ¢ Pasnenom
504, Hy:KHO JiIM BBINOJHATH NOBTOPHYI0 OLEHKY
pa3 B roax/pas3 B Tpu roaa? Ecam ga, 1o B
COOTBETCTBHM ¢ Kakoil mpouenypoi? Wiam ke
cjaefyeT HCIOJb30BaTh IPOrpaMmmy oOy4eHMs,
M3HAYAJIbHO Pa3padoTaHHYI aJAMUHHUCTpanueil B
coorBerctBuu ¢ Pasgeiom 504  mocue
MOATBEPKACHUS HAJIMYUS MHBAJIUAHOCTH, HA
MOCTOSIHHOM OCHOBe?

Heo0xoaumo nepruoanyecKky BBITONHAT IIOBTOPHYIO
oleHKy. Ee MOXHO BBINONHATH B COOTBETCTBHM C
TpeboBanusmu 3akoHy IDEA, coriacHo KOTOpBIM
OHa JOJDKHAa IPOBOAMTBCA pa3 B TpU roma (3a
UCKJIIOYEHHEM CIIydaeB, KOrja M pOAUTENb, U
aJIMUHHCTpALUsl Y4eOHOTO 3aBEJICHUsI CUYMTAIOT OHA
HE HYKHA) WIM 4Yale, eclld TOro TpeOyroT
00CTOSITENLCTBA, POAUTENh HIIM y4YUTENIbh peOeHKa,
HO HE Yallle OJHOro pa3a B roj (Ipu OTCYTCTBUU
JOTOBOPEHHOCTH 00 HHOM MEXAY pOIHUTEIEM U
aJIMUHUCTpaLUel y4eOHOro 3aBECHUS).

29. IMoxo:xa JI MOBTOPHAS OLIEHKA,

144



should it be done?

Yes. Section 504 specifies that re-
evaluations in accordance with the IDEA is
one means of compliance with Section 504.
The Section 504 regulations require that re-
evaluations be conducted periodically.
Section 504 also requires a school district to
conduct a re-evaluation prior to a significant
change of placement.

OCR considers an exclusion from the
educational program of more than 10 school
days a significant change of placement.
OCR would also consider transferring a
student from one type of program to another
or terminating or significantly reducing a
related service a significant change in
placement.

30. What is reasonable justification for
referring a student for evaluation for
services under Section 5047?

School districts may always use regular
education intervention strategies to assist
students with difficulties in school.

Section 504 requires recipient school
districts to refer a student for an evaluation
for possible special education or related aids
and services or modification to regular
education if the student, because of
disability, needs or is believed to need such
services.

31. A student is receiving services that the
school district maintains are necessary
under Section 504 in order to provide the
student with an appropriate education.
The student's parent no longer wants the
student to receive those services. If the
parent wishes to withdraw the student
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BBINOJIHAAEMasi B cooTBeTcTBUU ¢ Paznenom 504,
Ha NMOBTOPHYI oneHky mo 3akony IDEA? Kak
4acTo ee HYKHO TIPOBOIUTD?

Ja. B Paznene 504 cka3aHo, 4TO MOBTOpHAs OLEHKA
no 3akony IDEA orBeuaer TpebGoBanusiM Pasznena
504. B coorBetrcTBHM ¢ TpeOoBanusimu Paznena 504,
HOBTOpHAst OLlEHKa  JOJDKHA  BBIMOJIHATHCS
nepuoauuecku. Kpome TOro, B COOTBETCTBUH C
tpeboBanusiMu  Paznena 504 mIKONBHBIA  OKpYT
00s13aH  BBINIOJIHUTH ITOBTOPHYIO OIIEHKY IIepen
CYIIECTBEHHBIM W3MEHEHHEM YCIOBMH 3a4MCIICHUS.
VBI'TI cuurtaer HeyyacTHe B mporpamme o0ydeHus B
TeueHne Oosiee 10 yueOHBIX JHEH CyIeCTBEHHBIM
n3MeHeHueM ycnoBui 3auncieHus. YBITI Taxxe
CUMTAET MEpPEeBOJl YYEHHUKA C OIHOM IPOrpaMMBbl
o0y4yeHHs Ha JpYryl0 WIN TNpPEeKpalieHne WK
3HAYUTEIIBHOE COKpalICHHE obbema
MIPEI0CTaBICHUS COOTBETCTBYIOLIEH yCIayru
CYIIECTBEHHBIM U3MEHEHHEM YCIIOBHH 3a4HCIICHUS.

30. Yro siBasieTcsi pa3yMHBIM OCHOBAHUEM JIJIsl
HampaBJieHHe YYeHHMKA /ISl OlleHKH CHUTyaluu B
cootBeTcTBUM ¢ Pa3znesnom 504?

Jl1g oka3aHMsI IOMOIIM yYEHHKaM, UCIIBITHIBAOIIAM
TPYAHOCTH B WIKOJIE, IIKOJBHBIE OKpyra BIIpaBe
BHOCHTH CTaHJIapTHbIE U3MEHEHUS B
oOpa3oBarenbHBIA TIporiecc. B cooTBercTBUU €
Paznenom 504, mikombHBIE ~OKpyra-moiydarenu
(dbenepasibHON  (PUHAHCOBOW  TOMOIIM  OOSI3aHBI
obecrieunTh  OIEHKY y4YeHMKa Ha  IpeaMeT
HEOOXOIUMOCTH TIPEIOCTABJICHUSI HHKIIO3UBHOTO
00y4eHHsl, COIMYTCTBYIOLIMX  BCIIOMOTaTEIbHBIX
CPEACTB M YCIAYyr WJIM BHECEHUS H3MEHEHHH B
CTaHIAPTHBIA 00pa3oBaTEeNbHBIN IpoIecc, eciau
YUYEHUK  HYXKJAeTCs WIU  [PEANoIOKUTEIbHO
HYXKJAaeTcs B TaKUMX YCIyrax 1[0 [pUYHUHE
MHBAJIUIHOCTH.

31. Yd4eHHK moJgy4yaeTr YCJIYrd, KOTOpbIe, IO
YTBEPIKICHHUI0 IIKOJBHOI0 OKPYra, JAO0JIKHBI
NPeIoCTaBJIATLC B cooTBeTcTBMH ¢ Paszgenom
504 nuasi obdecrieyeHHsi BO3MOKHOCTH MOJYYUTH
o0pa3zoBanue HaaIexamero ypoBHs. Pogurtenn
y4eHMKa Oojblle He XOTAT, 4YTO0bI OH MX
noayyain. Ecam poaurtenn :KejaeT HCKINYMTH
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from a Section 504 plan, what can the
school district do to ensure continuation
of services?

The school district may initiate a Section
504 due process hearing to resolve the
dispute if the district believes the student
needs the services in order to receive an
appropriate education.

32. A student has a disability referenced
in the IDEA, but does not require special
education services. Is such a student
eligible for services under Section 5047?

The student may be eligible for services
under Section 504.

The school district must determine whether
the student has an impairment which
substantially limits his or her ability to learn
or another major life activity and, if so,
make an individualized determination of the
child's educational needs for regular or
special education or related aids or services.
For example, such a student may receive
adjustments in the regular classroom.

33. How should a recipient school district
view a temporary impairment?

A temporary impairment does not constitute
a disability for purposes of Section 504
unless its severity is such that it results in a
substantial limitation of one or more major
life activities for an extended period of time.
The issue of whether a temporary
impairment is substantial enough to be a
disability must be resolved on a case-by-
case basis, taking into consideration both
the duration (or expected duration) of the
impairment and the extent to which it
actually limits a major life activity of the
affected individual.

In the Amendments Act, Congress clarified
that an individual is not “regarded as” an
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YUYEHHUKA u3 MPOrpamMMblI o0yueHusi,
pa3paboTanHoii B coorBeTcTBHH ¢ Pazmenom 504,
YTO0 MOMKeT cAeJaTh IIKOJBHBIA OKpYyr Ajs
AaJbHeero mpeaoCcTaBJIeHUs yCayr?

B cnyuae ecim agMMHUCTpaLus IIKOJIBHOTO OKpyra

IIOCYHUTACT, qTO0 TaKHe ycClIyru JOJIXKHBI
IMPEea0CTaBIIATHCA YUYCHUKY JUIA obecrieueHust
BO3MOXXHOCTHU MOJIYUCHU UM O6p a30BaHUus

HaJUIeXAIlero YpOBHS, OHa BIIpaBe NPHOErHYTb K
IPOBEJICHUIO aJIMUHUCTPATUBHOIO Pa30MpaTebCTBa
JUISL pa3pereHust Cropa.

32. YyeHUK MMeeT MHBAJIMIHOCTb, YKAa3aHHYI0 B
3akoHe IDEA, Ho mpu 3TOM He TpedyeT ycuayr
HHKJIIO3UBHOT0 oOpa3oBaHusi. Umeer Jm Takoi
YYeHHK TNpaBO Ha MOJy4YeHHe YyCJIyr B
coorBercTBUH ¢ Pazgesnom 504?

Takol y4eHHK MOKET MMETh IIPaBO Ha IIOJIy4CHHE
yciyr B coorBercTBuu ¢ Paznenom 504. LkonbHbII
OKpYT JIOJDKEH OIpENeIuThb, €CTh JU y YYEHHKA
HapylIeHHe, KOTOpOE CYLIECTBEHHO OIpPaHUYHMBACT
€ro CIOCOOHOCTh K OOYYEHMIO HJIM BBITOJIHEHHIO

Kakoro-moo OCHOBHOTO acrieKTa
KHU3HENCATCIBHOCTH, U, TPH €ro HaJIWYHH,
ONpe/leNuTh, B  WHIUBHIYaIbHOM  IOpPSIKE,
norpebHOCTH ~ pebeHka B~ OOBIYHOM  WIIH

WHKITIO3MBHOM O0pa30BaHWU WIJIM CONYTCTBYIOIINX
BCIIOMOTATENNBHBIX CPEACTBAx | yciryrax. Hampuwmep,
TaKOH YYCHHK MOXKET IIOJIy4aTh aJarTallHOHHBIC
MIPUBWJICTHH ITPU 00YICHUN B OOBIYHOM KJIacce.

33. Kak  mKoIbHBI  OKpYr-mojy4dareJb
(denepanbHoii  GUHAHCOBOW NOMOIIM I0JIKEH
paccMaTpMBAaTh BpeMeHHOe HapylieHue?

Bpemennoe HapyIIeHHE He SIBJISIETCS
MHBAJIUIHOCTBIO iId neiaer Pasgena 504, eciu oHO
HE TPUBOAUT K CYIIECTBEHHOMY OI'PaHHYCHUIO
OJHOIO0 WJIM HECKOJIBKHX OCHOBHBLIX AacCIIEKTOB
JKU3HENCATENILHOCTH B TEUYCHHE MPOJIOKUTEIHLHOTO
nepuojia BpeMeHH. Bompoc o TOM, SBISIeTCsl JTU
BPEMEHHOE HAapYIICHHWE CYIIECTBEHHBIM HACTOJBKO,
YTO CUMTATHCSA UHBAJIUIHOCTBIO, IOJKEH PEMIAaThCA B
WHIUBUIYyaIbHOM  TIOpSIAKE, C  YYETOM  €ro
(TpenronaraeMoil) MPOAOIKUTEILHOCTH U CTETIEHU
(haKTUYECKOTO OrpaHWYEHUS] OCHOBHBIX aCIICKTOB
JKA3HENIEATEIbHOCTH HHIANBUAYYMaA.

B 3akone o BHecennn wusMmeHenmii — Konrpecc
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individual with a disability if the
impairment is transitory and minor. A
transitory impairment is an impairment with
an actual or expected duration of 6 months
or less.

34. Is an impairment that is episodic or
in remission a disability under Section
504?

Yes, under certain circumstances. In the
Amendments Act (see FAQ 1), Congress
clarified that an impairment that is episodic
or in remission is a disability if it would
substantially limit a major life activity when
active. A student with such an impairment
is entitled to a free appropriate public
education under Section 504.

PLACEMENT

Once a student is identified as being eligible
for regular or special education and related
aids or services, a decision must be made
regarding the type of services the student
needs.

35. If a student is eligible for services
under both the IDEA and Section 504,
must a school district develop both an
individualized education program (IEP)
under the IDEA and a Section 504 plan
under Section 504?

No. If a student is eligible under IDEA, he
or she must have an IEP. Under the Section
504 regulations, one way to meet Section
504 requirements for a free appropriate
public education is to implement an IEP.
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IHOACHUII, YTO YCJIOBCK HEC CYUHTACTCA JIMIOM C
HHBAJIMJTHOCTBIO, €CJIn HapyumcHuc HOCHUT
BpeMeHHbIﬁ XapaKTEp U ABJIACTCA HC3HAYUTCIbHBIM.

Bpemennoe Hapymenue — 3TO  HapylUIeHHE,
(hakTuyeckas WIH npezrnonaraemas
IPOJIOJDKUTENIBHOCTh ~ KOTOPOTrO  COCTaBisieT 6

MCCALICB NI MCHEC.

34. SIBasiercss i B cooTBeTcTBHH ¢ Pazienom
504 uHBAIMIHOCTHIO HapylIeHHe 30POBbS,
KOTOpPOe HOCHT JMHM30JIMYeCKHil XapakTep WM
HAXOIMTCS B CTAJANU peMuccun?

Ha, mpu ompeneneHHBIX OOCTOSTENBCTBAX. B
3akoHE O BHECEHMHM H3MEHeHWH (cMm. orBer 1)
Konrpecc nosicam1, 4To HapylieHne, KOTopoe HOCUT
SMU30INYECKUI XapaKTep WM HAXOAWTCSA B CTalUU
peMUCCHH, SBISIETCS MHBAIUTHOCTHIO B TOM CiTydae,
€CIIM OHO CYIIECTBEHHO OIPAaHMYMBACT KaKOH-THOO
OCHOBHOM aCTICKT KU3ZHEACATSITHHOCTH
WHAUBHIYYMAa B aKTHBHOM COCTOSHUHU. MMmerommi
Takoe HapylmieHWe YYeHHK WMeeT TMpaBO Ha
OecriaTHOe rOCyIapCTBEHHOE oOpa3zoBaHue

HaJUIEXKaIllero ypoBHS B COOTBETCTBUM ¢ Pasznenom
504.

3AUYUCJIEHUE

[Tocne Toro, kak mpaBO y4eHUKA HAa OOBIYHOE WIIU
WHKJIIO3UBHOE O0pa3oBaHME W  COIYTCTBYIOIUE
BCIIOMOTaTeIbHbIE CPECTBA WIH YCIYTH (hOpMaIbHO
MOATBEP)KICHO, HEOOXOIUMO OIPENeTUTh HYKHBIN
€My THI YCIIYT.

35. Eciiu yyeHMK HMeeT NPaBO Ha TMOJIyYeHHe
yeayr u no 3akony IDEA, m mo Pa3zneay 504,
JA0JIKeH JIM MIKOJBHBIA OKpYyr pa3padéorarb
HHAUBHAYAJIBHYI0 nporpammy oO0ydenus (MITIO)
B cooTBeTcTBHU ¢ 3akonom IDEA u mporpammy
o0yueHnusi B coorBercTBuM ¢ Paznenom 504?

Her. B caywae ecnum ydeHUK HMMEET MpaBO Ha
nonyuenre ycayr mno 3akony IDEA, mns Hero
JomkHa ObITh pazpaborana MUITO. B coorBercTBUU €
Paznenom 504, oqHUM U3 CIOCOOOB BBITOTHEHUS €0

TpeOOBaHMII O TPENOCTABICHUU  OECIUIATHOTO
rOCYJapCTBEHHOIO0  00pa3oBaHUsl  HAJIC)KAILETo
ypoBHs sBasiercs UITO.
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36. Must a school district develop a
Section 504 plan for a student who either
"has a record of disability"™ or is
""regarded as disabled"?

No. In public elementary and secondary
schools, unless a student actually has an
impairment that substantially limits a major
life activity, the mere fact that a student has
a "record of" or is "regarded as" disabled is
insufficient, in itself, to trigger those
Section 504 protections that require the
provision of a free appropriate public
education (FAPE).

This is consistent with the Amendments Act
in which Congress clarified that an
individual who meets the definition of
disability solely by virtue of being
“regarded as” disabled is not entitled to
reasonable  accommodations or  the
reasonable  modification of policies,
practices or procedures.

The phrases "has a record of disability" and
"is regarded as disabled" are meant to reach
the situation in which a student either does
not currently have or never had a disability,
but is treated by others as such.

As noted in FAQ 34, in the Amendments
Act), Congress clarified that an individual is
not ‘“regarded as” an individual with a
disability if the impairment is transitory and
minor. A transitory impairment is an
impairment with an actual or expected
duration of 6 months or less.

37. What is the receiving school district's
responsibility under Section 504 toward a
student with a Section 504 plan who
transfers from another district?

If a student with a disability transfers to a

district from another school district with a
Section 504 plan, the receiving district
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36. Mdoa:kHa JHM AJMHUHHCTPANUA IIKOJbHOIO
oKpyra paszpadoraTh NporpaMMy oOy4YeHUS B
coorBerctBUM ¢ Pasgenom 504 gasi ydyeHmka,

KOTOpLIﬁ Jaudo «uMeerT HHBAJIUJIHOCTD B
AaHaMHeE3e», Jaudo «CHHTAECTCHA JIUIIOM C
I/IHBa.TII/IIlHOCT])lO»?

Her. 3a wuckimroyeHueM cilydaeB, KOIJa Y4YEHUK
JNEUCTBUTENLHO  MMEET  HapylleHue, KoTopas
CYIIECTBEHHO OTPaHMYMBAET KaKOW-TMOO OCHOBHOM
acIIeKT ero >KU3HEJEATeNbHOCTH, caM o cebe (GaxT
TOr0, YTO y YYEHHKA IOCYAapCTBEHHON HadaabHOU
WIA CpelHed INKOIbl €CTh «UHBAJIUAHOCTh B
aHaMHe3e» WM 4YTO OH «CUHUTAETCA» JIMLIOM C
MHBAJINJAHOCTBIO, HEJOCTATOYCH Il MPUMEHEHUS
nonoxkenut Pasmena 504 o npenocraBieHHn
OecIjIaTHOrO  TOCYJapCTBEHHOrO  0Opa3oBaHUS
HQ/IJIeKAIIEro YpOBHSA. DTO XK€ MPEAyCMOTPEHO U
3aKOHOM O BHECEHHMHM W3MEHEHHH, B KOTOPOM
Konrpeccom ObUTO yKa3zaHO, YTO JHMIIO, KOTOpPOE
«CUMTAETCA» JUIIOM C HWHBAIMTHOCTHIO, HE HMEET
MpaBa Ha PAa3yMHYIO aJaNnTalyi0 WM W3MEHEHHE
CYIIECTBYIOUINX MPaBUJ, MOPSAKOB WIH MPOLERYP.
@pa3pl «UMeeT WHBAIMAHOCTH B AaHAMHE3e» W
«CUHTaeTCA JHULIOM c WHBAINHOCTHIO)
MpeJHa3Ha4YeHbl Ui  TOro, YTOOBI YYHUTHIBATh
cllyyad, KOT/Ia YYeHUK MO0 He MMeeT B HACTOSIIUI
MOMEHT, #au00 BOOOINE HHKOrga HE HMEN
WHBAIWJHOCTH, HO CUYUTAETCS JAPYTMMHU JIOIBMHU
JIMIIOM C MHBAJIMIHOCTBIO.

Kak ykazano B otBere 34 (3akOH O BHECEHUU
n3meHeHuit), Konrpecc pasbsicHUII, 4TO YeTOBEK HE
SBISIETCS  JIMIOM  C  MHBAJIUAHOCTBIO,  €CIIU
HapyLIeHHe HOCUT BPEMEHHBIN XapakTep U SBISETCS
HEe3HAUUTEeNbHBIM. BpemeHnHoe HapylieHne — 3TO
HapylieHue, (akTudeckas WM TpearogaraeMas
NPOJIOJDKUTENIHOCTh ~ KOTOPOTO  COCTaBIsieT 6
MecsILIeB HIIN MEHee.

37. B ciiyyae mepeBojia yuYeHHKa, 00y4yaronierocs
1o nmporpamMme, pa3padoTaHHOU B COOTBETCTBUU C
Pazgesiom 504, U3 0gHOr0 MIKOJBLHOTO OKpPyra B
APYroil, KakoOBbI [€iiCTBUA MNPUHUMAIONIIETO
MIKOJILHOTO OKpyra?

B cinysae mepeBonma ydeHuka, OOydaromerocs Io
nporpamme, pa3pabOTaHHOM B COOTBETCTBUU C
Paznenom 504, u3 OgHOro WIKOJBHOTO OKpyra B
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should review the plan and supporting
documentation.

If a group of persons at the receiving
school  district, including  persons
knowledgeable about the meaning of the
evaluation data and knowledgeable about
the placement options determines that the
plan is appropriate, the district is required to
implement the plan.

If the district determines that the plan is
inappropriate, the district is to evaluate the
student consistent with the Section 504
procedures at 34 C.F.R. 104.35 and
determine which educational program is
appropriate for the student. There is no
Section 504 bar to the receiving school
district honoring the previous IEP during
the interim period.

40. What are the responsibilities of
regular education teachers with respect
to implementation of Section 504 plans?
What are the consequences if the district
fails to implement the plans?

Regular education teachers must implement
the provisions of Section 504 plans when
those plans govern the teachers' treatment of
students for whom they are responsible.

If the teachers fail to implement the plans,
such failure can cause the school district to
be in noncompliance with Section 504.

41. What is the difference between a
regular education intervention plan and a
Section 504 plan?

A regular education intervention plan is
appropriate for a student who does not have
a disability or is not suspected of having a
disability but may be facing challenges in
school.
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JIpyroil, NPUHUMAIONIMK OKpPYyr o0s3aH HW3Y4YHUTh
IporpaMMmy €ro OOy4eHUs MU CONPOBOAUTEIIBHYIO
JOKyMeHTauuoo. B ciydae ecnum rpynma aum B
INPUHUMAOIIEM ILIKOJIBHOM OKpYre, BKIIIOYAroLias
JMLI, JOCTaTOYHO KOMIIETEHTHBIX Ul TOTO, YTOOBI
IPaBUIbHO MHTEPIPETUPOBATH PE3YJIbTAThl OLEHKH,
U XOpOIIO  OCBEAOMIIEHHBIX O  BO3MOXKHBIX
BapUaHTAaX 3a4MCICHUs, PELIUT, 4YTO Iporpamma
0o0y4eHHUsl sIBII€TCS aJIeKBAaTHOM, OKpYI JOJDKEH
obecrieunTh €€ BbINONHEHHE. B  ciaydae eciu
aJIMUHHCTpALUsl OKpyra pEeHIMT, 4YTO Iporpamma
00y4eHHUsl YYEHUKY HE TOJXOIUT, IS ONpeaeICHHs
HOAXOAIIEH NporpaMMbl O0y4eHHUS HEOOXOIMMO
OLIEHUTh €ro B COOTBETCTBMM C TPOLEAYPaAMH,
npeaycmorpenusivu - Paznenom 504 (34 C.F.R.
104.35). Paznen 504 HE 3amperaeT
MIPUHHAMAIOIIEMY IIKOJIBHOMY OKpYry O0eCHeunuTh
oOyuenue ydenuka no umeromerics MIIO B Teuenne
MEePEXOIHOr0 Nepuoa.

40. KakoBbI 00513aHHOCTH YUHTe el
00111€00pa30BaTeJbHBIX IIKOJ OTHOCHUTEIbHO
BBINOJIHEHHS TPOTrpamMM 00y4YeHwusl,
pa3padoTaHHBIX B cOOTBeTCTBUM ¢ Pa3nenom
504? KaxoBbI m0CJIeICTBHS] HEBBITIOJTHEHUS
TAKHMX MPOrPaMM OKpPyrom?

Yuurens o0meoOpa3oBaTeNbHBIX MIKOJI OOSI3aHBI
BBITIOHATH TPOTPaMMBI 00y4YeHUSsI, pa3padoTaHHBIC
B coorBeTcTBUU ¢ Paznenom 504, B ciywae ecnu
TaKue MPOrpaMMbl PETJIAMEHTUPYIOT HX ICUCTBUS
yuuTerded MO0  OTHOIIEHHIO K  yYCHHKaM.
HeBpimonHenne yuuTensiMu OporpaMM OOydeHUs
MOXET NPUBECTH K TOMY, UYTO IIKOJBHBIA OKPYT
OyzeT mpu3HaH BHHOBHBIM B HapymeHun Pazgena
504.

41. B yem pa3HuIa MeKITY POrpaMmmoii
BHECEHHS] HN3MEHEHHUIl B CTAHAAPTHBII KypC
00yuYeHHUs1 ¥ NPOrpaMMoi 00y4eHusl,
pa3pabdoTanHoii B cooTBeTcTBHU ¢ Pa3ienom 504?

IIporpamma BHEcCEHMs M3MEHEHHWIl B CTaHIAPTHBIN
Kypc 0oOydeHus MOAXOIMUT JUIsl YYEHUKOB, KOTOpbIE
HE UMEIT HWHBAJIWIHOCTH HWIM B OTHOLICHUH
KOTOpPBIX HE MMEETCA OCHOBAaHUU MpEAIojararb e
HaJu4ue, HO KOTOpPbIE MOIYT CTaJIKUBAaTbCA C
TpyAHOCTSIMH B Tmpouecce oOyueHus. llkonbHble
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School districts vary in how they address
performance problems of regular education
students. Some districts employ teams at
individual schools, commonly referred to as
"puilding teams."

These teams are designed to provide regular
education  classroom  teachers  with
instructional support and strategies for
helping students in need of assistance.
These teams are typically composed of
regular and special education teachers who
provide ideas to classroom teachers on
methods for helping students experiencing
academic or behavioral problems.

The team usually records its ideas in a
written regular education intervention plan.
The team meets with an affected student’s
classroom teacher(s) and recommends
strategies to address the student's problems
within the regular education environment.
The team then follows the responsible
teacher(s) to determine whether the
student's performance or behavior has
improved. In addition to building teams,
districts may utilize other regular education
intervention methods, including before-
school and after-school programs, tutoring
programs, and mentoring programs.

PROCEDURAL SAFEGUARDS

Public elementary and secondary schools
must employ procedural safeguards
regarding the identification, evaluation, or
educational placement of persons who,
because of disability, need or are believed to
need special instruction or related services.
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OKpyra MCIOJb3YIOT Pa3Hble MOAXOJbl K PELICHUIO
npoOeM YCIEeBaeMOCTH OOBIYHBIX YYEHHMKOB. B
HEKOTOPBIX ~ OKpyrax B  OTJEJbHBIX  MIKOJAX
CO3JIAI0TCS TaK Ha3bIBAEMbIE «TPYIIIbI MOMIEPIKKH.
OHU TpPefoCTaBIAIOT YYUTENAM OOIIeH CUCTEMBI
00pa3zoBaHUs METOJUYECKYIO IOJJIEPXKKY U IUIaHBI
JEUCTBUM IO OKAa3aHUI IIOMOLIM  YYEHUKaM,
KOTOpblE B HEW HYXIAIOTCA. ['pynmbl noaaepK Ky
COCTOAT, Kak TNpaBWJIO, M3 YyduTened oOmed u
MHKITIO3UBHOMN CHCTEMBbI o0pazoBaHus,
Opearaloux  y4uTensM,  paboTaloummMm ¢
YYCHMKAMH, UMEIOIUMH TpoOseMbl ¢ 00y4eHHEeM
WIA TIOBEJICHHEM, METO/Abl OKa3aHHs ITOMOIIH.
I'pynna mnopnepxkku pa3pabaTbiBaeT MpOrpamMmy
BHECEHUS M3MEHEHWM B  CTaHIAPTHBIA  Kypce
00y4eHHsI, BCTPEYAETCs C YUUTENeM WIN YUUTeIIMU
npoOJIEMHOI0 yYeHHKa W PEKOMEHIYET CTpaTeruu
pemieHuss ero mpoOieM B paMKax OOBIYHOTO
yuebHoro mporecca. st Toro 4ro0bl OTCIEKUBATH
CUTYallMl0 C YCIEBAEMOCTBHIO WJIH MOBEICHUEM
YYCHMKa, TpyOma  TOAJEPKHBAET  CBSI3b  C
OTBETCTBEHHBIM y4MTENEeM WIH y4uutensiMu. Kpome
TPYII TOAACPKKH aIMUHUCTPAIMS OKpyra MOXKET

UCIOIB30BaTh W JIpyrM€ METOIAbl KOPPEKLUUHU
CTaHIAPTHOTO Kypca OOydeHus, Takue Kak,
Halpumep, IIPOrpaMMBbl JIOLIKOJIBHOT O u
BHEKJIACCHOTO  OOy4YeHHWs,  pPENeTHTOpCTBa U
HaCTaBHUYECTBA.

IF'APAHTUU 3ALLIUTHI UHTEPECOB
YUYEHHUKOB C UHBAJIMJHOCTBIO B
PAMKAX UCHTIOJIB3YIOIUXCHA
INPOLEAYP

l'ocynapcTBeHHbIE HayallbHble U CPEIHUE ILKOJbI
JOJIDKHBI 00ECIICUUTh 3aIIUTy MHTEPECOB YUEHUKOB
OpU ONpEAEICHUM HAIU4Yusl M OLEHKH CTEeNeHU
UHBAJIMIHOCTH WM  OPUHATUU  pELIeHH o
3aYUCIICHUH B OTHOLUEHUM JIMI], KOTOPbIE B CHUIY
MHBAJIMIHOCTU HYXJAIOTCS WM MPEANOIOKUTEIBHO
HYXKJIAIOTCS B  CHENHAIbHOM OOyYEHHU  WJIH
COITYTCTBYIOUIMX yCIyrax.

150



42. Must a recipient school district obtain
parental consent prior to conducting an
initial evaluation?

Yes. OCR has interpreted Section 504 to
require  districts to obtain parental
permission for initial evaluations.

If a district suspects a student needs or is
believed to need special instruction or
related services and parental consent is
withheld, the IDEA and Section 504
provide that districts may use due process
hearing procedures to seek to override the
parents' denial of consent for an initial
evaluation.

43. If so, in what form is consent
required?

Section 504 is silent on the form of parental
consent required. OCR has accepted written
consent as compliance. IDEA as well as
many state laws also require written consent
prior to initiating an evaluation.

44, What can a recipient school district
do if a parent withholds consent for a
student to secure services under Section
504 after a student is determined eligible
for services?

Section 504 neither prohibits nor requires a
school district to initiate a due process
hearing to override a parental refusal to
consent with respect to the initial provision
of special education and related services.
Nonetheless, school districts  should
consider that IDEA no longer permits
school districts to initiate a due process
hearing to override a parental refusal to
consent to the initial provision of services.
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42. JlosrzKeH JIM IIKOJbHBIH OKPYT-NmoJay4aTe/ib
(denepasabHOil pUHAHCOBOI MOMOILIH MOJYYHTH
corjacue poauTeseil 1Jisi NPOBeAeHUs MePBUYHOI
OLIEHKH NX pedeHka?

Ha. YBITI onpenenuno, 4To B COOTBETCTBUU C
Pasznenom 504, nns npoBeneHust NEPBUYHON OLEHKU
YYEHMKAa OKpYI JO/DKEH MOJy4YUTh pa3pelieHue
ponuteneil. B ciydae ecnu okpyr mojgo3peBaeT, uTo
YYEHMK  HYXJIaeTcsi WM  MPEeANOI0KHUTEIbHO
HYXKJIaeTcd B HWHKIIO3UBHOM OOy4YeHMHM WU
COIYTCTBYIOIIMUX YCIIYTax, a COIJIacue poauTeNnei He
npenocrasiaeHo, 3akoHom IDEA u Pasmenom 504
OPEeAyCMOTPEHO, YTO  aJMHUHHCTpalUs  OKpyra
BIIpaBe pUOETHYThH K IIPOBE/IEHUIO
aJIMUHHCTPATUBHOIO pa30uparenbcTBa A TOTO,
YTOOBI MOIBITATHCSI OTMEHUTh POIUTEILCKUI OTKa3
B IIPEIOCTABJICHUH COTJIACHS.

43. Eciiu 1a, TO B Kakoii (hpopme J10/2KHO ObITH
NpeIocTABJIEHO corJiacue?

B Pazgene 504 ¢opma poaMTeIhCKOTO COTJIacUsl HE
onpenenena. YBITI  ompemenmno, d4ro B
cooTBeTCTBUM ¢ Paznmenmom coriacue poaurteneu
JIOJKHO TIPEJIOCTaBISAThCA B MHUCHMEHHOM Bujie. B
cooTBeTCcTBUH ¢ 3akoHoM IDEA 1 3akoHaMU MHOTHX
MITaTOB JIJISl TIPOBEACHUS OIICHKH TakkKe TpeOyercs
NUCHEMEHHOE COTJIacHe.

44. Y10 MOKeT caeJaTh IIKOJBHBIH OKpYr-
noJry4areJb ¢eaepajbHoil GUHAHCOBOI OMOIIIH,
eCcii  poAMTe] b OTKa3bIBaeTcsi [aTh CBOe
corjiacue Ha TMOJy4YeHHe PeOGeHKOM YCJIyI B
cooTrBeTcTBUM ¢ Pasnenom 504 mocie Toro, Kak
OylaeT TOATBEP’KIEHO €ero TMpaB0 Ha HX
noJryueHue?

Pazmen 504 He 3ampemaer W HE O00s3bIBacT
IIKOJIbHBIE OKpYra HHHIMUPOBATH IPOBEIACHHE
aJIMUHHACTPATUBHOTO pa3OUpaTeNbCcTBa JUISI OTMCHBI
POIUTEILCKOTO OTKa3a B MPEIOCTABICHUH COTJIaCHS
HAa TICPBUYHOE IMPEJOCTABIICHUE WHKIIO3HUBHOTO
oOpaszoBaHusi U conyrcTByommx ycuyr. [Ipu stom
IIKOJIbHBIE OKpyra JOJDKHBI Y4YUTHIBaTh, 4YTO B
coorBercTBUM ¢ 3akoHoM IDEA onm Oonblie He
BIIPaBe WHUIIMAPOBATH MPOBEJICHHE
aJIMUHUCTPATUBHOTO pa3dupaTeNbcTBa c
BBIIICYKa3aHHOM 11O,
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45. What procedural safeguards are
required under Section 504?

Recipient school districts are required to
establish and implement procedural
safeguards that include notice, an
opportunity for parents to review relevant
records, an impartial hearing with
opportunity for participation by the student’s
parents or guardian, representation by
counsel and a review procedure.

46. What is a recipient school district's
responsibility under Section 504 to
provide information to parents and
students about its evaluation and
placement process?

Section 504 requires districts to provide
notice to parents explaining any evaluation
and placement decisions affecting their
children and explaining the parents' right to
review educational records and appeal any
decision  regarding  evaluation  and
placement through an impartial hearing.

47. Is there a mediation requirement
under Section 504?

No.
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45. Kakne npoueaypHbie FapaHTHH 3aIUTHI
HHTEPEeCcOB J0JKHBI ObITH 00ecredeHbl B
cootBeTcTBUH ¢ Paznesom 504?

[lIkonmbHBIE  OKpyra-moiaydatend  QenepanbHoi
(MHAHCOBOM IMOMOIM JIOJDKHBI MPESYCMOTPETh U
3a/1eiCTBOBATh TMPOLIEAYPHbIE TapaHTUU 3allHUThI
MHTEPECOB, TaKue KaK yBEIOMIICHHE,
IpeIOCTaBIICHUE poauTeIsIM BO3MOXKHOCTH
O3HAaKOMUTBCA C HCO6XOILI/IMBIMI/I JAOKYMCHTaMM,
obecrieueHue OecrpruCcTPacTHOrO pa3doUpaTenbCTBa C
BO3MOXHOCTBIO Y4YaCTHUd B HEM pOﬂHTCHCﬁ N

OIICKYHa Y4YCHHKa, BO3MOXXHOCTbH
NPECTaBUTEIHCTBA UHTEPECOB IOPHCTOM,
npoleIypa nepecMorpa.

46. KakoBbl 00513aHHOCTH 1O IPeI0CTABJIEHUIO
nHGopManuY POIUTEISIM U YYeHUKAM 0 MOpsi/iKe
OlleHKEe M 3a4YHCJEeHHMs Y4YeHHKA NpeayCMOTPEeHbI
Pa3nesnom 504 B 0OTHOLICHMH HIKOJBHOIO OKpPYra-
MOJIy4aTeJist t¢enepanbHoi ¢dunancosoii
noMomuu?

B cootBerctBun ¢ Paznenom 504, okpyra oOsi3aHbI
YBEIOMIIATH  pOJIUTENeH 000 BCeX HMMEIOMINX
OTHOIIICHHE K MX PeOEHKY peIIeHUsIX, KaCaIoMIHUXCs
OLICHKH M 3a4YMCJICHHUs, 00 MX MPaBe 03HAKOMUTHCS C
HEOOXOJMMBIMU JIOKYMEHTaMHU U 00>KaJIoBaTh JTF000€
pelIeHre OTHOCHTEIbHO OLIEHKH H 3a4HMCICHUs
MTOCPEICTBOM OECITPUCTPACTHOTO pa3OnpaTebCTBa.

47. Ilpemycmorpena Ju  Pazmenom 504
00si3aTeJIbHBINH XapakTep MpoUeAypbl MeIHAHU
IIPAU BOSHUKHOBECHHUU )Il/lCﬂyTOB?

Her.
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TERMINOLOGY

The following terms may be confusing
and/or are frequently used incorrectly in the
elementary and secondary school context.

Equal access: equal opportunity of a
qualified person with a disability to
participate in or benefit from educational
aid, benefits, or services

Free appropriate public education
(FAPE): a term used in the elementary and
secondary school context; for purposes of
Section 504, refers to the provision of
regular or special education and related aids
and services that are designed to meet
individual educational needs of students
with disabilities as adequately as the needs
of students without disabilities are met and
is based upon adherence to procedures that
satisfy the Section 504 requirements
pertaining to educational setting, evaluation
and placement, and procedural safeguards

Placement: a term used in the elementary
and secondary school context; refers to
regular and/or special educational program
in which a student receives educational
and/or related services

Reasonable accommodation: a term used
in the employment context to refer to
modifications or adjustments employers
make to a job application process, the work
environment, the manner or circumstances
under which the position held or desired is
customarily performed, or that enable a
covered entity's employee with a disability
to enjoy equal benefits and privileges of
employment; this term is sometimes used
incorrectly to refer to related aids and
services in the elementary and secondary
school context or to refer to academic
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TEPMHUHOJIOT' YA

VkazaHHble Jajnee TEPMHUHBI MOTYT Ka3aTbCs
HESCHBIMH, BBI3BIBaTh ITyTAHWIY W/WUIM HEBEPHO
UCIIOJIb30BAaThCsl B KOHTEKCTE HAYaIbHOW U CpeaHel
IIKOJIBI.

PaBHBIN 0CTYI! TPENOCTABIECHHUE OTBEYAIOLIEMY
MPUMEHUMBIM KPUTEPUAM JIULY C WUHBAJTUIHOCTHIO
PaBHBIX  BO3MOXHOCTEHl IO  HCIOJIb30BAHUIO
MOMOIIM, JIBTOT WJIM YCIYT 00JacTu 0Opa3oBaHUs,
WM TIO TTOJTY4EHUIO CBA3aHHBIX C HUM OJ1ar.

becniiaTHoe  rocyaapcTtBeHHoe — o0Opa3oBaHue
Haaexamero yposusa (BAOHP): Tepmun,
UCIIOJIb3YeMbI TMPUMEHUTEIbHO K HAvYaJbHOM U
cpenHell mikone; B pamkax Paznmena 504 o3HauaeT
MPEIOCTaBICHHE OOBIYHOTO WM HWHKIIO3MBHOTO
00pa30BaHUS M COMYTCTBYIOIINX BCIIOMOTATEIbHBIX
CpPeNCTB W yCIYyr, TpeTHa3HAYCHHBIX IS
YIIOBJIETBOPECHHUS WHIMBHTYaJTbHBIX
0o0pazoBaTelbHBIX HOTPEOHOCTEH  YYEHHUKOB C
WHBAJIUIHOCTEIO B TOW K€ Mepe, UYTO U
norpeOHOCTEH  YYCHHKOB 0€3  MHBAJIUTHOCTH;
BJIOHP mnpemnonaraer coOmroneHUE TPOIEIYP,
oTBevarommx TpedoBanmsiM Pa3nena 504 kacarenbHO
yCIOBUI y4eOHOro Imporecca, OIEeHKH, 3a4HCICHUS,
a TakkKe IPOLENYPHBIX TapaHTUH  3allUThI
HUHTEPECOB.

3aunciienne: TEPMHUH, HCIOIb3YEMbI B KOHTEKCTE
Ha4aJbHOM W CpEOHEH IIKOJIE MPUMEHUTEIBHO K
BBIOOPY OOBIYHOW W/WIIHM CIICIUATBHON TPOTrpaMMBbl
0o0y4yeHHs, B paMKax KOTOPOH YYECHUK IIOJydaeT
o0pa3oBaTeIbHBIC W/WIIHA COMYTCTBYIOIINE YCIIYTH.

Pazymuasi ajanrtauusi. TEpMHUH, HCIOJIb3yeMbIH B
KOHTEKCTe TPYNOYCTPOWCTBA Uil OOO3HAUCHHS
U3MEHEHUN  WIN  KOPPEKTHUPOBOK,  BHOCHUMBIX
paboronaTensiMi B TMpoLEAypy Npuema Ha padoTy,
yCIOBHUSL TPYZa, MOPSJOK OCYIIECTBICHHUS PadOdYmMX
00513aHHOCTEH Ha COOTBETCTBYIOLIEH IOKHOCTH, a
TaKke U3MEHEHU I WIH KOPPEKTUPOBOK,
NO3BOJSIIOUINX ~ COTPYAHMKY C  HMHBAJIUIHOCTBIO
NOJB30BaThC BCEMM OJaraMu W TMPUBHIETUSMH
TPYAOYCTPOWCTBA HapaBHE C UHBIMU COTPYIHUKAMU;
JTAaHHBIA TEPMUH MHOI'/1a HEMPABUIBHO UCTIONb3YETCA

JJIsA 0003HaUYCHUS COIMYTCTBYIOIIUX
BCIIOMOI'aTCJIbHBIX CpCACTB U YCIIYI' B HaYyaJbHOU U
CpC,I[HGI\/'I HIKOJIC 0858 JJIsA 0003HaYEHU ST

aJlanTallMOHHBIX HM3MEHEHW Y4eOHOro mporiecca,
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adjustments, reasonable modifications, and
auxiliary aids and services in the
postsecondary school context

Reasonable modifications: under a
regulatory provision implementing Title 11
of the ADA, public entities are required to
make reasonable modifications in policies,
practices, or procedures when the
modifications are necessary to avoid
discrimination on the basis of disability,
unless the public entity can demonstrate that
making the modifications  would
fundamentally alter the nature of the
service, program, or activity

Related services: a term used in the
elementary and secondary school context to
refer to developmental, corrective, and other
supportive services, including
psychological, counseling and medical
diagnostic services and transportation.
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000CHOBAaHHO HEOOXOAMMBIX M3MEHEHHH MpaBHI U
MpOLENYp, a TaKKe BCIIOMOraTEIbHBIX CpPEICTB U
yCIyT B paMKax MOCIEIIKOIbHOr0 00pa30oBaHMUs.

O00ocHOBaHHO HeO0XOAUMbIe H3MEHeHHUs] MPaBU.I,
MOPSIAKOB WJIK IPOLeIyp: B COOTBETCTBUN YacTbio
II 3akoHa 00 amepuKaHIAX C HWHBAJIUJAHOCTBIO,
rOCyIapCTBEHHBIE YUPEXKICHHUS O00s3aHbl BHOCHUTH
U3MEHEHHSI B IIPaBUila, IOPSAKUA WIHA IPOLENYPHL,
Koraa OHHU HCO6XO,ZII/IMBI JJIA HEAOIMYIICHUA
JUCKPUMHHAIIUU 110 NPHU3HAKY HWHBAJIMWIHOCTHU, 3a
UCKJIFOUCHHEM CIIy4aeB, KOI/la TOCYJapCTBEHHOE
yupex/IeHHe MOXKET JJOKa3aTh, YTO BHECEHUE TaKHX
MU3MEHEHUH KOPEHHBIM 00pa3oM M3MEHHUT XapakTep
YCIyI'd, IPOrpaMMBbl WU AEATEIbHOCTH.

ConyreTrBylonue ycJayru: TEPMHUH, UCTIOIb3YEMBbII
B KOHTEKCTE HAYaIbHOM W CPEAHEN IIKOJBI JUIS
0003HaueHUsl PA3BUBAIIINX, KOPPEKTHPYIOIIUX U
WHBIX BCIIOMOTaTEIbHBIX YCIIyYT, BKJIFOYast
TICHXOJOTrHYECKHE, KOHCYJIBTAI[HOHHBIE,
MEIUIIMHCKUE JUArHOCTHYECKWE W TPaHCIIOPTHBIE

YCIIyTH.
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SOUTH ON THE GUADRANGLE, CORNELL UNIVERSITY, ITHACA, N, ¥,

LAND GRANT UNIVERSITY

NEA RESEARCH

Land Grant Institutions: An Overview

July 12, 2022, marks 160 years since the
passing of the 1862 Morrill Act, which began
federal support of postsecondary education in
the United States.

Land grant colleges and universities represent
the country’s historical commitment to the
democratization of higher education by
providing federal support for the establishment
or extension of state-sponsored postsecondary
institutions. Initially funded through three
legislative acts, land grant institutions provide
students with affordable access to career-
oriented higher education in the areas of
agriculture, science and engineering, military
science, and the liberal arts.

The 105 public and 7 private land grant
institutionsl in operation today serve students
in every state, the District of Columbia, and
the five inhabited U.S. territories and include

Table of contents 3¢ BepHyTbca Kk OrnaBaeHunto

BOARDIIAN HALL,

LIBRARY,

JIDHA-TPAHT YHUBEPCUTETbI

HALIMOHAJIBHAA ACCOLIUMALIUA
OBPA3OBAHUSA

YuyeOHble 3aBeieHUsl, CO3JaHHbIE 3a c4eT
3eMeJBHBIX IPaHTOB  OT  (eaepajbHOrO
NPaBUTEIbCTBA: KPATKUIT 0030p

12 nrong 2022 roma ucnondmwiocsk 160 jer co aHg
npunatua 3akona Moppuiia 1862 roga, KOTOpbIi
3aJI0)KUI OCHOBY /ISl (hefepajbHOM TOIIEPIKKH
Beiciero oOpazoBanus B CHIA. Komremxu wu
YHUBEPCUTETHI, CO3JaHHBIE 3a CYET 3eMENbHBIX
TPaHTOB OT (helepaibHOro TMPaBUTEILCTBA (Iaee
— «JIHI-TPaHT YHUBEPCUTETHI»), cTaiu
BOIUJIOIIEHUEM HCTOPUYECKOH MPUBEPKEHHOCTU
CIIA uuee JIEMOKpaTH3alluu BBICIIIETO
oOpazoBaHHs dYepe3 CO3AaHUE WIIM paCIIMpeHHe
y4eOHBIX 3aBE/ICHUI, MO/IEP)KUBAEMbIX Ha YPOBHE
IITATOB. JI>HA-TpaHT YHUBEPCUTETHI,
(uHAHCUpOBaHME KOTOPHIX M3HAYAIBHO OBLIO
obecriedeHO TpeMs 3aKOHOJATENbHBIMH aKTaMH,
IPEIOCTABISAIOT CTYAEHTaM JOCTYIIHOE BBICIIEE
o0pazoBaHHE C aKIEHTOM Ha MPOPECCHOHATBHYIO
Kapbepy B TakhX OOJIACTIX, KakK CeJIbCKOe
XO03IICTBO, HayKa M TEXHHMKa, BOCHHOE JI€J0 U
ryMaHWTapHble Hayku. Ha cerogHsimHWil AeHb B
CIIA peiictByer 105 rocymapcTBeHHBIX H 7
YaCTHBIX JIDHI-TPAHT YHHBEPCHTETOBl, KOTOpBIE
OOCITy’)KMBAIOT CTYJEHTOB B KaXJOM INTaTe,
okpyre KomymOus u Ha nsitu tepputopusix CHIA.
Cpemnu HuX — 19 xomnemkel U yHUBEPCUTETOB, B
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19 historically Black colleges and universities
(HBCUs) and 35 tribal colleges.

This brief—the first of a series on land grant
colleges and universities—examines the
history of land grant institutions and the major
legislation that supports their establishment
and funding.

Federal appropriations for land grant
institutions have been authorized through more
than two dozen pieces of legislation; this
research brief highlights the main sources of
funding supporting the 1862, 1890 HBCU, and
1994 tribal land grant colleges and universities.

Future research briefs will explore sources of
funding and changes in appropriations, faculty
composition and salaries, the distribution of
non-instructional staff and their salaries, and
student enrollment.

Specifically, each brief will explore
discrepancies between HBCU and non-HBCU
land grant institutions.2

Figure 1 marks the name and location of the
112 land grant colleges and universities
operating in the United States today. The
legend indicates the institution type and the
year in which funds were appropriated to
establish or expand each land grant.
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KOTOPBIX UCTOPUYECKU o0yy4arorcs
appoaMepUKaHIbl (Hajmee — «KOUIEIKU U
yauBepcutetsl  MOAA»), u 35  yueOHBIX
3aBEJICHUN, HaXOSIUXCA B BEJCHUU IUIEMEH
KOPEHHBIX aMEpHUKaHIIEB, IPU3HAHHBIX
npaButensctBoM CIIA (nmanee — «mieMeHHbIE
KOJUTCIKI).

OroT 0030p, NEPBBIA B CEPUN MATEPUATIOB O JI3H]-
TPaHT YHUBEPCHUTETAX, IMOCBSIIEH HCTOPUU ITHX
y4eOHBIX 3aBeJICHUN u OCHOBHBIM
3aKOHOJIATENIbHBIM ~ aKTaM, perylupyOIMIM HUX
co3ranue U (QuHaHcupoBaHue. DenepanbHOE
(¢UHAHCUpOBAaHHWE JIPHA-TPAHT  YHUBEPCHUTETOB
OCYIIECTBIISIETCS. B COOTBETCTBHHM C Ooiee 4em
JIBYMSI JECATKAMHM 3aKOHOJATEJIbHBIX aKTOB. B
HACTOAILIEM 0030pe pacCMaTpUBAIOTCS OCHOBHBIC
VUCTOYHUKN (PMHAHCUPOBAHUS, TOIIEPKUBAOIINE
yueOHbIe 3aBEJCHUS, CO3/JaHHBIE 110 3aKOHY
Moppumnnia 1862  roma, BTOpOMYy  3aKOHY
Moppumna 1890 roga, u 3aKoHY O TJIEMEHHBIX
Kollexkax u yHuBepcuterax 1994 roma. B
nocienyrommux — ob3opax  Oymyr — moapoOHO
paccMOTpEeHbl HMCTOYHHKH (UHAHCUPOBAHUA U
M3MEHEHUS B ACCUTHOBAHUSAX, COCTAB M 3apILIaThl
IIperoiaBateNel, pacnpefesieHne W 3apIulaThl
aIMUHHCTPATUBHOIO  IEpCOHaja, a  TaKXke
JMHaMUKa HaOopa cTyneHTOB. B wacTtHocTH, B
KaXJIOM MaTepuaie OyayT paccMaTpUBaThCA
pasnuuus Mexay ydeOHbiMu 3aBeneHusMu MOAA
U IPYTUMU JIDHA-TPAHT YHUBEPCUTETaMH, KOTOpPbIE

HE AMEIOT KOHKPETHOMN HACTOPUYECKOUN
HAIPaBICHHOCTH Ha o0yJeHwme adpo-
aMepHuKaHIeB2.

Ha Puc. 1 nmpeacraBieHpl Ha3BaHUS W
MECTOIIOJIOKEHUE 112 JOHA-TPAHT
YHHBEpPCUTETOB, (yHKImoHupyromux B CHIA

ceromHs. YCIOBHbIE OOO3HAYEHUS IOKA3bIBAIOT
TUN Y4eOHOTO 3aBEJCHUS U TOJl, B KOTOPOM OBLIH
BBIICJIEHBl CpPEACTBA HA €ro CO3JaHue WU
paciiupeHue.
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Figure 1: Land-Grant Colleges Puc. 1: JI3HA-TpaHT KOJLJIET)KA M YHHBEPCUTETHI
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American Samoa

Puerto Rico/
US. Virgin lslands

Federated States
of Micronesia

Guam/
Northern Mariana lslands

YCJIOBHBIE OBO3HAYEHUS
JIbup-rpant yausepcutetsl 1862 roga
(d4eThIpeXJIeTHSISI MporpaMMa 00ydeHUs)
JIbup-rpant yausepcutetsl 1862 roma
(mByXJeTHsIS porpaMma o0ydeHNs)
JIbna-rpant ynusepcutetsl 1890 rona
(JeThIpexJIeTHsS IporpaMmmMa OOydeHHsI)
JIbna-rpant ynusepcutetsl 1994 rona
(4eThIpexIeTHAS IporpaMmMa OOyIeHHsI)
JIbna-rpant ynusepcutetsl 1994 rona
(mByxXJeTHsS MporpaMma 00y4eHHs)
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DEVELOPMENT OF THE LAND GRANT
SYSTEM: 1862-1887

The first of the land grant acts—the Morrill
Act of 1862—was signed into law by President
Abraham Lincoln during the height of the Civil
War and provided each state with 30,000 acres
of public land for every senator and
representative in the state.

States could either sell this land to fund the
creation of a new public college or university
or use this land to physically expand an
existing institution. U.S. Congressman Justin
Morrill had originally introduced the bill in
1857, but it was vetoed by President James
Buchanan in 1859.

The United States rapidly grew during the first
half of the 19th century.

To keep pace, the bill’s enactment reflected
national interests to expand research in
agriculture and mechanical arts through
postsecondary institutions.

The Morrill Act not only provided educational
opportunities to a growing population, but it
was also a major step in federal intervention
into public education.3

Although the 1862 Morrill Act provided
indirect financial support, the passage of the
Hatch Act of 1887 provided federal
appropriations to land grant institutions for the
establishment and support of agriculture
experiment stations to advance research in the
areas of farming, ranching, and food
production. To this day, these funds are
determined by a set formula based on the
number of small farmers in each state.

As a result, the funding varies annually.

The Hatch Act also requires that states must
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CO3JAHHUE CUCTEMBbI 3EMEJIBHBIX
I'PAHTOB (1862-1887)

ITepBblil 3aKOH O 3€MENbHBIX I'PAHTAX, U3BECTHBIN
kak 3akoH Moppumia 1862 roma, ObU1 mommUCcaH
npe3useHToM ABpaamMoM JIMHKOIBHOM B pasrap
I'paxxanckoii BoiHbL. [10 7TOMy 3aKOHY KaKIOMY
mrary mnpexocrasisioce 1o 30 000 akpos
rocylapCTBEHHON 3€MJIM Ha KaXkJIOr0 CeHaropa U
npeacraBuTenss or 3toro wmrata B KoHrpecce.
[rtater Mormu Obl MO0 MPOAATH ATy 3EMITIO,
9YTOOBI Ha BBIPYYEHHBIE CPE/ICTBA CO3/aTh HOBBII
rOCylapCTBEHHBI KOJUIE[DK WM YHUBEPCHUTET,

au0o  ucmonb30BaTh ee Il (pusMueckoro
pacimpeHus CYLIECTBYIOLIIUX y4eOHBIX
3aBefIcHUH. 3aKOHOMPOEKT ObUT  HM3HAYAIBHO

npeanoxkeH konrpeccmenom CHIA JlkactuHoMm
Moppumiom B 1857 rony, ongnako B 1859 rony
npe3nuleHT /xeiMc DBIOKEHEH HaOKUII Ha HEro
BETO.

B mnepsoit monoBuHe XIX Bexa CoenvHEHHbBIE
IIITaTel CTPEMUTEIBHO Pa3BUBAINCH, U IPHHITHE
3TOr0 3aKOHA OTPa’kaJlo HAIlMOHAJIBHBIN HHTEPEC B
pacuIpeHny UCCIeI0BaHU B 00IaCTH CEIbCKOTO
XO35MCTBA W  HMHXKEHEPHOIO  Jeja  4Yepes
MOCIIEMIKOIbHOEe o0pa3oBanue. 3akoH Moppuiia
HE TOJIBKO CBHITpaJl Ba)XXHYIO POJIb B PacIIAPEHUN
JOCTyna K  BBICIIEMY  OOpa3oBaHHIO IS
pacTyllero HaceleHWs CTpaHbl, HO MW CTal
3HAQUUTEIBHBIM IIarOM B YCWJICHUHM BIIHSHHSI
¢denepanbHOr0  NpPaBUTENBCTBA HA  Pa3BUTHE
cucteMbl ~ 0Opa3oBaHMs Ha  HAIMOHAIHHOM
ypoBHE3.

3akon  Moppwuia 1862 roma  obecmedni
KOCBCHHYIO (DMHAHCOBYIO  TIOIJICP)KKY  4epes
MIPEIOCTaBICHUE 3eMETbHBIX TPAHTOB, a IPUHSITHE
3akona XoT4ya B 1887 romy mo3BOIUIO BBIIETSATH
denepabHbIC CpPEACTBA HEMOCPEACTBEHHO JIOH/I-
TPAaHT YHUBEPCHUTETaM JJIsl CO3aHUS U TOICPKKU
CENLCKOXO3SMCTBEHHBIX  ONBITHBIX  CTaHIMH,
3aHUMAIOIIUXCS. HUCCIENOBAaHUSAMHU B  00JacTu
3eMJIe/IeIHs, JKUBOTHOBOJICTBA M TIPOHM3BOJICTBA
MPOAYKTOB MUTaHUsA. J[0o cuX Top 3TH CpeicTBa
pacnpenenstorcs 1mo (Gopmysie, OCHOBaAaHHOW Ha
KOJIMYECTBE MEJIKMX (PepMEpOB B KaKIIOM INTaTE,
YTO TPHUBOAUT K €XKETOAHBIM KOJICOaHUSIM B
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match a major portion of the federal funds.

RACE AND THE LAND GRANT
SYSTEM: 1890 HBCU LAND GRANTS

White males from the middle and industrial
classes were the primary benefactors of the
1862 Morrill Act.

The Civil War and the 13th, 14th, and 15th
Amendments to the U.S. Constitution ended
slavery, extended citizenship to all persons
born in the United States regardless of race,
and expanded voting rights to Black American
men, respectively.

Despite these positive steps, state-level
systematic racial oppression under the name
Jim Crow often relegated Black Americans to
second- class citizenship.

Concerns over segregation in the former
Confederate states in the years following the
Civil War led to the passage of the second
Morrill Act of 1890—the Agricultural College
Act of 1890—which required these states to
create land grant institutions for Black
Americans or provide evidence that race was
not an admission criterion for their existing
land grant institution

Any states that failed or refused to provide
land grant schooling to Black Americans had
federal funds withheld. Under the 1890 act, 19
HBCUs were established.

Prior to this enactment, Black Americans had
limited options regarding postsecondary
education. HBCUs that existed prior to 1890—
for example, Fisk University and Howard
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obbeMax (pMHAHCHPOBaHUS. BaXHO OTMETHTH, UTO
o 3aKkoHy XaTHa IITAThI 00s13aHBI
copMHAHCUPOBATH 3HAYUTEIBHYIO 4acTh
MOJIy4aeMbIX (efepallbHBIX CPEACTB.

PACOBAS MMPUHAIJEXHOCTD 17|
CUCTEMA 3EMEJIBHBIX TPAHTOB
KOJUIEAXKN U YHUBEPCUTETBI MOAA,
CO3JAHHBIE 11O 3AKOHY MOPPUJUIA
1890 T'OJA

N3nauaneHo 3akoHom Moppuwiia 1862 rona
IPEUMYIIECTBEHHO  MOIJIM  BOCIIOJIb30BaThCS
Oenple MYXYMHBI M3 CpEIHEro Kiacca H
pabOTHUKHU IPOMBIIUIEHHOCTH. ITocne
I'paxxanckoi BOMHBI U npuHAThA 13-11, 14-ii u 15-
it monpaBok k Koncturynun CHIA paGceTBo ObLI1O
OTMEHEHO, TPaKAAHCTBO TMOJYYWIM BCE JIHIIA,
pomuBIIMEecs B CoennHEeHHBIX Hlrarax,
HE3aBUCHMO OT PACOBOM MPHUHAIICKHOCTH, a
n30uparenbHble MpaBa ObUIM TPEIOCTABICHBI U
appoamepukanmaM. Hecmorps Ha QopmanbHOE
NPEIOCTAaBICHUE PABHBIX IpaB Ha (eaeparbHOM

YpOBHE, BO MHOIHMX INTaTax MpoJoJDKaja
CyLIECTBOBATh CUCTEMHAs pacoBas
JUCKPUMHHALINSA, (baxTHuecKu npeBpaas

a(poaMepHKaHIICB B TPAXKIAH «BTOPOTO COPTa.

03a0049eHHOCTh CYIIECTBOBABIIEH cerperamuei B
mrarax  OemBmed  KoHdenmepammm  mocie
I'paxknaHckoil BOWHBI TPUBEIO K NPUHATHIO
BToporo 3akoHa Moppumia 1890 roma, Takxke
M3BECTHOTO KaK 3aKOH O CEJIbCKOXO3SIICTBEHHBIX
komwiemkax 1890 roma. DTOT 3akoH TpeboBal,
9TOOBI OBIBIIME KOH(EIepaTUBHBIC MTATHI JUOO
CO3JIaBaJIM OTJENIbHBIC JOHJ-TPAHT YHUBEPCUTETHI
it appoaMepuKaHIeB, JHOO TPEIOCTABISLIN
JIOKa3aTeNbCTBA TOT0, YTO B CYIIECTBYIOIINE JIDH/I-
TPaHT YHHMBEPCHUTETHl NPUHUMAIOT CTYICHTOB
HE3aBUCHUMO OT  pAacoBOW  IMPHHAJICKHOCTH.
[ITatel, KOTOpHIC HE BBHIIOIHWIN WIH OTKA3aJIHCh
BBIIOTHUTH ~ 3TO  TpeOOBaHWe,  JIHMIIAIUCH
¢denepanbHoro puHaHCUpoBaHUA. B pamkax sToro
3aKoHa OBUIO OcHOBaHO 19 Kkomnemked u
yauBepcutetoB MOAA. Jlo ero mnpuHsATHS Yy
appoaMepHuKaHIIeB ObLTO OYEHb MaJo
BO3MO)KHOCTEH JJIsl TIOYYEHHUS! TIOCIIEIIKOIBHOTO
00pazoBaHus, U T€ HEMHOTHE Y4eOHbIC 3aBEICHHS,
KOTOphle cymiecTBoBamu a0 1890 roma, OblIn B
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University—were
institutions.5

typically private

Unlike the 1862 land grants, the 1890 HBCU
land grants were given financial support
instead of land

Eligible states were granted $15,000 the first
year and an additional $1,000 each subsequent
year, with the annual amount capped at
$25,000.6

EXPANSION OF THE LAND GRANT
SYSTEM: 1914-1977

Additional federal funding was allocated to the
1862 land grants through the Smith-Lever Act
of 1914, which mandated the dissemination of
the research conducted by the agriculture
experiment stations through a Cooperative
Extension Service at each land grant
institution.

Using a formula similar to the Hatch Act, the
Smith-Lever Act also requires states to provide
matching funds.

The 1862 Morrill Act was expanded in 1967
and, again, in 1972 to extend land grant status
to the District of Columbia, American Samoa,
Guam, Micronesia, Northern Marianas, and the
Virgin Islands.

These jurisdictions and territories received
federal funds but did not receive land, and they
are eligible to receive research and extension
funds under the Hatch and Smith-Lever Acts.

The 1890 HBCU land grants are not eligible
for Hatch and Smith-Lever Act funds;
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OCHOBHOM YacTHBIMH, HalpuMep, YHUBEPCUTET
®ucka u YHusepcurer ['oBapaas.

B ornuuue or 3akona Moppwiia 1862 rona,
KOTOpPBIA IPEeNOCTaBIIS  LITaTaM 3eMJII0 Ul
CO3/1aHus u ¢uHaHCHUpOBaHUA  Y4eOHBIX
3aBefeHui, no 3akoHy Moppwuia 1890 roama
NOAJEPKKA BBIAEISIACH B BHUJAE  JEHEXKHBIX
CpPEACTB.

IITaTel, COOTBETCTBYIOIINE KPUTEPUSIM, TTOTYyHaAIIN
15 000 gomiapoB B EPBBIN TOJ U IOMOTHUTEIBHO
mo 1 000 momnapoB KaxkAbld MOCHEAYIOIIMM TOII,
npu 3ToM o0Ias eXerojHas cymMMa He Morja
npessimats 25 000 romiaposo.

PASBUTUE CHUCTEMDbI
I'PAHTOB (1914-1977)

3EMEJIBHBIX

JononaurensHoe ¢enepaabHoe (pUHAHCHPOBAHUE
IUISL JDHA-TPAHT YHHBEPCUTETOB, CO3IaHHBIX I10
3akony  Moppuia 1862  roma,  ObuUIO
npenocraBiaeHo 3akoHoM Cwmwurta-JIueepa 1914
roja, KOTOpBIH TpeOoBai, 4YTOOBI pe3yabTaThl
HCCIIeI0BaHNH, MIPOBOAMMBIX Ha
CEeNTbCKOXO3SMCTBEHHBIX ~ OMNBITHBIX  CTaHIIMSIX,
pacrpoCTpaHsITUCh gepe3 Koomneparusnyo
CIIy’k0y pacpocTpaHeHHs 3HAHUN TPU KaXJIOM U3
TaKUX y4eOHBIX 3aBeJICHUH.
3akon Cwmwuta-JluBepa Takxke O0OS3BIBAT IITATHI
MPEIOCTaBIATh COOUHAHCUPOBAHHUE 1O (GopMyIIe,
aHAJOTUYHONW TOW, YTO HCIONB3YETCS B 3aKoHE
Xotya. 3akoH Moppumia 1862 rToma  ObLl
pacmmper B 1967 u 1972 romax, 4To0BI BKIFOYHUTH
B CHUCTEMYy JIDHI-TPAHTOB TaKue TEPPUTOPHH
CIIA, xkak okpyr KomymOus, AmepuKaHCKOE
Cawmoa, I'yam, Mukponesus, CesepHble
Mapuanckue ocTpoBa W BupruHckue octposa,
NpPeIOCTaBUB YUeOHBIM 3aBEJCHHUSM Ha OITHUX
TEPPUTOPUSIX AHAJIOTHYHBIC TPaBa M IMOIIACPKKY,
KOTOpBIE MOJIYYarOT JIPHA-TPAHT YHUBEPCUTETHI HA
MatepukoBoil yactu CIIA. DTtu opuciukiouu u
TEPPUTOPHH HOTYYHIH ¢benepanbHOE
(uHAHCUpOBaHUE Ha WCCIIEIOBaHUS u
pacrpocTpaHeHHWEe 3HAHWH B paMKax 3aKOHOB
Xstua u Cwmwuta-JluBepa, 4ro oOeECHEYHSIO UM
TaKylo e (QenepaibHyl0 TOIIEPKKY, KaK H
KOHTUHEHTAIBHBIM IITAaTaM, Jaxe 0e3 BBIICICHHUS
3€MENIbHBIX Y9aCTKOB.

Komnemxu u ynuBepcuterst MOAA, co3maHHbIE
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however, they initially received federal
appropriations through the now defunct
Bankhead-Jones Farm Tenant Act of 1935 and
currently receive funds through the Evans-
Allen Act of 1977, which provides 1890
HBCU land grants with a minimum of 15
percent of Hatch Act funds to support
agriculture research.7

Likewise, the National Agricultural Research,
Extension, and Teaching Policy Act
(NARETPA) of 1977 provides 1890 HBCU
land grant colleges with federal funds to
support agriculture extension programs.8
Unlike other legislation, NARETPA disburses
these funds directly to the institutions as
opposed to the states.

EVOLUTION OF THE LAND GRANT
SYSTEM: 1994 TRIBAL LAND GRANTS

The land grant system was again expanded to
include 29 existing tribal colleges under the
Equity in Educational Land-Grant Status Act
of 1994,9 which authorized a $23 million
endowment from which the colleges receive
annual interest payments.

Also included in this legislation is a $1.7
million agriculture and natural resources grant
program and $50,000 per tribal college for
agriculture and natural resources
postsecondary programs.
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no 3akoHy 1890 roma, He HUMEOT NpaBa Ha
TOJy4YeHHe CpeacTB Mo 3akoHaMm X3T4ya U CmuTta-
JleBepa. M3navyanpHO OHU Tody4aiu (eaepaabHbie
AaCCUTHOBaHMSI B paMKax 3akoHa O QepMmepax-
apenparopax  baukxen-/>xonca 1935  ropa,
KOTOpBI Temepb Oojbllle He NpuMeHsercs. B
HacTosIee BpeMs TaKue 3aBeJICHUS
(¢uHaHCUpPYIOTCS O 3aKOHY DBaHca-AiuieHa 1977
rojga, KOTOPbI rapaHTUpyeT UM He MeHee 15
IPOLIEHTOB OT CPEJCTB, BBIICNAEMBIX IO 3aKOHY
X9T4a, Uil TOMJIEPKKH CETbCKOXO35SHCTBEHHBIX
UCCIICIOBaHUMN /.

Kpome T1oro, mnmo 3akoHy O HalHMOHAJILHOU
HNOJIUTUKE B OOJACTH  CEJIbCKOXO3SMCTBEHHBIX
UCCIICIOBAaHNN, PACHpPOCTPAaHEHHsI 3HAHUH U

ooyuenusi (NARETPA) 1977 roma, komiemkam u
yauBepcutetam MOAA, co3maHHbIM 1O 3aKOHY
1890 rToma, mpemocraBusAOTCS  (eaepatbHbIE
CpeAcTBa A MOJAEPKKU IPOrpaMM arpapHoro
npocBemeHna8. B ommume  or  Apyrux
3aKOHO/IaTEeNbHBIX aKTOB, rnue cpexacTsa
pacipenensioTcss 4yepe3 IMPaBUTENbCTBA INTATOB,
9TOT 3aKOH IpPEJyCMAaTPHBACT NPAMYIO Iepeady
CPEJICTB HETOCPEICTBEHHO YUEOHBIM 3aBEICHUSM.

JAJBHEHWIIEE PA3BUTHE CHCTEMBI
3EMEJIBHBIX TPAHTOB: IIJIEMEHHBIE
KOJIJIE VKUY, BKJIIOYEHHBIE B
CUCTEMY 3EMEJIBHBIX T'PAHTOB I1O
3AKOHY 1994 TOJA

Cucrema 3eMeIbHBIX TPAaHTOB ObUIAa BHOBD
pacmpeHa 3a cyYeT BKJIIOYEHUsS B Hee 29
CYHICCTBYIOIMX  IJIEMCHHBIX  KOJUIC/DKEH B
COOTBETCTBHUHM ¢ 3akoHoM 1994 roma o
MPEIOCTABICHINN PABHOTO CTaTyca IUICMCHHBIM
KOJUIe/DKAaM B CHCTEME JIDHA-TpaHTOBY. 3akoH
mpeaycMaTpuBall CO3JaHue IeneBoro (oHma B
pasMepe 23 MIJUIMOHOB JOJUIAPOB, M3 KOTOPOT'O
CYIICCTBYIONIUE KOJUICIDKH MOJIYYal0T €KETOIHbIC
MPOLICHTHBIE BBIILJIATEL 3aKkoH TaKKe
npeaycMaTpuBail — BbieneHue 1,7  MUIUTMOHA
JIOJUIAPOB HA TPAHTHI JIJIS TOJUICPIKKH CEIIbCKOTO
XO3SIICTBA M IPUPOJHBIX PECYPCOB, a Takke 1mo S50
TBHICSTY I0JUIAPOB KAXKJIOMY KOJUIC/HKY Ha Pa3BUTHE
MpOrpaMM TOCJIEIIKOILHOTO 00pa3oBaHus B ITHX
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This legislation also authorizes $5 million to
the Cooperative Extension Service in states
that have both 1862 land grant colleges and
1994 tribal land grants to facilitate
collaboration.o

Currently, there are 35 tribal institutions with
the land grant designation.

Located mostly in the Southwest and Midwest,
tribal-controlled colleges enrolled about
23,000 students in 13 states in the 2019-2020
academic year.

These institutions are unique among land
grants in that they offer a wider range of
services, including high school equivalency
(GED), developmental education, college
credentials, and job training.

They also serve as community, economic, and
child/elder care centers.

LAND GRANTS TODAY

Although land grant colleges and universities
comprise a small percentage of all
postsecondary institutions in the United
States—approximately 3 percent of public and
private not-for-profit two- and four-year
institutions—they have helped to expand
access to higher education in each state.

A majority of land grant institutions (52
percent) are funded through the 1862 Morrill
Act, followed by the 1994 tribal land grants
(31 percent), and the 1890 HBCU land grants
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obnactsax. Kpome Toro, 3akoHOM BBIIETICHO 5
MUWJIJTMOHOB ~ jaojutapoB it KoomepaTtuBHOM
CIyXOBI pacripoCTpaHEHUs 3HAHWU B INTATax, T/C
WMEIOTCA JIPHJI-TPAHT YHUBEPCHUTETHI, CO3aHHBIE
Kak o 3akoHy 1862 roaa, Tak u no 3akony 1994
rona, JUisi COACMCTBUSL COTPYIHUYECTBY MEXKIY
HUMHw. B Hacrosmiee BpemMss B CHCTEMY
3€MEJIbHBIX TPaHTOB BKIIOYEHO 35 TIJIEMEHHBIX
KOJIJIEJIKEH.

BonpmIMHCTBO M3 HHX pacIOIOXKEeHbl Ha IOro-
3amaze u B ueHrpansHou yactu CLIA, u B 2019-
2020 yuebHOM rogy B HMX 00yd4anaoch okoio 23
000 crynentoB B 13 mratax. OTu ydeOHbIe
3aBEJICHHUS YHUKAJIbHBI CPEIU APYTUX JIDHA-TPAHT
YHHUBEPCUTETOB, MOCKOJIBbKY OHHU TMPEIOCTABISIOT
Oomee  IIMPOKMH  CHEKTP  YCIYr, BKIOYas
OporpaMMbl IO  IOAYYEHUIO  DKBHUBAJICHTA
arrecrata cpemnneir mkonsl (GED), mporpamMmebr
JUIL  YCTPAaHEHHs aKaJeMHUYECKHX IMpoOesoB Yy
CTYAEGHTOB TIepe] IOCTYIUICHHEM B KOJUICIK,
IIporpaMmbl 110 MOJIYUYCHHIO H606XO)II/IMBIX
aKkaJeMUYecKUX  KBalupuKauui, a  Takxke
nporpaMMsl Ipo()eCCHOHANBHON TMOATOTOBKU U
HOBBIIEHUs KBanudukauu. Kpome Ttoro, onu
CIy)KaT LEeHTpaMHU OOIIECTBEHHOW JKU3HU H
9KOHOMHUYECKOT O pa3BuTHS, a TaKKe
NPENOCTABISIOT YCIYyTH 10 YXOLy 3a JETbMHU U
HO>KUJIBIMU JIFOABMH.

JIDOHA-TPAHT YHUBEPCUTETbI
CET'OJHsA

XoTs JHA-TPAHT YHUBEPCHTETHl COCTABIISIOT
UMb  HEOONBUIYI0 YacThb OT OOmiero 4mcia
BBICIIMX ydeOHbIX 3aBemenuii B CIIA
npuMmepHo 3% OT BceX TOCYJapCTBEHHBIX U
YaCTHBIX HEKOMMEPUECKUX YUEOHBIX 3aBEICHUH C
JIBYX- M  YETBIPEXJIETHUMH  IPOrpaMMaMH
00y4eHusi, — WX BKJIAJ B pacIIUpeHue JOCTyna K
BBICIIEMY OOpa3oBaHUIO B  KaXIOM INTaTe
SIBIISICTCS 3HAYUTEIbHBIM.
BonpmmHCTBO Takux ydeOHBIX 3aBeneHHi (52%)
NONTy4aloT (UHAHCUPOBAHHE B COOTBETCTBHU C
3akoHoMm Moppuiuia 1862 roaa, 3a HUMH CIEYIOT
IUIEMEHHBIE KOJUIE/DKH, BKIIIOYCHHBIE B CHCTEMY
no 3akony 1994 roma (31%), u komiemku u
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(17 percent).

Many states have more than one type of land
grant institution, such as Oklahoma, which is
home to 1862 land grant, 1890 HBCU, and
1994 tribal land grant institutions (see Figure
1)

The land grant system has evolved over the
past 160 years, and multiple pieces of
additional legislation have allowed for the
expansion of the original mission and added
various streams of funding opportunities,
including those focused on teaching, research,
and agriculture extension programs.

In sum, in 2019, land grant institutions
received a total of $1.5 billion in federal
support for capacity and competitive grants.11
Capacity grants are recurring, based on
formula; competitive grants are awarded to
specific projects, and institutions must apply
for them.

The next brief in this series explores the major
land grant funding streams in more detail,
highlights important differences in funding
allocation among those streams, and
documents changes in funding over time.
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yHuBepcuteTel MMOAA, co3naHHble 10 3aKOHY
Moppumra 1890 roma (17%). Bo MHOrHX mraTtax

UMEIOTCSl  JIDHJA-TPAHT YHHUBEPCHUTETHl PA3HBIX
THUIIOB.
Hamnpuwmep, B OxilaxomMe  TNpEeJCTaBJIEHBI

YHHUBEPCUTETHI, KOTOpbIEe (PUHAHCUPYIOTCS KaK I10
3akony Moppuina 1862 ropa, Tak u 1o 3aKOHY
Moppumia 1890 roma o  komnemkax U
yausepeuterax MOAA, a Taxxke no 3akony 1994
rojia O IIEMEHHBIX KOJuIeKax (cM. puc. 1).

3a mociennue 160 yer cucrema JIDHA-TPAHTOB

IpeTepIena 3HAYUTEIIbHBIE W3MCHECHUS:
MHOT'OYHCIICHHBIE JIOIIOJTHUTENBHBIE
3aKOHOJATEIIbHBIE aKTBI pacmmpwIn eé

INEPBOHAYAIbHYIO KOHICTIIIUIO U I[O6aBI/I.HI/I HOBBIC
HCTOYHUKH q)HHaHCI/IpOBaHI/IH, BKJIrO4Yas Cpe€acTBa

Ha oOydeHHe, HCCIEAOBaHUS M  arpapHoe
IIPOCBELICHHUE.
B 2019 rogmy JBHA-TpaHT  YHHBEPCUTETHI

HNONy4nan B obmiei cinoxHoctu 1,5 Munmmapaa
nonnapoB  (enepanbHOW  TOJIEPKKHA B BHIE
PEryJIpHBIX TPAHTOB, HAIIPABJIECHHBIX HAa Pa3BUTHE
NOTEHIMAIa, W TPaHTOB, IMPEAOCTABIAEMBIX Ha
KOHKypcHOM ocHoBell. Perymapubeie rpanTbl
IPEJOCTABISAIOTCS HAa IIOCTOSHHOM OCHOBE H
paccUMTHIBAIOTCA IO OIpENeNeHHON (opmye,
TOrJa KaKk KOHKYPCHbIE TPaHThl BBIAEISAIOTCS Ha
KOHKPETHBIE IIPOEKThI, HA KOTOPbIE YHUBEPCUTETHI
JIOJKHBI IT0AABaTh 3asiBKU.

B crmenyromem o00630pe 3TOi cepum MBI Ooree
HOAPOOHO PACCMOTPHM OCHOBHBIE HCTOYHHKH
(MHAHCUPOBAHUS JIPHI-TPAHT YHUBEPCHTETOB,
BBIJICJIMM KIIFOYEBBIC Pa3IM4Hs B pacrpeeieHUH
9THX CPEACTB M paccKaxxeM 00 H3MCHEHHSX B
YPOBHSIX (PHHAHCHPOBAHUS C TEUCHHEM BPEMEHH.
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1 There is no requirement that land grants be
public institutions. Cornell University and the
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grant despite not officially authorized as such
because it received 25,000 acres of public land
and has a mission consistent with land grant
institutions.

2 Because tribal colleges receive the vast
majority of their funding from the federal
government, they are not included in this
comparison. Therefore, any differences in how
they are impacted by the legislation in which
they are authorized is not as apparent.
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Match  Funding for 1890 Land-Grant
Universities.” Association of Public Land-
Grant Universities.

6 Committee on the Future of the Colleges of
Agriculture in the Land Grant University

Table of contents 2 BepHyTbca K OrnasieHuto

HpnMeanmI U JOIMOJTHUTECJIbHBIC MOACHCHUA

1 3akoH He TpeOyer, 4yTOOBI Takue y4eOHbIE

3aBeECHUs ObLTH UCKJIIOYUTEIBHO
rocynapcTBeHHbIMU. KOopHEIICKUil yHUBEpCUTET U
MaccauyceTckuii  TEXHOJIOTMYECKUH  HMHCTUTYT

HNOJTYYMUIM CTaTyC J3HI-TPAHT YHHUBEPCUTETOB B
cooTBETCTBMM € 3akoHOM Moppumuia 1862 rona.
YHuBepcuter TacKUru Takke BKIIOUYEH B JaHHBIN
0030p Kak JIPHA-TPAHT YHUBEPCHUTET, CO3JaHHBIN
no 3akoHy 1890 roga, Xxors opuLHANTBEHO OH TAKUM
HE SIBJIIETCS. DTO CBSA3aHO C TEM, YTO YHUBEPCUTET
nonyumin 25 000 akpoB OOIIECTBEHHOW 3eMJIA H
€ro MHCCHSI COOTBETCTBYET LEJISM JIDHI-TPAHT
YHHUBEPCUTETOB.

2 TlmemeHHEBIE KOJUICIP)KN HE BKIIOYCHBI B DJTO

CpaBHEHHME, IIOCKOIbKY OHH B  OCHOBHOM
NoiTy4aloT (UHAHCHPOBaHHE OT (enepatbHOro
NIPaBUTENILCTBA,

YTO O3HA4YaeT, 4YTO OHM B MEHBUIEH CTENEHU
3aBUCAT OT peIIeHH o (UHAHCHPOBAHMM Ha
ypOBHE mmTaTta. JTO JenaeT uxX (UHAHCOBOE
MIOJIO’KEHUE CYIIECTBEHHO MHBIM IO CPABHEHMIO C
y4eOHBIMU 3aBEJICHUSMH, KOTOPBIE 3aBUCAT KaK OT
IITATHBIX, TaK U OT (heZiepabHBIX CPEICTB.

3 Lee, J.M., Jr., and Keys, S.W. (2013). “Land-
Grant but Unequal: State One-to-One Match
Funding for 1890 Land-Grant Universities.”

4 Association of Public Land-Grant Universities.
Association  of  Public and  Land-Grant
Universities. (2012). The Land-Grant Tradition.
Washington, DC: Author. Hcrounuk:
aplu.org/library/the-land-grant-tradition.
https://www.aplu.org/library/the-land-grant-
tradition

5 Lee, J.M,, Jr., and Keys, S.W. (2013). “Land-
Grant but Unequal: State One-to-One Match
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RESEARCH UNIVERSITIES

Their Value to Society Extends Well
Beyond Research

Robert M. Berdahl, President, Association of
American Universities. Excerpts

https:/files.eric.ed.gov/

If the victory at Waterloo, which set the stage
for Britain’s preeminence in the century that
followed, was “won on the playing fields of
Eton,” as the Duke of Wellington famously
observed, it may be equally true to say that the
contest for preeminence in the 21st century
will be won on the campuses of the world’s
research universities. In this contest, the
United States begins with a substantial
advantage. A recent ranking undertaken by
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Al

NCCJIEJAOBATEJBCKHUE
YHUBEPCUTETbBI

HUX meHHOCTH AJIs 00IecTBA BBLIXOAUT JaJIeKO
3a  mpeaedbl  OJIHHUX TOJbKO  HAYYHBIX
uccJae10BaHuM

Pobepr ™. bepaan, mnpesupeHT accouuanuu
aMEpUKaHCKUX YHUBEPCUTETOB. Bhiep:kku

https://files.eric.ed.gov/

Ecnmn mnoGena mnpu Barepnoo, 3amoxuBmias
OCHOBBI JUIEpPCTBA Benukobpuranumn B
MOCTIEIYIOIIEM CTOJIETUH, KOBaJach, mno
U3BECTHOMY BBIPAKEHUIO repuora
BennMHITOHCKOro, «Ha CIOPTUBHBIX ILIOLIAKAX
Hrtona», TO MOXHO CcKa3aTb, 4TOo Oopnba 3a
manepctBo B XXI Beke Oyaer BbIMrpaHa B
UCCIIEZIOBATENbCKUX yHUBepcuTeTrax. M B 31y
60pr0y Coenunennsie Illtater BcTymamT co
3HAUUTENbHBIM  mpeumymiectBoM.  CorjacHo

166


https://files.eric.ed.gov/
https://files.eric.ed.gov/

Jiao Tong University in Shanghai shows 36
U.S universities among the top 50 universities
in the world, with eight of the top 10 in the
United States.

The competitive advantage the United States
currently enjoys is obvious, but retaining it
cannot be taken for granted; the support from
state governments for their “flagship” public
universities and the partnership between
research  universities and the federal
government must be renewed and enhanced if
America’s lead is to be sustained.

America’s Research Universities:

Contributors to Society

We often think of our great universities
primarily in terms of the education they
provide undergraduate students.

When parents and students think about
universities, they naturally consider such
things as the range of available majors and
facilities, the quality of the faculty, and the
institutions’ size, cost, and reputation.

America offers a wide range of nonprofit
institutions of higher education - community
colleges, four-year liberal arts colleges,
technical colleges, state colleges, and public
and private research universities.

Each type of institution has unique features
that appeal to different types of students. The
educational purposes are similar: to help
students learn to think and analyze issues
clearly, and to discover themselves in a new,
more independent environment where they can
find what they are good at and explore the
values that will shape their lives.

College is meant to prepare them to be
thoughtful citizens and contributing members
of their communities, and to prepare them for
the world of work and careers.
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HE/IaBHEMY pelTuHry, MIPOBEJICHHOMY
maHxaiickuM yHupepcuteroMm L3soryH, 36 u3 50
Jy4IINX YHUBEPCUTETOB MHpa (M BOCEMb H3
MIEPBBIX JIECSTH) SBISIOTCS aMEPUKAHCKUMU.

KOHKYpEeHTHOE TMpPEHMYILECTBO, KOTOPHIM B
Hacrosiiee Bpemsi MoNb3yrTcs CoeIMHEHHBIC
U_[TaTBI, OYCBHUIHO, HO €10 HCJIB3s4d CUUTATh YEM-TO
camMo Cco0OW pa3yMEIOUIMMCS; €CIIM MBI XOTHM
COXPaHUThb JIMJEPCTBO AMEpPUKH, IPABUTEILCTBA
mTaToOB AOOJLDKHBI TEPECMOTPCTH OOHOBUTL H
pacIIUpUTh TOMIEPKKY CBOMX «(pIarMaHCKUX»
rOCYJapCTBEHHBIX YHUBEPCUTETOB, a (eiepaabHOe
NpPaBUTENECTBO —  CBOE  HApPTHEPCTBO  C
UCCIIEIOBATEIbCKUMHU YHHBEPCUTETAMHU.

UccnenoBarenbckue ynusepceurersl CIHIA u nx
BKJIA/I B "KH3Hb 00111eCTBA

Mpl  4yacTo agymaeM O HAlIUX  BEJIUKHX
YHUBEPCUTETAX B IEPBYIO OYepeAb C TOYKHU
3peHnss 00pa3oBaHHUs, KOTOPOE OHHM  JaroT

CTyaeHTaM. BpiOmpas yHMBEpCHTET, POAUTENH H
CTYAEHTBHl O00pamaroT BHUMaHHE, MPEXIE BCETO,
Ha TaKkWe BEIIW, KaK JAWamna3oH CIeHUaIn3anui,
MaTepHaTbHO-TEXHUYECKast 6aza, Ka4eCcTBO
IPENoJaBaHusl, CTOMMOCTh OOY4eHHUs, pasMep H
pemyTanusi By3a. AMepHKa IpemiaraeT IHPOKUi
BBIOOP THIIOB HEKOMMEPUYECKHX BBICIIUX y4eOHBIX
3aBEJICHNUH, TAKUX KaK OOILIECTBEHHBIE KOJUICIKH,
YEeTHIPEXJICTHUE o0rmieoOpazoBaTeTbHbBIE
KOJUICJDKH, TEXHHUYECKHE KOJJISIKH, KOJJIeIHKH
IITaTOB, a TaKXe TOCYIAPCTBEHHbIE M YACTHBIC
HCCIIe/IOBATEIbCKAE YHHBEPCUTETHI. Y KaXJIOro
TUNA y4eOHOrO 3aBeICHHs €CTh CBOM YHHUKAJIbHBIE
0cO0OEHHOCTH, MIPUBJICKAIOIINE pas3nvHbIe
KaTeropun  CcTydaeHtoB. Ilpy  3TOM  HX
oOpaszoBaTeibHbIE  LENH  CXOXKH:  IIOMOYb
CTYAGHTAM HAyYUThCI UYETKO  MBICIUTh U
aHaJIM3UpPOBaTh, HAWTU ce0sl B HOBBIX YCIOBHUSX
OombIieit cBOOOMBI, OOpecTH CBOE MpU3BAaHUE U
[IEHHOCTH, KOTOpBbIE JIATYT B OCHOBY WUX
KHU3HEHHOro MyTH. By3 Takke YYUT MOJOIBIX
Jroiell  OBITh OTBETCTBEHHBIMH TPaKAaHAMH U
AKTUBHBIMHM YJIEHAMU CBOMX COOOILECTB, TOTOBUT
K TpPYIOBOH JEATENBHOCTH W JajbHEUIIeMY
npodeccuoHanbHOMY pa3BUTHIO. [ TaBHas ke 1eb
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Most importantly, a college education aims to
help students “learn how to learn,” for we
know, as well, that to be successful in the 21st
century will require a lifetime of learning.

In this array of colleges and universities, the
role of research universities is unique, for it is
at these institutions, more than at any other,
that the faculty is engaged in the research and
scholarship that inform and broaden the basis
of knowledge taught at all institutions.

Thus, the work of research universities
enriches teaching and learning at all
institutions, creating path-breaking scholarship
that expands students’ ability to grapple with
the most current and pressing issues.

Research  universities also provide the
advanced education for those who become
faculty and educate students at all institutions.

A great strength of the American research
university is the joining of research with
graduate education.

Graduate students are educated at laboratory
benches next to their mentors, funded by their
research grants and co-authoring papers with
them.

The benefit goes both ways: graduate
education is enriched by the direct conduct of
research, and the research is invigorated by the
energy and creativity of these students.

Other nations increasingly recognize that this
is the best system for educating the next

generation of scientists and scholars.
Research  universities also provide the
scientific,  technical, and  professional

foundations for those who will go on to found
and lead the new industries made possible by
innovative research. Undergraduate students at
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o0yyeHuss B By3e — TIOMOYb CTyAEHTaM
«HAyYUTBCS YUYUTHCS»: BEOb IS TOTrO, UYTOOBI
npeycnerb B XXI Beke, mporecc mpuoOpeTeHHs
3HAHMI JTOJKEH OBITh HETIPEPHIBHBIM.

Cpenu Bcero 3TOro MHOT00Opa3usl KOJJIEIKEH U

YHHUBEPCUTETOB poib HCCIIe/10BaTEIbCKUX
YHHUBEPCUTETOB YHUKaIbHA, IOCKOJIBKY HMEHHO
3/1eCh IpernoaBaTesn BEAYT Hay4HbIe

UCCIIeI0BaHus, (POPMUPYIOLINE U PACIIUPSIOLIHIE
00beM 3HaHUil, MPErnoJaBacMbIX BO BCEX BBICIINX
y4eOHBIX  3aBEJICHMSIX. Taxkum obpazom,
JeSATEIbHOCTh UCCIIEI0BATENbCKUX YHUBEPCUTETOB
oboramjaer Kak IIpernojaBaHue, TaK M IPOLECC
npuoOpeTeHnus 3HaHUM BO  BCceX  y4eOHBIX
3aBEJCHUAX IyTEeM  CO3/aHUS  HOBATOPCKUX
MOJTXO/I0B, TTO3BOJISIONIUX CTyeHTaM (PPEKTHUBHO
pemath HacyIIHbIe 3a1auu. B mccnenoBarenbckux
YHHUBEPCUTETAX TaKXKe 3aK/IajbIBAeTCI OCHOBA
NEepeIoBBIX 3HAHWH TeX, KTO B CBOIO OYepenb
HOMOJHNUT  TIPEToJIaBaTeIbCKU  COCTaB  BY30B
CTpaHsbl.

CunibHOM CTOPOHOMN aMEpPHUKAHCKUX
HCCIIe/IOBATEIbCKAX ~ YHUBEPCUTETOB  SIBIISICTCS
couyeTaHHMe Y4eOHBIX KypCOB  aCIHPAHTYPHI
HETIOCPE/ICTBEHHO c UCCIICIOBAaHUSMH.
AcnupaHThel 00ydJarTcs, paborast B JIabopaTopHsix
pigoM  cO  CBOMMH  HAaCTaBHHMKAMH, a
¢dbuHaHCHpOBaHWE OOYUYEHHUS OCYIIECTBISICTCS 3a
CUET IPaHTOB Ha MPOBEACHUE HCCIIE0BATENbCKUX
paboT W TroHOpPapoB 3a COBMECTHO HalHMCaHHBIE
cratb. Bpiroma  3mech  oboromHA:  Kype
acTIMpaHTypsl 00oramaeTrcs HernocpeaCTBEHHBIM
ydyacTHEeM B HCCIIEIOBATEIbCKOM pabore, a
UCCIICIOBAHUSL TONy4arOT MOANUTKY 32 CYeT
SHEPrMd W TBOPYECKOrO TIOAXOJa CTYICHTOB.
Jlpyrue cTpaHbl Bce dHalle NPU3HAIOT, YTO IS
o0y4yeHuss OyIymMX HAay4YHBIX paOOTHUKOB U
YUCHBIX Takasi CHCTeMa SBISieTCs HamOoee
3¢ exkTuBHOM.

HCCJ’I@I{OB&TCJ’IBCKI/IC YHUBCPCUTCTHI TaKXKe
3aKJI1aJbIBarOT Hay4HBbIC, TCXHUYCCKUC n
HpO(beCCI/IOHaJ'IbeIG OCHOBBI TJId TCX, KTO 6y,Z[6T
CO3JaBaThb HOBBIC NpCanpuATHA Ha Oaze
HOBATOPCKHUX HCCHCHOBaHHﬁ. CTy,I[CHTLI
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research universities have broad opportunities
to observe and participate in aspects of the
research process itself. Placed in a learning
atmosphere shared with graduate and
professional students, they acquire a firsthand
understanding of what is required to prepare
for a scholarly or professional career.

Addressing Urgent Challenges with Science

The benefits of scientific research are well
known. AAU’s “Science as a Solution” offers
a survey of how scientific and technological
expertise will be required to address the large
and urgent challenges confronting the world -
problems such as climate change, the energy
crisis, and increasing demands on the supply of
safe foods and fresh water, as well as the need
to cure disease and address the threat of global
pandemics.

The solutions to these problems begin with
basic research. Without an understanding of
the structure of the genome, we limit
biologists’ ability to develop interventions that
will treat disease.

Without basic research in materials science, it
will be impossible to develop highly efficient
solar panels or batteries that store large
amounts of energy.

Without basic research, we will not be able to
develop plant species that resist drought.
Virtually all of the microelectronic innovations
that have transformed our world in the last two
decades have their origins in the laboratories of
research universities.

Science is a solution, and with the demise of
the great industrial research laboratories like
Bell Labs, the vast majority of the basic
scientific research conducted in America today
is done in research universities or government
laboratories closely affiliated with research
universities.

It is the research conducted in these institutions
that continues to lead to the creation of new
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GakanaBpuara UCCIIEI0BATEIbCKUX YHUBEPCUTETOB
HMCIOT IIHUPOKHUE BO3MOXXHOCTH IJIA Ha6J'IIOIICHI/ISI
3a MPOLECCOM HUCCIEN0BaHUNM U y4acTHsl B HEM —
00y4asich B OKPYXCHHH AaclUPAHTOB U YUYEHBIX,
OHU TOJIY4alOT HETOCPEACTBEHHOE Mpe/ICTaBlICHHE
0 TOM, YTO TpeOyeTcs JUIsl MOATOTOBKU K HAYYHOM
WM npodecCuoHaIbHOM Kapbepe.

Pemenue HACyIIHBIX 3aJa4 € IOMOIIbI0O HAYKH

[lomp3a  HAay4HBIX  HCCIIEAOBAHUN  XOpOIIO
u3BecTHa. B noxiane Accoumanuy aMepUKaHCKUX
yHuBepcuTeToB «Hayka kak pemieHue» crenaH
0030p HAayYHBIX U TEXHUYECKHX 3HAHUU, KOTOpPbIE
noTpeOyIOTCSl Il PElIeHHs  CEpPbhEe3HbIX WU
HCOTJIOXKHBIX HpO6H€M, CTOAIMX NEPE] MUPOM —
TaKHNX, KaK U3MCHCHHEC KJIMMAaTa, 3HepFeTHq€CKHﬁ
KPU3UC, pPACTyIIHe IMOTPEOHOCTH B O€30macHBIX
IAIIEBBIX TNPOAYKTAaX M IIPECHOM BOJE, JICUYCHHE
Oome3Hel M yCTpaHEHHE Yrpo3 TJI00abHBIX
naHaeMuidi. PemieHme Bcex  ATHX  mpoOiieM
HAuMHAeTCs C (PyHIAMEHTANbHBIX HCCIEIOBAHUM.
be3 3HaHMA CTPYKTypsl TeHOMa BO3MOXHOCTH
OMONIOTOB 1O pa3pabOTKEe METONOB JICUCHHUS

Oone3nei OoynyT OTpaHUYCHBI. bes
(GbyHIaMEHTaIbHBIX HCCIIEOBAaHUNH B  00JACTH
MaTepuaioBeIcHHss HEBO3MOXXHO  pa3paborarh

BBICOKOO()()EKTUBHBIC COJHEYHBIC TaHEIW WU
aKKyMYJISITOPBl BBICOKOM 3HEPrOEMKOCTH. be3
(dyHIaMEHTaIbHBIX HCCIEIOBAHUN HEBO3MOXKHO
BBIBECTH 3aCyX0yCTOWYHBBIE pacTeHus.
[IpakTuyecku Bce HMHHOBaIMM B  00JIacTH
MHKpPOSJIEKTPOHUKH, W3MEHHBIIME HAl MHUp 3a
TIOCIJICIHUE JIBA ACCATHIICTHSI, OEPYT CBOE HA4Yajo B
JTabopaTopusix UCCIIeIOBATENECKUX
YHHUBEpCUTETOB. Hayka — 3TO M ecTh peleHwue,
MOATOMY IIOCIE yXOJa CO CIEHbl THUTaHTCKUX
MPOMBIIUIEHHO-MCCIEI0BATENbCKUX JIA00PaTOPHiA
— Takux kak Bell Labs — mopasnsroniee
OONBIIMHCTBO (PYHIaMEHTANBHBIX HCCIIEOBAHUM

B CIIA CEeTOHS OCYIIECTBIISIIOTCS
HCCIICZIOBATEIbCKUMHM YHUBEPCUTETAMH M TECHO
CBS3aHHBIMM C  HHMH  TOCYJapCTBCHHBIMH
naboparopusiMu. VIMEHHO WX  UCCIICIOBaHUS

IPUBOJAT K CO3JJaHUI0 HOBBIX TEXHOJOTUM, HOBBIX
OPEeIIpUITUA U HOBBIX pabO4YMX MECT, KOTOpbIE
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technologies, new businesses, and new jobs
that will be needed to fuel the nation’s
economic recovery and long-term economic
competitiveness.

Improving Public Policy through the Social
Sciences

Essential as they are, basic scientific research
and technological innovations are not the only
contributions American research universities
make to our society.

Social scientists-economists,  sociologists,
political scientists, historians, anthropologists,
and psychologists-provide new analyses and
insights into the problems of society and the
means of solving them.

They offer a greater understanding of our own
society as well as of societies remote from ours
in time and distance, so essential in a shrinking
world. Without the understanding of the world
yielded by these disciplines, we are less able to
move in new directions, to undertake new
projects for improving society, or to locate
ourselves in a wider world. Indeed, none of the
major issues for which scientific and technical
solutions are required can be addressed
effectively without the understanding brought
by social scientists.

Obviously, the skills of our economists are
essential to our efforts to rebuild our nation’s
economy. Other issues might be less obvious.
Climate change, for example, may alter the
relationships  between the northern and
southern hemisphere and produce large
migrations of people, with profound economic,
political, and social dimensions.

The development of new crops, altering
traditional means of production, will have
social consequences.

And we need social scientists to understand
the impact of the process of globalization on
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oynyT HEOOXOIMMBI JUTS 03710POBJICHHS
SKOHOMHUKH  CTpPaHbl M  OOecledYeHHs  ee
KOHKYPEHTOCIIOCOOHOCTH B JIOJTOCPOYHOM
NEPCIICKTHBE.

COBepIHeHCTBOBaHI/Ie YIpaBJ/JIC€HUA
rocyiapCcrsomM ¢ mnoMomib0 CONUAJbHBIX HAYK

HecmoTpst Ha BCIO BaKHOCTH (DyHIAMEHTaIbHBIX
HAYYHBIX HCCICJOBAHMH U TEXHOJIOIHYECKUX
MHHOBAITHH, poib aMEpUKaHCKUX
MCCIIEZIOBATEIbCKIX ~YHUBEPCHTETOB B  HAIlEM
o0IIecTBe  Ompenensercss He TOJIbKO HMHU.
Crienianuctel B 00J1aCTH OOIIECTBEHHBIX HAYK —
9KOHOMHUCTBI, COI[MOIIOTH, TIOJIUTOJIOTH, HCTOPUKH,
AQHTPOIOJIOTY U TICUXOJOTH — IpPEUIaraloT HOBOE
BUJICHHE W TIOHHMaHWE MPOOJIEM COBPEMEHHOTO
o0miecTBa, a Takxke CrocoObl ux pemeHus. OHH
HIOMOTAIOT HaM JIy4Ille TOHSTh Kak OOIIEecTBO, B
KOTOPOM MBI JKUBEM, TaK M Jpyrue cooOIIecTBa,
yIOalleHHbIE OT  HAaIIero BO BPEMEHH W
IPOCTPAHCTBE, UYTO KpailiHE BaKHO B YCIIOBHSAX
rIo0anu3aIy, Korjaa MUp OBICTPO «CIKUMACTCS.
be3 nmonumaHusi Mupa, KOTOPOE JAlOT 3TU HAayKH,
HaM CJIO’KHEE JIBUTaThCA B HOBBIX HAIlPaBJICHUSIX,

HAYMHATH HOBBIE TIPOEKTHI 10  YIyUYIICHUIO
001I1eCTBa M HAXOIUTHh CBOE MECTO B II00AJIBLHOM
KOHTEKCcTe. JleMCTBUTENbHO, HHU OAHA U3

KITIOYEBBIX MPOOJIeM, TPEOYIOMUX HAydHBIX H
TEXHHYECKUX  pEIICHWH, HEe MOXeT  OBITh
s dextuBHO pemiena 6e3 commonoroB. To, 4YTO
IUIi  BOCCTaHOBIICHHS ~ Halleil  AKOHOMHKH
Heo0X0o/JMMa TOMOIIb JKOHOMHCTOB, MOHSTHO
BceM. [1oTpeOHOCTh B y4acTUH CIEIUAIMCTOB IO
OOLICCTBEHHBIM HAayKaM HE CTOJb O4YEBHUJIHA.
Hanpumep, n3MeHeHHE KIIMMATa MOXKET HapYIIUTh
CYIIECTBYIOLIMI KIMMATHYCCKUI OallaHC MEXITy
CEBEPHBIM U F0)KHBIM TIOJIYIIAPUSAMH M IIPHUBECTH K
MacCOBBIM MHTPALHSIM c CepbEe3HBIMU
9KOHOMHUYECKHMH, HOJIUTHYECKUMH u
colManbHbIMKU TTocaencTBUsIMHA. Co3/1aHHEe HOBBIX
CETIbCKOX 03SIICTBEHHBIX KYJbTYD, KOTOpOE
HpUBEIET K U3MCHEHHIO TPAJAUIMOHHBIX CPEICTB
CETIbXO3MPOU3BOJICTBA, YPEBATO  COLUAIBHBIMU
HOCHEeNCTBUAMHU. [lO3TOMY JUIi  TOrO, YTOOBI
NOHATH  BIMsAHHE  IoOalM3alMM  Kak  Ha
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traditional and modern societies alike.

The analysis of social scientists, often critical
of the status quo, can be disquieting and
misunderstood. But it creates the knowledge
necessary for change.
Effective public policy has always been built
on the scaffolding created by research in the
social sciences.

Enriching the Human Experience through
the Humanities and the Arts

Humanists in our research universities
preserve and interpret our own culture, and
study others as well. Our nation’s well-being
depends, as perhaps never before, on our
ability to understand the thinking and ways of
life of people in disparate cultural conditions
within and beyond our borders, With the
virulent forces of nationalism and religious
extremism asserting themselves across the
globe, we need to understand what gives rise to
such movements and how our actions can
affect them.

Moreover, we cannot fully understand the rich
tapestry of our own American experience
without  knowledge of the historical
background and cultural experiences that have
informed the lives of Americans arriving here
from around the world.

There are also no better champions of the arts
than our great universities. Their faculty
members produce some of the most important
literature and literary analysis and they
compose much of today’s new concert music.
University theatres produce much of the new
drama and new interpretations of the best
works of the past.
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TPAAUIUOHHBIC, TAK U Ha COBPEMCHHBIC 06LI.ICCTBa,
HaM HY’KHa IOMOIIlb COLIHOJIOTOB.

AHanmuTHKa,  TpeAcTaBiseMas  COIMOJIOTaMH,
3a4acTyl0 KPUTHUKYET CYIIECTBYIOIIEE MOJIOKEHUE
el U MOYKET BBI3BATH OECIOKOMCTBO WMIJIM OBITH
HENpPaBWJIBHO HCTONKOBaHa. Ho WMeHHO Tak
nonyyaercs uHpopMaiusi, HeoOXxomumas ISt
OCYILECTBICHUS IIEPEMEH. O¢pdexTuBHOE
yIpaBJeHHE TOCYAapCTBOM BCET/Ia CTPOMJIOCH Ha
OCHOBE HCCJICJOBAaHMI B 00JacTH OOIIECTBECHHBIX

HayK.

FyMaHHTapHLIe HAYKH M HCKYCCTBO [JI€JaK0T
Haly KU3Hb ooraue

CrienimanucTel B 00JaCTH TYMAHHUTApHBIX HayK B
WCCIIEZIOBATEICKIMX YHUBEPCUTETaX 3aHHUMAIOTCS
KaKk COXpaHEHHWEM U TOJKOBAHHWEM Harei
COOCTBEHHOM KYJIbTYPBI, TAK U U3Y4EHHEM JPYTUX
KyabTyp. Bo3MoxHO, Onaromomyune — Hameu
CTpaHbl KaK HHUKOT/IA TPEXKIE 3aBUCUT OT HAIIECH
CrIOCOOHOCTH TOHWMATh 00pa3 MBIIUICHUS U
JKA3HH JIIOJIEW, KUBYIIUX B WHOW, OTIIMYHOW OT
Halllel, KyJbTYpHON Cpelie KaKk B Halled CTpaHe,
TaK W 3a ee mperenaMud. B ycnmoBusax, korga
paspymuTenbHbIE  CHJBl  HAMOHAIM3MAa U
PEITUTHO3HOT0 SKCTPEMU3Ma BCE TPOMYE 3asBIISIOT
0 cebe o BCceMy MHpPY, HaM HY)KHO IOHSTH, YTO
NOpPOXKJIAeT TaKhe MBIDKEHHS W KaKk Ha HUX
BIIMSIOT HAIM JAecTBUs. bonee Toro, Mbl He
CMOXXEM OCO3HaTh BCE pazHOOOpasue CBOeH
COOCTBEHHOH KYJIbTYpHI 0€3 3HaHUS UCTOPHUECKUX
U KyJIbTYPHBIX OCOOCHHOCTEH, IMOBIUSBIIMX Ha
KHU3Hb aMepukaHieB, npuosBatomux B CIIIA co
BCET0 MUpA.

Her Gonpmumx 3HTY3MacTOB UCKYCCTBA, YEM HAIIU
BelylMe yHHUBepcuTeThl. Mx mnpemnopaBarenu
SBIIIOTCA aBTOPAMU BBIJAIOLIUXCS MTPOU3BEIECHUMN
XYIOXKECTBEHHOM  JIMTEpaTypbl, JHUTEpPaTypHOH
KPUTHKM, @ TaKkKe 3HAUUTEIbHOM  YacTH
COBPEMEHHOU KOHIIEPTHOU MY3BIKH.
VYHuBepcuTeTCKHEe  TeaTpbl  CTaBIAT  OOJbLIOE
KOJIMYECTBO KaK HOBBIX MbEC, TaK W JYYIIUX
MPOU3BEIEHUHN NPOILIOrO B HOBBIX, COBPEMEHHBIX
UHTEeprperauuax. B  obmectBe, B KOTOpOM
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In a society dominated by utilitarian values, it
IS important to be reminded that our lives are
informed and enriched by the aesthetic
environment in which we live and by an
appreciation for the art, architecture, and music
that express the essence of our society.

Since the inquiries of Socrates in ancient
Greece, the humanities have given insight into
what is true, what is good, what is beautiful -
the dimensions of understanding that give
meaning, order, and grace to human existence.
We can boast of the world’s most powerful
military and take pride in our efforts to
improve everyday life here and around the
world through open trade and technological
innovation.

But an equally enduring legacy to humanity,
as with past civilizations, will be the power of
America’s minds, values, and knowledge, all
of which have been nurtured at our great
universities. Whether we pass on to the future
the structure of a protein, stunning new works
of art, the next version Of the Internet, or a
deeper understanding of the world’s religions,
universities are where the best that has been
thought, written, or discovered flourishes.

Enriching Civic and Economic Life

Many universities also serve as the economic
engines of their communities and regions,
providing well-educated graduates, supporting
hundreds of employees, and creating new
businesses and  business  opportunities.
Moreover, American universities make
valuable contributions by fostering civic
engagement and public service.

Capturing the inherent idealism of youth,
universities offer services and outreach
programs to improve the quality of life in their
communities and beyond.
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npeo0a aloT yTUIMTApHbIE IIEHHOCTH, BaKHO
IIOMHUTBH, YTO B HaI_HCI\/II KHU3HU TaAKXC HMECTCI
3CTETHYECKAs COCTABIIAIONIAsA, KOTOpask HAIOJIHSICT
u oboramaer ee, W IIOHAMAaTb II€HHOCTH
HCKYCCTBA, apPXUTEKTYpPBI u MY3BIKH,
BBIPAKAIOIIUX CYLTHOCTh HAIIEro OOIIECTBA.

Co BpemeH JapeBHerpeueckoro  ¢uiocoda
Cokpara TyMaHUTapHbIE HAyKH JaBAJIHd YEJIOBEKY
MpEJICTaBIEHNE O TOM, YTO TaKOe MCTHUHA, J00po,
Kpacota —  TOHSATHS,  OPHAAIONIME  €ro
CYIIECTBOBAHUIO CMBICH, TOPSAOK M II€HHOCTb.
Mpb1 MOXKEM TOpJIMTHCA CaMOW MOLIHOM apMueil B
MUPE U BCEeM TEM, 4YTO JeJlaéM C TTOMOIIbIO
CBOOO/IHOM TOPTOBIM M HOBBIX TEXHOJOTHH s
TOro, 4yToOBbl >KM3Hb Ha 3emiie ctayna jydme. Ho

CTOJIb Xe OCHHBIM BKJIaIOM B pa3BUTUC
YEJI0BEYECKOU LYBUIM3ALUH, Hapsny c
JOCTHXKCHUSIMHU IIHBPIJIH3aHHﬁ mpouuioro,
ABJIAIOTCA  TBOPCHHUA  BCIMKUX aMCPUKAHCKHUX
YMOB, Hamy NOEHHOCTH W 3HaHHA, IMOJTYYCHHLIC
Onmaromaps HAamUM  JIyYIIUM  YHHUBEPCHUTETaM.
[lepemaeM 1 MBI  OYAyIIUM  TTIOKOJCHUSIM
dbopMyny  CTPYKTYpbl —O€lika, yIWBUTEIHHBIC
NPOU3BEICHHUST  HWCKYCCTBAa, HOBYIO  BEpCHIO

WNuTtepHera winm  Oomee ri1y0OKOe TMTOHUMaHUE
MHPOBBIX PEIUTUH, YHHBEPCHUTETH — 3TO MECTO,
rIe OJKMBET JIydliee W3 BCEro, YTO OBUIO
HPUIYMaHO, HAIMCAHO WII OTKPBITO.

Bkiag B 00IIECTBEHHYI) H JKOHOMHYECKYIO
JKH3Hb

MHorue YHUBCPCUTCTHBI TaKXCeC SABJIAKOTCA
I[BI/DKYH_Ieﬁ CHUJIONM AKOHOMHUKHM CBOHX ropogos "
PETHUOHOB, IIOCTaBJIAA

BBICOKOKBaJ'II/I(i)I/H_II/IpOBaHHBIG KaIpbl, obOecrieunBas
HaJIM4uC COTCH pa6oqnx MCCT N CO3JaBas HOBBIC
npeaAnpusATrsa 1 BOSMOXHOCTH IJIs ousneca. bonee

TOr0, aMEPUKAaHCKHE  YHUBEPCUTETHl  TaKKe
CHOCOOCTBYIOT MIPOSIBJICHUIO Ipa)/1aHCKON
AKTUBHOCTHU u Y4acCTHIO CTY/CHTOB,

IperoiaBaresieli 1 COTPYTHUKOB B OOIIECTBCHHON
Ku3HU. UYTOOBI HaWTH TOJIE3HOE MPUMEHCHUE
IOHOIIIECKOMY UIeaIn3Mmy, YHUBEPCUTETHI
MPUBJIEKAIOT CTYJACHTOB K YYaCTUIO B COITUATBHO-
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As engaged citizens, students, faculty, and
staff bring their energy and expertise to their
communities in such ways as mentoring and
tutoring in  K-12 schools, sponsoring
community health clinics, spearheading
environmental initiatives, and providing
ongoing  assistance to  elderly and
disadvantaged residents.

Universities partner with their cities and
schools, provide world-class health care
through their medical centers and clinics, and
open their museums, performing arts centers,
and recreation and sports centers to their
surrounding communities.

It is the intersection of these broad-reaching
activities - teaching and learning, scientific
research, scholarship in the arts and
humanities, public service, and economic
development - that gives American universities
their remarkable vitality and value to society.

As individuals from different disciplines and
perspectives come together in collaboration,
their very differences enable them to find
innovative solutions to society’s problems that
no single discipline could.

No wonder, then, that the graduates of
research universities, like those of other
colleges and universities, give back so
generously to their institutions to an extent
unheard of in the rest of the world.

When doing so, graduates comment repeatedly
that their college education transformed their
lives, giving them opportunities beyond their
grandest hopes and expectations.
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OpUEHTHPOBAHHBIX MpOrpaMMax H OKa3aHHIO
yCIIYT, HAalpaBJI€HHbIX Ha YJIy4YIlEHHE KauecTBa
JKU3HM Kak B CBOMX paloHaX, Tak U 3a HX
npeaenamu.  CTyAeHTHI,  MpenojaBaTelid U
COTPYIHUKH, SIBIISIFOIIMECS AKTHUBHBIMHU YJIEHaMU
00IIeCTBa, HMCIIOIb3YIOT CBOIO SHEPrUI0 U OIIBIT,
y4yacTByd B INporpaMMax HacTaBHUYECTBA U

IOIMOJIHUTENBLHBIX 3aHITHH B  HAYaAJIBHOU U
CpelHel ILIKOoJIe, TOMOrasi MECTHBIM MEIULIMHCKUM
YUpEKACHUSIM, OpraHu3zys YKOJIOTUYECKHUE

MHUIHWUATHUBBI W OKa3bIBasg IMOCTOAHHYIO IIOMOIIb
IMOKUJIBIM W COLHUAJIBHO YSA3BUMbBIM IKUTCIISAM
CBOET0 paliOHAa. YHUBEPCUTETHl COTPYIHUYAIOT C
TOpOACKUMHA BJIaCTAMU u IIKOJIaMU,
NpPENOCTABISAIOT  MEIULMHCKOE  OOCIyKMBAaHUE
MUPOBOI'0 YPOBHA B CBOMX MCAUIIMHCKUX LICHTPax
MU KIMHHUKaX, a TAKXKC OTKPLIBAOT HJII MCCTHBLIX
JKUTEIIeH JABEpHU CBOUX MY3CCB, TCATPOB, LICHTPOB
OTIBIXA U CIIOpTA.

MMeHHO  couyeTaHME  TaKMX  MAacCIITAaOHBIX,
BCEOOBEMITIONIINX  BHIOB  JEATENBHOCTH  —
Npero/IaBaHus i o0y4eHHUs, HAyYHBIX
HCCIIENOBAHNMA H U3YUYCHUS HCKYCCTB,
T'yMaHHUTAPHBIX HayK, roCyIapCTBEHHOT O

yIpaBlIeHUs] W SKOHOMHYECKOI'O pa3BUTHUS —
JIeTlaeT aMEpUKAHCKHUE YHUBEPCUTETHI TaKUMHU
YKU3HECTIOCOOHBIMH ¥ TIOJIE3HBIMH TSI OOIIECTBa.
Korma mnpexacraButenu pasHbIXx mpodeccuii u
B3UIIOB  OOBETUHSIIOTCA  [UIS  COBMECTHBIX
JNEWCTBUWA, CaMHd  pa3u4yds  MEXIYy HHUMHU
MO3BOJIIIOT UM HAXOJUTh HOBAaTOPCKHE PEIICHHS
pobJieM 00IIecTBa, KOTOPhIE CAMOCTOSATEIHHO HE
Morjna Obl pemuTh HU OIHA OTAEIBHO B3ATAs
JTMCLUTUIAHA.

[loaToMy HEYOMBUTENBHO, YTO BBITYCKHUKH Kak
UCCIIEIOBATENbCKUX YHUBEPCUTETOB, TaK U JPYTUX
KOJUIE/DKEl M YHMBEPCUTETOB  OKa3bIBalOT
BIIOCJIEACTBUM TOAJEPKKY CBOMM BYy3aM CO
HIEIPOCThIO, KOTOPYIO HE BCTPETHILL B JPYTrUX
cTpaHax. Oka3biBasg TaKyl MOMOIIlb, BHITYCKHUKH
4acTO OTMEYalT, 4YTO OOydYeHHe B MX «aibMa-

Matep» B KOpHC HU3MCHHUIIO ux KH3Hb,
npeaocTaBuB UM BO3MOXXHOCTH, KOTOPLIC
MMPCB30LIIN CaMbIC CMCJBIC HaACKAbl H
OXHIOaHHA. Onu JCIar0T MMOXCPTBOBAHUA
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They give to the universities that opened the
world to them so that those institutions can do
the same for succeeding generations of
students, a substantial percentage of whom are
the first of their families to attend college.

In addition, it is important to remember that a
key to the vitality of American society has
been the democratization of higher education.
Our nation assumes that individuals from
every socioeconomic background should have
the opportunity to earn a college degree.
Upward economic and social mobility through
education is central to the American dream.
Colleges and universities help make this
possible through the substantial financial aid
they provide to low- and middle- income
students. It is important that government live
up to its promise to assist these students as
well.

American Research Universities: Agents of
Free Society

A central factor contributing to the quality of
American  research  universities is the
autonomy freedom from government control -
they have enjoyed.

The core American value of independence has
given universities space for unencumbered
progress and change.

The creation of independent colleges in
colonial America, whose independence from
state control was affirmed in 1819 by the U.S.
Supreme Court in the famous case of
Dartmouth College, established an essential
framework for all of higher education in
America.

Public universities created during the 19th
century were subject to varying forms of state
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YHUBEPCUTETAM, OTKPBIBIIUM UM IEIBIA MHUP,
9TOOBI ATH Y4eOHBIC 3aBEACHUS CMOIJIM CHAEJAaTh
TO K€ camMoe€ JJIsi HOBBIX TOKOJICHWH CTYJCHTOB,
Cpeay KOTOPBIX MHOTO TaKUX, y KOro B pOIy
HUKTO paHbllle HE UMEJ BBICIIET0 00pa30BaHMUsl.

Kpome TOro, BakHO NMOMHHUTb, YTO OJHHM U3
KJIFOUEBBIX (daxTopoB AKHU3HECIIOCOOHOCTH
aMEpHKaHCKOIo OOIIecTBa cTana AeMOKpaTH3alus
BhIclIero oOpa3zoBanus. Hama cTpana ucxomur u3
TOrO, YTO BO3MOXHOCTb IOJIYYUTh BBICIIEE
oOpa3oBaHHEe JODKHA OBITH y dYeloBeKa JII0oOOro
COIIMAJIbHO-3KOHOMUYECKOT O MOJIOKEHHUS.
OKOHOMHMYECKHMH M COLUUaIbHBIA JIUPT TpH
OMOIIM 00pa3oBaHUs — 3TO OJHA M3 TJIABHBIX
COCTaBJISIIOLIMX aMEepUKaHCKOM MeuThl. Kosuiemxku
U YHHMBEPCHUTETHl IIOMOTAIOT OCYIIECTBUTH €€
Onmaronapsi 3HAUYNTENBbHONW (DMHAHCOBOW IOMOIIH,
KOTOPYIO TIPABUTEIbCTBO OKAa3bIBAET Ye€pe3 HUX
CTyAGHTaM W3 CeMeil C HHM3KUM H CPEeIHHM
noxoaoM.  BaknHo,  4TOOBI  MPaBUTEIHCTBO
NPOJIOJDKATIO HEYKOCHHUTENIBHO BBIIOIHATH CBOU
00s3aTesIbCTBa 0 OKAa3aHMUIO IOMOILIM TaKUM
CTYJICHTaM.

AMepHUKaHCKHE HCCIe10BaTeIbCKUe
YHHBEPCHTEThI: IPOBOAHUKHU CBOOOIHOIO
o01ecTBsa

KiroueBbim (hakTopom, 00eCTIeunBaOINIM
s pexTuBHOCTH aMEPUKAHCKHUX
UCCIICZIOBATEIbCKUX ~ YHUBEPCHUTETOB,  SIBIISICTCS
BBICOKas CTENeHb ux ABTOHOMUU u
aKaJeMU4YeCKOH  CBOOOABI ~ OT  TOCYAapcCTBa.
OcHoBoronararomas aMepuKaHCKas IEHHOCTb —
HE3aBHCHUMOCTh — o0ecreuusia yHHBEpPCUTETaM

BO3MO)XKHOCTb OECIIPENATCTBEHHO Pa3BHBATHCS U
nu3MeHATbesA. Co3/1aHue HE3aBUCHMBIX KOJUIeKeH
B KOJIOHMAJbHOH AMepuke, ubsi cBOOOma OT
KOHTPOJII CO CTOPOHBI TIPaBUTEILCTBA ObLIa
noarBepxaeHa B 1819 romy BepxoBHbIM cymom
CIIA B 3HamenutoM Jene JlapTmyTckoro
KOJUIe/ KA, 3aJI0KHJI0 OCHOBY IIPABOBBIX paMOK
Bcel cucrembl Beicuiero oOpasoBanust B CIHA.
l'ocynapcTBeHHbIE YHUBEPCHUTETHI, CO3JAaHHBIE B
XIX Beke, mnoAamanand MOA  IOPUCIUKIUIO
COOTBETCTBYIOLIMX IUTATOB B TOW MJIM HHOU
¢dopme. Ho mpu 3TOM M OHM OONanany MIKUPOKOU

174



jurisdiction. But they, too, enjoyed broad
autonomy and self- governance through
governing boards that operated with substantial
independence.

Thus, the presence of private, independent
colleges and universities contributed to the
framework of freedom and autonomy granted
public universities as well. The resulting
growth of competition and movement of
faculty between public and private universities
have shaped the expectations and parallel
developments of each.

Independence also has provided the
framework for academic freedom in American
universities. It has invested in the faculty the
responsibility of defining what is taught, by
whom it is taught, and to whom it is taught. It
is this fundamental principle of academic
freedom that has enabled scholars and
scientists within our universities to be free of
past dogma, to liberate themselves from a
stifling deference to inherited authority, and to
advance the frontiers of knowledge in all
fields. This openness to new ideas enables
students to challenge their teachers and to
become critical and creative thinkers in their
own right. In this environment, basic research
is directed by the researchers themselves. They
are able to seek their own methods to solve the
questions and problems confronting their
disciplines, and to follow their own instincts
and ideas about where the solutions lie.

The freedom in which American research
universities operate is not limited to the free
exchange of ideas. The strength of our
universities also is enhanced by the free market
in which they compete for people. No external
constraints, such as civil service status for
faculty or government- mandated salaries,
limit competition.

Merit, as recognized by professional peers, is
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aBTOHOMHMEN W OCYUIECTBISUIM CaMOYIIPaBIIEHUE

yepe3  PYKOBOMAIIMH  opraH,  oO0JaJaBIIHiA
3HAUUTEIbHON CTEHEHBIO HE3aBHUCHUMOCTH. TakuMm
o0pa3oM, HaJlW4YWe YacTHBIX, HE3aBUCHUMBIX

KOJUIE/UKEH M YHHBEPCHTETOB IIOCIIOCOOCTBOBAIIO
TOMY, UYTO COOTBETCTBYIOIIYIO CTCTICHb aBTOHOMUHU
U CcBOOOA TONYYWIM M  TOCYJapCTBEHHBIC
YHUBCPCUTETHL. Vceunusuiasicst KOHKYpCHLIUA U
MHTpalisg  MPOQecCOpPCKO-NMPEnoaaBaTeIbCKoro
cocTaBa MEXAY rocyalapCTBEHHbIMHU MW YaCTHBIMHU
YHUBEPCUTETAMH chopmMupoBaH
COOTBETCTBYIOIIME  3apPOChl M O0ECTICUYHIH
napajui€JIbHO€ PasBUTHUC KaK YaCTHBIX, TaK H
rOCYJapCTBEHHBIX BY30B.

HezaBucumocts obecrieunia OCHOBY "
aKaJIeMHUYecKOl CBOOOJIBI: TPENnoJgaBaTeId CaMH
OIIPENENSAIOT CO/ep)KaHUe Kypca, KTO ero Oyner
IpenoaaBartb M KOMY. Nmenno  arot
(byHIaMeHTaIbHBIN TPUHIHI TTO3BOJIMII YYEHBIM U
MCCIIeIOBATENSIM B HAIIUX YHUBEPCUTETaX OTOWUTH
OT CYIIECTBOBABIIUX JIOTM, OCBOOOIMTHCS OT
yayLIarmein HE3BIONIEMOCTH YCTOSIBILIUXCS
B3IJISI0B U PaCIIMPUTh TPAHMLBI 3HAHUM BO BCEX
obmacTsix. DTa K€ OTKPBITOCTh HOBBIM HIESIM
MO3BOJISIET CTYJEHTaM OCHAapUBaTh CKa3aHHOE
IPENOJaBaTesIMU U YYUTBCS CAaMUM MBICIHUTH
KpUTHYECKH W TBOpYECKH. B Takoi cpexne
(dyHIaMEHTaIbHBIMHA HCCIICOBAHUSIMUA PYKOBOJSAT
camu uccaenoBaTend. OHU HMEIOT BO3MOXKHOCTb
UCKaTh HOBBIE METOJbl PELICHHS BOINPOCOB H
npoOieM, CTOSAIIMX Iepe] HayKoW, W CIel0oBaTh
COOCTBEHHBIM WHCTUHKTAM M TPEACTABJICHUSM O
TOM, TJI€ TAKUE PEIIECHUS MOKHO HAalTH.

CBoOona, KOTOpPOW MOJB3YIOTCS aMEpUKAHCKHUE
UCCIIEZIOBATENbCKHE YHHUBEPCUTETHI, HE
OrpaHMYMBAETCS CBOOOIHBIM OOMEHOM HJESMHU.
Cuna HalMX YHUBEPCUTETOB €Il€ U B TOM, YTO 3a
HUMH CTOUT CBOOOJHBINM PBIHOK, HA KOTOPOM OHHU
KOHKYPUPYIOT 3a JIOJed. DTa KOHKYpEHLHUs He
OrpaHMYEHa HUKAaKUMH BHEUIHMMHU (PaKTOpamH,
TaKMMU KaK CTaTyC roCyIapCTBEHHOI'O CIIYKaIllero

JJIA npenoxaBaTeneﬁ U YCTaHOBJICHHAA
MMpaBUTCIILCTBOM 3apa60THa;1 mrata. OCHOBaHHEM
AJI1 KapbCpHOro pocCta  ABJIAKOTCA  3aCIyTH,

NpU3HAHHbIE MPO(ECCHOHATBHBIM COOOIIECTBOM.
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the general rule for advancement. As in most
of society, merit may not be perfectly achieved
in practice, but it remains the primary value
system recognizing achievement and allocating
rewards.

Freedom within American research
universities has also provided the foundation
for the development of free institutions
throughout the world. During the second half
of the 20th century, the United States became
the educational destination for thousands of
international students and faculty. Returning
home after experiencing the free environment
and values of America and its universities,
these U.S.-educated international students
often have become our closest friends abroad
and advocates for democratic values in their
own countries.

This has helped to make the role of American
universities central in the global movement to
advance democracy. But our nation’s ability to
advance democracy through higher education
may be lost unless we ease government
roadblocks to recruiting international students
and faculty. With the rise of new universities
around the world, especially in Asia, our
universities must be able to continue to recruit
the most brilliant international students,
scholars, and scientists, or they will go where
they feel more welcome.
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XoTs, Kak U B OOJNBIIMHCTBE APYruXx oOIacTe,
HAlTH TOYHOE MEpPUJIO 3aciayr BO3MOXKHO JalIeKO
HE BCErja, OHM OCTaIOTCA OCHOBHBIM KpPHUTEpUEM
MPU3HAHMS U TTOOIIPEHHUS.

Ceobona BHYTpHU aMEepHKaHCKUX
UCCIIe/IOBATEIbCKUX ~ YHMBEPCUTETOB  TaKXKe
3aJI0)KUJIa OCHOBY [UI PA3BUTUS HHCTUTYTOB
CBOOOJHOr0 00IIECTBa BO MHOT'MX CTpaHax MHpa.
Bo Bropoii nonosune XX Beka B CIIIA o0ydanuch
U paboTany THICSYM HHOCTPAHHBIX CTYJEHTOB U
npenojasareneil. [lociae 3HakoMcTBa € cUCTEMOM
CBOOOJ M IIEHHOCTEH KaK B CaMOW CTpaHe, TakK U
aMEpPHKAHCKUX YHUBEPCHUTETaX, 3TU IMOJIYYHBIIHE
B CIIJA o0pa3oBaHne MHOCTPAHHBIE CTYACHTHI MO
BO3BpAIIGHUH  JIOMOM  3a4acTyl0  CTaHOBSTCS
HaIIUMH OmKaIMu JPYy3bSIMHU u
NPOBOJAHUKAMHU JE€MOKPATUYECKUX IICHHOCTEH B
CBOMX CTpaHax. biaromapst sTomy amepuKaHCKHe
YHHUBEPCUTETHI CTaJld WIPaTh KIIOYEBYIO POJb B
NOPOJBMKEHUU JIEMOKPAaTHH BO BCEM  MHpe.

Opnako  Hama  CTpaHa  MOXET  yTpaTHUTh
BO3MOXHOCTHU IPOABUIKCHUA JACMOKpAaTHU
IOCPEJICTBOM  BBICHIETO  00pa3oBaHMsA,  €CIH

NPaBUTENBECTBO HE CMSTYUT YCIOBHS Habopa
WHOCTPaHHBIX CTYAEHTOB W mpemnoxaBateneid. C
pPOCTOM KOJIMYECTBa HOBBIX BY30B B DPa3HBIX
permuoHax Mupa, 0COOCHHO B A3WH, MBI JIOJDKHBI
UMETh BO3MOXKHOCTh W Jajibllie IPHIJIAIATH K
cebc  JIydIIUX  HMHOCTPAHHBIX  CTY/CHTOB,
UCcCIIeZIoBaTeleil M YICHBIX — B IIPOTHBHOM CiTydae
OHH OYAYT y4UThCS W paboTaTh Tam, TAe Ui HUX
OyIyT co3/IaHbl OojIee OIaronpUsTHBIC YCIOBHS.
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Accountability Accompanies Academic
Autonomy

Independence and autonomy do not come
without accountability.

The public has a right to be assured that
universities achieve what they claim. Both
public and private universities are accountable
to the taxpayers who help to subsidize their
missions, as well as to their trustees, who
govern them.

Indeed, all American universities are public
trusts. They are created to endure over time -
some are older than the republic. Those who
govern universities hold a trust inherited from
past generations. They hold the obligation to
improve those institutions before passing them
on to future generations. As competitors in a
market for students, faculty, and research
support, universities are also subject to the
discipline of the market and the perpetual
effort at improvement.

Universities are held to account through the
many accreditation agencies that review their
various programs. In addition to these
structural factors that make institutions
accountable, universities are making the results
of these various evaluations more accessible to
the public. They must continue to make
progress on such transparency.
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HOI[OT‘{GTHOCTI) Kak YycCJIoBHE aKaueaneCKoﬁ
ABTOHOMMHH

HeszaBucumocth U CaMOYIIpaBJICHUE
yauBepcuteroB  CIIIA  HeBOo3MOXHBI  6e€3
nofoTyeTHocTH. OOIIecTBO MMeeT IpaBoO ObITh
YBEPEHHbIM B TOM, YTO pe3yjibTaThl palbOThI

YHUBEPCUTETOB ~ COOTBETCTBYIOT  3asBJICHHBIM
uensiM. W rocynmapcTBeHHble, M YacTHbIE
YHUBEPCUTETHI MMOAOTYETHBI

HaJIOT OIIJIATEIBIMKAM, 32 CYET KOTOPBIX, IOMUMO
npoyero, (UHAHCHpyeTcss HX paboTa, a Takxke
nepen CBONMHA IOIICYUTCIIAMU,
OCYIIECTBIISIOIIMHA PYKOBOJICTBO.
[To cyru, Bce aMEpUKAaHCKHE YHHUBEPCUTETHI
SIBJIAFOTCSL JOBECPUTCIIbHBIMU TpaCTaMu. Ounu
YUPSKIAIOTCS Ha BEKa, W HEKOTOphIE M3 HHX
crapme camoi  pecrmyOnuku.  PykoBoacTBO
YHUBEPCHTETa  IIONy4aeT  KPEIuT  JIOBEpus,
HepeafoNIuiicsl OT TOKOJECHUS K IOKOJICHHIO, H
00s13aHO ~ ompaBgaTh  €ro, CAEIaB  CBOM
yHHUBEpcUTET eme dpQeKTUBHEE MEpen TeM, Kak
nepenath acradery naneiie. KoHKypupys Ha
pBIHKE BBICIIETO O0Opa3oBaHUS 3a CTY/ACHTOB,
MpernoAaBaTeyied M CIIOHCOPOB HCCIENOBAHUM,
YHUBEPCUTETHI TaKXKe MOJUUHSIOTCS PBIHOYHOMN
JUCHUIUIMHE W BBIHYXKJIEHBI  ITOCTOSHHO
COBEpIICHCTBOBATh CBOIO paboTy. Ee onenuBaroT
MHOT'OYHCIIEHHBIE areHTCTBa IO aKKPEIUTAluH,
KOTJa paccMaTpuBalOT 3((HEKTHBHOCTh Y4eOHBIX
nporpaMMm. B nomonHeHHe K 3TUM CTPYKTYPHBIM
dakTopam, 00eCHEeUHBAIOIIMMA TIOJOTYCTHOCTD
BY30B, CAMH YHHMBEPCHTETHI NEJAIOT Pe3yIbTAThI
TaKUX OLIEHOK JIOCTYITHBIMHU JJIS1 OOIIECTBEHHOCTH.
W oHM HOMWKHBI CTPEMHUTBHCS K elme OoJbIIei
NPO3PAaYHOCTH B 3TOM OTHOLICHHUHU.
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Jet Propulsion Laboratory

California Institute of Technology

Preserving the Partnership  between
Research ~ Universities and the Federal
Government

Over the course of our nation’s history, a
partnership between universities and the
federal government formed and evolved to
meet national challenges. Thomas Jefferson
believed that universities were so important to
our democratic ideals and the needs of the
nation that he founded the University of
Virginia. The Morrill Land-Grant Acts, born of
practicality —and  necessity, articulated
parameters of a nascent relationship. The Act
stated: “...without excluding other scientific
and classical studies and including military
tactics, to teach such branches of learning as
are related to agriculture and the mechanic
arts, in such manner as the legislatures of the
States may respectively prescribe, in order to
promote the liberal and practical education of
the industrial classes in the several pursuits and
professions in life.”

The  university-government  relationship
evolved in the last century into an actual
partnership.
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CoxpaHeHue TapPTHEPCKUX CBs3eill  Mexay
nccle0BaTeIbCKUMH  YHHBEPCHUTEeTAaMH  H
(enepaabHBIM NPABUTEIBCTBOM

Ha mnpotsxkeHnn BCell HCTOpPHM HAIIEW CTpaHbI
MapTHEPCTBO ~ MEXIYy  YHHMBEPCUTETAaMH U
(henepabHBIM MPABUTEIECTBOM (OPMHUPOBATIOCH U
Pa3BUBAJIOCH ISl PELIEHHS HAlMOHAJIBHBIX 3a/ad.
Tomac JIxedbdepcon cuuTam  yYHHBEPCUTETHI
HAaCTOJIBKO BaXHBIMU JUISL  J€MOKPAaTHYECKHX
UealoB M MOTPEOHOCTEW HAIMM, YTO OCHOBAJ
Bupmxunckuil yauepcuteT. 3akoHbI Moppuiiia o
MIPEIOCTABIICHUN  YHUBEPCUTETaM  3€MEJIbHBIX
HAJIETIOB, TOPOXKACHHBIE II€JIeCO00pa3HOCThI0 U
HEOOXOIMMOCTBIO, YCTaHOBWJIM  HapaMeTphl
3apOXKTAFOIINXCS OTHOIICHUH. B 3akone
TOBOPUJIOCH: «...HE HUCKIIIOYas APYTUX HAyYHBIX U
KJIACCUYECKUX IUCLMIUIMH, B TOM YHCJIE BOCHHOE
JIeNlo, TpenojaBaTh TE€ OTpaciyd 3HaHWM, 4YTO
CBS3aHBI C CEJIbCKUM XO3SIIICTBOM M peMeciiaMu, B
COOTBETCTBMM C PELICHUSIMH 3aKOHOAATEIbHBIX
OpraHoOB LITAaTOB, B LIEJSIX COJACHCTBUS OOIIEMY U
NPaKTUYECKOMY OOpa30BaHUIO MPOMBIIIICHHOTO
COCIJIOBHSI, OOYYEHHOTO Pa3IMYHBIM 3aHATHAM W
npodeccusiM, HEOOXOTUMBIM B KHIHH.

3a HpOLHHLIﬁ BCK OTHOIICHUHA MCXKIAY
YHHUBCPCUTCTOM n INpaBUTCIILCTBOM CTaIu
HaCTOAIIUM  ITapTHEPCTBOM. OI[HI/IM n3 ¢€ro
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One aspect of that partnership is the federal
government’s providing financial aid to help
students receive a college education regardless
of income or wealth.

The foundation for this element of the
partnership was the G.l. Bill, which supported
veterans returning from World War Il and
helped to build the world’s strongest middle
class. Today, that support ranges from the Pell
Grant for the lowest-income students to
student loans, a new G.l. Bill, and other forms
of aid. All of these taken together supplement
the assistance provided directly by colleges
and universities to their students.

Probably the most evident manifestation of the
partnership developed during World War I,
when scientific effort, most notably the
Manhattan Project, helped win the war. After
the war, social scientists helped design the
economic, political, and security institutions of
the postwar world.

The partnership was extended thereafter
through the blueprint developed by Vannevar
Bush in his report to President Truman,
“Science the Endless Frontier.”

This seminal report recognized the importance
of basic research in the development of new
ideas and products essential to economic
growth and insisted on linking basic research
to graduate education.

The university-government partnership grew
rapidly after the Soviet Union launched
Sputnik in the competitive context of the Cold
War.
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aCIIEKTOB ABIIETCS IIPEOCTABICHHE
denepaibHBIM ~ TPABUTEIBCTBOM  (PMHAHCOBOM
MOMOIIM, YTOOBI CTYAEHTHl MOTJIH TOJTYYHUTh
BbICLIIEE 00pa30BaHUE HE3aBUCUMO OT JI0X0Ja WU
COCTOSHMs. OTa WHHMLIMATUBA BO3HUKIA B
pesyapTare  IOPHUHATHA  3aKkOHAa O  IpaBax
BoenHocnyxkammx (Gl Bill), xotopsiit  Obua
HaIpaBJieH Ha MOAJEPKKY BeTepaHoB Bropoii
MUPOBOW BOWHBI M IOCIYKHJ OIHOM W3 IPUYUH
BO3HUKHOBEHHMS CaMOrO MOIIHOTO  CpPEIHETO
knacca B wmupe. CerogHs Takas NOIAEpKKa
BKJIIOYaeT B ce0st mpeaocraBieHue rpanToB [lemna
(demepanpHast cTyaeHYECKass CTUTICHIUS WMEHU
ceHatopa llemna pans cTyneHTOB H3 ceMmel ¢
caMbIM HHM3KHUM JOXOJIOM), CTYAEHYECKUX CCYZ,
HOBBIM 3aKOH O MpPaBax BOCHHOCTY>KAUIUX U UHBIC
¢dopmel IperocTaBieHus nomoiny. Bee 3To Bmecte

B3STOE  JONOJHSAET  AIPECHYK  IMOIIEPXKKY,
IIPEIOCTABISAEMYIO KOJUIEIPKaMHU "
YHHUBEPCUTETAMHU HEINOCPEACTBEHHO CBOUM
CTYJECHTAM.

HaBepHoe, caMbIM SpKUM TIPUMEPOM TaKUX

OTHOILEHUH SABJIAETCS MAPTHEPCTBO, CIOKUBILIEECS
BO BpeMs BTopoill MHpPOBOM BOWHBI: HAay4YHBIE
UCCIIeZIoBaHUs (TIPEekIe BCero — MaHXATTEHCKUN
IPOEKT) TIOMOIJIM YCKOPUTH TO00Eay B BOWHE.
[Tocie  BOWHBI  cHENMAIMCTRI B 00JIACTH
O0IIIECTBEHHBIX HayK ITOMOIJIN CO311aTh
SKOHOMUYECKHE U MOJUTUYECKHE OpraHu3aluu, a
TaK)Ke MHCTUTYTHl 0€30MacHOCTH IMOCIEBOSHHOTO
Mupa. B [nmanpHeillieM paMKu —MapTHEPCKUX
OTHOIICHUH OBLIM PACHIMPEHBI C MOMOIIBIO TIaHa
«Hayxka — OeCKOHEUYHbBIE pyoexm»,
pa3paboTaHHOr0 M IpeAcTaBiIeHHOro BanneBapom
bymem B poxnaae mpesuaeHty Tpymany. B stom
OCHOBOIIOJIAraloIleM  OT4eTe TOBOPUIIOCH O
BRXHOCTH (YH/IaMEHTAIbHBIX HCCICIOBAHUHN JUIS
CO3MaHMs  HOBBIX  HMJIeil u  pa3paboToK,
HEOOXOAMMBIX JUIsl 3KOHOMHYECKOIO pPOCTa, U O
HACTOATENIbHOM ~ HEOOXOIMMOCTH  COBMELICHHS
byHIaMEHTaIBHBIX UCCIIEIOBaHUI c
NOCIEeUIUIOMHBIM oOpa3oBaHueM. IlapTHepcTBO
YHHUBEPCUTETOB U (perepasbHOro IMpaBHTENbCTBA
OBICTPO BBIPOCIO B KOHTEKCTE KOHKYPEHLUHU
BPEMEH «XOJOJHOW BOWHBI» IOCIIE€ TOro, Kak
Coserckuii Coro3 3anycTuII MEPBbIA CIYTHHUK.

SIBnsisich

KpYIHENIINM CIIOHCOPOM
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As the largest sponsor of research, the federal
government continues to look to research
universities to conduct the bulk of the nation’s
basic research, particularly as industry has
turned more toward applied research.
Economic competitiveness, energy needs,
environmental problems, and national security
challenges are among the issues the federal
government seeks to address through this
investment.

Moreover, as noted above, the American
system succeeds in educating students in the
process of conducting research. Universities
thus are using this national investment not only
to address these critical scientific and technical
challenges but also to educate the next
generation of scientists, mathematicians, and
engineers.

However, the research partnership faces
challenges, and its success will continue to
depend on several fundamental
understandings.

First, it depends on the federal government
providing steady, continuous, and predictable
financial support for basic research. Basic
research requires a complex infrastructure of
people, facilities, and equipment.

Universities undertake substantial financial
obligations when they build the research
infrastructure and recruit the best faculty on
the assumption that, based on competitive
review, their faculty will be able to secure
federal research grants.

These investments are long-term and cannot
be turned off and on easily. If overall funding,
or the federal reimbursement for the costs of
this infrastructure investment, is reduced
unpredictably, universities must either make
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UCCIIEZIOBAaHUN,  (enepaqbHOe  MPaBUTEIBCTBO
OPOAOIDKAET  MPHUBJIEKATh  UCCIIEAOBATEIbCKHE
YHUBEPCUTETHl Ui TNPOBENEHUS JHBBUHOW 10U
(byHIaMEHTaIbHBIX HCCIEA0BaHUN, OCOOEHHO B
CBS3M C TE€M, YTO MPOMBIIUICHHOCTh CTPAaHbI BCE

Oonpllle  OpUEHTUPYETCSs  Ha  INPHUKIAHbIE
UCCIICIOBAHUSI. DKOHOMHYECKAs
KOHKYPEHTOCITOCOOHOCTD, MOTPEOHOCTH B

SHEpPIuH, KOJIOrMYECKHe MPOoOJIEMBbl U MPOOIEMbI
HallMOHAJIBHOM O€30MacHOCTH BXOIAT B YHUCIIO
BOIIPOCOB, KOTOpPBIE (hefepabHOE MPABUTEIBCTBO
CTPEMHUTCS  pEelUTb C  IOMOLIbI0  TaKUX
uHBecTUIM. bonee TOro, kKak OTME4YaJoCh BBIILE,
aMepHKaHCKas CHCTeMa OOpa30BaHUS YCIEIIHO
00ydJaeT CTyJIEHTOB HEMOCPEJICTBEHHO B MpOLEcce
npoBeleHUs ucciaenoBaHuid. Takum  oOpazom,
YHHUBEPCUTETHI  HCIIONB3YIOT TOCYIapCTBEHHBIE
MHBECTUIIMH HE TOJNBKO ISl PEIIEeHHs] BaKHEUIINX
HAyYHO-TEXHUYECKUX 3a]ad, HO M Ul OOydeHHS
CJICYIOIIETrO MOKOJICHHS YICHBIX, MATEMATUKOB U
HUH)KEHEPOB.

OpHako TapTHEPCTBO C  HCCIIEAOBATEIbCKUMHU
YHUBEPCUTETAMH CTAJIKMBAETCS C TPYIHOCTAMHM, U
ero ycmex OyZeT TMO-TIpeKHEMY 3aBUCETh OT

NOHUMAHUS  HECKONBbKHX  (yHJaMEHTAIbHBIX
BEILEH.

Bo-niepBbIX, (benepanbHOE MIPABUTEIIECTBO
JIOJKHO o0ecrieunBaTh CTaOWIIBHYIO,

HETIPEPHIBHYIO M MpeICcKa3yeMylo (hPHHAHCOBYIO
HOIJIEPKKY (yHIAMEHTAIBHBIX ~HCCIIEeIOBAHUM,
KOTOpbIE TpeOyIoT HaJIM4us CIIO’KHOMN
UHPPACTPYKTYPHI, B TOM qucIe,
COOTBETCTBYIOUIMX KaJpOB M MaTepHUaIbHON Oa3bl.
VYHuBepcutersl OepyT Ha ce0s 3HAUUTEIbHBIC
¢uHaHCOBBIE 00S3aTENBCTBA, KOTJa CO3/AAIOT
UCCIIEZIOBATENBCKYIO UHPPACTPYKTYPY u
HaOMpalOT JIy4lIMX MpernojaBaTeneii, ucxous us3
IPEINOI0KEHHS, UTO 3TU MPENoJaBaTeId CMOTYT
NONy4YuTh  (eAepalibHble  HMCCIIEAOBATEIbCKUE
IPaHThl, TMPEAOCTABIAEMbIE HAa  KOHKYPCHOM
OCHOBE. Takue KanuTalOBIOKEHHS HOCAT
JOITOCPOYHBIA  XapakTep W  JIOMUKHBI  OBIThH
NOCIIEOBATEIbHBIME M OecrpephiBHBIMH. B
cllyyae HEOXKHJIAHHOTO COKpAlleHHs OOLIero
(¢uHaHCHpOBaHMS WJIM BO3MELICHHsS 3aTpaT Ha
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up the difference from other sources of
revenue or reduce their research commitment.
This ultimately harms the public interest.

To provide the maximum public benefit, both
partners must fulfill their responsibilities, but
universities face the greater risk.

Second, for the partnership to produce the best
research, federal grant funding must be
allocated through a competitive merit review
process.

The genius of the American system of
supporting basic research is that it has been
built on the competitive structure of our
universities, where faculty compete for grant
funding based on merit review.

This competitive process has been one of the
major factors accounting for the widely
recognized, exceptional quality of the research
conducted in American universities.

If it is eroded by the political process, a
fundamental aspect of the university-federal
partnership will be lost, and, with it, a great
source of American scientific and economic
competitiveness.

Third, the partnership, like all partnerships,
relies on trust. Universities must be held
accountable for the investment the federal
government makes in them. They cannot
simply say, “trust us,” and ask for taxpayers’
dollars. Research must be conducted with
integrity and safety. At the same time, the
federal government cannot so overburden
universities with regulations and reporting
requirements that they suffocate in a
bureaucracy of compliance review. Faculty
should spend their time on teaching, science,

Table of contents 2 BepHyTbca K OrnasieHuto

WHBECTUIIMM B HH(QPACTPYKTypy CO CTOPOHBI

denepabHOr0  NPABUTEILCTBA  YHUBEPCHUTETHI
JIOJIKHBI OynyT 160 KOMIIEHCHPOBAaTh
HEJOCTAaloIlUe  CpeiIcTBa 3a  CUeT  JpYyrux

HUCTOYHHKOB JI0X0Ja, JUOO COKpaTuTh 00BEM
MPOBOAUMBIX HCCIIEIOBAHUNU. A 3TO, B KOHEUYHOM
UTOre, HaHeceT yiepo 00I11€CTBEHHBIM
uHTepecam. [[ns  obecrneueHuss MaKCUMaJIbHOM
OOIIIECTBEHHOM  MONB3BI  CBOM  OOSI3aHHOCTH
JNOJDKHBI  BBIIOJHATH 002  mapTHepa,  HO
YHHUBEPCUTETHI O0JIee ySI3BUMBI.

Bo-BTOpBIX, U1 TOTO, YTOOBI TaKOE MAPTHEPCTBO
IPUHOCHIIO MAaKCUMAJIbHYIO TONb3Y, (penepanbHoe

TPaHTOBOE (¢uHaHCHUpOBaHUE JOJKHO
IPEJOCTABIATbCS  HAa  KOHKYPCHOH  OCHOBE.
I'eananbsHOCTH aMEPHUKaHCKOU CUCTEMBI

MOJUICPKKH  (PyHITAMEHTAJBHBIX  HCCIIEOBAaHUI
3aKJII0YaeTCs B TOM, YTO B €€ OCHOBE JICIKHT
HCHOHBBYIOMHﬁCﬂ HalllMMHU YHUBEPCUTETAMU
NPUHIMIT  COPEBHOBATEIBHOCTU: MPENOaBaTEIN
MOJYYalOT T'PaHThl HA OCHOBE OICHKH Hay4HOMU
3HQUUMOCTH  MX  paboTel. JTOT  mpomecc
KOHKYPEHTHOTO O0TOOpa SIBJISI€TCS OJHHUM U3
KITIOYEBBIX  (DaKTOPOB, OOECIICUYUBIINX ITHPOKO
IpU3HAHHOE UCKITIOUHTETHHOE Ka4ecTBO
UCCIICZIOBAaHNH, TPOBOAMMBIX B aMEPUKAHCKUX
yHUBepcHTeTaX. Ecimu ke B pe3yiabraTe KakKHX-
AM00 TONUTHYECKUX MPOIECCOB 3TOT MPUHIIHIT
HepecTaHeT COONIONAThCS, KIIOYEBOW  ACIEKT
YCHENTHOTO MapTHEPCTBA MEXIy YHUBEPCHTETAMH
1 (eaepaibHBIM MPABUTEIBCTBOM OyIIEeT yTpadeH,
a BMECTe C HUM W BaXHOE KOHKYPEHTHOE

npeumymectBo CIHA B chepe Haykm wu
9KOHOMHMKH.
B-TpeTpux, IaHHOE COTPYOHHYECTBO, Kak M

JM00ble MAapTHEPCKUE OTHOILEHUS, OCHOBaHbI Ha
JIOBEpUH. YHHUBEPCUTETHl JIOJDKHBI OTBEYaTh 3a
CpeACTBa, MpenoCTaBiIsieMble UM  (enepaltbHbIM
npaBUTENLCTBOM. OHUM HE MOT'YT MPOCTO CKa3aTh:
«/loBeppTech Ham» W HayaThb TPAaTUTh JE€HBIU
HanoromnarenpukoB.  Ho,  Hecmorps  Ha
HEOOXOAMMOCTh  OOECleYeHus]  MPO3PaYHOCTH
UCIOJBb30BaHMUSI  CPEICTB,  BBIAEISEMBIX  Ha
NpOBEJICHHE  HCCIICJOBaHMi,  (eneparpHOMY
MPABUTEILCTBY HE CIIEAYET JOMYCKATh YBS3aHUS
YHUBEPCUTETOB B OIOPOKPATUUYECKON BOJIOKUTE U3-
3a 3aperyJaupoBaHHOCTU IMPOLIECCa U YPEe3MEPHBIX
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and scholarship, not on accounting.

Equally  important, trust involves
confidence in the value of basic research
and in the long-term return that basic
research can yield. Government places this
trust in universities not blindly but based
on ample experience. Applied research has
an important role as well, and it deserves
the support of both the federal government
and private industry. But industry provides
little support for university-based basic
research, so recognition of the importance
of federal support for basic research is an
essential aspect of the partnership.

America’s Strength: The Quality of Its
Research Universities

The strength and quality of American research
universities are derived from many sources:
fundamentally from the freedom in which they
operate, and which they, in turn, propagate;
from the breadth and interaction of the
multiple disciplines they comprise, including
basic and applied sciences, technology and
engineering, social sciences, arts and
humanities; from the partnership between
universities and the federal government built
on a competitive environment driven by merit;
and from the linkage of education, research,
and scholarship.

These are the fundamental elements of
America’s “best industry.” Our research
universities are essential public goods

providing a comparative advantage for the
United States.

As robust as this system is, it is also delicate
and can easily decline if treated with neglect or
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TpeOoBanmii K oTdeTtHocTd. [IpenomaBaTtenu
JOJDKHBI TpaTUTb CBOC BPEMA Ha NPCIIOJaBaHHUC,
HayKy U MCCJIEI0BaHUs, a HE Ha OyXTalTepHuIo.

Cromp K€ BaXHO U TO, 4YTO JOBEpHUE
npeanonaraeT  Haauuue y  (eaepaabHOro
IPAaBUTENILCTBA YBEPEHHOCTH B IIOJIE3HOCTH U
JIOIT OCPOYHON orjaude (byHIaMeHTaIbHBIX
UCCIICIOBAHMM, TI0O3TOMY OHO JIAa€TCsA HE aBaHCOM,
a Ha OCHOBAaHMM CYILECTBYIOUIETO  OIBITA.
[TpuknanHple  MCCIENOBAHUS  TaKXKe  UTParoT
BOXHYIO POJIb U 3aCIyXHBAIOT TOAICPKKH Kak
(enepanbHOro IMpaBUTENbCTBA, TaK U YaCTHOTO

CEeKTopa. Ho KOMIaHUHU OKa3bIBAIOT
YHHUBEPCUTETCKUM (yHIaMEHTaIbHBIM
UCCIIEJOBAHUSAM JIMILb HE3HAYUTEIbHYIO
HNOJJIEPAKKY, I03TOMY IPU3HAHHUE BAKHOCTHU
denepanbHO  TOAAEPKKH  (PyHAAMEHTAIBHBIX
UCCIICJOBAHUN  SIBJIIETCA  BAXKHBIM  aCHEKTOM
MapTHEPCTBA.

IIpeumymecreo CIHIA — BbICOKHI ypOBeHb

HCCJICI0BATEIbCKUX YHUBECPCUTETOB

[TpenmytmecTBa 1 3 (HEKTUBHOCTH aMEPUKAHCKUX
UCCIIEZIOBATEIbCKIX  YHHBEPCUTETOB  SIBIISIOTCS
pe3ysibTaTOM MHOTHX (DaKTOpOB, IMPEkIe BCETO,
TaKUX KaK BBICOKHI ypOBEHb CBOOOJBI, KOTOPYIO
OHH, B CBOIO OUYe€pe/lb, MPEICTABISIOT; MIMPOKHIA
IMana3oH ¥ B3aUMOCBS3b  IPEIaracMbIX
YHUBEPCHTETAMH JHCIHTLIHH (BKITIOUAs
(GyHIaMeHTaJIbHbIE W NPUKIAIHbIC HAyKH, HOBBIC
TEXHOJIOTHH W HHXXCHEpHsl, COUUaIbHbIC HAYKH,
UCKYCCTBA U TYMaHUTAPHbIC HAYKH), TTAPTHEPCKUEC
OTHOIICHHS  MEXIy  YHHBEPCHUTETAMH  H
(enepaabHBIM TPABUTEIECTBOM, OCHOBAaHHBIC Ha
KOHKYPCHIIMM U OICHKE peajbHBIX 3aCciyrT;
B3aMOCBSI3b MEXTY oOpa3oBaHueM,
UCCIICZIOBAHUSIMH U HAYKOM.

TakoBEI OCHOBOIIOJIAaraloIIHe MIPUHIIATIBI
«enymeit orpacnu» CIIA. HccnenoBaTtenbckue
YHUBEPCUTETHI SIBIISTIOTCS MOCTaBIIUKaMU
OCHOBHBIX OOIIECTBEHHBIX OJIar CTpaHbl U JAlOT el
KOHKYpPEHTHbIE TpeuMmyiecTBa. Ho kak Obl HH
ObLTa HaJIe)KHA 9Ta CUCTEMA B HACTOSIIUIA MOMEHT,
OHAa MOXXET IPUUTH B YMaJ0K, €CIU HE YACHATh el
JIOCTaTOYHOI'O BHMMAHHWS M HE IIOHHMMAaTh €¢
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not understood as essential to the future

strength of the nation.

The public good that these universities
represent can be measured in new ideas that
yield new products or new cures to disease; in
new approaches to difficult social problems; in
new expressions or interpretations of culture;
in new and invigorating creative output in the
arts; and in the development in students and
communities of the practical capacity and
moral commitment to  help  others.
Universities’ public good can be measured in
the number of graduates who will contribute to
the well-being and productivity of society

And finally, the public good of American
universities is also in the intangible,
immeasurable contributions they make through
a citizenry educated in the framework of
freedom for a society that cherishes and seeks
to enhance freedom throughout the world.
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BAXHOCTH B oOecriedeHnu OyayIero rnoTeHimana
CTpaHBbI.

OO6mecTBeHHOE 01aro, KOTOPBIM SIBJISIOTCS 3TH
YHUBEPCHTETHI, MOXET OBITh H3MEPEHO B HOBBIX
uzesx, Omarogapsi KOTOPBIM CO3JAIOTCS HOBBIE
OPOAYKTHl M JICKApCTBA; HOBBIX MOAXOJAaX K
CIIO)KHBIM ~ COIMAJIBHBIM  IpoOJieMaM; HOBBIX
OTKPBITUSIX M HUHTEpIpeTalusix B  00macTu
KyJbTYpbl; HOBBIX TBOPYECKHX JOCTIDKCHHSAX B
UCKYCCTBE;, M B BOCIIUTAHUU Yy CTYICHTOB H
OOIIECTBEHHOCTH B II€JIOM ITPAKTHUECKUX HABBIKOB
1 MOPJIbHOM FOTOBHOCTH K MOMOLIU JPYTUM. DTO
OOIIECTBEHHOE 0JIar0 MOXHO H3MEPUTHh UYHCIOM
BBIITYCKHUKOB, KOTOpHIE BHECYT CBOW BKIaJ B
651arococToOsiHME M CO3WAATENbHBIC  YCHUIIMS
o01ecTBa.

U, HakoHer, o0mecTBeHHOE 01aro aMepruKaHCKAX
YHUBEPCUTETOB  3aKJIFOUACTCs TakkKe B TOM
HEOCSI3a€MOM U HEU3MEPUMOM BKJIAJIC, KOTOPBIHA
OHM BHOCSIT, BOCIHTHIBaS B JOyXe CBOOOIBI
MOJIOZIOE TOKOJICHHE TpakaaH AMEpHKH, B
pa3BHUTHE OOIIECTBA, TOPOXKAIIETO 3TOH CBOOOI0M
¥ CTPEMSIIETOCs K €€ YKPEIJICHUIO BO BCEM MHpE.
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COMMUNITY COLLEGES IN
THE USA

TRANSCIPT

Open World - Today our guest is Dr. Wilma
Fuentes, Assistant  Vice President for
Academic Affairs of Santa Fe College in
Gainesville, FL.

Dr. Fuentes has graciously hosted a number
of Open World delegations in her college and
for our groups this experience has always
been quite an eye opener in very many ways.
Thank you for taking your time today, Dr.
Fuentes to talk to us about Community
Colleges in the United States.
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OBIMECTBEHHbBIE KOJUIE/TZKHN

B CIIIA
CTEHOI'PAMMA UHTEPBbLIO

«OTtkpeIThiii Mup»: CerogHsi y Hac B TOCTAX
Toktop Buiabma @ysHTeC, MOMOIIHUK BHIE-

Mpe3uJieHTa 10  aKaJeMUYECKUM BOMpPOcCaM
komremka CaHra-Pe B ['eliHCBHILIE, mITAT
®rnopuna. Hoxrtop dysHTEC T00E3HO

IpUHMMAJa B CBOEM KOJJIEJKE HECKOJIbKO
jenerauuii mporpaMMbl «OTKPBITBIA MHUP», IS
KOTOPbIX TaKH€ IOCEIIEHHUs BO MHOIOM CTajH
HACTOALIMM  OTKpbITHEM. Cmacubo, JIOKTOp
®dysHTEC, YTO HALUIK BpeMsl, YTOOBI IO OBOPHUTH
C HaMM CEroJiHs 00 OOIECTBEHHBIX KOJIJIEIXKaX B
CILIA.
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Dr. Fuentes Thank you for the opportunity

OW- and now my first question: Why
Community College? How is it different from
regular colleges or universities?

Dr. F.: So, in general, if | was speaking to an
American student, 1 would say community
colleges are far more accessible.

They represent the most democratic form of
higher education that we have in the United
States.

The traditional university has evolved from
medieval times and is very elitist in structure.
You know, it usually has admissions
requirements.

Depending on the university you might have,
you might be required to have certain SAT
scores. ACT scores, grades, or grade point
averages.

The Community College operates under the
premise that we need to provide open access
to higher education, meaning anyone can
come to a higher education institution, in this
case, a Community College.

And there's a recognition that people may
come to it with varying levels of preparation
and various experiences.

There is no minimum age requirement, | can
decide to go back to school and get retrained
and become a nurse.

My mother can decide, you know, she never
finished her college degree...she wants to go
back now in her 70s, or it could even be my
high school dual enrollment daughter or my
high school daughter, who might want to go

and participate in high school dual
enrollment, so there's all these levels t...
OW — So, what is dual enrollment, |

apologize for interrupting you but what is
‘dual enrollment?’
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HoxTop dDysHTEC! - Cnacu6o

HPEIOCTABICHHYIO BO3MOXHOCTb.

3a

OM: — Urak, moii nepBrlid Bonpoc: «HTo Takoe
oOmecTBeHHbIH Koutemk? UeM OH oTiIMyaercs
OT OOBIYHBIX KOJUIEIKEH UM YHUBEPCUTETOB7»

JI-p ®.: — Ecnu Obl s ;maBama OTBET HA 3TOT
BOIIPOC ~ aMEPUKAHCKOMY CTYIEHTy, 5 Obl
CKa3aJjla, YTo OOIIECTBEHHbIE KOJUIEDKU IopasJio
6omee noctynHbl. OHHM TPENCTABISAIOT COOON
HanOonee JEMOKpPAaTUYHYIO (OpMy BBICIIETO
obpazoBanus, wumeronrytocss B CoeIMHEHHBIX
[Irarax.

TpaguLMOHHBIE YHUBEPCUTETHI CYIIECTBYIOT CO
BPEMCH CpCEAHCBCKOBbA W SABJIAIOTCA BCECbMa
JIUTAapHBIMA II0 CBOEMY Xapakrepy. M mus
IMOCTYIJICHUA B TaKUC YHHBCPCUTCTBI, KakK
NPaBUJIO, HEOOXOAMMO COOTBETCTBOBATH PSIY
TpeboBanmii. [Iyis MOCTyIJIEHNs B YHMBEPCHTET
BaC MOI'yT IONpPOCUTb NPEAOCTABUTDL PE3YJIbTAaThbl
BHemHero tectupoBanus (SAT, ACT), cpennmii
0aJT ycrieBaeMOCTH MJIH OLEHKH OIPEIETICHHOTO
ypoBHA. Mnest, nexxarias B OCHOBE KOHIICTIIUH
OOIIIECTBEHHOTO KOJIJIE/KA, 3aKII0YAeTCsI B TOM,
YTO BBICIIEE OOpa3oBaHWE OHKHO  OBITh
o0IIeTOCTYITHBIM, M YTO B BBICIICE y4eOHOE
3aBeJICHNE — B JIAaHHOM CJIy4ae B OOIIEeCTBEHHBII
KOJUIEJDK — MOXKET HOCTYHHTbH JH0OOH UelloBeK.
[Tpr >TOM aOUTYpHEHTHI MOTYT WMETh Pa3HBIM
YPOBEHb NOATOTOBKM UM 3HaHWW. Bo3pacTHoil
1eH3 Uit 00ydeHHs B OOIIECTBEHHOM KOJUIEIDKE
HE TPEeNyCcMOTpeH. B ompeneneHHbBIi MOMEHT
KU3HH MOXKHO, HalpuMep, CHOBAa TIIOHTH B
KOJUIE/DK, MPOMTH TEepernoaroToBKy M CTaTb
mencectpoid. Mos Mama, KOTopas Tak U HE
OKOHYMJIa KOJUIE[DK M  KOTOpOH yke 3a
CeMbJIECST, MOXKET CHOBA BEPHYTHCS B KOJUIEIIK,
KaKk U MOS J104Yb, BOCIIOJIH30BABIIASACS CUCTEMOU
«IBOWHOT'O 3aYMCICHHUS», TO €CTh, IPOAOIIKAS
YHCIUTHCS B CPEIHEH IIKOJIE, OHa MOXKET HadaTh
o0ydeHHe B KOWJIEMKE B paMKax TakK
Ha3bIBAEMOI'0 «IAPAIJIEIBHOIO O0YYEeHHUsD» — TO
€CTb, HIMEIOTCS pa3HbIe YPOBHH...

OM: - IlpoctuTte, uTO TIepedUBaI0 Bac, HO YTO
TaKo€ «IapauieabHoe 00yueHue»?
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Dr. F.: I'm not going to directly answer this
question; I'm going to do it in a roundabout
way, but probably the model of education that
is most similar to our Community College,
yet very different, is the Soviet technicum,
that existed... where students usually at the
age of 15 were given a choice, right?

They could go to secondary school and
continue onto a university path.

Or they could enter technicums. Start getting
technical skills and then it was still possible
for them to go to a university, although for
most of them they... were being trained as
technicians, right, to go to work.

So the Community College has that option.
And so, high school dual enrollment, to
answer your question, would basically be
allowing students that are 15 to 18 years old,
which in the United States means that they are
required to be in high school at that age,
right?

But if they are academically strong, if they are
promising students, then they are offered the
choice that they could either remain in their
high school, taking what we call regular
classes.They could stay in their high school
and take Advanced Placement classes which
allows them to gain college credit.

Or, they can enroll in a Community College
as a high school dual enrollment student.

And if they do that, for instance, they could
take a trigonometry class at our college and
they would effectively..., if they take the
class and they complete the class, they would
be given a high school credit as well as a
college credit all at the same time.

And so, we do find that there are students in
our area, specifically for us at Santa Fe
College in our service district... we are
serving over, | would say, about 1000 high
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JI-p ®.: — BwI 3Haere, s HE CTaHy OTBEYaTh Ha
3TOT BOIPOC Cpa3y, S HAUYHY U3JaJIeKa, U HAUHY C
TOr0, YTO, CKOpee BCEro, yu4eOHBbIM 3aBEICHUEM,
kotopoe B ObiBiIeM CoBerckoM Coro3e sIBISUIOCH
O KaMIITUM aHaJI0roM aMEpPUKAHCKOr O
OOIIECTBEHHOI0 KOJUIE/DKA (XOTS M CHWJIBHO OT
HEro OTJINYAJIOCh), ObLI TEXHUKYM... B KOTOPBIH
00BIYHO TTOCTYTIAJIM B Bo3pacte 15 net, BepHo?

VYuyamuecss MOIJIM OKOHYUTH CPEIHIO0 IKOJIY U
MPOJOIDKATh YUUTHCS YK€ B yHUBepcutere. Vmmn
K€ MOIVIM IOWTU Y4YUTbCS B TexHUKyM. Ilo
OKOHYAHHIO TEXHUKYMa, HOJTY4UB
COOTBETCTBYIOIIIME TEXHUYECKUE HABBIKH, OHH
MO MPOJOKUTh O0y4eHHE B YHHUBEPCHUTETE,
XOTSi  OOJBIIMHCTBO M3  HUX  TOJyYalio
TEXHUYECKOe 00pa3oBaHME, YTOObI Cpa3y MOWTH
paborars.

OO01ecTBEeHHBIC KOJIJIC KU TaKKe
NPEIOCTABISAIOT BO3MOXKHOCTh TAaKOTO BBIOOpa. A
napajjenbHoe  o0ydeHHe —  3TO  KOraa
CIIOCOOHBIE, MEPCIEKTUBHbBIE YJallluecs: CpeHen
mKonsl B Bo3pacte 15-18 nmer (Bospact, B
kotopom yuamuecs B CIIA nomkHbl yuuTbes B
CpemHel MIKoJe), IMONy4aloT BO3MOXHOCTD
BEIOOpA: OHU MOTYT TPOJODKUTH OOydeHHE B
IIKOJIE TI0 CTAaHAAPTHON MIKOJIBHOW IMporpaMMme.

OHH Takke MOTYT TPOJOIDKHTH MIKOJIBEHOE
o0yuyeHne 1O  yrIIyOJEeHHOW  Tporpamme,
YCHENIHOE 3aBEpHICHUE KOTOPOW IMO3BOIHUT UM
HOJIYYUTh 3a4€Thl B CYET BY30BCKOTO IUILIOMA
Ha ypOBHE KOJUIEKA.

JIubo ke OHM MOryT Ha4yarh OOydYeHHE B
OOIIECTBEHHOM KOJUIEIKE, IIPH TOM, YTO OHH BCE
eme OyayT HpUIMCAHBI K cpeaHeil mkone. B

MOCJEHEM CIlydyae OHHM, HalpuMep, MOryT
POUTH B Haliem KOJUIEIKE Kypc
TPUTOHOMETPUHU, U, B CIy4ae YCHEIIHOro

MPOXOXKIICHUS Kypca, OH OyJeT 3aCYUTaH UM Kak
Ha YpOBHE CpEIHEW IIKOJIbI, TaK U HA ypPOBHE
KOJLIeIKa.

Hrak, koHkpeTHO B Hamiem koiemke Canra-de
0 MPpOorpamMmMe NapaieIbHOr0 O0YYCHHSI y4aTcst
6onee 1000 ywammxcs CpemHMX IIKON W3
paiioHa, KOTOpBIA OOCITY)KMBAaeT HaIll KOJUICIK,
NP 3TOM HEKOTOpbIE W3 HHUX HACTOJIBKO
CIOCOOHBI, YTO OJHOBPEMEHHO C OKOHYaHUEM
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school dual enrollment students and we
sometimes get high performing students that
will be completing their high school degree at
the same time as they are completing the first
two years of university.

Effectively, an Associate of Arts Degree. And
so why is this important?

They saved time, they saved money because
they were not charged for this.

As you probably know, unlike in many other
parts of the world, higher education is very
costly in the United States.

Then, although community colleges represent
the most cost efficient and the most affordable
option for higher education, there's still a cost,
but if you take a course as a high school dual
enrollment student, then you don't pay for
your classes you don't pay for your books, it
all gets covered because you are guaranteed a
public education while you are still in high
school.

OW: Yes, well, I understand that, but still,
somebody has to pick up the tab. So how are
the community colleges financed then?

Dr. F: So, with regards to high school dual
enrollment, it depends on the state and it
depends on the District.

Sometimes there's a cost sharing arrangement
between the Community College and the local
School District, sometimes state government
comes in and provides the funding to be able
to offer these types of things.

And as you may know, in the United States
we have a federal system of government, and

in our federal system of government
education is the purview of state
governments.

So, in terms of public funding, it primarily
comes from state governments, not from the
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CpeIHEeH HIKOJNBI 3aBepliaT eIle W IepBbIe JBa
roga  OakamaBpuaTa,  TOJIY4YHMB  CTEHEHb
«accoymwuercy»  (CTereHb, COOTBETCTBYIOIIAS
JIBYM T'OJIaM BY30BCKOUW TPOTPaAMMBID».

[Touemy 3T0 BakHO? DTO NO3BOJSAET yYaLIUMCS
OKOHOMUTDb KaK BPEMs, TaK JCHbI'U, TAK KaK JIA
HuX oOyuenue OecruratHo. Kak BbI, HaBepHoe,
3Haere, B OTIMYUHE OT MHOIUX JAPYIHMX CTpaH
mupa, B CIIA Beiciiee o0pa3oBaHHE CTOHT
OYEHb JI0pOro.

Kpome Toro, xorsi oOUIECTBEHHBIH KOJJICIXK H
npenacTaBisgeT co0oil Hanboee YIKOHOMUYHBIN U
JOCTYIHBII  BapuaHT TOJYYEHHsS]  BBICIIErO
o0pazoBaHus, ONpPEAEICHHBIE 3aTPaThl BCE TAKH
€CTb, OJTHAKO €CJIH BBl YUUTECh B OOIIECTBEHHOM
KOJUIE/DKE B PAMKax IMapajuleIbHOTO OOydeHUs,
SIBJISISICH YJAIIUMCS CPEHEN IIKOJIBI, BBl HHYETO
HE TUIaTUTE HU 3a 0OydeHHe, HU 3a y4eOHUKH —
JUIL Bac 3TO Bce OecIIaTHO, TAaK KakK ydalluecs
CpEeIHEN MIKOJBl MOJY4aroT TI'OCYJapCTBEHHOE
oOpa3oBaHue OECIIIaTHO.

OM: — Jla, s 5TO NMOHMMAaK, HO KTO-TO K€ BCE
paBHO TUIaTUT 3a oOydeHme? OTKyma Ke Bce-

Takd OOIIECTBEHHbIE KOJUICDKM  IOJy4aroT
¢dbuHaHCHpoBaHHE?
Jd-p @®D.: — UYrto kacaercsi NapaLIeTbHOrO

Oo0y4YeHHs y4alluXcs CpeaHell IIKONbI, BCe
3aBUCHT OT IITata M Okpyra. MHorma 3arpatrbl
pacnpenenstorcs, M0 JOrOBOPEHHOCTH, MEXIY
OOIIIECTBEHHBIM  KOJJIEPKEM U MECTHBIM
MIKOJIGHBIM OKPYIOM, MHOTIA JUIsl 00ecreueHHs
HAJIM4Ms TAaKOM MoJenu OOydeHHs CpeicTBa
IPEIOCTaBIsAET MPaBUTENbCTBO mTaTta. Kak Bam
MOXeT OwiTb wm3BecTHO, y Hac B CIIIA
¢denepanbhas CUCTEMa  TOCYJapCTBEHHOIO
yhOpaBieHHWs, HW B Hamed ¢deaeparbHOR
NPaBUTEILCTBEHHOW CTPYKType  0oOpa3oBaHHE
SBJIIETCS IPEPOraTUBOM MPABUTENIBCTB LITATOB.

[loatomy  ¢uHaHcupoBaHHME B  OCHOBHOM
MPEIOCTABISAETCS MPaBUTEIbLCTBAMHU ILUTATOB, a
He (eiepaTbHbIM IPABUTEIHCTBOM.
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federal government.

OW: But students still pay some tuition, don’t
they?

Dr. F: Yes. And again, there are different
models, you know, because of the federal
system, there are varieties ...and, you know,
like who pays for what... in New York
compared to Florida, compared to California,
there are varieties, but if | take my home state,
Florida, in Florida up roughly half of what it
would cost to attend a Community College is
provided to the college by the state
government, right?

So we received 50%, roughly 50% of our
operating costs from the state government.
There's another 40 to 50% that is being
provided by students. But that student pool is
an interesting one, so if you can envision it
like a pie chart, right, there’s a big portion
that is provided by students.

So where are students getting the money?
Well, for some of them it made me that their
parents pay for some of them it. It could be
that they are working.

So, we have many, many students that are in
their 20s and their 30s and they're working,
maybe full time, maybe part time, and then
they’re going to school, you know, usually
part time and then slowly paying for your
classes, but a huge percentage of them are
coming to the Community College because
the federal government (that is where the
federal government comes in) ... the federal
government gives them effectively a loan.

We call it federal financial aid. The federal
government will say we will pay for your
classes. We will pay for some of your living
expenses so that you can go and be a student
and get trained. And then in a few years go on
into the world like you know, having practical
and necessary skKills.
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OM: — Ho cTyzneHThl Bce paBHO YTO-TO ILIATST 3a
oOy4deHue, He Tak Jn?

J-p ®.: — BeprHo. Omirps ke, CYIIECTBYIOT

pa3iM4yHbIle MOJETM — TaK KaKk y Hac
benepanbHas dhopma rOCy/1apCTBEHHOTO
YCTPOMCTBA, CHCTEMa OIUIAThI PA3HUTCS OT

mITaTa K MITaTy — €CTh ONpEe/eIEHHbIE Pa3InyMsl
MEXIy CUCTeMOil omiarel 3a o0ydeHue B Hplo-
Hopxe, ®nopune, niu Kamnpopaun.

Ho ecnu roBoputh, Hampumep, 0 MOEM POJHOM
mrate, Graopuae, TO 37€Ch NPUMEPHO MOJIOBUHA
BCEX CpPEICTB, HEOOXOAMMBIX JJIsI  OIJIAThI
pacxoloB, CBA3aHHBIX ¢  OOy4eHHEM B
OOIIIECTBEHHOM  KOJUIEIDKE, IPEJOCTABISACTCS
KOJUIEJDKY ITPABUTEIHCTBOM ILTATA.

Takum obOpazom, mnpumeprHo 50% cpencrs,
HEOOXOTMMBIX TUIst OILTATHI HAIIuX
9KCIUTYaTaIllMOHHBIX PACXO/I0B, MPEIOCTABIISIETCS
Ham npasutensctBoM mTata. Ot 40 mo 50%
OIUTAYMBAIOT CTyAeHTHl. Ho BoT »sTa nomg,

KOTOpass IPUXOAUTCS Ha CTYAEHTOB, OHa
uHTepecHas. Ecnm  Bbl  mpeacraBute  cebe
KPYroBYyI0 JHUarpamMmy pacxoloB, TO MOYHO

OPEANONOXKUTh, YTO 3HAYUTENbHAs HUX 4YacTb
OPUXOANUTCS HA CTYIOEHTOB. A oTKyaa OepyT
JIEHbI'H CTYJEHTHI? 3a HEKOTOPBHIX CTYACHTOB
IUIATAT WX poxauTenu. Hekoropble CTYIEHTHI
pabotaroT, 3apabaThiBasi HEOOXOAMMBIE CPEICTBA
CaMOoCTOSITEeIbHO. MHOTHE U3 HALINX CTYJICHTOB,
KOTOpPBIM 3a JBaJLATh, 3a TPHUIALATh, PabOTAIOT
Ha YCJIOBHSX IOJHOW WJIM YaCTHYHOM 3aHATOCTH,
MOCTENIEHHO OIUTaYuBas cBoe oOydeHue (0ObIIHO
no Be4yepaMm), 0OpU OSTOM OYEHb OOJbIIOE
KOJIMYECTBO TAaKHX CTYACGHTOB IIOCTYHaeT B
OOILECTBEHHBIN KOJJIEIK Ojaromapss TOMY, 4YTO
(denepanbHOe MPAaBUTENBCTBO  MPEIOCTABIISET
UM 3aeM (BOT TYT (eaepalbHOE MPABUTEIBCTBO
BCTYIAET B UTPY).

Mpb1 HasbBaeM 3TO (QenepalbHOi (HPUHAHCOBOMH
TIOMOIIBIO. denepanbHOE MIPABUTEIIECTBO
TOBOPHT: «MBI OIJIaTUM Baile 00y4eHUE U Y4acTh
BalllUX pAcXOAOB Ha MPOXXHUBAHUE, YTOOBI BEHI
CMOTJIM CHOKOWHO YYHUTHCS W, TMOJYYUB uepe3
HECKOJIBKO JIET HEOOXOAWMBIE TPaKTHYECKHE
HaBBIKHM, OWTH paborathy». Uepes onpeneneHHoe
BpeMsl — B OOBIUHBIX YCIOBMSIX, 0 MaHJIEMHUH, —
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And students are then given... in normal
times, when we don't have a pandemic,
they're usually given about six months after
graduation or after they stopped their studies
to start repaying the federal government for
what it paid, for that loan.

OW: OK, now you mentioned that it’s two
years, right? Would students be earning
enough to provide a decent living upon
graduation from a Community College? And
also, could you give any examples of the most
popular programs or professions, skills that
they can acquire, say, at Santa Fe College?

Dr. F: So first of all, let's start with the idea
of a two year degree.

We do offer two year degrees, but we offer
educational programs that can be completed
in six months or in a year.

So, there is a lot of variety and in half of the
states in the United States community
colleges or a select number of community
colleges are allowed to offer baccalaureate
degrees, that means four year degrees.

Florida is one of the leaders of the nation with
that. And why has that been allowed here?

Because our state is growing very, very
rapidly; we currently have twelve public
universities here, very large, they have many,
many, you know, tens of thousands of
students, and the state government had a
choice: to build more universities or allow
community colleges to start offering a few
selected baccalaureate degrees in high
demand areas.

So, nursing, for instance, is one of those
areas.

Almost every Community College in Florida
right now offers a nursing degree because we
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OPUMEPHO 4Yepe3 WIeCTb  MeCALEeB  I0Cie
3aBepUICHUs] WM TpeKpamieHus y4edbl —
CTYIEHT  JOJDKEH  HauyaTh  BBIIIAYMBATH

dbenepanbHOMYy TPABUTEIBCTBY B3HOCHI B CUET
MOTallleHUs CCYBI.

OM: - Bml ckazanmu, 4YTO mporpamma
JABYXrofuuHasi, BepHO? CMOryT JIM CTYACHTBI
3apabaThiBaTh MO OKOHYAHHWIO OOIIECTBEHHOTO
KOJUIEJDKA  JOCTaTOYHO Ui  TOro, 4YTOOBI
obecrieunTh cebe JOCTOMHBIM ypOBEHb >KU3HU?
Kpome Toro, He ™Moriaum Obl BBl IPUBECTH
IPUMEPBl CaMbIX HOMYJISPHBIX CIEHUAIN3ALUI
WK K€ Ipodeccuil U HaBBIKOB, KOTOPhIE MOXKHO
MOJIyYUTh, HaIIpUMep, B kosutemke Canta-de?

J-p @.: — IIpexne Bcero, AaBauTe pacCMOTPUM
MporpamMMmy JIBYXTOJMYHOTO OOydeHus. Mel
JIEACTBUTENBFHO  TpejiaraéM  JIByXTOJUYHbBIC
MpOrpaMMbl, MO OKOHYAHUIO KOTOPBIX CTYJEHT
MOJIy4aeT CTENeHb, HO MBI TaKXe MpeisiaracM
nporpaMmbl  OOy4YeHHMs, pacCUMTaHHBIE Ha
MOJITOJIa ¥ Ha TOJ.

To ecTh, CyliecTByeT MHOTO BapUaHTOB B IJIaHE
MPOJODKUTEIBHOCTH OOyUYeHUs, NP OSTOM B
MOJIOBUHE  INTAaTOB CTpPaHbl  OOIIECCTBCHHBIE
KOJUIC/KH, TOYHEE, HEKOTOphIE OOIIECCTBCHHBIE
KOJUIC/DKM BIIpaBe IMpemiaraTh OOY4YCHHE I10
nporpamMme OakajaBpuara, pacCUMTaHHOE Ha
yeTbipe roga. M1 B atom orHomeHnn Dmopuaa
3aHUMAEeT JUAUPYIONIUE TO3UIIMH B CTpaHe.
[Touemy Ham 3TO MO3BOJICHO?

Ha panwenii Moment Bo @mopuae wumeercd
JIBEHAJIIIATh TOCYIapCTBEHHBIX YHUBEPCUTETOB —
oueHb OonpIIMX, B KOTOPBHIX OOy4aeTcs
MHOXKECTBO, JIECATKH THICAY CTYAEeHTOB. OHAKO
Tak Kak Dyopusa pa3BuBaeTCcs 04eHb OBICTPHIMHU
TEMIIaMH, y TPaBUTEIbCTBA IITaTa OBUT BBHIOOP:
00 CTPOUTH JOMOIHUTEIBLHBIE YHUBEPCUTETHI,
MM00 IO3BOJIMTH OOIIECTBEHHBIM KOJLIEMKAM
TOTOBUTH OakalaBpOB IO HEKOTOPLIM 0C000
BOCTPEOOBaHHBIM CHIEIIUATBHOCTSIM.

Tak, Hanmpumep, MEJICECTPUHCKOE JeNI0 — OJTHA U3
TaKUX CHELHAILHOCTEH.

[IpakTrueckn Kaxaplid OOIIECTBEHHBIA KOJUICIK
®nopuapl  ceiyac mpearaeT CTeNeHb 10
CHEeLHUAaIbHOCTH «MEJCECTPUHCKOE JICIIOM,
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have a huge need for nurses in our state and in
our country.

Going back to your question about the types
of programs. So, for a 2-year degree... there's
two types of two-year degrees, right?

| started off by comparing the Community
College to a Soviet technicum. And it is in a
way part of what we do: we do offer technical
vocational degrees that are preparing students
with a practical skill to go to work.

And those are the degrees that can be earned
in six months to two years.

It could be... they could study to be a welder,
to be a plumber, to be a carpenter, an
automotive technician... In a healthcare
setting, community colleges will train
everybody that works in the hospital except
for the doctors, right?

So the nurses, the people who do the
sonography, just everybody.

Even in educational settings, you know, for
early childhood education we train people at
the two year level and above, 4 vyear
baccalaureate level, and sometimes some of
these fields are very, very high paying fields
what we've seen through the years in the
United States, like in many other countries,
there's been a bit more prestige associated
with going to a university, right?
My son or daughter went to a university and
became an engineer or became a doctor.

And these are wonderful careers and we
desperately need them too, but, if my toilet
breaks down, | need a plumber to come to my
house and fix it.

Or, in the state like Florida, my air
conditioning breaks down. You know, it gets
very hot here in the summer is. That's like a
major national emergency.

So, what's happened in time is that there's
been less attention given to those types of
technical careers.
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IOTOMY 4YTO CYIIECTBYeT O4YeHb Ooblias
noTpeOHOCTh B MejcecTpax — kak Bo duopune,
TaK W IO Bcell cTpane. Bo3Bpamasce K Baliemy
BOIIPOCY O Tumax mporpamm. HUrak, cTeneHs,
IpeaycMaTpUBaroLIast IPOXOXKICHUE
JBYXJIETHEro0 Kypca oOyueHus... Takas creneHb
ObIBaeT JABYX THIIOB, BEPHO?

S Havana c TOro, 4To CpaBHMJIA OOIIECTBEHHBIH
KOJUIEJDK C COBETCKMM TexHHKymMoM. OoOmiee
MEXIY HaMH TO, 4YTO Mbl TaKKe IpeaIaracm
nporpaMmbl  pooOydyeHHs,  MO3BOJIAIOLINE
CTYAIEHTaM OBJIaJIeTh MPAKTUYECKUMHU HABBIKAMU
U 1ot paborate. W Takue mporpaMmsl
paccuMTaHbl Ha CPOK OT IIECTH MECALEB 710 JBYX
ner. Takue mnporpamMmbl JarOT BO3MOXKHOCTb
HOJTY4UTh CIEeLUAIBHOCTh CBapIIMKa,
CaHTEXHUKa, IJIOTHUKA, AaBTOMEXaHMKA... 4YTO
Kacaercss MEAUIUHCKUX CHelHalbHOCTeH, B
OOIIECTBEHHBIX KOJUIEPKAX MOXKHO IOJYy4YHTh
M00yI0 OONBPHUYHYIO CIEIUATBHOCTh, KPOME
CHEMANbHOCTH Bpada, a 3TO MEJCECTpHI,
CIELHANNCTHI TI0 YIbTPAa3BYKOBOW 3Xorpaduu, B
o0111eM, Bce OCTaTIbHBIE CIEIMATBHOCTH.

3Haere, nake OyIymIuX CIICIHATICTOB B 00JIACTH
JIOIIKOJILHOTO  00pa3oBaHUs MBI 0O0y4aem OT
IBYX JIeT W Oomee (4 roma OakamaBpuara).
NHorma HEKOTOpBIE M3 AITUX CHENUAIbHOCTEN
SIBJISTIOTCSI OY€HB, OYEHBb BBHICOKOOIJIAYNBAEMBIMHU

Bce »tu ronsl kak B CIIIA, Tak 1 BO MHOTHX

JPYTUX CTpaHax, BEICIIIEE oOpa3zoBaHue
CUHTAJIIOCH 00JIEE TTPECTUKHBIM
«Mon CcelH wWIHM MO J0Yb OKOHYHIIA

YHHUBEPCUTET U CTaJIa MH)KEHEPOM HJIM BPauoOM».

N 510 mpekpacHble mpodeccuu, KOTOphIE HaMm
Takke O4YeHb HYXHbl. OJHAKO eclu y MeHS
clioMaeTcs TyaleT, MHE HYXXHO Oy/leT BBI3BaTh
CAaHTEXHHWKA, KOTOPBIA MPHUAECT W MOYUHUT Ero.
Nnmu cnenumanucra, KOTOPBIA MOYHHUT MO
KOHJMITMOHED, €CIM OH clioMaeTcsi. Bemp Bo

CD.]'IOpI/I,Ile JICTOM OYCHb JKAapKO — HACTOJbBKO
JKapKO, 4YTO IIOJIOMKa KOHIWIIMOHEpaA JICTOM
HaIltOMHMHAacT O6H_ICH3.LII/IOH3.J'IBHOC CTUXUMHOE

OenctBue. B o0miem, Tak yX CIy4mJIoCh, 4TO B
KaKOW-TO MOMEHT TMONYJSPHOCTh MOJXYYEHUS
TaKMX TEXHUYECKUX CHCIUATBHOCTEH ymana.
BuiOupas cBoro Oyaymiyio Kapbepy, ydariuecs
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Here we give students in choice and
sometimes there are students that ‘Oh, I am
going to the university, and I'm going to be
...whatever, when maybe they might better
served by getting a technical degree, a
vocational degree that quickly puts them to
work making a good living.

And so, you asked about wages, it really
depends. If | take the example of early
childhood education, 1 mean unfortunately in
our country, the teachers that work with the
small children that are zero to five years old
are not compensated the way they should be.
They will receive 30 something thousand
dollars a year.

It's really very very little money and maybe
with a bachelors degree they might get to like
39-50 thousand, and, if you’re an experienced
early childhood education teacher with a
bachelors or masters, you might be in the high
60s.

That's really unfortunate. On the other hand,
you could graduate of being a cardiovascular
technologist and go work in a hospital making
$60,000 a year. Or a welder- Depending on
the state, there are some states that are more
industrialized than others, right? And so in
some states you can study welding, you can
study how to repair railroads, and you could
be earning 60-70,000 a year with a two year
technical degree.

OW: Can you still transfer your credits to a
State University if you want to, upon
completion of these two years?

Dr. F: Yes. Let me go back to the two-year
model. When students arrive here, one of the
first things we try to determine is: are they
interested in transferring to a university
eventually or are they interested in a technical
vocational field that quickly gets them to
work and gives them a good middle-class
lifestyle?
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TOBOPAT: «S1 MOCTYIIIO B YHUBEPCUTET U CTaHy
TEM-TO», TOTJIa KaK, BO3MOXKHO, UM Jydilie ObLIO
Obl TONYYUTh MPOPECCHOHATEHO-TEXHHUUECKOE

oOpazoBaHHe, KOTOpOE TIO3BONHIJIO OBl UM
ObicTpO  HayaTh  paboTaTh M XOPOIIO
3apabaThIBaTh.

A 4TO KacaeTcs Bopoca 0 3apab0THOM iaTe, TO
3leCh BCE O4YEHb I[O-pasHOMY. Ecnu B3sTh
JIOIIKOJIBHOE 00pa3oBaHUE, TO B Hallled CTpaHe
TPyX yuuTened, paboTaromuX C MaJIEHbKUMHU
ACTbMHU, C ACTbMH OT MJIAJICHUYCCKOI'0 BO3pacTa
70 5 JeT, TOJDKHBIM 00pa3oM, K COXaJICHUIO, HE
omnaunBaercs. Onu mnomywaror 30 ¢ 4em-TO
TBICSY JIOJJIAPOB B T'OJ.

OT0 oueHb HEOOJBIIUE JEHBIM; €CIIH y TaKOro
YUUTEs] €CTh CTENeHb OakalaBpa, OH MOXET
3apabateiBaTh OKOJMIO 39-50 ThICAY B TONM;, Y
OIBITHOT'O YYHTEJISI CO CTENICHBIO OaKajgaBpa WK
MarucTpa roJ0BOH JTOXOA MOXKET TMPUOIIKATHCS
K 60 ThIcsuam.

K coxanennro, 3to HeOompmme npeHsrn. C
JIPYTroil CTOPOHBI, MOXKHO TIOJYYUTh JHUTIIIOM

TEXHHKA, 00CITY>)KHBAFOIIIETO
KapanooOopy/loBaHNEe ¥ TIOWTH paborarth B
OompHMITY, cpa3y 3apabateiBas 60 TBICSY

nomnapoB B roA. Mimm  B3ATh, Hampuwmep,
poeCCHI0 CBapIIMKa — 3apa0OTOK 3aBUCHUT OT
mTaTa, BeAb HEKOTOpPhIE HITaThl UMEIOT Oojee
Pa3BUTYI0 MPOMBIIUICHHOCT, 4YeM JpYTHe.
[TonyuuB 3a 1Ba TO/a CIIEUATBLHOCTD CBApIIMKA
WIA PEMOHTHHMKA KEJEe3HBIX JOpOr, MOXKHO
3apabareiBath 60-70 THICSY B TOI.

OM: — MoXHO JM TO 3aBEpPUICHHUIO0 TaKOU
JBYXJIETHEH NpOrpaMMbl OOYYEHHUS TEPEHECTH
HOJTyYCHHbIE 3a4ETHbIE Oabl B
roCyJlapCTBEHHbIN YHUBEPCUTET?

Jd-p ®.: — a, moxHo. /laBaiiTe BepHEMCSA K
JIBYXJIETHEN MOJIETTN o0y4eHwusl. Tlocie
3aUUCIIEHUS HOBBIX CTYAEHTOB MbI, MpPEKIE
BCEro, NBITAEMCSl ONPEAENIUTh, >KEJIaeT JIM TOT
WIM UHOM CTYIEHT BIOCIEACTBUU IMOCTYNHTH B
YHUBEPCUTET MJIM KE OH XO4YeT MOJyYUTh
npoeCCUOHANbHO-TEXHUYECKOE  00pa3oBaHue,
KOTOpPOE MO3BOJIUT €My ObICTPO HAaWTH paboTy u
o0ecrieunTh  JAOCTOMHBIM  YpOBEHb  KU3HH
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When students say, no, | really want to go to a
university, right? I want to be a dentist, | want
to be a veterinarian, | want to be an engineer
or an agronomist, then we really don't train
them in technical skills or practical skills.
They complete what we in the United States
call the general education curriculum and this
IS true at a university, and it is true at a
Community College.

So, the first two years of university education
here students are basically taking general
classes in social science, mathematics, natural
science, humanities, etc.

We are trying to create very well-rounded
students, we do not want to produce a
computer engineer that only knows about
computer engineering, but then can't speak
about literature or art or anything else, and so
it's required across the country.

However, if you want to be an engineer, we
might say, OK, you need to take a little bit
more math and science then that student that
wants to go into architecture. The architecture
student will be asked to take art history,
drawing, you know, and courses like that,
whereas the engineering student will be to
take Calculus 1-2-3, Physics 1 and 2 and with
Calculus, etc.

OW: Now, with this variety of subjects and
majors, do you use full time faculty? Would
you use adjuncts so people from industries
can come and teach?

Dr. F: We do all of the above, so we have a
mixture but what | want to make clear, if we
considered the two year academic programs
that we offer right when students come in,
they can complete the Associate of Arts
degree, which is equivalent to the first two
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CpeJHero Kiacca.

N ecan CTYACHT T'OBOPpUT O TOM, UYTO XOUYET
HOCTYIIUTH B YHUBEPCUTET u crarhb
CTOMATOJIOTOM, BETEPHHAPOM, HHXCHEPOM HIIU
arpoHOMOM, TO B 3TOM CiIydae MpodTex. 3HAHU
¥ IPAaKTHYECKUE HABBIKM — HE €r0 HalpaBlIeHHUE,
U aKIEeHT B MpENoJaBaHHM OyaeT clenaH Ha
0011e00pazoBaTeIbHbIE IPEIMETHI.

M Tak NnpoucXOOUT U B YHHUBEPCUTETaX, U B
OOIIIECTBEHHBIX KOJIJIEIKaX, TO €CTh, IEPBBIC JABA
roga U CTYACHTbI YHUBCPCUTCTOB, U CTYJACHTHI
00IIECTBEHHBIX KOJLITICIKEH, JKEITaroIIne
MOJy4YUuTh  OOpa3oBaHWE  YHUBEPCHUTETCKOTO
YpOBHS, B OCHOBHOM M3y4aroT
o01meo0pazoBaTebHbIE IpeAMETHI -
OOIIIECTBEHHbIE HAYKH, T'YMaHWTapHbIE HAyKH,
MaTeMaTHKy, €CTEeCTBO3HAHUE H T.]I.

Hama menp —  o0ecrmeuuTh  BCECTOPOHHE
pa3BUTHUEC CTYACHTA, TAaK KaK Mbl HE XOTHUM,
9TOOBI, HAamNpUMep, KOMIBIOTEPHBIH HHXKEHEP
ObUT  CNENHMATUCTOM  TOJNBKO B O0JIAaCTH
BBEIIUCIUTEILHON TEXHUKHA H IIpyu 3TOM HHUYETO
HE 3HAJI 0 JINTepaType, HCKYCCTBE U TaK Jajee, U
TaKOW TOJXOJl HUCIOJIB3YETCS IO BCEH CTpaHE.
OpHako ecny KOHEYHas IeNlb CTYJCHTa — CTaTh
HMH)XEHEPOM, €My HYXKHO CJ/IeaTh OOJNBIINHA yIIop
Ha MaTeMaTHKy u TOYHBIE HAyKH
(matematnueckuit anamu3z 1, 2 u 3 ypoBHS,
¢usznka 1 U 2 ypoBHS W T.1.) B CPaBHEHUHU CO
CTYAEHTOM, KOTOPBII XOUET CTaTh apXUTEKTOPOM
— OH, B CBOIO OYepe/ib, JOJDKEH yIeIATh OOJbIle
BHUMAHUS  HM3Y4YEHUIO HCTOPHH  HCKYCCTB,
PHUCOBaHMIO U MHBIM MTOJJOOHBIM TUCIUTUTMHAM.

OM: — V Bac paboTalT TOJBKO MOCTOSHHBIE
npenoaaBarenu? YUuThIBasi TakKoe pazHooOpasue
CHEIHUabHOCTEN U TUCUUIUINH, IPUIJIALIAeTe JIU
BBI K ce0e CIeIMaIiCTOB U3 PAa3HbIX OTpacieil B
KayecTBe IIOYaCOBHKOB, MPUTJIAIIEHHBIX
npernojaBarenen?

JI-p @.: — VY Hac pa0oTaloT KaK MOCTOSIHHbIE, TAK
U TpUTJAICHHbIE MPENnoJaBaTeNid, MPU TOM s
X04y MOAYEPKHYTh, YTO OKOHYUB [IBYXJETHIOIO
nporpamMmmy OO0y4eHHMsI, KOTOPYIO MbI IIpeiaraemMm
Cpa3y IMOCI€ 3a4UCIEHUs, CTYIEHTbl MOTYT
NOJYyYUTh CTENEHb «aCCOYLIMUTC» (MIIaALIEro
cnernuanucTa) (4To SKBUBAJIEHTHO MEPBBIM JIBYM
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years of university instruction, and then
transfer to a University.

In states like Florida-, we have a law in the
state of Florida that mandates that any student
that completes an Associate of Arts degree,
presumably at a Community College, will be
guaranteed admission into a public university.
So, for many students, including international
students, it is really more affordable, it is
much better for them to come to a
Community College.

They have smaller classes, you know, 20
something 30 something students per class.
They will still get high quality faculty, but the
mission of the community colleges is to teach
and to learn.

We do not do research. There is no scientific
research here, and so we could hire people
with PhDs, like me, like some of my
colleagues, but it was made very clear to me
when | started in the Community College
teaching, we do not care if you publish, we do
not care if you do research, you can do it, but
what we really care about is: Are you a good
teacher? And so, we can give the students in
those first two years of the Associate of Arts
that foundation with they need to then transfer
to a university.

And for domestic students and international
students, this represents a significant cost
savings. And, you know, they get more
personalized attention.

Now if you want to be a welder, or you want
to be a plumber, or you want to do something
like that, one of those technical degrees, is it
possible for you to go to a university? - Yes.
And every state is different, but in Florida
there is no statewide agreement or law that
you will absolutely transfer all your credits
over.

If you earn the Associate of Arts, everything
you do, all 60 credits transfer like a block.
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romaM OakajlaBpuara), a 3aTeM IIEPEBECTHChH B
YHUBEPCHUTET.

B TaKUX mrarax, KakK ®nopuna,
3aKOHOAATENbCTBO TapaHTUPYET, 4YTO JHOOOI
CTYACHT, TIOJNYYMBIIMA B  OOIIECTBEHHOM
KOJUIEJDKE CTETIEHb «aCCOYIIUUTC», UMEET IMPaBO
Ha 3a4HCIICHUE B rocy1apCTBEHHbIN
YHHUBEPCUTET. Tak 4TO Iyl MHOTHX CTYJCHTOB, B
TOM YHUCIIE WHOCTPAaHHBIX, TaKOH BapHaHT
JNEHUCTBUTENHHO SIBIIsIETCS OoJiee TOCTYIMHBIM, UM
HAMHOTO BBITOJIHEE MOCTYIMUTh B OOIIECTBECHHBIH
KOJIJI K.

B oOmecTBeHHBIX  KOWIEKaXx  MEHBIIE
cTyneHToB Ha moroke — 20-30 dYenmoBek, OHHU
UMECIOT BBICOKOKBAJTHU(PUIIUPOBAHHBII
NPEeoJaBaTeIbCKU COCTaB M MPU ITOM HE
3aHUMAIOTCS HAYYHBIMU HCCIICJIOBAHUSIMH — HX
3amaueit SIBIISICTCS MpeToIaBaHue.
OOmiecTBeHHBIE KOJUIEUKM MOTYT OpaTrh Ha
pabory  mpemomaBarelel € JTOKTOPCKOM
CTCNICHbIO, TAKMX KaK 5 W HEKOTOPhIE MOH
KOJIJIETH, OJHAKO, TaK KaK OHU HE 3aHUMAIOTCS
HAYYHBIMU HCCJICIOBAHUSMH, C CaMOr0 Hayvajia
Moel paboThI 3/1eCh MHE YETKO OOBSICHHIIN, YTO
KOJUIEJDKY BCE€ paBHO, 3aHHUMAIOCh JH A
HCCIICIOBAHUSAMH, MYONUKYIOCh JI ST UX — 3TO
JienaTh He BO3OpaHseTcs, OAHAKO IS KOJUIemKa
BXHO JIMIOIb TO, HACKOIBKO XOpOIIO A
npenozao. Vtak, B mepBbie Ba rofa o0y4eHHS
MBI  JaeM  HAllUM  CTyAeHTaM  0Oaswuc,
HEOOXOMUMBIM JJIsl TepeBoJa B YHHBEPCHTET.
Kpome Toro, oOydeHne B OOIIECTBEHHBIX
KOJUTEKaX MO3BOJISET CYILIECTBEHHO
COKOHOMHTH CPEACTBA KaK aMEPUKAHCKHM, TaK U
MHOCTPAaHHBIM  CTyJeHTam. A  eme B
O0IIIECTBEHHBIX KOJUIEKaX CTYyIGHTaM
yIeIsAeTCs Oonp1ie WHAWBUIYAILHOTO
BHUMaHUA. Tenepp K BONPOCY O TOM, MOXKET JIX
CTYACHT, >KENAIOUIMA TOIXY4YUTh MPOPECCUI0
CBapIIMKa, BOJONPOBOMYMKA W TaK Jaiee, TO
€CTb OJHY W3 TEXHHYECKHX CIEIHaIbHOCTEH,
poNoDKaTh 3aTeM y4yeOy B yHuBepcutere. [la,
MOXeT. B KakJloM mITaTe CBOM MpaBHJIa, MPH
3ToM y Hac Bo @uopuae HET Kakoro-imuodo
00513aTENTLHOTO JUISI BCEro INTAaTa COTJIAIICHHS
WIA  3aKOHA, TapaHTUPYIOLIETO  CTYACHTY
OOILIECTBEHHOTO0 KOJUICI)KA, 4YTO YHHUBEPCUTET
3aCYMTaeT  BCE  €ro  3ayeTHble  Oaibl,
NOJTy4YeHHBIE B KOJUIe[ke. B ciaydae ecnmu BHI
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If you complete a technical degree, what will
most likely happen is that the university will
accept the general education courses you took
in math and science and social studies, but
those very, very technical degree or courses
that you took they might not accept.

What we have seen increasingly is
community colleges are creating individual
agreements with individual universities, so
that they can transfer, but they do not always
transfer.

OW: Interesting, you mentioned international
students, so let us talk a little bit about Santa
Fe College in particular.

| am curious what makes it different from,
you know, many other community colleges? I
know that it was twice named the best in the
country. And also | have a question of
whether you have any students from other
countries coming to Santa Fe College. Well,
probably you could describe your enrollment
in general and somehow characterized it.

Dr. F.: So, what | can share is... So, Santa Fe
College has been awarded the Aspen Institute
Prize for Community College Excellence,
which effectively means that we were
recognized as the top Community College in
the country.

We hold that distinction for two years and we,
and partly because we are not allowed to
reapply.

Once a Community College is recognized as
the best in the country, you can't apply
anymore and what they want to do is
encourage the other over 1000 community
colleges in the country to aspire to reach a
higher level.
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MONIYYMJIM  CTETICHh MJIQIIETO  CIICIHAINCTA
TYMaHUTApHBIX HaykK, Bce Bamu 60 3aderoB
(kpenuToB) OyayT 3aCUMTAaHbl YHUBEPCUTETOM. B
clydae €CiM BBl TONYYWJIH TEXHHUYECKYIO
CHEIHMAbHOCTh, CKOpEe BCEro, YHHBEPCUTET
3acUMTaeT 3a4eThl 3a 00meo0pa3oBaTeIbHBIE
JUCHUIUIMHBL (MaTeMaTUKy, €CTeCTBEHHBIE U
OOIIIeCTBEHHbIE HAYKH), HO MPU 3TOM OH MOXKET
HE 3aCYHTATh KPEIUTHI 3a
Y3KOCTIEIIMATTN3UPOBAHH YIO TEXHUYECKYIO
CHEIHMATbHOCTh, KOTOPYIO BBl TOMYYWIIH, W 32
Y3KOCTICIIMATU3UPOBAHHBIE TEXHUYECKUE KYPCHI,
KOTOpBIE BbI Mponuid. OOIIeCTBEHHBIE KOJUTEIKHI
BCE  yalle 3aKioyYaloT ¢ OTACIbHBIMHU
YHUBEPCUTETAMU COTJIAIICHUS O TepeBOne, HO
Jake B ITOM cllydae TEepeBOJ MPOUCXOAUT HE
BCer/a.

OM: — Jlto60mbITHO, YTO BBl YIOMSIHYIH
MHOCTPAHHBIX CTYIEHTOB, JaBaliTe MOrOBOPUM
HEMHOT'0 UMEHHO 0 Koyeke Canra-De.

MHe wuHTEpecHO, B 4YE€M €ro OTJIMYUE OT
MHOYKECTBA JPYTHX OOIIECTBEHHBIX KOJIEKEN?
51 3Ha10, 4TO OH OBLT JBaX /bl IPU3HAH JIYYIIHM B
crpane. U eme g xoren Obl y3HaTh, €CTh JIH B
kotepke Canra-®Pe  CTyOeHTBl M3 JIPYTUX
CTpaH, HY M, HaBEpHOE, IONYyYUTh OOIIEe
NpPEACTaBICHUE O TMOpSAKE IpHeMa B Ball
KOJUIE UK.

J-p ®.: — xomnemx Canta-Pe ObUT ymOCTOSH
Harpagsl MHcTuTyra AcheHa 3a BBIIArOIIUECS
JOCTHKCHHSI B CBOEH paboTe, 4To (haKTUIECKU
O3Ha4YaeT, 4YTO HAC MPUHAIH  JIy4IIUM
OOIIIECTBEHHBIM KOJUIE/PKEM CTPAHBI.

MBI nody4yrsid 3Ty Harpamy JABa Tofa Haszaj u
OoJibIlle B 3TOM KOHKYPCE MbI y4acTBOBAaTh HE
MOYKEM, TaK KaK, eclin Kakon-110o
OOIIIECTBEHHBIN KOJUIC/DK TPHU3HAH JIYYIIHM, OH
Ooiblllie HE BIpaBe TOJaBaTh 3asABKY Ha
MOBTOPHOE y4acTHe — TaKMM 00pa3oM, MHCTHTYT
AcnieHa XOYeT MPUBJICYb K KOHKYPCY M JIpyrue
OOIIIECTBCHHBIC KOJUIC/PKA CTPaHbI, KOTOPBIX
0oJiee THICAYH.
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So, we were very honored and privileged that
we were selected.

Why? Because we have high graduation
levels, high completion levels, very high
transfer levels to public universities and
especially to the University of Florida.

It is the preeminent university in our state.

It is ranked in the top five public university in
the country and they are in located in our
same city, so we have a very, very strong
transfer program there.

Many of our faculty have graduated from
there, have taught there, maybe have a spouse
that works there, and so there's a very strong
association between the two institutions.

But it is not just about the university, it is that
even those students that complete and earn a
technical degree.

We have over 90% placement rates depending
on the degree, and then we have these unique
features like we have a Zoo Technology
Program.

We are one of only two colleges in the entire
United States that is accredited by the
Association of Zoos and Aquariums.

So, we train zookeepers that go on to work in
zoos all over the US. We have a very strong
dedication to the arts, the visual arts, the
painting, dancing, and that may not be
typically associated with other community
colleges that have more of a technical focus,
but in many ways our college has a very
strong liberal arts field.

And when it comes to internationalization,
this year, in fact, in 2021 we received the
NAFSA  Paul Simon  Award for
comprehensive internationalization. It is the
highest award that institution can receive,
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Jns wac Oonbluas YecTb W NPUBMUIIETUA
NOJAy4yuTh 3Ty Harpaay. llouemy ™Mbl ee
nonyursin? [IoToMy 4TO y HAaC BBICOKMI IIPOLIEHT
CTYJCHTOB, 3aKaHUMBAIOIIUX BBIOPAHHBI UMH
Kypc OOy4deHUs, BBICOKHI IMPOLEHT CTYAEHTOB,
MOJTyYUBIINX 00pa30BaHUs JKEIAeMOro YPOBHS B

IIOCTaBJICHHBIA CPOK — B TOM YHCIE IOCIE
MepeBola B YHHUBEPCUTET, OYEHb BBICOKHUI
MPOLIEHT  IEpeBOoJAa B TOCYAApPCTBEHHBIC

YHHUBEPCUTETBI, U OCOOCHHO B YHMBEPCHUTET

@uopuasl, KOTOPBIA SBISETCS BEAYIUMM B
HAIlIeM IITarTe.
OH Takke BXOIUT B IATEPKY JIYYIIHUX

TOCYAapCTBCHHLIX YHUBCPCUTCTOB CTpPAHbI, U

2

KaKk M Hall KOJUIEDK, OH HaXxOAUTCSI B
['eliHcBHILIIE, TOITOMY Yy HAc OYE€Hb, OYCHb
XOpOLUIO  HaJlaXeHa  CUCTeMa  IepeBoja
CTYJICHTOB.

MHorue u3 HamMX OPENONaBaTENE OKOHYHMIN
9TOT YHUBEPCHUTET, TMpENojaBaii B HEM, Y
HEKOTOPBIX W3 HUX TaM paboTaloT CyNpyrd — TO
€CTh, MEXIy OTHUMH JBYMS 3aBEICHHUSIMH
MMEEeTCs O4YeHb CHJIbHasi cBsizb. Ho neno He
TOJIBKO B HAIIMX CBA3SIX C YHUBEPCUTETOM, IEII0
TAaKKE M B T€X CTYACHTaX, KOTOpPHIE IOIydYaroT
TEXHUUYECKYIO CHELNAIBHOCTb. [Ipouent
TPYAOYCTPOHCTBA HalINX BBIIIYCKHUKOB
cocrasisieT 6onee 90%, kpome TOro, y HaC €cTb
" YHUKAJIbHBIE MIPOrpaMMBl, CKaXeM,
MOJArOTOBKA 300TE€XHUKOB.

B CIIIA cymiecTByeT Bcero JUIIb JBa KOJUIEIKA,
AKKpEAUTOBAaHHBIX Acconualnueil 300MapKoB U
AKBAPUYMOB, U OJHUM M3 HUX SIBISIEMCS MBI, U
HaIlli BBITYCKHUKH pabOTalOT B 300HapKax Mo
BCEH CTpaHe.

B namem xomnemke CHIBHBIA ynop cIeilaH Ha

TBOPYCCKUX  CIICHUAIBHOCTAX — TaKHUX KaK
I/I306paSI/ITeJ'IBHI)Ie HNCKYCCTBA, )KUBOIIUCb, TAHIIbI.
n C€ClIn OOJIBIITMHCTBO O6H.I€CTB6HHLIX

KOHHCHH(Gﬁ HMCIOT B LCJIOM TCXHHUYCCKYIO
HaIpaBJICHHOCTb, Y HAC TaKXC JOCTATOYHO
CHUJIBHO Pa3BUTO 'YMAaHUTAPHOC HAIIPABJICHUC.

Uro  kacaercs  oOydeHHss  MHOCTPAHHBIX
CTYIGHTOB, B 3ToM Toay, B 2021 romy Mbl
nonyuynnu npemuto umenu Iloma CaiiMona
HanuonaneHOM ~ accomumanuu 1O Jienam
MHOCTPAHHBIX CTYAECHTOB 3a BCECTOPOHHIOI
MHTEpHAIlMOHAIM3AMI0  y4eOHOro mpolecca.

195



recognizing their commitment to

internationalization.

And that is because for a few decades now,
we have made a robust commitment to
internationalize our courses, expose our
students to other societies, other cultures
through international lectures, to travel abroad
and by receiving visitors like the ones that we
have received through the Open World
Program.

OW: By the way, that was my question: So,
what's in it for you? Why receive delegations
of the Open World?

You know, young professionals coming
from, say, Kyrgyzstan, or other countries of
the world, which probably many of your
students will have hard time placing on a
map.

Dr.F.: First, it is an honor. We have been
honored to receive so many delegations and
every single time we learn from the
experience.

And when I say ‘we’, I mean, really, we, the
administrators, we, the faculty, we, the
students that are able to sit and talk to..., you
know, we've had students sit across the table
from Supreme Court Judges and talk about
international adoptions or human trafficking
and, it is most critical when our students do
not know where Kyrgyzstan is, or do not
know where Kazakhstan is.

And so, you begin by taking out the map and
reminding them, you know, the geopolitics
and then saying, ‘...but these are people just
like us that have some of the same concerns
that that we have, and we share a lot in
common, and so we could sit human to
human and just learn about each other and
engage in what we could call citizen-to-
citizen diplomacy, and that is incredibly
valuable.
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obyactu
MOXET

39t10 BBICIIIAs Harpaja B
MHTEPHALMOHAIN3ALIH, KOTOPYIO
MOJyYUTh yueOHOE 3aBe/IeHUE.

U 510 cTamo BO3MOXKHBIM Oiarogaps TOMY, 4TO
BOT YK€ B T€UEHUE HECKOJIBKUX JIECATUIETUN MbI
TBEPJIO IpUIEePKUBAEMCS Kypca Ha
WHTEPHALMOHAIM3ALMI0  HAIIEro  KOJIEMKa,
3HAKOMs HAIlIUX CTYJEHTOB C IPYTUMH CTpaHAMU
U KyIbTypaMHu, OpraHu3ys  Ipe3eHTallH
3apyOeXHBIX  IIpernojaBaTeiel, TMOoe3[KH B
Jpyrue CTpaHbl U NMPUHHUMAsS y celsl Jeneranuu,
HanpuMep, Jaeneranuu nporpammbsl «OTKpBITHII
MHDPY.

OM: — B cBsi34 ¢ 3TUM MOM CIEYIOINNA BOIIPOC:
«A pna dero BaM 23T0 HykHO? Ilouemy BEI
npuHuMaere neneranuu  «OTKPBITOrO Mupa»?
Beap  Takme  cTpaHbl, Kak, Hampumep,
KbIprei3cran wim Ipyrue CTpaHsl, OTKyZa K BaM
MIPUE3KAIOT AEJIerallii MOJIOJBIX CIIELUAIUCTOB,
MHOTMM BalllUM CTYyJEHTaM, BEpOSTHO, W Ha
KapTe OyJeT HelIerKo HaiThy.

J-p ®.: — IIpexnae Bcero, mOTOMY 4TO ISl HAC
9T0 Oompmas dvecThb. s HAac OBLIO YECTHIO
IPUHMMATh B HAlleM KOJUIE[UKE TaK MHOIO
Jeneranquid, W TPHA OTOM KaXAbBId pa3 MBI
y3HaBaJH JyIs ce0s1 9TO-TO HOBOE.

N xorga s roBOpr0 «Mbl», 1 HMEO B BUAY H
PYKOBOIMTENEH KOJUIeKa, U TPOodheccopcKo-
IIPENOaBaTeNbCKUl  COCTaB, U  CTYAEHTOB,
MOJYYalOUIMX BO3MOXKHOCTH CHJAETh 33 OJHUM
CTOJIOM M OOIaTbCs, HANpUMEP, C CYIbSIMH
BepxoBHoro cyma, o0cyxkaas MeXIyHapOAHOE
YCBIHOBJIEHUE WJIM TOPIOBJIIK JIOABMH, U 3TO
O0COOCHHO BaXHO KakK pa3 B TOM cllydae, Korja

CTY/ICHTHI He  3HAIOT, TIA€  HaxXOOUuTCs
Keipreizcran nnn Kazaxcran.

[Mostomy cHawasla MBI OepeM KapTy |
HaIlOMHHAEM HAaIIIIM CTyJIEeHTaM 0

CYLIECTBYIOLIEH TI€ONOJUTHYECKON CHUTyaluH,
paccka3blBaeM, YTO ITO TaKUE K€ JIIOAU, KaK U
MBI, Y Hac ¢ HMMH €CTb OOIuEe MNpOOIEMBbI,
MEXJy HaMM MHOIO OOIIEro, MO3TOMY MbI
MOXEM IPOCTO IO-YEJIOBEYECKU IMOTOBOPUTH U
y3HaTh JpYr JApyra Jydile, y4acTBys B TOM, YTO
Mbl MoOriau Obl Ha3BaThb  «OOIIECTBEHHOM
JUIUIOMATHEN», U 3TO HEBEPOSITHO BAXKHO.
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OW: 1 read that in record years the total
enrollment in community colleges in the
United States exceeded 7,000,000 students.
Do you think that this success of community
colleges could be duplicated in other
countries?

Dr. F.: It could be, I think, that anytime there
is a model of something, model of education,
a model of industry that has succeeded in one
country, we have to be very careful to not
simply export it to another country.

| think it is more valuable to share what we
have, what has worked. And allow outsiders
to study us and allow them to determine what
would be most suitable and most appropriate
for their setting. And | will give you an
example. Santa Fe College has been
privileged to be part of several, a total of 12
Community College administrator programs.
These are exchange programs sponsored by
the US Department of State Bureau of
Educational and Cultural Affairs, and we
implement these programs together with
Florida State University.

And as part of those, we have received two
separate delegations from Ukraine.

It's the only delegations we received from the
former Soviet Union, and when they came,
there were little things that stood out to our
visitors that they found incredibly valuable,
like the fact that older adults can come to
school, right?

You could be 30 something, 40 something
years old and we will still accept you in the
Community College.

You could be a military veteran, and after a
career in the military you can come out and
come to the Community College and get a
practical skill and our colleagues from
Ukraine actually went back and changed
legislation to allow older adults to be able to
enter what are now no longer called
technicum but now they are their ‘technical
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OM: — 4 4guran, 4TO B PEKOPJHBIC TOIBI OOIIHIA
Ha0Op CTYACHTOB B OOIICCTBEHHBIC KOJUICIKU
CHIA npeBsIman 7 MUJUJIMOHOB YelioBeK. Kak BbI
CUuTaeTe, MOXKHO JU MOBTOPUTH TaKOM YCIeX
OOIIECTBEHHBIX KOJIEKEH B APYrux cTpaHax?

J-p ®.: — 4 ngymaro, 4ro BCAKMN pa3, Korja
UMeeTcsl Kakas-Tubo Mojenb, KoTopas crajia
yCIIEWIHOW B ONHOW CTpaHe — MOJEIb
00pa30BaHUs, TPOMBIIUIEHHOCTH, W T.J., BAXKHO
HE MOJIATHCS cobna3ny MPOCTO
poyOIMpoBaTh €€ B IPYroi CTpaHe.

A noymato, 9TOo TmTpaBuibHee Oymer naTh
3aWHTEPECOBAHHBIM JUIaM BO3MOKHOCTD
W3Y4UTh MOJEh, KOTOpas CTajia YCHENIHOH Yy
Hac, M B3ATh cebe TO, 4TO OOJbIIE BCEro
nonouaer ux crpane. Ilpuseny ogwH mpumep.
Komnemx Canrta-®e wnMen 3aMedaTelbHYIO
BO3MO)KHOCTh Y4acCTBOBaTh B HECKOJIbKHX, B
obmeit crmoxxkHocTH, B 12 mporpamMmax Juis
pyKoBoauTeNnell OOIIECTBEHHBIX KOJUIE/DKEH, B
nporpaMmax oOMeHa, CHOHCHpPYeMBIX biopo mo
BOIPOCAM 00pazoBaHUs u KYJbTYpbI
I'ocynapcTBennoro JenapTaMeHTa CIIIA,
KOTOpPbIE MBI OCYHIECTBIIIEM COBMECTHO C
YuuepcureroM mrara Ouaopua.

B paMkax »3THX [porpaMM  Mbl
Jlefieraiyy u3 Y KpauHsbl.

OTO €OUHCTBEHHbIE JeJeranuy, KOTOpPbhIE MBI
npuHsUT U3 cTpaH ObBIIero Coerckoro Corosa
o JaHHOW mporpamme. [lpm oOmeHun ¢ Hamwu
JieNieratbl y3HaJld HEKOTOpbIE BEILU, KOTOpbIE
CWIBHO WX YIMBWIM W KOTOpPbIE OHHM COUWIH
HEBEPOSTHO ILIEHHBIMH, HalpUMep, TO, 4YTO B
KOJUIE/PKE MOXKHO YYHTHCS M Ha OoJiee Mo3JIHUX
JTamnax ku3HU. Bam moxer ObiTh 32 30 wim 3a
40, m mpuU DOBTOM BBl MOXKETE VYUUTHCS B
00I1IECTBEHHOM KOJIJIEDKE.

BoeHHOCHy)Xanuii 1O OKOHYAaHWIO BOCHHOU
Kapbepbl MOXET TOHTH B  OOIIECTBEHHBIH
KOJLIE 1K U OBJIAJIETh MPaKTUYECKUMU
HaBbIKaMH, HEOOXOMMbIMHU JUISt
TpynoyctpoiictBa. Ilo BoO3BpallleHHIO J0OMOI
Hallll YKPauHCKHE KOJIJIETH M3MEHWIN CBOE
3aKOHO/IaTeNbCTBO, MPEJOCTABUB BO3MOXKHOCTh
CBOMM Tpa)kJjaHaM IOCTYNaTh B TEXHUYECKUE
KOJUIE/KM  (KOTOpble  paHblle  Ha3bIBAIUCH

MIPUHSUIIA
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colleges’.
And so, well, that's incredibly valuable.

Or, we hosted a from Egypt.

They came here, and they came from a
country where, unlike in the former Soviet
Union, technical education has a really
negative stigma associated with it, and they
were really impressed by our 2 + 2 system,
right, that students can do two years at the
Community College and then transfer and do
two years at the university.

So, our Egyptian counterparts took that little
piece and took it back home, and they did not
start community colleges but they passed
legislation starting (I’m afraid I might get this
wrong) “technological universities”, and they
are effectively a 2 + 2 model that allows
students to come and get a technical degree,
but then continue on into baccalaureate
program and | see that as a huge success.

And then there's things like inclusive
education. In fact, we serve students that
might have all sorts of disabilities: emotional,
mental; it could be physical, visual, and we
serve them and incorporate them into the
regular classroom, the same as any other
student, and that might just be something of
great value to other countries, you know, and
if they could just see that and... You know, I
I'm not trying to export the Community
College, you know the US is unique in its
own way, and so is Ukraine and so is
Kyrgyzstan and so is Kazakhstan, etc.

OW: Yes, thank you so much for this
conversation and my final question is as
follows: | am pretty sure that this interview,
when it is published on our website, will
generate a lot of interest from our graduates
and from future delegates of the Open World.
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«TeXHHUKyMaMW») U Ha Ooyiee MO3AHMUX ITarax
’ku3HU. U Bce 3TO Upe3BBIYaitHO BaXKHO.

Wnu, nanpumep, y Hac ObUTIO BOCEMb Jeleraiuii
u3 Erunra. HecMoTpst Ha TO, 4TO OHM NpUexanu
K HaM M3 CTpaHbl, B KOTOPOH, B OTJIMYME OT
crpan  ObBmero  CCCP,  cymecTBOBaiIa
HEKOTOpasi CTUI'Ma IO OTHOILEHHIO K Ipodrex.
00pazoBaHuIo, OHM ObUIM IO-HACTOSILIEMY
BIIEYATJICHLI HAIlleM CHCTEMOM «2+2», TeM, 4TO
CTYAEHTBl MOTYT OTYYHUThCSI [JBa TIoJa B
OOIIIECTBEHHOM KOJUIEJKE, a 3aTeM I1E€PEBECTHCH
B YHMBEPCHTET M YYHUTBCS TaM €Ile J[Ba roja.
[TosTOMY HaIIM €runeTcKue KOUIErH B3sUTH 3TOT
OIBIT Ha BOOPYXXEHHE — IO BO3BPAILECHUIO
JIOMOH, OHU HE CTaJI yUpeXJaTh 0OIIECTBEHHBIE
KOJUIEJDKH, HO TIPHHSJIM 3aKOH, IOJOKHUBIIHIM
HAYaJI0 «TEXHOJOTHMYECKHM YHUBEpCUTETaM» (He
yYBEpPEHa, YTO 3TO TOYHOE Ha3BaHHE), KOTOPHIE
(akTHYECKH OCHOBAaHBI Ha Mozenu <«2+2y,
MO3BOJIAIONICH CTyAEHTaM CHadajga IOJy4YHTh
cTereHb B oOmactd  MpogecCHOHATBHO-
TEXHUYECKOro OOYy4eHHus, a 3aTeM NPOJOIKUTH
o0yueHue 1Mo mporpamMmme OakajaBpwara, U s
CUHUTAIO 3TO O'POMHBIM YCIIEXOM.

A eme ecTb WHKIIO3UBHOE OOpa3oBaHue. MBI
NPUHUMAEM CTYICHTOB HPAKTUYECKH CO BCEMHU
BUJAMH HHBAIMTHOCTH: C HMOIHMOHAIBHBIMH,
MHTEJUICKTyaIbHBIMH, ¢$u3nIecKuMu
paccTpoiicTBaMu, ¢ HapylIeHWEM 3peHUs U T.1.,
U y HaC OHM Y4aTcsi B OOBIYHBIX TPYIIIaX BMECTE
C OCTAJIBHBIMU CTyA€HTamMH. M TakoWd ONBIT U
3HAHUS MOTJIM ObI OBITH OYEHB IOJIE3HBI JPYTUM
CTpaHaM, eciii Obl y HUX ObLIIa BO3MOXKHOCTh X
noryuuts. Ilpm d3TOM s He Xxorena Obl
9KCHOPTUPOBATH MOJIEINb O0IIIECTBEHHOT O
KOJUIE/KA B JPYTHe CTPaHbl B YUCTOM BHJE, TaK
Kak srob0ast crpana — 6yas To CHIA, YkpauHa,
Keipreizcran, Kazaxcran — yHUKaibHA B CBOEM
poxe.

OM: — Bbonbmioe cmacubo 3a 3TO MHTEPBBIO, a
MO TOCTIeTHUH BOIIPOC CETOMHS MPO3BYUYHUT TaK:
«51 yBepeH, uTO 3TO MHTEPBBIO, KOTJa OHO OyJeT
OmyONMKOBAaHO HA HAIleM calTe, BBI3OBET
0OJBIION WHTEpPEC y HaIIUX BBITYCKHUKOB U
Oynyumx neneratoB «OTKpeITOro Mupay. Bel He
Oynmere MPOTHUB TOr0, YTOOBI MMOOOIIATHCA C
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Would you be open to talking to universities
in the countries where we work and establish,
well, possibly establish links with those
professors or educational establishments?

Dr. F.: 1 would be honored to do that, and |
am a perennial learner, a lifelong learner. So,
| have learned something about the Ukrainian
higher education system.

I would like to know about Uzbekistan higher
education system or about various aspects of
education in other countries of the former
Soviet Union. So yes, absolutely, please count
on me and my support.

| would love to continue the engagement and
the communication.

OW: Thank you so very much for your time
and also for your continuing support of the
Open World Program. Thank you so much.

Dr. F.: Thank you for all you do. Bye bye.
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NpeaACTaBUTCIIIMU YHUBCPCUTCTOB W3 CTpPaH, B
KOTOpPBIX MBI ~ paboTaeM, U, BO3MOXHO,
YCTaHOBUTH C HUMU pabovHe CBA3H 7»

JI-p ®.: — Jlng meHs 3To OyJeT 4ecTbio, Belb
MHE HPAaBHUTCS YUUTHCS, TOCTOSIHHO y3HaBasi 4To-
TO HoOBoe. Sl yXke wuMew OomnpenereHHoe
MpeCTaBIICHUE o CHUCTEME BBICIIIETO
oOpa3oBaHud B YKpamHe M Temepb XoTena Obl
y3HaTh O CHCTEME BBICHIEr0 OOpa3oBaHHs B
VY30ekucTane wiv, HaupuMep, O HEKOTOPBIX €ro
acriektax B Japyrux crpaHax OsbiBmero CCCP.
Tax 4TO BBI, 0€3YCIIOBHO, MOKETE PACCUUTHIBATH
Ha MEHS ¥ MOIO TTOJJIEPXKKY, 5 C yIOBOJIBCTBUEM
Oyny TOMIepKHBaTh TUAIOT MEXIy HaMU |
JajblIe.

OM: — bonbmoe cnacu6o 3a yJelneHHoe Bpems, a

TAKKE 32 Bally HEU3MEHHYI MOAIEPKKY
nporpammbl  «OTKpBITBIE ~ Mup».  bombioe
criacu6o!

JI-p ®@.: — Cmacub6o 3a Bce, 4To BB Aenaere. Jlo
CBHJIAHB !

199



