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FOREWORD

From its earliest days, the United States of
America has valued education. Our Founding
Fathers believed, as do we, that learning
promoted liberty. Pioneer settlers built schools
so their children could become productive
citizens. Great expanses of land were set aside
to create one of the finest systems of higher
education in the world.

This tradition continues. Today, the U.S.
educates over 60 million students from
kindergarten to grade 12, and over 20 million
in colleges and universities, many of them
foreign-born. As we do, we are constantly at
work to improve the way we teach and learn.

A revolution in education is taking place in
many other nations as well. This is a truly
hopeful sign. In this Age of Information, a
quality education has never been more
valuable or highly sought. It is the key to
unlocking opportunity for an individual, a
family or a society.

As the world becomes closer and more
competitive, the United States is eager to learn
from other nations and cultures, and to share
the lessons we’ve learned. That is why we
have written this booklet. It details the history
of education in America, and the unique
leadership role played by states and local
governments under our Constitution. It
explains the many different types of schools
and the great advances being made in teaching
and instruction. It tells you what we are doing
to provide a quality education to all children,
regardless of race, ethnicity, family income or
place of birth.
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BCTYII

3 mepmux JIHIB cBoro icHyBaHHs Cniomydeni Illtatu
AMepuKy HaJaBajly OCBITI IPIOPUTETHOIO 3HAYCHHS.
SAx 1 mu, Hami OaTbKU-3aCHOBHUKH BIPUIIH, IO
BUiHHSI Beae 10 cBoboau. IlioHepu-moceneHili
OyayBany IIKOJNM, 100 TXHI IITH MOIJIM CTaTH
rpoMajsiHaMU-TBOpIIMU. [IJ11 CTBOpEeHHs OnHIET 3
HaMKpaIuX CUCTEM BHILOI OCBITH Y CBIT1 BUALTSIIUCS
BEJIUKI TUISHKH 3€MIIL.

[ls Tpagumis xwuBa i ceoromHi. Croromui y CIIA
noHany 60 MJIH YyYHIB Big MATOTOBYOrO O
BUIIYCKHOI'0 KJacy Mmkoiu 1 Oumpme 20 MiiH
CTYZAEHTIB KOJE/DKIB Ta yHIBEpCUTETIB (6araro 3 HUX
€ YpOIKEHIIMU IHIMX KpaiH). | MU mocTiitHO
BJIOCKOHAIIIOEMO BUKJIAIaHHS 1 HABYAIBHUHN TPOLIEC.

PeBomroriist B OCBITI Bi1OyBa€eThes 1 B 6ararbox 1HIINX
kpainax. e — nyxxe oOnaxilinuBwmii 3Hak. [lle Hikonn
B Hamry o0y iHdopmarmii skicHa ocBiTa He Oyma
OuTeII TIIHHOIO Ta 3aTpebyBaHo0. BoHa € Kitouem 10
PO3KPUTTS MOMKIIUBOCTEH KOXKHOI OKpEMOI JIOJVHH,
KO’KHOI POJIMHU Ta CYCITUTLCTBA B IUIOMY.

Y Mipy TOro sK CBIT cTae jgemami OuUTbII
B3a€MOIIOB’SI3aHUM 1 KOHKypeHTHHM, CronydeHi
HlItaTi nparHyTh yYUTUCS B IHIIMX KPaiH Ta KYIbTYp
1 JOUTMTUCS OTPUMAaHUMHU 3HAHHAMH. OCh YOMY MH
Hamucasu  mo  Opomrypy. VY HIH  JOKIIAgHO
po3noBinaeThest mpo icropito ocBitm y CIHA 1 Tiel
YHIKQJIBHOI KEepiBHOI oI, SIKY BIAIMMOBITHO IO HAIIOL
KoHcTHTyIlii BimirparoTh IITAaTHI 1 MICIICBI OpraHu
Biaau. L{e mosicHIO€ PiI3HOMAHITHICTh 3aKJIaiB OCBITH
1 BENWKI YCHIXH, JOCATHYTI Yy BHKIAJaHHI Ta
HaBYaHHI. Y Opomypi WAETbCS MPO TE, MO0 MH
poOUMO i1 HaJaHHSA SKICHOI OCBITH BCIM IIITSM,
HE3aJIeKHO BiJI pacoBOi Ta €THIYHOI MPHUHAJICKHOCTI,
PIBHS JOXOMIB CiM’1 9K MicCIIsi HAPOPKEHHSI.



All societies must wrestle with fundamental
questions about the nature and purpose of their
educational system, but the United States was
the first nation to face these questions as a
democracy.

Early on, Americans understood that their
future as a free people rested upon their own
wisdom and judgment, and not that of some
distant ruler. For this reason, the quality,
character, and costs of education have
remained among the country’s central
preoccupations since its founding.

Educational institutions of all types and sizes,
from nursery schools to advanced research
institutions, populate the American landscape.
Public schools have been described as the
nation’s most familiar government institutions.
Whether communities are poor or affluent,
urban or rural, public schools are a common
denominator throughout the United States.

Fundamental questions about the purpose and
methods of education have resonated in
public debates in the United States from the
“common school” movement of the early 19th
century to debates over academic standards
and testing today.

Should schools emphasize basic skills —
reading, writing, and mathematics — or
provide a broad education in the liberal  arts
and sciences? How can schools provide equal
access to all yet maintain high academic
standards? Who should pay for schools —
parents or the public? Should schools focus on
practical, job-oriented skills, or give all
children the academic courses necessary to
succeed in college? How should teachers
impart moral and spiritual values to the
children of different cultural, ethnic, and
religious backgrounds? What criteria should
be used for selecting secondary school students
for admission to prestigious colleges and
universities?
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KoxkHe cycnibCTBO MyCUTh BUPIIITYBAaTH MPUHIIUIIOBI
MUTaHHS, TOB’S3aHI 3 XapaKTepoM 1 LUISIMH CBO€L
cucremu ocBitu, ane came CIHA cymunocs cratu
MEPIIOI0 JIEMOKpATI€0, SKa 3ITKHYJAcs 3 [HMH
3aB/IaHHSMU.

Bin camoro moyaTky amepuKaHIll 3pO3yMiJid, IO
iXHe MaiiOyTHE SK BUIBHOI'O HAapoOJy 3aleKUTh BiX
iXHBOT BJIACHOI PO3CY/UIMBOCTI, @ HE B MYAPOCTI
SKOroch Janekoro mnpasutens. OCb 4YOMY SKICTb,
3arajbHa  CIPSIMOBAHICTh 1  BapTICTh  OCBITH
3aIMIIAI0THCS OJHUM 13 HAIllOHAJIBHUX MPIOPUTETIB 3
MoOMeHTY 3acHyBaHHs CIIIA.

B Awmepuni MoXHa 3yCTpITH HaBYajJbHI 3aKIaau
(H3) Bcix TumiB 1 po3mipiB — Bix pomkuibHuX H3 10
NEPENOBUX JIOCIT1 THUIIBKIX YHIBEPCHUTETIB.
HaiiOupire BimoMi aMepUKaHCHKI AEpKaBHI IIKOJIH.
Heszanexxno Big Toro, OiiHMI 9n GaraTuii Bai paiioH,
y MICTI BIH YM B CUIbCHKIM MICIIEBOCTI, JeprKaBHA
IMIKOJIA € CHUIBHUM 3HAMEHHHKOM JUISI  BCIX
Crnonyuenux IlITaris.

OyHgaMeHTa bHI THUTAHHS TMPO IUTI Ta METOIH
OCBiTH TIepe0yBali B IMIEHTPI CYCITUTBHUX CYIEPEUOK,
NOYMHAIOYH 3 PYXy «3arajpHa MIKOJa» Ha MOYaTKy
19-ro cTomiTTs 1 3aKiHYYIOYM HUHIIIHIMHA TUCKYCISIMHU
PO CTaHJAPTH YCIIITHOCTI i TECTyBaHHS.

Un TOBWHHI KON TPHAUATH OUIBITY YyBary
0a30BHM HaBHYKaM — YHTaHHs, [HAChbMa Ta
MaTeMaTUKH — a00 Ha/IaBaTH MIMPOKY OCBITY B raysi
TyMaHITapHUX 1 MpUpOAHUYNX HayK? Sk 3abe3meunTn
PIBHUH JOCTYN yciM, 30epirarouu Mmpu IbOMY BHCOKI
akajzieMiuHi cTanaapTu? XTO Ma€ IJIATHTH 33 MIKUTbHE
HaBYaHHs — OaThbKu 4M JepkaBa? U MOBMHHA IIKOIA
30CepeUTUCS Ha MPAKTUYHUX HABUYKAX, HCOOX1THUX
Ha pobovoMy Micii, a0 JaBaTh BCIM IITSAM 3HAHHSA,
nOTpiOHI IS YCIIITHOTO HAaBYaHHSA B KoJemki? Sk
MOBHHHI BUMTEII MPUILEIUIFOBATH MOPAJIbHI 1 JYXOBHI
IIHHOCTI JITAM 3 CiMeHd 3 pI3HUMHU TPAJAMIISIMH,
CTHIYHUM HOXOJIKCHHSIM i peniriiHuMu
nepekoHaHHsMU? SIki  KpuTepii BUKOPHCTOBYBATH
npv BigOOp1 BHITYCKHUKIB CEPEIHBOT IIKOJIU IS
BCTYITY JIO MPECTHXKHUX KOJICIKIB Ta YHIBEPCUTETIB?



The answers to these questions are not easy,
and, in fact, schools in the United States have
answered them in very different ways at
different times in the nation’s history. Today,
as in the past, education remains a topic of
vigorous debate, rapid change, and enduring
values.

The United States has a highly decentralized
system of education. The 10th Amendment
(1791) of the U.S. Constitution (1787) states:
“The powers not delegated to the United States
by the Constitution, nor prohibited by it to the
States, are reserved to the States respectively,
or to the people.” Therefore, the general
authority to create and administer public
schools is reserved for the states. There is no
national school system nor are there national
framework laws that prescribe curricula or
control most other aspects of education. The
federal government, although playing an
important role in education, does not establish
or license schools or govern educational
institutions at any level. (The only exceptions
are the following: schools which serve the
children of military personnel stationed
overseas, operated by the Department of
Defense; and the five service academies of the
Army, Air Force, Navy, Coast Guard and
Merchant Marine)

The decentralized nature of U.S. education has
its origins in the early history of the United
States. In the 17th and early 18th centuries,
what was to become the United States began as
separate colonies established by settlers from
several European countries. In the 13 British
colonies that formed the original United States,
the colonial governments or, in some colonies,
local communities were responsible for
education. It was customary for each locality
to establish and support its own school(s) and
to educate its children according to its own
priorities, values and needs. This history helps
to explain why state and local governments
today retain primary responsibility for
administering elementary and secondary
education in the U.S.
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VYce 1e HempocCTi MUTaHHA, 1, IO CYTi, B Pi3HI MEepioau
icTopii KpaiHU aMEepHKaHChKi IIKOJIM BiAMOBiIaIN Ha
HUX Mo-pi3HOMY. ChOroHI, K 1 B MUHYJIOMY, OCBiTa
3QJIUIIAETBCA  MPEAMETOM  HAIKUX  CYNEPeyoK,
3MIHIOIOYHMCH Ha 04YaX — 1 B TOM K€ 4ac HaMararoyuch
30epiraTu HEMUHYII1 [{IHHOCTI.

CIIA MaroTh BHMCOKO JAELEHTpalli3oBaHy CUCTEMY
ocBitu. 3rigHo 3 [ecsaToro mompaBkoto (1791) no
Koncrurymii CIHIA (1787), «mOBHOBaXEHHS, HE
neneroani Crionydenum Illtaram Koncturyuiero 1
He 3aboponHeHi Heto Ilraram, 30epiraroThcs
BigmosinHo 3a llltaramu abo 3a HapomOM».

B cuiy miporo 3aranbHi TOBHOBa)KEHHS 31 CTBOPEHHS
i yOpaBmiHHS ~ JIepXKABHUMH  I[IKOJIAMH €
MPEPOraTHBOIO MITATIB.

He icHye 3aranbHOHAIiOHANBHOI IKUTFHOI CUCTEMH,
TaK camo 5K 1 HalllOHAJbHUX PAMKOBHX 3aKOHIB, SKi
npr3Havyaan O IIKOJIaM €IMHI HaBYaJbHI MPOrpamH i
KOHTPOJIOBAJIM OUTBIIICTh IHIIUX AaCHEKTIB OCBITH.
denepanbHuil ypa, xoua i Biflirpae BaXXJINBY POJIb B
OCBITi, HE 3aCHOBYE 1 HE JIIICH3Y€E KON 1 HE Kepye
H3 »xoxnoro piBHS. (€IMHUM BUHATKOM € IIKOJH JUTS
NiTe  BIMCHKOBOCITYXOOBIIIB, JHCIOKOBaHUX 3a
KOPAOHOM, IO  3HAaXOAATBCS y  BBEACHHI
MinoGopoHH, 1 T’SITh akageMiil: CYXOMYTHUX CHII,
BIIC, BMC, 6eperoBoi 0XopoHH i TOProBoro (Giory)

JlenieHTpaTi3oBaHUi XapaKTep aMEepPUKAaHCHKOI OCBITH
csirae KopiHHAM paHHboi ictopii CIIA. ¥V 17-my — Ha
noyatky 18-ro cromite maiOytHi Crniomydeni [tatu
3apOIMITHCS K OKpeMi KOJIOHIi, CTBOPEHI BHXIIISIMU
3 KUIBKOX €BPONEHChKUX KpaiH. Y 13 OpuTaHCHKUX
KOJIOHISIX, IO CTAaHOBWIM T10o4aTkoBi CrionydeHi
[tatk, 3a OCBITY BIANOBIAAIM  KOJOHIAIBHI
aaMiHicTparmii abo, B JCSIKUX KOJOHIAX, MiCIIEBi
rpoMa.

Y KOKHOMY HaceJIeHOMY NYHKTI OyJio 3aBeleHO
CTBOPIOBATH 1 MIATPUMYBATH BJIACHI ITKOJIM 1 HABYATH
JIiTeH  BIANOBIIHO 10  MICIEBUX  IPIOPUTETIB,
IIHHOCTEH 1 moTpeo.

Ie mouacTu MOSICHIOE, YOMY 3a [TOYATKOBY i CEPEIHIO
ocity y CIIA BigmoBifgarTh MepeBakHO IITATHI Ta
MICIICBI YPSI0B1 OpTaHH.



Local Control

Perhaps the most remarkable characteristic of
American education is its decentralization.
Schools in the United States have been, and
remain, overwhelmingly a state and local
responsibility. Unlike most other nations, the
United States does not operate a national
education system with only a few
exceptions, notably the nation’s military
academies and Native American schools.
Neither does the federal government approve
nor administer a national curriculum.

Public education constitutes the single largest
expenditure for almost every U.S. city and
county, which receive the bulk of their funding
from local property taxes. Local boards of
education, most of which are elected,
administer the nation’s nearly 15,500 school
districts, ranging from small rural schools in
states like Kansas and Nebraska to the New
York City system, which educates more than a
million children annually.

State boards of education, along with a state
superintendent or commissioner, oversee local
education districts, set student and teacher
standards, approve the classroom curriculum,
and often review textbook selections.

The state’s chief power, however, is
increasingly financial: Most states now provide
substantial aid to schools to supplement local
tax revenues.

One consequence of local control and
financing of public schools has been disparities
between affluent and poor school districts. In
recent years, under pressure from state courts
and public advocacy groups, many states have
taken steps to ensure more equitable funding of
school districts regardless of income levels.
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MicueBuili KOHTPOJIL

Mosxinugo, HAUIPUKMETHILIO0 pHUcoro
aMepHKaHCbKOI OcBiTH € ii aenentpanizanis. Hlkomu
y CIIA Oymu 1 3adMmarnTbCsi B TEpEeBaXHIN
OUIBIIOCTI NIAKOHTPOJIBHI YpsIaM IITATIB 1 MiCLIEBUM
opraHam BJIaJiy.

Ha Binminy Big Ourbinocti iHmuX kpaid, y CIIA He
ICHye HallOHAJILHOI CUCTEMH OCBITH — 3a ACIKUMHU
BUHATKAMM, Cepell SKHX HalllOHalIbHI BIHCHKOBI
akazeMii Ta IIKOMM JUISI KOPIHHHMX AaMEepUKaHIB.
QenepasibHUil  ypAJl TakoX He 3aTBEPIXKYeE 1 He
KOHTPOJIIOE HaBYAJIbHY IIPOTrpaMy Juis BCi€T KpaiHH.

Jlep)kaBHa OCBITa CTaHOBUTb HAWHOUIBbIIY CTaTTIO
BUTpAT Maiike KoxHOro micra ta okpyry CHIA i1
(GiHaHCYeTbCS TOJNOBHO 3a paxyHOK MICLEBUX
MOJATKIB Ha HEPYXOMicTh. MICIEBI pajd 3 OCBITH,
OUIBINICTH 3 SIKMX € BUOOPHMMH, KepyloTh Maibke 15
500 mKITPHUMHM OKpPYraMu KpaiHW, MOYMHAIOYH Bij
HEBEJIMKUX CUIBCBKMX IIKUI Yy TakuX INTaTax, sK
Kanzac 1 HeOpacka, 1 3aKkiHUyIOYM LIKUIBHOIO
CHCTEMOIO HL}O-I7IOpKa, B SIKii HaBYA€THCS ToHAn |
MJIH JiTeil.

[raTHi pagm 3 OCBITH pa3oM I3 3aBimyBavyeMm
JeTIapTaMEeHTy OCBITH INTATy 3MiHCHIOIOTH HATJIsAI 3a
MICIICBUMH OCBITHIMH OKpyTraMH, BCTaHOBJIIOIOThH
CTaHIAPTH JJIs YYHIB Ta BYHUTEIIB, 3aTBEPUKYIOThH
HAaBYAIIbHY MPOTrpaMy i 4acTo MEeperisigaoTh CIHCOK
MiIpyYHUKIB, IO TPOMOHYIOThCS HA  BHUOIp
Bukiagadam. OlHaK B OCHOBHOMY IIITATH Bce OLIbIIe
BUKOPHCTOBYIOTh  (DiHAHCOBI  Baxkeni: OUIBIIICTH
IITATiB CbOTOJHI HAJAIOTh [IKOJIAaM 3HAYHY JOMOMOTY
Ha JI0JIATOK JI0 MICLIEBUX ITOJATKOBUX HAXOIKCHb.

OgHrM 3  HACHIOKIB  MICIICBOTO  KOHTPOJIO |
GbiHaHCYBaHHS JEpXKaBHUX IIIKUI CTajJia HEPIBHICTh
MDK OaraTuMu 1 OIJHUMH IIKUTLHUMH OKpyramu. B
OCTaHHI POKM TMiJg THCKOM CydiB IITaTiB i
NPaBO3aXUCHUX TPYyI 0arato mratiB 3poOHIN KPOKH
10 3a0e3MeueHHs] CIpaBeIUBIIIOro (iHaHCyBaHHS
MIKUTBHUX OKPYTiB HE3AJICKHO B1Jl PiBHS JIOXOJIIB.



The federal government provides research and
support to ensure equal access and excellence
in education, along with funding student loan
programs and assistance to lower- income
students. Nevertheless, responsibility for
education remains primarily a state and local
enterprise. According to the U.S. Department
of Education, about 90 percent of the annual
expenditures for education at all levels comes
from state, local, and private sources.
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®denepanbHuil ypa1 NPOBOIUTH TOCTIIKEHHS 1 HaJae
HOIATPUMKY JUIsl 3a0e3MeueHHs] PIBHOTO JAOCTymy U
BUKOPHUCTaHHS MEPEIOBOr0 JOCBIAY B Taiy3l OCBITH,
a TaKoXK (pIHAHCYE MPOrpaMH CTYIEHTCHKUX KPEAUTIB
Ta JOMOMarae y4HiM 3 Majo3a0e3reyeHux Cimen.
ITpore, BiANOBINANBHICT 3a OCBITY 3aJHUILAETHCA B
HepIly Yepry 3a IITaTHOI Ta MICIEBOIO BIaL00. 3a
manumu  MinicrepctBa ocBitu CHIA, 6muspko 90
BIICOTKIB IIOPIYHUX BUTPAT Ha OCBITY Ha BCIX PIBHAX
IPUIIA/IAa€ Ha IITaTHI, MICLIEBI Ta IPUBATHI JKepena



DIVERSITY

Schools in the United States have experienced
waves of immigration throughout their history,
and today American schools, like the larger
society they serve, are more ethnically diverse
than ever. In the early 20th century, children of
immigrant families — most from southern and
eastern Europe — flooded public school
systems in the Northeast and Midwest. Today
new immigrants continue to change the ethnic
composition of student populations, although
the largest numbers now come from Latin
America and Asia.

African Americans constitute about 17 percent
of the K-12 student population; Hispanics,
however, are becoming the largest single
minority group in public schools. It is not
uncommon to find schools, especially along
the East and West Coasts, where more than a
dozen different languages, from Arabic to
Vietnamese, are spoken at home by students of
foreign-born parents. As a result, the teaching
of English as a second language remains one
of education’s most important responsibilities.
Despite their decentralization and diversity,
public schools remain remarkably cohesive in
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PO3BMAITTS

Ymuponosxk yciei cBoei icropii Cmomyueni Iltatu
MepeKUBaIM  XBWJIL  IMMirparmii, 1  ChOTOJHI
aMEpPUKAHCHKI ITKOJH, SK 1 BCE CYCHUIBCTBO, STKOMY
BOHH CITy)aTh, OUIBIII €THIYHO PI3HOMAaHITHI, HIXK
OyIb-KOJH.

Ha mowarky 20-ro CTONITTS AiTH IMMITpaHTIB —
nepeBakHo 3 I[liBmenHoi Ta CxigHoi €Bporm —
TIEPETIOBHIIIM  JICpKaBHI IIIKOJM  IMIBHIYHO-CX1THUX
mrariB Ta Cepenaboro 3axony. ChOromHi eTHIYHHI
CKJIaJl y4YHIB TPOJOBXKYE 3MIHIOBATHCS: OCTAaHHIMH
pokamMu  HaWOUTbIIE  IMMIrpaHTiB mpuOyBae 3
JlatmHCBbKOiI AMepukH Ta A3ii.

AdpoamepukaHLli CTaHOBIATH Onu3bko 17
BifIcOTKIB yuHIB cuctemu K-12 (Bim migroroB4oro
KJacy 10  BHITYyCKHOrO); yTiM, HalOUIbIIOIO
MEHIIMHOIKD B  JEep)KaBHUX  WIKOJAaX  CTalOTh
nJatuHOoaMepuKkaHii. Hepizko MoxHa  3ycTpith
MIKOJIM, OCOONMBO Ha CXIJHOMY 1 3axiZHOMY
y30eperoKax, yuHi SKUX PO3MOBISIOTH ynoma 10-15
pI3HUMH MOBaMH, Bi apaOChKO1 10 B’€THAMCBKO1. Sk
HACJIIJIOK BHKJIAJAHHS aHTJIHCHKOI SK JIPYroi MOBH
3aJMIIAETHCS OHIEI 3 HAWBAXIIMBIIIUX (YHKIIN
OCBITH.
Hesaxaroun
PI3HOMaHITHICTb,

Ha JCIICHTpaITi3aIliio Ta
JepXKaBHI  IIKOJIH  JWBOBHIKHO
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the ways they are run. A student transferring
from a school in California to one in
Pennsylvania or Georgia will find
differences no doubt, but the mix of academic
subjects will be largely familiar, despite the
fact that the federal government does not
mandate a national curriculum.

RISE OF THE PUBLIC SCHOOL

Public schools were unknown in the colonial
era, although several New England colonies
established “subscription schools” for those
who could afford to pay the fees. Harvard, the
first institution of higher learning in North
America, was founded in 1636 in
Massachusetts and, like all early colleges,
focused almost exclusively on religious
scholarship and classical languages — Latin
and Greek.

The “Common” School

The Northwest Ordinance of 1787, which
encompassed the present-day states of
Ohio, Hlinois, Indiana, Wisconsin, and
Michigan, mandated that every new township
set aside one parcel of land out of every 36 for
a public — or what was then termed a
“common” — school.

These were often simple one-room buildings
topped with a steeple, celebrated in U.S.
history as the iconic “little red schoolhouse.”
In 1820 Congress authorized the collection of
state education funds through the sale of public
lands.

In the first half of the 19th century, reformer
Horace Mann of Massachusetts launched an
influential campaign for using state taxes to
improve and support free common schools for
all children. According to writer Lawrence
Cremin, “The fight for free schools was a bitter
one, and for 25 years the outcome was
uncertain.”

By 1860, however, most states had adopted the
idea, mollifying protests against higher taxes
by giving local communities control over their
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CXOXI1 B TOMY, SIK BOHU YIPaBJIAIOTHCS. Y UYEHb, KU
nepermoB 31 mkomu B KamidopHii 10 mkomum B
IlencinbBanii abo Jopxii, 6e3CyMHIBHO, BUSBUTh
BIIMIHHOCTI, ajie HaOlp HaBYAJILHUX MpeAMETIB Oyne
3HaYHOI0 MIPOI0 THUM CaMMM, Xod4a ¢enepaabHUn
ypso HE BHUMAarae €IHOCTI 3arajbHOHAI[IOHAJIBHOL
HaBYaJIbHOI IPOrpaMH.

CTAHOBJIEHHS JEPKABHOI IIKOJIA

VY KONOHIANBHY €NoXy JAep)KaBHUX ILIKUI He OyIo,
Xo4a B JIEKUIbKOX KoJIoHIAX HoBoi AHrmii icHyBanu
IUIaTHI IIKOJHM UIS THUX, XTO Mir JO3BOJUTH COOI
IUTATUTH 32 HABYAHHS.

['apBapn, nepmuil BUIIMKM HaBUYAJIBHMUN 3aKiaj y
ITiBHiuHili Awmepuni, OyB 3acHoBaHuMi 1636 p. B
Maccauycerci, i B HbOMY, SIK 1 B yCiX HaicTapimmx
KOJIe/Kax, CIIOYAaTKy BUKJIAJAIUCS Mailke BUKIIOYHO
60rocnoB’s 1 KITACHYHI MOBH — JIATHHA 1 TPEIbKa.

«3arajibHa HIKOJIa»

3aKOHOIOT0KEHHS po [TiBHIYHO-3aX1qHY
Teputopito 1787 p., mig sSKOI OXOIUTFOBaJIa CyJacHi
mrratd  Oraio, Dwminoiic, Inmiama, Bickoncin 1
Miuuran, NPUITUCYBAJIa  KOXKHOMY  HOBOMY
HACEJICHOMY ITYHKTOBI BHIUIATH OMHY 3 KOXHHUX 36
3eMENbHUX TUISHOK Ui JIep)KaBHOI — y TOM dYac
«aranpHOi» — mmKomu. Yacto me Oymm mpocti
OMHOKIMHATHI ~OymiBiIi 3 4YEpPBOHOI MHerH 3
0amTOYKOI Ha Jaxy, 1o yBidnum B ictopito CIITA
K «MalleHbKa yepBoHa mikonay. ¥ 1820 p. Konrpec
CaHKI[IOHYBaB 30ip KOIITIB INTaTiB Ha OCBITYy 3a
PaxyHOK MPOJaxy Jep>KaBHUX 3eMellb.

VY nepriii monoBuHi 19-ro cromirtsa pedopmarop
I'opec Mann 3 Maccauycercy po3odaB KaMIIaHiio 3a
BUKOPUCTAHHS ITATHUX MOAATKIB Ul MOMIMIICHHS 1
HIATPUMKA pOOOTH OE3KOIITOBHUX 3arajlbHUX KT
JUIs BCiX IiTei. 3a cmoBaMu muchMeHHUKa JlopeHca
Kpemina, «0opoThba 3a OC3KOIITOBHI IIKOIM Oyia
3aMeKyior, 1 mporsaroM 25 pokiB i pe3yabTaT
3aJIMILIABCS HEBU3HAYCHUM).

Opnak 10 1860 p. OUIBLIICTH IITATIB MPUHHSIIN
IO  il€10, TOM’SKIIUBIIM  OPOTECTH  MPOTH
MJABUINEHHS IMONATKIB THM, IO HaJald MICLEBUM
rpoMaZaM TMpaBO YHPABIiHHA CBOIMH UIIKOJAMH.
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schools. The principle of publicly funded free
education under local control had taken root in
American society.

Land for Colleges

The Morrill Land Grant Act, enacted during
the U.S. Civil War in 1862, employed the
same mechanism of selling public lands to
establish colleges for agriculture and industry.
Today these land-grant schools, constituting
some of the largest and most influential state
universities in the country, offer a full range of
liberal arts and professional programs at both
undergraduate and graduate levels.

Today there are 106 land-grant colleges.

Frontier Schools

On the western frontier, settlers sought to
build schools almost as soon as they
established new towns. Congress, in fact,
required territories to offer free public
education to all before they could be
considered for statehood. “Schools became
important civic amenities that could draw
settlers,” says historian Kathryn  Sklar in the
book School.

But frontier schools faced far different
challenges than urban schools, chief among
them an acute lack of teachers. Catherine
Beecher, sister to Uncle Tom’s Cabin author
Harriet Beecher Stowe, led a successful
campaign to promote women teachers as a
“civilizing force” in the West. These women
faced the hardships of the frontier equipped
with little more than their belief in the calling
of education and a series of popular textbooks
tailored for western schools, called McGuffey
Readers. These textbooks interspersed lessons
in reading and arithmetic with “moral tales”
designed to build character.
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[IpuHIUIT «OE3KOIMITOBHOI OCBITU 3 JEpKaBHUM
¢diHaHCyBaHHSAM, aje i MICUEBUM KOHTPOJIEM»
YKOPIHUBCS B aMEPUKAHCHKOMY CYCH1IbCTBI.

Ilepenaya ¢eaepanbHUX 3eMelb A CTBOPEHHA
KOJIe/KIB

3akoH Moppimia 1862 p., npuiiHATHH mig yac
I'pomansucekoi BiftHu B CLIA, BUKOpHCTOBYBaB TOMH
caMHil MEXaHI3M MpOoAaxy AEp:KaBHUX 3eMelb Ul
3aCHYBaHHsI KOJE/DKIB, K1 roryBaau 6 (axiBuiB s
CUIBCHKOT'0 I'OCIIOJAPCTBA Ta poMuciioBocTi. Huni 111
IEHJ-TPaHT KONEeMXKi», SAK iX Ha3MBalOTh 32
TPaIUITIEI0, BKIIOYAIOTh HAMOUTBII 1 HAMBIUTMBOBIIII
yHiBepcuteTH LITaTiB 1 rOTYIOTH SIK 6akagaBpiB, TaK 1
MaricTpiB 3 yCiX MOMJIMBUX JUCIHUILTIH.

Ha cporogui B CHIA HapaxoByetbcst 106 «ieHn-
IPAHT BUILIBY.

I xosm «{ukoro 3axoxy»

Ha 3axigHMX KOpJAOHaxX IOCENEHII NparHyiu
OyayBaTH IIKOJH, SIK TUTHKU 3aCHOBYBAJIM HOBi MiCTa.
binemre Toro, Konrpec 3000B’si3aB HOBi TepuTOpii
Ha/JaBaTH BCIM OE3KOIITOBHY JIEp’KaBHY OCBITY,
3pOOMBIIM IIe YMOBOIO HAJaHHS IM CTaTycCy IITaTy.
«lIkonu cTamy BaXJIMBHM CYCIUIBHUM HaJ0aHHAM,
SKe TIPUBAOIOBAIO TIOCEJICHINBY, — IHUIIE iCTOPUK
Kerpin Cxiap y 30ipauKy crarei «lllkomay.

Ane 1 «IPUKOPIOHHI» IIKOJM 3yCTPUIACS 3 TETh
IHIIAMHU TIpoOIeMaMu, HK MICBKi, 1 TOJIOBHOIO 3 HUX
Oyma roctpa Hectada BunteniB. Kerpin biuep, cectpa
aBTOpKkH «XaTwHH Asapka Toma» [appier biuep-
Croy, odonmia YCIHINIHY KaMIIaHII0 332 BH3HAHHSA
JKIHOK-YUUTENIB «IIMBUTI3yIOUO0 CHJIOI» Ha 3axoji.
i KIHKK CTHKIMCA 3 CYBOPHM  JKUTTSIM
MPUKOPIOHHS, O030pOEHI JHIE BIPOI0 B OCBITY 1
Cepi€r0 MONYJSIPHUX MiAPYYHUKIB, MO BHUITYCKAIHACS
coeljalbHO JUId  3aXigHUX IIKUT X Ha3BOIO
«Xpecromarii Makraddi», B SIKHX YpOKH YUTAHHS i
apU(pMETHKH  MEePEMEIKOBYBAIMCS  MOBYATIBHUMHU
ICTOpisIMM,  TIpU3HAYEHUMH I (OPMYyBaHHS
0COOMCTOCTI.
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Urban Immigrants

Public schools grew with the steady influx of
immigrant schoolchildren, largely from
Europe, but with significant populations of
Chinese and Japanese on the West Coast and
Mexicans and Latin Americans in the
Southwest. Each of the successive waves of
immigrants challenged not only the
capacity but the aims and organization of the
American educational system as it coped with
unprecedented numbers of new students.

The challenge of assimilating and educating
children from vastly different backgrounds
and languages was especially acute in the
major destination cities for immigrants —
whether Irish, Germans, and
Scandinavians in the mid-19th century, or
eastern and southern Europeans in the peak
immigration years of the 1890s through the
1920s.

Urban schools could be grim and overcrowded
places, but as recounted in the Public
Broadcasting Service (PBS) book School, “So
powerful was the lure of education that on a
day after a steamship arrived, as many as 125
children would apply to one New York
school.”

Even so, estimates are that, with unrestricted
child labor, only about 50 percent of children
attended school at all, and the average period
of time was five years.

The growth of public schools in this period
was enormous — from 7.6 million students in
1870 to 12.7 million by the end of the 19th
century. The United States, according to the
book School, “was providing more
schooling to more children than any other
nation on earth.”

As scholar and educational historian Diane
Ravitch writes in  School: “The American
school system’s readiness to provide social
mobility to low-income students was truly
remarkable; its efforts to assimilate newcomers
into American society were largely successful.
These were the enduring accomplishments of
the American public school.”
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MichbKi iIMMirpanTu

JlepkaBH1 IIKOJIM 3pOCTAIM B Mipy MOCTIHHOTO
MPUILTUBY IMMIIPAHTIB, B OCHOBHOMY 3 €BpoIu, aje
TaKO>X 3HAYHOI KUIBKOCTI KHUTAWIIB 1 SIIOHI[B HA
3axigHOMy  y30epexoki  Ta  MEKCHMKaHIIB 1
natuHoamepukaHuiB Ha IliBneHHOoMy 3axoai KpaiHH.
KokHa HacTymHa XBWJISL IMMITPaHTIB KUala BUKIHK
HE TUIbKH MOKJIMBOCTSIM, aJie ¥ IUISIM Ta OpraHizaii
aMEpUKAHCHhKOI CHCTEMHU OCBITH, $Ka Hamaramacs
BIIOpAaTUCS 3 OE3MPELEeCHTHOI KUIbKICTIO HOBHUX

YUHIB.

[Ipobnema acuminsmii 1 HaBUaHHS HITEH 3 IyXKe
PI3HMX BEPCTB CYCHUILCTBA 1 MOBHHUX CEPEIOBHII —
OyIb TO ipJaH/Ii, HIMII 1 CKaHAWHABH B cepenuHi 19-
ro cromrrss abo Buxigmi 3 kpaim CxigHoi Ta
ITiBnennoi €Bponu Ha miky iMMirpamii 3 1890-x mo
1920-1i poku — Oyna 0cOOIMBO TOCTPOIO y BETUKUX
MICTax, JIe OCiIai IMMITpaHTH.

Micbki mkonu 6y MOXMYPHUMH H NEpEenOBHEHUMH, 1
BCE K, SK pO3MOBiIaeTecs y 30IpHUKY cTaren
«komay, HagpykoBaHomy Ciyx0010 TpoMaiCbKOro
moBnieHHs1 (PBS), «npunagHicts ocBitm Oynma Taka
BEIMKAa, MO0 B OyIb-SIKUH JEHb Bigpazy MIiCIs
npuOyTTS MaporuiaBa 3 IMMITpaHTaMH B OIHY HBIO-
HOPKCBHKY IIKOTY MOTJIO 3anmucatucs 0 125 mitei».

[Ipote, 3a MACsIKUMHU OIIHKaAMH, 3a BiJCYTHOCTI
OOMEXEeHb Ha IUTAYY TpaIo TUIBKH Onu3bko S50
BIZICOTKIB JiT€H B3arami BiIBiIyBaJIM WIKONY, 1
CepeHIi TepMiH HaBYaHHS CTAHOBUB 11" SITh POKIB.
3pocTaHHs YKMClia Jep)KaBHUX MIKUT y 1Iel mepios OyB
BeJIMYE3HUM — 3 7,6 MiTH yuHiB y 1870 p. mo 12,7 miH
1o ki 19 cr.

Cronydeni Illtatm «HamaBanM WIKUIBHY OCBITY B
OlTbIIIOMy 00cCs31 1 OUTBIIIKA KUTBKOCTI MITEH, HIXK
Oy/Ib-sKa iHIIIA KpaiHa CBITY».

Ax nmume pocmigauIs ictopii ocBitn [lasH PaBiu y
30IpHUKY cratei «Ixomay, «TOTOBHICTb
AMEPUKaHCBKOI IIKUIBHOI CHUCTeMH 3a0e3MeYnTH
collialbHy MOOUIBHICTh YYHSIM 3 OiTHUX ciMel Oyia
BOICTMHY BHUJATHOIO; 11 3yCHUIS 3 aCHUMUIAILIL
HOBONPUOYIUX B aMEPHUKAaHChKE CYCHUIBCTBO OYJIH
3HaYHOI Mipoto ycmimuumu. Ile Oynmu HemuHymI
JOCSITHEHHST aMEPHKAHCHKOI IePKABHOT IIKOIIH.
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EDUCATIONFORALL

By the mid-20th century, the ideal of universal
education from kindergarten through high
school had become a reality for substantial
numbers of Americans.
But certainly not
nation’s racial minorities.

for all, especially the

Segregation

The largest exception to the growing inclusion
of U.S. public education was African
Americans. Before the U.S. Civil War (1861-
1865), southern slaves not only had little
access to education but could be punished for
learning to read.

With the end of slavery, black Americans in
the South lived largely segregated lives.
Education was no exception, despite the
establishment of schools by the Freedmen’s
Bureau and others to meet the demand for
what black  educator Booker T. Washington
called “an entire race trying to go to school.”
Segregated schools, upheld in an 1896
Supreme Court decision under the doctrine of
“separate but equal,” became the practice in
17 southern and border states into the 20th
century.

Even so, estimates are that black literacy in the
decades following the Civil War jumped from
5 percent to 70 percent.

Outside of the South, the principal issue was
one of population and housing patterns that
resulted in de facto segregation of black and
white students. As wurban areas became
concentrated with African Americans, city
school systems developed into predominantly
minority enclaves surrounded by largely white
suburban schools
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OCBITA JIJIA BCIX

o cepeauau 20-TO CTONITTSA i/1eai 3araJbHOI OCBITH
BiI MIATOTOBYOrO KJIAacy MO CTapIIMX KJaciB
CepeHbOI IIKOJIM CTaB PEATBHICTIO I 3HAYHOL
KUTBKOCT1 aMepHKaHIIiB.

Ane, 3BHMYaiiHO, He mId BCiX, 1
CTOCYBAJIOCSI PACOBHX MEHIILIMH.

0COOIMBO IIE

Cerperauis
HaitbinpmmuM ~ BUHATKOM 3 Jedaidi  [IMPIIOro
OXOIUIEHHS JIep>KaBHOIO OCBITOIO Oynu

adpoamepukanmi. Jlo I'pomaasacekoi BiliHn (1861-
1865) y miBOeHHUX INTaTax padM HE TUIBKA MaJH
BKpail 0OMEXeHHUIl IOCTyn 10 OCBITH, ane W MOriu
OyTH MOKapaHi 3a Te, 110 HABUMJIMCS] YUTATH.

[Ticns ckxacyBaHHS pabcTBa 4YOpHI aMEpHKaHI Ha
[TiBH1 Benw B OCHOBHOMY i305b0BaHe KHUTTS. OcBita
He Oyna BUHSATKOM, HE3BAKAIOUYM HA CTBOPEHHS IIKLT
bropo 'y cnpaBax 3BUTbHEHHUX Ta  IHIIMMH
OpTaHi3aIisIMA UTS 33/I0BOJICHHS TIONMUTY Ha Te, IIO0
yopauii mnemaror bykep T. BammHITOH Ha3BaB
«crpo0amH IIiJI01 pacH CiCTH 3a MapTy».

Po3ginmeHi koMM, 3aTBEpP/DKEHI  PIMICHHSAM
Bepxororo Cyny 1896 p. BiIlmoBimHO 10 TOKTPHHH
«OKpeMmi, aje piBHI», CTaId TMpaKkTUKorw B 17
MIBJACHHUX 1 MPUKOPJAOHHUX MITaTax 1o moyarky 20-
ro cromirrsa. [lpore 3a  OSCATHIITTS — TICIS
['pomMansHCBKOI  BifHM  TUCBMEHHICTH  cepel
adpoaMEepUKaHIIIB CTPIMKO 3pocia — 3a JCIKUMHU
oIiHKaMHu, 3 5 10 70 BigCOTKIB.

3a mexxamu [liBIHA OCHOBHOKO TIpOOJIEMOIO OYITo
PO3IUIbHE MTPOKUBAHHS, SIKE TPU3BEIIO 10 HaKTHIHOT
cerperaiii 4opHUX 1 OUIMX CTYAEHTIB. Y Mipy
3pOCTaHHS  KOHIEHTpalii  adpoaMepHKaHCHKOrO
HACeJICHHS B MICTax IIKUIbHI CUCTEMH LIUX pPalOHIB
NEePeTBOPHIIMCS HA AaHKJIABH MCHIIMH, OTOYCHI
HEePEBAKHO OUTMMH MPUMICHKHMH [IKOJTAMH.
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BROWN V. BOARD OF EDUCATION

African Americans challenged segregation
throughout the nation’s history with little
success until school integration became
central to the civil rights movement of the
1950s and 1960s.

In 1950, after years of careful preparation, the
nation’s oldest civil rights organization, the
NAACP (National Association for the
Advancement of Colored People) recruited 13
black parents in Topeka, Kansas, who
attempted to enroll their children in their local
schools. The NAACP sued when they were
turned away, and by the time the Brown v.
Board of Education case reached the Supreme
Court, it had been consolidated with similar
cases from three other states and the District of
Columbia.

In a unanimous 1954 decision, the Court
declared, “Separate educational facilities are
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bPAYH IIPOTH PAJIN 3 OCBITH

Adpoamvepukaniii  Oopommcs i3 cerperaiero
mpoTsATOM yciel icTtopii kpaiHu, ame ycmixw i€l
00poTHOM OynM HEe3HaYHi, JIOKW IIKUTbHA IHTErparlis
cTaja TOJIOBHUM EJIEMEHTOM DPYXy 3a I'POMAaJsHCHKI
npasa 1950-x 1 1960-x pp.

Y 1950 p., micms Garatb0X PpOKIB peTEIbHOL
MiITOTOBKH, HaMCTapinmia B KpaiHi opradizaiis i3
3axucTy rpomansHchkux nmpaB NAACP (HarmionanpHa
acorfiaiiss  TOJIMIICHHS CTAaHOBHIA KOJbOPOBHUX
JIOJICH) TIPUIHSUIA B CBOI JlaBU 13 4OpHHMX OaTHKIiB y
M. Tomika, mrtar Kan3ac, ski cipoOyBaiu 3amucaTh
CBOIX JiTel B MicieBi mkoiau. Koo BoHM oTpuMaiu
BinMoBy, NAACP mopama no cymy, i Ha TOH dac,
Konu crpaBa bpayn nporu Panum 3 ocBitu giiinuia 1o
BepxoBHoro cyay, BoHa Oyna o0’exaHaHa 3
AQHAJIOTTYHUMH CIIPaBaMHU 3 TPbOX IHIIMX INTATiB 1

okpyry Komymois.

B omnocraiinomy pimennai 1954 p. Cyn 3asBuB:
«Po3ninbHI HaBYAJIBHI 3aKiIaJd € HEPIBHUMH 3a

15



inherently unequal.”

Kansas and other border states complied with
the decision, but the South defied the Court in
a campaign called “massive resistance” that
resulted in an ongoing confrontation between
the state and federal governments.

The integration of Little Rock Central High
School in Arkansas in 1957 required the
dispatch of U.S. Army soldiers, and when
black student James Meredith enrolled in the
University of Mississippi, it triggered
widespread rioting. Southern resistance to
school integration didn’t end in many parts of
the South until the years following passage of
the Civil Rights Act of 1964 and the Voting
Rights Act of 1965 under President Lyndon
Johnson.

Equally important to the cause of integration
was the first significant infusion of federal
funds into public education through Title
| of the Elementary and Secondary School Act
of 1965, which has since provided billions of
dollars in aid to school districts with poor and
disadvantaged children. Only schools that
could demonstrate that they didn’t practice
racial discrimination were eligible for Title 1
funding.

Racial imbalances persist in many public
schools, however, as a result of residential
patterns and the concentration of minorities in
urban areas. An ongoing study by Harvard
University has found that racial segregation
has increased in a number of states with high
minority populations, affecting many poorer
Hispanic students as well as African
Americans.

By contrast, Asian Americans are the minority
group most likely to attend racially mixed
schools.

The lesson is that although American
education remains committed to principles of
equality, it often falls short of that goal in
practice.
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CBOEIO CYTTION.

Kanzac Ta iHIII NPUKOPIOHHI IITAaTH BUKOHAIU II€
pimennsi, ane IliBnens kunyB Bukink Cyay B XOfi
KaMIaHli «MacoBOro ONOpY», SKa IpuU3BenIa [0
TPUBJIOI KOH(poHTamii MDK ypsgamMM IOTaTiB 1
(benepanbHUM ypsJIOM.

Inrerpanis LlentpanbHoi cepeanpoi mkomu JIiTi-
Poxy B Apkan3zaci 1957 p. nmorpebyBasia BialpaBKu
conparie apmii CIIA, 1 konu adpoamepukaHenpb

Jxeiimc  Mepenit  BCTYNUB 70  YHIBEPCHTETY
Miccicimi, e BHKJIMKAaIO MacoBi 3aBOPYIICHHS.
CoporuB miBAEGHLIB IHTerpamii B  INKOJII HE

npunuHsBcs B 6aratbox yactuHax IliBaHs me 6araro
POKIB MICIII HNPUHHATTS 3aKOHY PO TPOMAASHCBHKI
npasa 1964 p. i 3akony npo Bubopui mpasa 1965 p. 3a
npe3uaenTa Jlinnona J[oHcoHa.

He MeHm BaknmuBHM [UIsl CTIpaBH iHTErparii Oyio
nepiie 3HayHe BKJIAACHHS (efepabHUX KOIUTIB Yy
JepkaBHy OCBiTy BimmoBimHo mo0 Posminy I 3akony
PO TMOYAaTKOBY Ta cepefHio mkomy 1965 p., axuit
BITOJI HaJaB MUIBSAPIM J0JapiB Ha JIOMOMOTY
MIKUTBHAM OKpYyTaM 3 JITbMHU 3 OITHHUX 1 HE3aMOKHUX
pomuH. IlpaBo Ha me (iHaHCYBaHHS Mayld JIMIIE Ti
IIKOJIM, SIKI MOTJIM JIOBECTH, IO B HHUX BiJICYTHSA
pacoBa JUCKpHUMiHAITis.

Opnnak y 6araThoxX JepKaBHUX IIKOJIAX 30epiratoThes
pacoBi IUCHpONOpIii, 0OYMOBIJIEHI OCOOJMBOCTSIMHU
MPOKUBAHHS 1 KOHIICHTPAIIEI0 MEHIIUH Y MIiChKUX
paiionax. IIpoBenene HemonmaBHO I'apBapIaCEKUM
YHIBEPCUTETOM JIOCIHIDKCHHS ITOKa3ajo, 10 pacoBa
cerperaiisi MoCWJIMjIacs B POl INTATiB 3 BEIHMKOIO
KUIBKICTIO JKHTENIIB, IO HaJle)KaTb [0 MEHIINH,
HETaTHBHO MMO3HAYHBILHUCH Ha 0aratbox
ICIAaHOMOBHHMX YYHSX 3 Majio3abe3rneueHux ciMel, a
TaKOX Ha appoaMepUKAHLISX.

HaBmaku, amepukaHIli a3iiChKOrO IOXO/DKEHHS €
MEHIIICTIO, SKa 3 HaWOLIBIIOK WMOBIpHICTIO Oyje
BIZIBI{yBaTH IIKOJM 31 3MIlIAaHUM Y PacoBOMY
BiJJTHOIIICHHI KOHTUHTCHTOM Y4HIB.

Ypok momsrae B TOMy, IO, XO4a aMEpPHUKAaHCHKa
OCBiTa W Hajali JOJIEP)KY€E MPUHIMIIB PIBHOCTI, HA
HPaKTHIl BOHA YACTO HE JIOCSTAE I[i€T METH.
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Bilingual Education and Assimilation

The legacy of Brown and its principle of equal
access for all served as a model for other racial
minorities, as well as for women and the
disabled.

Hispanics often found themselves in
segregated, poor schools, and, in fact, a little-
known 1947 court decision ended separate
schools for Spanish-speaking students in
California.

The language question remained, however:
whether to place students in English
immersion programs or in bilingual classes
where students continue to use their native
language, typically Spanish, while also
learning English.

The question of bilingual education is an old
one and reflects a continuing debate over
whether the United States should be seen
primarily as a melting pot, emphasizing a
common identity, or as a mosaic, with clearly
defined cultures and backgrounds.

Bilingual proponents contend that students can
keep up academically in their native language
and transition to regular classes when they
have learned English. Advocates for English
argue that a bilingual approach only slows
down mastery of English and prevents students
from joining the mainstream culture.

Many school districts adopted bilingual
approaches in the 1960s and 1970s, but their
popularity has waned along with lack of
funding. In recent years, the typical pattern is
to designate students as “English Language
Learners” and place them in regular English
classes, supported by specialists in teaching
English as a second language. About 3.7
million, or 8 percent of all students, receive
special English language services, according to
the U.S. Department of Education.
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JIBOMOBHA 0CBiTa Ta acuMiJIfAIis

Cnammuna cnpasu «bpayn nporu Paau 3 ocBitTi» Ta
IOPUHIMI PIBHOTO AOCTYIY sl BCIX IOCTYXXKHIIU
IPUKIAJOM Ul IHIIMX PacOBUX MEHIIWH, a TaKOX
IUTSL )KIHOK 1 JIFOAEH 3 IHBAJIIIHICTIO.

JlaTuHOAMepUKaHIIi 4acTo OTUHSITUCS B
CerperoBaHux, OIHMUX WIKOJax, i, MO CYTi, KiHEUb
CerperoBaHUM IIKOJIaM [yl ICIAaHOMOBHHMX YUHIB Y
KamnidopHnii moknano manosigome pimenHs cymay 1947

p-

OpHak MOBHE IUTAHHS 3JIMIIMIIOCS, @ caMe: HaBYaTH
YUHIB METOJIOM 3aHYPEHHS (3 BUKOPUCTAHHSIM Y KJaci
TUTBKH aHTJIIHACHKOT MOBH) a00 IO3BOJIMTH YYHSM Ha
JTIBOMOBHHX 3aHATTSX KOPHCTYBATHUCS P1AHOIO MOBOIO
(K TIpaBWIJIO, ICIIAHCHKOIO), OJHOYACHO BHBYAIOYH
AHTIIICHKY.

[lutanHs 1Tpo JABOMOBHY OCBITY € JaBHIM 1
BiZIoOpaka€ HECKIHYEHHI CYMEepedKH Mpo Te, Yu CIIiJ
posrmsagatn Crionmydeni Illtatm B mepury uepry sk
IUTaBUJIBHUHN KOTEJN, B IKOMY HapO/DKYEThCS 3arajibHa
IIeHTUYHICTh, a00 sAK MO03aiKy pI3HHX KyJIbTyp 1
HAIlIOHAJIbHUX OCOOJIMBOCTEH.

[TpUXUIBPHUKE  JABOMOBHOCTI  CTBEP/DKYIOTH, IIO
MIKOJISIPI MOXYTh TIPOJIOBXKYBATH HABUAHHS PITHOIO
MOBOIO 1 TIEPEXOIUTH Ha 3BUYAWHUHN (hopMmaT 3aHSATH,
KOJIM JOCTaTHbOIO MIpPOI0 BHBYATH AHTJIICHKY.
3axXUCHUKU AHTITIHCHKOT MOBU HaBYaHHS
CTBEP/UKYIOTh, IO JBOMOBHHHM IIXiJ TUIBKH
YIIOBUTHHIOE OBOJIOIIHHS aHTJIIHCHKOIO Ta JOTYYCHHS
710 KyJAbTYPU «MEHHCTPUMY.

Y 1960-x i 1970-x pp. Oararo MKUIBHUX OKpPYTiB
TIPUIHHSITA JIBOMOBHUI miaxin, aie Horo
MOMYJISIPHICTh IMIITA HA CHaJ pa3oM 31 3MEHIICHHSIM
¢dinancyBaHHs. B ocTaHHI POKHM THIIOBOK MOJCIUIIO €
MO3HAYaTH Y4YHIB AK «TaKuX, [0 BHBYAIOTH
AHTJIIChKY MOBY» Ta BUMTH iX Y paMKax 3BHYaHHUX
3aHSTh 3 aHTJIIHCHKOT MOBH 32 MIATPUMKH BUKJIaIa4iB
aHTJIChKOT  sIK  Apyroi MOBU. 3a  JaHUMH
MinictepctBa ocBitu CIIIA, 6au3bko 3,7 miH, abo 8
BIZICOTKIB yCiX VyYHIB, OTPUMYIOTh CIeEIliaJIbHI
MIOCJIYTH 3 BUBUYEHHS aHTJIIHCHKOI MOBH.
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Women and Title I X

The campaign for equal rights for women in
education focused primarily on colleges and
universities. The result was Title IX, a 1972
amendment to the Higher Education Act that
banned discrimination on the basis of gender in
higher learning. As a result, women’s
enrollment in traditionally male professional
programs such as medicine, law, and
engineering increased markedly.

The most public controversy over Title IX,
however, has concerned athletes and whether
the law unfairly harmed men’s collegiate
sports programs. The issue has been a subject
of furious debate in political and sports circles.
Proponents cite the profound impact of Title
IX in opening up academic as well as athletic
opportunities for girls and women. Opponents
argue that the law has become little more than
a quota system that harms the interests of both
men and women.

Mainstreaming

Advocates for disabled and “special needs”
students also drew upon the model of the civil
rights movement to call for fuller inclusion of
these students in regular classrooms and school
activities, a process termed ‘“mainstreaming.”
They argue that studies show that placing
physically and mentally disabled  students in
regular classes for at least part of the day

results in higher academic achievement,
greater self-esteem, and improved social
skills.

A 1975 law, now known as the Individuals
With Disabilities Education Act, calls for all
children with disabilities to receive “a free
appropriate public education.”

The law requires schools to prepare an
individual education plan, or IEP, for each
disabled child and to place the child in the least
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Kinku ta Po3ain IX

Kammanist 3a piBHI npaBa KiHOK y cdepi ocBiTu Oyna
Opi€eHTOBaHAa B IepUly uYepry Ha KOJeIKl Ta
yHiBepcutetu. Pesynmprarom craB  Pozpin  IX,
norpaBka 1972 p. 1o 3aKoHy mpo BHILY OCBITY, IO
3a00pOHsI€ TUCKPUMIHALIIO 32 O3HAKOKW CTaTi y
Bunmx H3. SIk Hacnmimok moMiTHO 3pociia KUTbKiCTh
JKIHOK, 110 BHUBYAIOTh TaKi TPaAWIIAHO 4YOJOBIUi
TUCHUIUTIHU, SK MEAWIMHA, OPUCIPYACHLIA Ta
IH)KEHepHa CIpasa.

HaiimaciiraOnima cynepedka, 1mos’s3aHa 3 Po3niiom
IX, crocyBamacs CHOpPTCMEHIB 1 TOro, 4Yu He
NO3HAYMBCSA 1€ 3aKOH HEraTMBHO HAa CIIOPTUBHHX
IporpaMax BUIIIIB JJISl YOJOBIKIB.

Ile muTaHHA CTANO0 MPEIMETOM 3aleKINX AedariB y
HNOJITUYHUX 1 CHOPTUBHUX Kojax. [IpuXuibHUKH
KaxyTb, mo Posnin IX mo cyri BiKpHB MIMpPOKI
MOYUIMBOCTI JUISL JIBYAT 1 JKIHOK y HaBYaHHI Ta
cnopti. [IpOTUBHUKH CTBEP/UKYIOTH, IIO 3aKOH CTaB
He OlIblle HIK CHCTEMOIO KBOT, SIKa 3aBJA€ IIKOIU
IHTEepecaM SIK YOJIOBIKIB, TaK 1 )KIHOK.

BruiroueHHs B 3arajibHHIl MpoLec

3axUCHUKKA TIpaB y4YHIB 3  IHBAIIOHICTIO Ta
«ocoOnmuBUMH TIoTpeOamu» (IIel TepMiH ChOTOMIHI €
3acTapiiiM) TaKO)K BUKOPHCTOBYBAIU MOJECIb PYXY
3a TPOMAASHCBKI TIpaBa, MO0 CIIOHYKaTH [0
MOBHIIIOTO BKJIIOYECHHS [HUX YYHIB Yy 3BUYAlHI
HaBYAJIBHI 3aHATTS Ta PI3HI MIKUIBHI 3axomd. 3a
iXHIMH TBEp/PKEHHSMHU JOCITIHKEHHS TOKa3yIOTh, 1110
MPHUCYTHICTh YYHIB 3 OCOOJMBOCTAMH (DI3UYHOTO 1
PO3yMOBOrO PO3BUTKY Ha 3BUYANHHUX 3aHATTIX,
NpUHAWMHI, YaCTHHY [IHs, MPHU3BOAUTH N0 Kparoi
YCITIITHOCTI, IIABUILEHHS CaMOOIIHKHA i
BIOCKOHAJICHHS COLlIaJTbHUX HABHUYOK.

3akon 1975 p., HUHI Bigomuii SIK 3aKOH MpPO OCBITY
oci0 3 IHBaNIAHICTIO, 3aKJIMKa€ OaTH BCIM JITSIM 3
IHBATITHICTIO «HAJIE)KHY OE3KOIITOBHY JCpKaBHY
OCBiTY». 3aKOH BHUMarae, MO0 MIKOJIH CKJIAJalu
IHIUBITyaIbHUI [J1aH HABYAHHS JJIsl KOOKHOTO YYHS 3
THBATITHICTIO 1 CTBOPIOBAJIM JIJISl TAKHMX JiTEH Yy Kiaci
HaiiMeHII ~ OOMEXyBalbHI YMOBH, SKi  TIUJIbKH
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restrictive classroom settings possible.

The law has enjoyed widespread support,
although the costs of implementation have
grown rapidly. Much of the overall  increase
in spending for public education in recent
years can be attributed to the costs associated
with providing an accessible, equitable
education for children and adolescents with
physical and mental disabilities.

According to recent figures, U.S. public
schools are educating about 6.1 million
special-needs children. The most common
learning disability is speech and language
impairment, but special needs can include
disabilities as a result of mental retardation,
emotional disturbance, or physical problems.

Native American Schools

One of the few exceptions to the direct
involvement of the federal government in
education is that of Native Americans. The
federal administration of Indian schools
reflects the special relationship between the
government and the semi-sovereign tribes of
American Indian and Native Alaskan peoples
that is embodied in both laws and treaties.

The first exposure of American Indians to
formal schooling often came through
missionaries and church schools, where the
emphasis was less upon academic instruction
than religious  conversion and becoming
westernized in manner and dress.

As the frontier moved west in the 19th century,
many of these church-run schools were
gradually replaced by those operated by the
federal government’s Bureau of Indian Affairs.

The policy of these schools was to assimilate

Native Americans into the mainstream by
forcibly stripping them of their tribal culture.
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MOKJIABI.

3aKOH OTpUMMAaB MIMPOKY MIATPUMKY, XO4a BapTiCTh
Horo peamizauii MBHAKO 3pocia. 3HAYHY YaCTUHY
3arajibHOrO 30UIbIIEHHS] BUTPAT Ha JIEPXKAaBHY OCBITY
OCTaHHIM YacOM MO)XXKHa IIOSICHUTH BUTpaTaMHu,
NOB’S3aHUMM 13 3a0€3NMeyYeHHsM  JIOCTYNHOI 1
CIOpaBEUIMBOI OCBITM Ui [T 1 MILITKIB 3
0COOIMBOCTAMH (PI3UUHOIO 1 PO3YMOBOI'O PO3BHUTKY.

3riiHO 3 OCTaHHIMHU JaHWMH, Y JEpPKaBHUX MIKOJIAX
CIIA mHaBuaeTbcs Omm3pko 6,1 wMuH  giTed 3
iHBanmigHicTio. HalinommupeHimor mnpoGiemoro €
HOPYIIEHHS CHPUHUHATTS. MOBM 1 MOBIICHHS, ale
0co0nMMBI MOTpeOM MOXYTh BKJIIOUaTH B cebe 1
IHBAJIAHICTD y pE3yNbTaTi 3aTPUMKH PO3BHTKY,
eMOIIMHNX po3aaiB a00 PI3MYHUX BiAXUICHD.

[ koJiu 1151 KOPIHHUX AMEPUKAHILIB

OngauM 3 HebaraThbOX BHHSTKIB 3 TPSMOI ydacTi
denepabHOTO ypsIy B CIIpaBax OCBITH € ITKOJIH JJIS
KOpIHHUX amepukaHiiB. dDenepaiapbHe yIpaBIiHHS
IIKUT 71 1HIIaHIIB BigoOpakae oCOOIMBI CTOCYHKH
ypsily KpaiHM Ta YacTKOBO CYBEPEHHHX IUIEMEH
AMEpUKAHCHKUX IHIAHI[IB 1 KOPIHHUX HApOIiB
AJISICKHM, 3aKpilieHi sIK y 3aKOHOIABCTBi, Tak 1 B
yrojaax.

[lepmie 3HAHOMCTBO aMEpPUKAHCHKHX IHIIAHIIB 3
o(iIiifHOIO MIKUTFHOK OCBITOI HEPIIKO BimOyBaiocs
32 TIOCEPEIHUIITBOM MICIOHEPIB 1 IEPKOBHUX MIKI.
I[Mpu 1upoMy Harosoc poOMBCS HE CTUIBKH Ha
HABYaHHS, CKUTbKY HA HABEPHEHHS B XPUCTHUSHCTBO i
NPUAHSTTSA 3aXiHAX CTAHIAPTIB Yy TOBEHIHINI Ta
OA31.

Y wMipy npocyBaHHS KOpPIOHY Ha 3axim y 19-my
CTONITTI Oarato 3 WX IEPKOBHUX IIKUT MOCTYIIOBO
3aMIHIOBAJIHMCS LIKOJAMH, IO ITiIOPSAKOBYBAIUCS
Bropo denepanbHOro ypsany y cnpaBax iHIiaHIIIB.

[TomitThka 1WX MKUT M[OdSTrajia B TOMY, 1100
ACHUMUTIOBaTH KOPIHHUX aMEPHKaHI[IB, BKIIOUUTH IX
«B OCHOBHHH MNOTIK», HACHJILHO MO30aBHMBIIN iXHLOT
BJIACHOI KYJbTYpH. barato iHIiaHIIB OTpUMYBAJIH
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Many Indians were educated in boarding
schools, often far from home, where they had
their hair cut and their native clothes replaced
and they were forbidden to speak their own
languages. The most prominent of these
boarding schools was the Carlisle School in
Pennsylvania.

A 1928 report spotlighting failures and abuses
in Indian education led to reforms and
increased financial aid known as the Indian
New Deal. Later, the civil rights movement
sparked a parallel Indian rights movement.
Over decades, the federal government reversed
policy and established an educational system
that seeks to provide modern skills and
knowledge while preserving the traditions and
culture of Native American peoples.

Today the Bureau of Indian Education
administers 184 elementary and secondary
schools, along with 24 colleges. These schools
are located on 63 reservations in 23 states
across the  United  States, serving
approximately 60,000 students who represent
238 different tribes.
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OCBITY JaJIeKo Bifl I0MY, y IIKOJax-1HTepHaTax, A€ iM
CTPUIJIM BOJIOCCS, MIHSUIM OJST Ha €BPONEHCHKUH 1
3a00pOHSTN PO3MOBIISITH PLAHOIO MOBOIO.
HaiiBinomimuM 3 Takux IiHTepHATIB Oyna IKoja
Kapmnaiin y IlencinpBaHii.

Jomoiap 1928 p., n1o BusiBUIa XUOU 1 37TOBKUBAHHS
B OCBITI Ui IHAIAHIIB, Ipu3Bena 10 pedopMm 1
30UIbIIeHHST (DIHAHCOBOI JOMOMOIH, IIO OTPUMAIIO
Ha3By «iHmiaHcekud  HoBuit  kypey. [li3Hime
3araJbHOHALIOHAJIBHUNA PYX 3a I'POMaJSHCHKI IpaBa
BUKJIMKAB [0 JKUTTS TapajielIbHUM pyx 3a Impasa
iHmianmiB.  IIpoTsrom  HACTymHHUX  JIECATHIIITH
GdenepanbHUN  ypsia 3MIHMB TOJNITHKY Ta CTBOPHUB
CHCTEMY OCBITH, sIKa IparHe HaB4YaTH CYYaCHHUX
HaBUYOK Ta 3HAHb, 30epiralou Mpu IbOMY Tpaauilii
Ta KyJIbTypy KOPIHHMX aMEPUKaHCHKUX HapO/IiB.

Croromgni bropo ocBiTM g IHAIAHIB Kepye
nisutbHICTIO 184 mMOYaTKOBUX Ta cepenmHiX MmKuLT i 24
xonemxiB. Ll H3 € B 63 pesepBanisx y 23 mraTtax 1o
Bciit Teputopii CIIA 1 HamiuyroTh 61mu3pk0 60 THCSY
YUHIB, IO MPECTABIAIOTH 238 pI3HUX IIEMEH.
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STRUCTURE OF U.S. EDUCATION

CTPYKTYPA OCBITH Y CIIIA

For someone from another country, the U.S.
educational system understandably appears
large and varied, even chaotic. Within this
complexity, however, American education
reflects the history, culture, and values of the
changing country itself. From a broad
perspective, the American educational system
can be characterized by its large size,
organizational structure, marked
decentralization, and increasing diversity.

Schools in the United States — public and
private, elementary and secondary, state
universities and private colleges — can be
found everywhere, and the United States
continues to operate one of the largest
universal education systems in the world. More
than 75 million children and adults were
enrolled in U.S. schools and colleges in the
2005-2006 academic year, according to the
National Center for Education  Statistics.
Another 6.8 million were employed as
teachers, teaching kindergarten through
college.

In addition, more than a million preschool
children from low-income families,
usually ages three and four, attend Head Start
programs designed to provide learning, social
development, and nutrition programs to ensure
that these preschoolers will be ready for school
at age five or six.

Public school enrollments grew exponentially
during the post-World War II “baby
boom” generation (usually defined as those
born from 1946 to 1964). After a drop-off in
the 1980s, enrollments have rebounded
strongly, largely as a result of growing
Hispanic populations, according to the latest
U.S. Census Bureau reports.
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Jliis xorock 3 iHIIO1 kpainu cucrema ocsitu CILHA 31
3pO3yMUIMX  HPUYMH  3JA€TbCA  TPOMI3AKO0 1
CTPOKATO0, HaBITh XaOTUYHOIO.

[Ipote B pamkax IIi€l CKJIaIHOCTI aMepUKaHChKa
OCBiTa BIOMBAa€ ICTOPIIO, KYJNbTYypy Ta LIHHOCTI
HaIoi MiHJIUBOI KpaiHH.

Ha mumpmuii nornsg aMepuKaHCbKY CHUCTEMY OCBITH
HaiiOubIIe XapaKkTepU3yrTh il MaciTao,
opraHizaiiifHa CTpyKTypa, TOMiTHA JACEHTPaI3aIlis i
nenani OibIe po3maiTTs.

Hlxomn B Cnomyuenux Iltarax — npepxaBHi 1
NpPUBATHI, TIOYaTKOBI Ta CepelHi, YHIBEPCUTETH
IITAaTiB 1 NPHUBAaTHI KOJEKI — € CKpi3b, 1 BOHHU

YTBOPIOIOTH HAWOUIBIIy, SK 1 paHille, CHCTEMY
3araJlbHO1 OCBITH Y cBiTi. 3a manmmu HarioHanpHOTO
HEHTPY  CTaTUCTHKM  ocBitH, y  2005/2006
HaBdasbHOMY poui (HP) y mxomax i Bumax CIHA
HaBYaJIoCs MOoHaM 75 MutH miTeit 1 mopocnux. Lle 6,8
MJIH 0OcCi0 TpamfoBaiM TaM SK TENarorn — Bif
BUXOBATEIiB MIATOTOBYUX KJIaciB 10
YHIBEPCHUTETCHKUX PO ecopiB.

Kpim Toro, Ounbliie MiTbiiOHa MOMIKUTBLHAT 3 CiIMEH 3
HU3BKUM JIOXOJIOM, 3a3BWuail y BIlli 3-4 pOKiB,
BIIBIMYIOTh 3aHATTA 3a mporpamoro Head Start
(«<PuBoKk Ha cTapTi»), fKI TOKIMKaHI JaTh iM
NepBUHHE HABYaHHA, COLiaIbHI HAaBUYKA Ta
NpaBUIIbHE XapUyBaHHS 1 TAKUM YHHOM 320€3I1eUnTH,
1100 111 MaJrOKK OYJIM TOTOBI J0 IIKOJH Y Billi 5 abo 6
POKIB.

KimpkicTh y4HIB JepKaBHUX IIKUT 3pocTajia B
reOMeTpuYHii mporpecii micisa [pyroi cBiroBoi
BililHHM, B emoxy «0e0i-Oymy» (Tak Ha3WBaIOTh
NOKOJIIHHS HapomkeHux y 1946-1964 pokax). 3rigHo
3 ocTaHHIMH 3BiTamu bropo mnepenucy HaceneHHs
CIOA, micnsa piskoro maniHas B 1980-x pokax
KUTBKICTh YYHIB ITOTIM 3HOBY CHJIBHO 30UTBIIHIIACS, B
OCHOBHOMY SIK HACIII0K 3pOCTaHHS
JATHHOAMEPUKAHCHKOT'O HACEICHHSI.
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The U.S. educational system today comprises
almost 96,000 public elementary and
secondary schools, plus more than 4,200
institutions of higher learning, ranging from
small, two-year community colleges to
massive state universities with undergraduate
and graduate programs in excess of 30,000
students.

The nation’s total expenditures for education
stand at approximately $878 billion a year.
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Croroani cucrema ocBitu CHIA Britouae maitxe 96
TUC. JEpPKaBHUX IIOYATKOBUX 1 CEpeAHIX WKL, a
Takok 1oHanx 4200 BumIiB, TMOYMHAOYM  Bix
HEBEJIMKUX  JIBOPIYHHUX  MICHEBUX  KOJEIKIB 1
3aKIHYYIOYM BEIMKMMHU YHIBEpCUTETaMM WITATIB 3
nporpaMamMu OakaslaBpaTy Ta MaricTpaTypH, B SKHUX
HaBuaeTbes noHax 30 000 cTyneHTis.

3aranbHi BUTpAaTH KpaiHM Ha OCBITY JOPIBHIOIOTH
npubau3HOo 878 MITpT 0. HA PIK.
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Puc. 1: Ctpykrypa ocBitn y Criostyuenunx LllTarax
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Source: 2003 Digest of Education Statistics, Figure 1 (Washington, D.C.: U.S. Department of Education, NCES,
2004). Note: Adult education programs, while not separately delineated above, may provide instruction at
the elementary, secondary or higher education levels. Chart reflects typical patterns of progression rather
than all possible variations. Numbers in parentheses represent the number of years spent in elementary and
secondary schools, depending on the path being followed.

McmoyHuk: C60pHUK cmamucmuYecKux 0aHHbIx 06 obpazosaHuu 3a 2003 200. uazpamma 1 (BawuHzmoH,
oKpye Konymbus. MuHucmepcmeo obpazoeaHus CLLUA, NCES, 2004). MNMpumeyaHue: ObpasosamersibHbie
npozpammsl 0118 83POC/bIX, XOMSA U He ONMUCAHHbIE 8ble omOaesibHO, Mo2ym npedycmampusams obyvyeHue
Ha yposHe HaYasbHO20, CPeOHE20 U 8biclie20 06pa3osaHus. [uazpaMma ompaxaem munuvHsle
30KOHOMepPHOCMU Npo2peccuu, a He 8ce 803MOM(Hble sapuayuu. Llugpel 8 ckobkax 0603Ha4yaom
Kosu4ecmeo s1iem, nposedeHHbIX 8 Ha4anbHoU U cpedHeli wiKose, 8 3a8UCUMOCMU OM 8bI6PAHHO20 nymu.
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EARLY CHILDHOOD EDUCATION

Early childhood education (preprimary) in
the United States comes in a variety of
forms, including nursery school, preschool,
day care centers, prekindergarten and
kindergarten. It also includes Head Start, a
federally  funded child development
program that serves low-income children.
Free Head Start programs are offered for 3-
and 4-year-old children from low-income
families.

The Early Reading First program provides
federal funds to enhance instructional
content in early childhood education
settings, thus helping to ensure that children
start kindergarten with the language and
literacy skills needed for later academic
success. Overall, 64 percent of 3- to 5-year-
olds are enrolled in early childhood
education and 52 percent of these children
attend full-day programs.
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JOMKIJIbHA OCBITA

HomkinpHa ocBita B Cnomyuenux Illrarax icHye B
pi3HUX Qopmax, BKIFOYAOUN Pi3HI BapiaHTH
TUTSYOTO  caxy, JOMIKUTbHI 3aKiamd, IEHTPH
JNEHHOTO  JOTJIANYy 32  JIThbMH, MiATOTOBYHMA
JMOMIKITPHUM ~ KJIAC, «HYJIbOBHW» KJac TOIIO.
JlomkinbHa OCBiTa TakoX BKIo4Yae B cebe Head
Start («PuBok Ha cTapTi») — (iHaHCOBaHY 3
(denepasbHOTO OIOKETY TpOrpamy pPO3BHTKY JUIS
IiTel 3 ciMell 3 HU3bKUMU foxomamu. s mitei y
Billi 3-4 pokiB 3 Mamo3abe3meueHnX ciMei
MIPONIOHYIOTHCS OE3KOIITOBHI MPOrpaMy MOYaTKOBOT
OCBITH.

VY pamkax nporpamu «[lepire unTaHHS B paHHBOMY
Billl»  HamalOThCsAd  (QeAcpaybHI  KOIMTH  Ha
noruOJIeHe HaBYaHHS B YCTaHOBaxX JOMIKUIBHOL
OCBITH, 3 THM, 1100 JIiTH MPUXOJUIN B TUTSIHHA Call
y Billi 5 pOKiB 3 HaBHYKaMH BOJOIIHHS MOBOIO 1
YUTAHHS, HCOOXITHUMH JJIS TTOAAJIBIIOI YCIIIIHOCTI
B mKoji. B minomy, 64 Bincotku gited y Bimi Bix 3
JI0 5 POKIB OXOIUICHI JIOMIKUILHOI OCBITOIO, 3 HUX
52 BIICOTKH BiZIBIIYIOTH IPOrPaMH IIOBHOTO JTHSI.
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The majority of 5-year-olds attend free
public kindergartens.

Most public elementary schools offer free
kindergarten education, and the average
class size is 20 students. Almost all public
school kindergartens report that teachers
read stories aloud to the children each day.
The majority also arrange for the students to
engage each day in running, climbing and
other motor skill activities; language
development, dramatic play, arts, crafts and
music; and free play.

For more information on Head Start, see
www.headstartinfo.org/index.htm.

K-12 Organization

School attendance is compulsory for
students through age 16 in most states.
Children generally begin elementary school
with Kkindergarten (K) at age five and
continue through secondary school (grade
12) to age 18. Typically, the elementary
school years include kindergarten through
grades five or six, and at some schools
through grade eight. Secondary schools —
known as high schools in the United States
— generally include grades nine through 12.

Fifty years ago, elementary school students
typically moved  immediately to high
school, or they attended junior high school
for grades seven and eight or grades seven,
eight, and nine. During the past 30 years,
however, junior high schools have been
largely replaced with middle schools
configured for grades six through eight, or
roughly for the same grades as junior high.
Estimates are that 20 million young people,
ages 10 to 15, attend middle schools today.
As Minnesota principal Mark Ziebarth
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binpmia vactuHa M ATUPIYHUX MOiTeHd MOYMHAIOTH
HaBYaHHS B JIEP)KaBHIA IIKOI1 3 OE3KOIITOBHOI'O
MiJIrOTOBYOT0 KJIacy.

binpuricts JEp)KaBHUX  MOYATKOBUX HIK LT
IIPOIIOHYIOTh 0€3KOIITOBHY OCBITY B
«MIArOTOBUOMY KJaci», CepemHid po3Mmip Kiacy
craHoBuTh 20 mireil. Maiixe BCi MiroTOBYI KiIacu
JepKaBHUX KL MOBIIOMIISIOTH Y CBOIX 3BiTax, L0
BUKJIAIa4l MIOMHSA YUTAIOTEH HITIM Ka3KHA BIojioc. Y
OUIBIIOCTI TAaKUX JUTAYMX CaJKIB OpraHi3oBaH1
TaKOK IOJCHHI 3aHATTA OIroM, CKejeja3iHHSAM Ta
IHIIMMUA BHJIAMH PYXOBUX HAaBHUYOK; PO3BHTOK
MOBH, JUTSYMI TeaTp, oOpa3zoTBOpYE MHUCTEITBO,
pydHa mparisi, My3HKa; pi3Hi irpu.

Jlnis oTpuMaHHS J0AATKOBOI iH(OpMAILii mpo
nporpamy Head Start qus.
www.headstartinfo.org/index.htm.

Opranizamiiina crpyerypa K-12

Y OutbmIocTi IITATiB BiABIAYBAaHHS IIKOIU €
000B’s13k0BUM 110 16 pokiB BKiIrO4HO. [lodarkoBa
IIKOJIA, SIK TPABWJIO, MMOYMHAETHCS 3 MIATOTOBYOTO
knacy (K — kindergarten, OyKB. «IUTSYAN CaTOK») y
5 pokiB, cepemHst 3akiHuyeTbes y 18 pokiB (12-i
KJIac).

[ToyaTkoBa mKona 3a3BUYail BKIIIOYAE ITIATOTOBUMI
1 5 abo 6 kiaciB, y NeSKHX IIKOJAaX — & KIIAciB.
Cepennst mikona, 3BaHa B CrnomyueHux Illtarax
«cTapmom» («xai-CKyn»), HaldJacTile BKIIOYAE
KJjacu 3 9-ro o 12-i.

[I’siTnecar pokiB TOMY y4Hi MOYATKOBOI IIKOJH, SIK
NPaBUJIO, BiIpa3y K MEPEXOAUIIN B CEPEeIHIO («Xai-
CKyl») abo BIIBIyBaIM «MOJIOAIIY CEPEIHIO
mkony» (7-1 ta 8-1 a6o 3 7-ro mo 9-éi kmacm).
Opnnak 3a octanHi 30 POKIB «MOJIOAITY CEPEIHIO
IIKOJTY» B OUIBIIOCTI BHITQJKIB 3aMIHHJIU TPOCTO
«cepenuboro» (kmack 3 6-ro mo 8-, TOOTO
npuOIM3HO Ti cami, MO i B «MOJIOAMIINA CcepenHin
IIKOJTi»). 3a OlliHKaMHu, cbOroaHi 20 MIJIH MiUTITKIB
Bix 10 10 15 pokiB BiABIAYIOTH CEPEIHI IIKOJH.

JupexTop oxaHiel 3i mkin Minnecorn Mapk 3i0apt
TaK OIMHCAB PI3HUIIO MK IIUMH JABOMA MiAXOAAMHU:
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described the difference between the two
approaches, “A junior high school program
is designed to mirror a traditional high
school program for students at a younger
age. It has a similar schedule to the high
school and classes are arranged by
departments. Middle schools are designed to
provide a forum to meet the special needs of
adolescents.”

Team teaching and flexible block
scheduling, rather than set 45- or 50-minute
classes, are characteristic of middle
schools.

These schools also place emphasis on small
groups, on an interdisciplinary approach to
subject matter, and on special projects that
can engage 10- to 15-year-olds, who, say
the National Middle School Association,
“are undergoing the most rapid intellectual
and developmental changes of their lives.”

The large contemporary high
school, offering a broad menu of academic
and elective courses for students ages
14 to 18, became a fixture in American
education by the mid-20th century.

High school students also can choose from a
host of clubs, activities, athletics, work-
study arrangements, and other
extracurricular activities.

Based on grades and tests, students can take
advanced academic courses or more general
or vocational classwork.

Through most of the 20th century, high
schools were consolidated into larger units
to offer wider class choices to more and
more students.

The rural country school almost
disappeared, replaced by countywide high
schools. In cities, it was not uncommon for
large school campuses to hold as many as
5,000 students with both college-oriented
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«ITporpama MOJIOAIIO1 CepeIHbOL LIKOJHU
po3po0JiecHa TakuM YHHOM, I00 BimoOpakaTu
TpaIuLiiiHy Tporpamy ‘Xail-ckya’ uis y4HIB OUIBII
I0OHOro Biky. Bona mae Toil camuii poskman, sk i
‘xaff-cKyil’, 1 3aHSTTS OpraHi3ylOThCs BUKIAJauaMH,

OpraHi3oBaHi B  CekWil 3a  NpopLILHUMHU
npenmeramu. CepeaHi IMIKOAM  CTPYKTYpOBaHO
TaKUM YHHOM, 100 BiAMOBimaTH OCOOIMBHM

norpedaM MiATITKIBY.

Jis cepenHix KiaciB HIKOJIM XapaKTEpHI IpyroBe
HaBYaHHS (KUTbKa BHKIAJAa4diB BEOyTh  OJWH
IpEeAMET, IPOBOATH 3aHITTS IO 4ep3i a0 CIUILHO)
1 THy4kui posknaj Oi1oxkamu 3amicte 45- abo 50-
XBIWIMHHMX YPOKIB. Y4YHIB JUIATh HA HEBEJHKI
rpynd 1 TPUAUIIIOTH oco0nMBy  yBary
MDKIMCIUIUTIHAPDHOMY — TIAXOMYy 1 CHEIiaIbHUM
IIPOEKTAM, B SIKMX MOXYTh OpaTu y4acTb JITH Y BIIIi
10-15 pokiB, ockimbku, 3a cmoBamu HamioHambsHOT
acorriamnii cepeaHix 1K, e TOH mepio, KOJIH BOHU
«IIPOXO/ATH Yepe3 HAMIIBUALIL 3MIHM IHTENEKTY i
PO3BUTKY Y CBOEMY KHTTI».

Ho cepemuan 20-TO CTONITTS BeJIMKa CydacHa
cepenHsi IMmKoma («xail-CKyn»), IO MPOMOHYE
IAPOKMI BUOIp HABUATBHHX 1 (aKyIbTaTHBHUX
KypciB [utst y4HIB y Bimi Bix 14 mo 18 pokis, crama
HEBIJ'€MHOI) YaCTHHOI0 aMEPHUKAaHCHKOI OCBITH.
CTapIIOKITacCHUKM TaKoXX MOXYTb BHOHMpaTH 3
Oe3miui Kiy0iB, TPYMOBHX 3aHATh, CHOPTHBHHUX
CEKIlif, CXeM THNY «po0oTa 1 HaBUaHHS» Ta IHIIHX
MO3aKJIACHUX 3aXOfiB. 3aJeXHO BiJ OIIHOK 1
pe3yabTaTiB TECTiB, BOHM MOXYTh BHOpaTH KypC
BUKJAQJaHHA TOTO0 YM IHOIOrO TpeaMera 3a
PO3IIMPEHOIO/TIEPCIIEKTUBHOIO ~ TIporpamoto  abo
OUThIII 3arajbHi 3aHATTSA, Yy T.4. 3 mpodeciiHo-
TEXHIYHUM YXUIIOM.

[Ipotsirom GinbIroi yacTuHU 20-Tr0 CTONITTS CTApIIIi
KJIACH 1K 00’ € JHYBaIKCS B OLIBINI OAMHMIIL, II00
MOXHa OyJO 3ampoNoHYyBaTH IIUPLIHKA  BHOIp
npeaMeTiB  OuThIIiN  KimbkocTi y4HIB. CuIbChKa
IIKOJIa TPAKTHYHO 3HUKIA, il 3aMIHWJIM OKPYXKHI
CepeIHI1 IIKOJIH.

V Benukiii MICBKI IMIKOJAI MOIJIO OJHOYAaCHO
HaByatucs 10 5000 y4HIB, mpUYOMy IMporpama
BKJIIOYaJa K KypCH, OpI€HTOBaHI Ha TOJANbIINN
BCTYH [JO BHINY, Tak 1 Oulbml «mpodeciiiHo-
TEeXHIYHI»: y Takii IIKOI1 KOXXEH MIr 3HalTH
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and vocational courses that could appeal to
just about everyone.

More recently, concerns over the caliber of
education in such large schools has
led to a call for the establishment of smaller
schools with lower student-teacher ratios.

ELEMENTARY AND SECONDARY
EDUCATION

Basic Information

Elementary (primary) and secondary
education spans twelve academic years, or
grades.  However, the organization of
elementary and secondary education varies
among school districts and states. Generally,
students spend from six to eight years in
elementary  education. Elementary
education is followed by four to six years of
secondary education. The last four years of
secondary school are generally referred to
as “high school.” Students normally
complete high school by age 17 or 18. High
school graduates who decide to continue
their education may enter a technical or
vocational institution, a  two-year
community or junior college, or a four-year
college or university.  Each of these
educational levels is further described later.

All states require students to attend school,
but the ages of compulsory attendance vary
by state. Compulsory schooling ends by
law at age 16 in 30 states, at age 17 in nine
states, and at age 18 in 11 states plus the
District of Columbia. U.S. public schools
are tax-supported and free to students and
their families.

Students borrow free textbooks from the
school for the year, but they must bring their
own paper and pencils from home. In most
public schools, students are allowed to wear
whatever clothing they like within broad
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BapiaHT co0i A0 AyIIi.

OcTaHHIMM pOKaMM JIyHalOThb IOOOIOBAHHA 3
IPUBOJY SIKOCTI OCBITH B TaKUX BEJIMKUX IIKOJIAX 1,
SK HAcJI0K, 3aKJIUKH J10 CTBOPEHHS HEBEIMKHX
KT 3 MEHIIOK KUIBKICTIO Y4YHIB Ha OJHOIO
BUKJIa/1a4a.

IHOYATKOBA | CEPEJIHA OCBITA

OcHoBHI BizomocTi

[ToyaTtkoBa Ta cepenHst OocBiTa OXOILUTIOE 12 poOKiB
HaB4aHHs (KiaciB). OmHaK opraHizaiis MO4aTKoBOi
Ta CepeHbOI OCBITHU BIIPI3HAETHCS BIA OKPYTy 10
OKpyry (WIKiTBHOTO) 1 Bim mTary mo mTary. Sk
NPaBUJIO, JIITH MPOBOAATH y MOYATKOBIM IIKOJI BiJ
IECTH JI0 BOCBMH POKIB.

3a MOYATKOBUM iIyTh BiI YOTHPHOX 1O IIECTH
pOKiB cepenHbOi oOcBiTH. OCTaHHI YOTHPH POKH
CepelHbOl KON 3a3BHYall Ha3WBAIOTh «CTAPIIO0
IIKOJIOIOY («Xah-cKymny). CepellHIO HIKOMY 3a3BUYai
3aKiHayI0Th y 17 a60o 18 pokis.

BurmyckHUKH cepemHbOl IIKOMH, SIKi  BHPINIHIN
IPOJIOBKUTH CBOIO OCBITY, MOXYThb BCTYIIUTH B
TEeXHIYHUH abo mpodeciiiHuii HaBYAIbHUHN 3aKiaj,
JBOPIYHHUIA MiclIeBUH a00 HETOBHUHN KOJEK abo
YOTUPHUPIYHUHA KOJIEHK a00 YHIBEPCUTET.

KoxkeH 3 mmx piBHIB OCBiTH Oyne IeTalbHO
ONMCAHUI HIXYE.

VYci gepkaBu BUMararTh, 100 Y4HI BiABiTyBaH
KOy, ajie BiK O0OOB’SI3KOBOTO  BiABIAYBaHHS
Bapifo€ B 3aJIGKHOCTI BiJ IITary. 3a 3aKOHOM
000B’sI3K0OBA MIK1JIbHA OCBITa 3aKIHIYETHCS Y Billi 16
pokiB y 30 mrarax, y 17 pokiB y ae’stu i B 18
pokie B 11 mratax 1 okpy3i Komymo6is.
Hepxapi mkonu CHIA icHYIOTh Ha HAIXOMKCHHS
BiJl TIOJATKIB 1 OE3KOIITOBHI Ui y4YHIB Ta iXHIX
CIMEH.

Y4HI OTpPUMYIOTH TIAPYYHUKHA BiA INKOIW B
KOPUCTYBaHHsI, Ha PiK, O€3KOIITOBHO, aJi¢ 30LIUTH i
ONiBII TOBMHHI MaTu cBOI. Xoda B OUIBIIOCTI
JNEpXKAaBHUX IIKUT YYHSAM JIO3BOJISIETHCS HOCHTH
OyIb-SKUI OAT, KU IM 10 cMaky (BiIMOBITHO 110
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guidelines, while a small but growing
number of public schools require uniforms.
Boys and girls generally attend class
together, although a small number of public
schools do provide single-sex classes.
School Calendar and Daily Routine. In most
states, the school year lasts 180 days.
School begins in most districts in late
August or early September and continues
until June, and most school districts have a
two-week break at the end of December and
a one-week break in March or April.
Generally, the school day runs from about 8
a.m. to 3 p.m.; however, daily schedules
vary significantly from school to school.

Most elementary school students study in
the same classroom all day with one teacher
who teaches all subjects. The class may
visit the gymnasium and library once or
twice a week. Students have a daily lunch
break of about 30 minutes. Most schools
have one or two playground breaks,
although playground time is being reduced
or eliminated in a growing number of
schools for a variety of reasons. In most
elementary schools, daily instructional time
is not divided into periods; instead, teachers
decide how much time to spend teaching
particular subjects based on students’
learning needs and their own expertise.

The secondary school day usually consists
of five to six instructional periods, with
short breaks between periods.

Each secondary school student has a unique
schedule and set of classes, which is
determined by the parents, school counselor
and student, based upon local graduation
requirements and the student’s interests,
career goals and academic ability. Middle
and secondary school teachers remain in
their own classrooms throughout the day
and teach specialized subjects rather than
the whole curriculum. At the end of each
period, every student moves to a different
classroom depending on his or her own
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3arajlbHONPUNHHATUX  NpaBWJI), HEBEIHKe, aye
3pOCTa0ue YUCIO JAEP)KaBHUX IIKUI BHMararoTh
HOCiHHA (opmu. Xuommi ¥ fiBYara, SIK IPaBHIIO,
BIIBIAYIOTh 3aHATTS pPa3oM, 1 JIMIIE HEBEINKa
KUIBKICT JIepKaBHMX UIKUT IPOBOJATH OKpeMi
3anaTTa. [KinpHMIA KaneHmap 1 po3nopsiaoK aHa. Y
OUIBIIOCTI IITATIB HAaBYAIbHUN pik TpuBae 180 nHIB.
[Ilkona mounmHAeTbCs B OUIBLIOCTI  OKPYTiB
HaNpUKIHII cepnHs abo Ha IOYaTKy BepecHs 1
TPUBAE J10 YEpBHs. Y OUIBLIOCTI MIKUIBHUX OKPYTiB
HaNpPHUKIHII TPYIHS OrOJIOIIYIOTHCS IBOTHXKHEBI, a B
Oepe3Hi abo KBITHI — TWXKHEBI KaHIKynmu. Sk
NPaBUJIO, HABYAJIBHUN JI€Hb TPUBA€E MPUOIU3HO 3 §
paHKy 70 3 TOJWHU [HS; OIHAK PO3MOPSIOK JIHS
3HAYHO BIJPI3HAETHCS BiJl IIKOJIH J10 HIKOJIH.

binpuricte y4HIB TOYaTKOBOi IIKOJIH BECh JICHB
MPOBOJIUTH B ONHOMY KJaci 3 OJHUM YUUTEIIEM,
SIKWI BUKJIAJIA€ BC1 TPEIMETH.

Knac moxe BiaBimyBatu cmoprt3an Ta 0i0mioTexy
omuH abo nBa pasu Ha TwxkaeHb. lllogenna o6imHs
nepepBa CTaHOBUTH OTM3bKO 30 XBUIIHH.

Y GimbIIocTi MIKLT € 0Ha a00 MBI MepepBH IS irop
Ha MalJIlaHYMKy, X04a BCe OUIBINE MIKLT CKOPOYYeE
abo B3arajli CKacoBYE 4ac JUIsl irop 3 IIIOTO Py
IPUYUH.

VY OuIbIIOCTI MOYATKOBHX INKLT HABYAIBHUI Yac
MPOTATOM JIHS HE TOJUICHO Ha YPOKH, 1 BUUTEII
camMi BHpINIYIOTh, CKUIBKM 4Yacy NpPHUIUIATH
BUKJIAJIaHHSI TOTO YW 1HIIOTO MpeaMeTa BUXOSIIH 3
notped y4HIB i CBOTO BUKJIQJAIBKOTO JJOCBIY.

HaBuanbHuii 1neHb y CEepeAHId IMIKOJNI 3a3BHUYAi
CKJIAZIA€ThCSl 3 II'STHU-IIECTH YPOKIB 3 KOPOTKUMHU
nepepBaMu MDK HUMH. Y KOXKHOT'O YYHS CEPeIHbOT
IIKOJIM € YHIKaJIbHUW PO3KJIaj 1 HaOlp 3aHATh, SKi
BU3HAYAIOTHCS OaTpKamH, MIKUTEHUM
KOHCYJBTAaHTOM 1 CaMUM YyYHSIM BHXOIIYH 3
MICIICBUX BHMOI' JIO BUIYCKY Ta IHTEpPECIB Y4HS,
Horo MaiOyTHIX IUIEH 1 akaJeMiYHUX 3I0OHOCTEH.
BuuTeni cepenHix Ta cTapInX KJIACIB 3aTUIIAI0ThHCS
y CBOiX Ka0iHeTaXx TMpOTATOM YyChOro JHS 1
BUKJIAIAIOTh TUIBKM CBiil TNpenMmer, a He BCIO
HaBYaibHy mporpamy. [licins KOXHOrO 3aHATTS
KO)KEH YY€Hb IepexXOJuTh B IHIIMN KaOIHEeT Yy
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schedule.

Students generally eat lunch in the school
cafeteria. Some students bring their lunch
from home, and others purchase their meals
at school. About a third of U.S. students—
those from low-income families—receive
free or reduced-price breakfast and/or lunch
each day, paid for by the federal
government. For more information on the
federal programs that provide school meals,
see www.fns.usda.gov/cnd.

Student Transportation.

For students attending schools located
beyond walking distance from their homes,
transportation via school bus is generally
provided free of charge by the school
district. More than half of U.S. public
elementary and secondary students use this
service to travel to and from school each
day. Many parents drive their children to
school, while many students age 16 and
older drive themselves.

Extracurricular Activities.

Many schools, especially at the secondary
level, sponsor activities such as sports,
clubs, performing arts and community
service opportunities. In some school
districts,  prospective  graduates  are
encouraged or required to perform a
prescribed number of hours of community
service.

Curriculum

States set broad curriculum guidelines for
what students should know and be able to
do. School districts or schools generally
select textbooks, adhering to state
guidelines. Within these guidelines, schools,
and even individual teachers, are generally
expected to determine content details and
the pace of instruction so that it is suited to
the characteristics of students. Elementary
schools do not generally assign students to
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3aJIEKHOCTI1 BiJ] CBOTO BIIACHOT'O PO3KIIATy.

VuHi 3a3BUyail 0011a10Th y WKUIBHIN T1abH1. [eski
OPUHOCATH 0017 3 JOMYy, IHIII KYINYyIOTh DKy B
KoMl BJIM3BKO TpPEeTMHM aMEepUKaHChKMX Y4YHIB-
BUXIMIIB 3 Majio3abe3neueHnx CiMeil OTPUMYIOTh
IIOJICHHUI OE3KOIITOBHUI a00 IMUIBIOBUN CHITAHOK
1/abo 00in, omnadyBaHWil (eaepalbHUM YPSIIOM.
JUis  oTpuMaHHS JA0AATKOBOI  iHGopMauii mpo
denepanbHi MporpaMu  HIKUIBHOTO Xap4yyBaHHS,
B, Www.fns.usda.gov/cnd.

HIKiJILHUNI TPAHCIIOPT.

Jns  y4HIB WKL, pO3TAlIOBAaHUX I103a  ITIIIOL
JNOCTYMHOCT1 BiJ OyIWHKY, MpPOi3Jl HA IIKUIBHOMY
aBToOycCi, SK TIPaBWJIO, HAMAETHCA IIKUTBHUM
OKpyroM O€3KOIITOBHO. binbllle TOJOBHHHM Y4YHIB
Jep)KaBHUX TMouyaTkoBUX 1 cepennix mkin CHIA
IIOHS KOPUCTYIOTHCS IIEI0 TIOCITYTOI0 IS TTOI3/I0K
IO IIKONX ¥ Ha3ax. barato OaThbKiB BO3ATH MITEH IO
IIKOJTM Ha aBTOMOOLTI, aie y4Hi Bix 16 pokiB gacTo
MAarOTh BOJIICHKI ITpaBa 1 34Tk Ha 3aHATTS CaMi.

[lo3akjacHi 3aHATTH.

barato mikim, o0co0aMBO B cTapmmx —Kiacax,
CIIOHCOPYIOTh TaKi BHWJAM IiSUTBHOCTI, SK CIIOPT,
KIyOH, BUKOHABCHKE MHCTEUTBO Ta JOOPOBiIbHA
rpomajickka pobora. Y HesSKUX MIKUTBHUX OKpyrax
MaiiOyTHIX  BUIYCKHHKIB  3a0X04ylOTh  a0o
3000B’SI3yIOTh BUKOHYBaTH 3aIPOIIOHOBaHY
KUTBKICTh TOJWH TPOMAACBKUX poOIT Ha Oiaro
MICTa, paifloHy TOIIO.

HaByaanbHui njian

VYpsng mTtaTy  BCTaHOBIIOE — 3arajibHi  KepiBHI
NPUHIWIHA HABYAIBHOI MPOrpaMH IMOAO TOrO, IO
MOBMHHI 3HAaTH 1 BMITH poOuTH yuHi. [lIkimbHI
okpyrn a00 IIKOJM  3a3BUYail  BHOHMpPAIOTH
HIIPYYHUKH, JOTPUMYIOUHCh  [HUX  KEpPIBHHX
MPHUHIIMIIB, IIKOJIM 1 HaBiTh OKpPeMi BYHUTEII
MOBHMHHI, SK MPaBWJIO, BU3HAYATH JCTAIl 3MICTy 1
TEeMIT HAaBYaHHSA TaK, MI00 BOHHM BIJMOBIIATH
3MI0HOCTSAM 1 MOXIUBOCTAM y4HiB. [lowyaTtkoBi
IIKOJIM HaWJacTilie He pO3MOJAUISIOTh YYHIB 0
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specific teachers or classes based on their
ability. However, within classes, teachers
often set up reading or mathematics groups
based on student achievement levels.
Students in different achievement groups
may receive differentiated assignments so
that they can progress at an appropriate pace
in mastering the class curriculum.

At the secondary school level, each
student’s coursework is generally composed
of courses required for graduation—with
requirements varying by district and state—
and elective courses. As a statistical
average, public high school students
complete the following one-year-long
courses between 9th and 12th grades: four
years of English; four years of history or
social studies; three years of mathematics;
three years of science; two years of foreign
language; two years of the arts; four years
of vocational, technical or business
education; one year of computer science;
and two to three years of other subjects.

Most students graduate from high school at
the age of 17 or 18. Some students graduate
from school later because they have been
retained in grade. Others drop out and
return to school a year or two later, or drop
out and decide to complete the General
Educational Development (GED) certificate
program, which is recognized in all states as
the equivalent of a high school diploma.

Academic Standards and Student
Assessment

Standards. During the 1990s, most states
made significant gains in the use of
standards to define educational inputs and
desired outcomes. By 2001, almost all
states, plus the District of Columbia, had
developed and put in place academic
standards that described what students
should know and be able to do in
mathematics, language arts, science and
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KOHKPETHUX BUUTENIB a00 KJIACIB 3aJIEKHO BiJ IXHIX
3nibHocTeil. OpHak y pamMKax 3aHATh BUWTEINl
HEPIAKO CTBOPIOIOThH I'PYNHU 3 JOAATKOBOI'O YUTAHHS
ab0 MaTeMaTHKH 3aJIe)KHO Bil PIBHS YCHIIIHOCTI
yuHIB. Y4HI B PI3HUX IpyNax YCHIIIHOCTI MOXYTh
OTpUMYBaTU JU(epeHliioBaHl 3aBJaHHsA, 1100
IPOCYBaTUCS B OCBOEHHI HAaBYAIBHOI IpOrpamMH
KJIacy y BiIOBITHOMY TEMIII.

Ha piBHi cepeaHboi  mKomu  («Xal-CKym»)
HABaHTAXXEHHS KOXHOTO YYHS CKJIQJA€ThCs, SIK
OpaBUiIoO, 3 psAAy KypciB, HEOOXIAHUX  AJs

OTPUMAaHHs aTecTary — BHUMOTHM BapilOlOTh Y
3aJIeKHOCTI Bl OKpYyry 1 mTary — 1 JAEKUIbKOX
KypciB Ha BHOIp. Y cepeaHbOMY 3a CTaTHCTHKOIO
y4HI JIepKaBHUX CEPeHIX MIKUI 3aKIHIYITh MK 9 1
12 knmacamMu HacTyMHI piuHI KypCH: YOTUPH POKH
AHTIIICHKOT MOBHW;, YOTHPU POKH icTopii abo
CYCHIUIBCTBO3HABCTBA; TPH POKH MAaTEMaTHUKH; TPH
POKM TPUPONHUYMX HAyK; JBAa POKH I1HO3EMHOI
MOBHU; JIBa POKH 00pa3oTBOPYOrO MHCTELTBA;
YOTHPH pOKU IpodeciiiHoi, TexHIYHOI abo AiIoBOT
OCBITH; OIWH DIK IH(GOPMATHKH; 1 JIBa-TPH POKHU
IHIIAX TIPEMETIB.

binpuricte y4HIB 3aKiHYYIOTH CEPEIHIO INKOIY Y
Birti 17 abo 18 pokiB. [leski 3aKiHUIYIOTH IIKOTY
mi3Hime, 6o Oynmu 3anumieHi Ha Apyruil pik. [HmI
KHAJIAIOTh HaBYAHHS 1 MTOBEPTAIOTHCS Yepe3 pPik-aBa
a00 KWJAITh WIKOJMY 1 BHUPIMYIOTh BUKOHATH
nporpaMy OTpUMaHHS cepTHdikaTa 3arajibHOI
oceitn (GED), sika BU3HA€ThCA y BCIX INTaTax sk
€KBIBAJICHT aTeCTaTy CepeaHbOI OCBITH.

AxkajeMiuHi cTaHIAPTH TA OIiHKA YCHIIIHOCTI

Cranpgapru. Ilporsrom 1990-x pokiB OiLIbIICTH
IITATiB JOCATJIM 3HAYHUX YCHIiXiB y BHUKOPUCTAHHI
CTaHIApPTIB  JUId  BU3HA4YEeHHS  e€(EeKTUBHOCTI
IHBECTHIII B OCBITY Ta OTPUMYBaHUX pPE3YJIbTaTIB.
Jlo 2001 p. maiixe Bci aepxkaBu Ta okpyr Komymois
pPO3pOOHIIM Ta BIPOBAIMIN aKaASMIYHI CTaHIAPTH,
B SKUX Oyn0 pO3’SICHEHO, IO CTYISHTH MOBHHHI
3HaTH Ta BMITH pPOOUTH B Taly3i MaTEMaTHKH,
MOBHUX MHCTENTB, MPUPOAHUYMX HAyK Ta
COLlITIbHUX HayK.
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social studies.

Most states also now have content standards
that describe the body of knowledge that all
students should know, and achievement
standards that describe what level of
performance is considered basic, proficient
and advanced. (The exact terms used vary
by school system.) Despite significant
progress in setting academic standards,
debate often takes place over whether
standards are too high, too low, clear
enough or sufficiently relevant.

Grading

Students receive classroom grades to
describe their academic performance in each
subject area. The grading system used is
generally on a letter scale, with “A” being
the highest and “F” being the lowest and
representing failure. Letter grades are often
converted into numeric ‘“grade point
averages” (“GPAs”)—especially at the
secondary school level—to describe a
student’s overall performance. In this case,
A=4, B=3, C=2, D=1 and F=0, with a 4.0
grade point average indicating a perfect
grade record. Grading generally assumes a
starting point of 100, or perfect, and
subtracts points for mistakes or poor-quality
reasoning, rather than assuming a starting
point of zero and adding points, as in some
other grading  systems. Typically,
classroom teachers are entirely responsible
for determining grades, basing their
decisions on the quality of a student’s work,
classroom test scores and level of
participation.

Promotion

A student’s promotion to the next year of
schooling is based primarily on his or her
classroom grades. If a student’s grades are
poor and the teacher believes that he or she
is not ready to be promoted to the next
grade, the student may be retained. Parents
also generally play an important role in
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VYV OUIBIIOCTI IITATIB y JAaHUW Yac ICHYIOTb TaKOX
CTaHIApTU 3MICTY, SKHMH BCTAaHOBJIEHO OOCST
3HaHb, 00OB’A3KOBHUI UIsI BCIX YYHIB, 1 CTaHIApTH

YCIIIIHOCTI,  SIKI  OHNHUCYIOTb, SKHUH  pIBEHb
YCIIIIHOCTI BBAKA€TbCs 0a30BUM, cepeaHiM abo
BUIIIUM BiX CEpEeHbOr0 (KOHKpeTHI

BUKOPHCTOBYBaHI TEPMIHU MOXYTb BIAPI3HATHCA B
3aNIeKHOCT1 BiJ MIKUIBHOI cucteMu). HesBaxkaroun
Ha 3HAYHHUI MPOrpec y BCTAHOBJICHHI aKaJeMIYHHX
CTaHJAPTIB, HEPIJIKO BUHUKAIOTH CYIEPEUKH PO TE,
Yl HE 3aHAJITO BOHM 3aBUIICHI (3aHIKEH1) 1 4Yn
JIOCTaTHBO YITKO c(hopMysIboBaH1 a00 aKTyasbHi.

OuiHoBaHHs.
Jns  BimoOpakeHHS PpIBHS 3HaHb 3 KOXKHOT'O
npeaMeTa  y4HI  OTPUMYIOTh  KJIACHI  OIIHKH.

BukopucroByBaHa cuctemMa OIIIHOK, SIK TPaBHIIO,
3aCHOBaHA Ha JITEPHiH mIKami, 1e A € HaWBUIINM, a
F — madamkanm 6anom.

JlirepHi 3HAa4YeHHSA YacTO NEPEBOJATHCS B YHCIIOBI
«cepenai Oamm» (GPA) g1 XapakTepuCTHKH
3arajbHOI ycmimHocTi ygHsa. OcoOimBO 9acto 1ie
pOOUTHCST B CTapmUX Kiacax («xau-ckym»). Y
nmpoMy Bunaaky A=4, B=3, C=2, D=1 i F=0;
cepenaiii  G6am 4,0 € OIIHKOI  «BIAMIHHOY.
OriHoBaHHA 3a3BUYail mepeadadae MOYATKOBY
touky 100 sk wMakcuManbHHIA 0an, 3 SKOTO
BITHIMAIOThCS OaJii 3a TOMIJIKH 1 HENpaBWJIbHI
BIZIMOBI/li, 3aMICTh TPUUHATH 33 MOYATKOBY TOUYKY
HYyTb 1 JojaBaTH Oanw, SK y JEAKHX IHIIAX
MIKIJTBHUX CHCTEMaX OI[IHIOBAHHSI.

Sx mpaBwio, KIacHI KEpPIBHUKA HECYTh TIOBHY
BIAMOBIMANBHICTE 32  BHUCTABIIEHHS  OILIHOK,
3aCHOBYIOYH CBOT PIilICHHS HA SKOCTi pOOOTH Y4HS,
pe3yJbTaTH TECTIB 1 aKTUBHOCTI B KJIaci.

IlepeBenenns 10 HACTYITHOTO KJ1acy.
PimenHst 3anexuTh y mepury 4epry BiJ KIacHHX
OIIIHOK Y4Hs. SIKIII0 BOHU ITOTaHi 1 BYNTETh BBAXKAE,
10 Y4€Hb a00 YYEHHUIS HEe TOTOBi A0 NepeBEICHHS
JI0 HACTYITHOTO KJlacy, oro (i) MOXyTh 3aIHUIIATH
Ha Jpyrui pik.fIk mpaBmio, OaTbKM — TaKOX
BIIrpalOTh BAXJIMBY pPOJIb y TPUHHATTI TaKOro
pimenns. OjHak Hal{yacTilie 3ajIWINAIOTh Ha
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making such a decision. Students are most
likely to be retained during the early grades
of elementary school. Some states require
students to pass an examination in order to
graduate from secondary school. These
examinations vary in content, format and
rigor.

Student Achievement Testing

States administer tests on a regular basis to
assess student performance at designated
grade levels. One of the key factors
determining the relevance of a state’s
testing regimen is its alignment with the
state’s academic content and achievement
standards.

Achieving this alignment is often
challenging due to the time and expense
required. Some states use tests purchased
from a commercial test developer, while
others develop original test instruments that
are specifically designed to measure state
standards.

Another challenge is how to define and
ensure test quality. For example, states
must determine whether tests will primarily
contain open-ended essay questions and
mathematical problems, or multiple-choice
questions.

The federal No Child Left Behind Act of
2001 (NCLB ) requires states to test all
students in reading and mathematics in
grades 3-8 and at least once in high school.
Science assessments will be required at least
once during grades 3-5, 6-9, and 10-12
starting in the 2007-08 school year. Each
state, school district and school is expected
to make adequate yearly progress toward
meeting state standards in these subject
areas and to measure this progress for all
students. Special focus is placed on the
progress of students who are economically
disadvantaged, are from racial or ethnic
minority groups, have disabilities or have
limited English proficiency.

The results of state-level tests do not
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Ipyrui piK y MIOYaTKOBIH HIKOJII.
VYV neskux mTarax Uil 3aKiHYEHHS CepeaHbOi
IIKOJIM HEOoOXimHO ckiacTu icnutu. Ili icutu
PO3PI3HAIOTHCS 32 3MICTOM, (POPMATOM 1 CTPOTICTIO
MPaBUIL

IlepesBipka ycmimmuocTi.

VYci mraTi perysasipHO IPOBOATH TECTYBaHHS IS
OIIIHKH YCITIITHOCTI Ha TMEBHHUX €Tanax HaBYaHHS.
OpHuM 3 KIIOYOBHX (PAKTOpIB, IO BU3HAYAIOTh
JIOpPEYHICTh 0OPaHOTO PEXHUMY TECTyBaHHS, € HOro
BIANOBIIHICTh aKaJeMIYHOMY 3MICTY 1 CTaHIapTam
YCIIIIHOCTI, IPUNHITUM y HITaTI.
JlocsirHeHHs Takol BiIIOBIIHOCTI YacTO € CKIIaJHUM
3aBJAHHSM dYepe3 BHUTPATH dYacy 1 KOIUTIB.
Jleski mTaTté BUKOPUCTOBYIOTh TECTH, HpUAOaHi y
KOMEpIIHHOTO  pO3pOoOHWKA, TOmI  SIK  iHII
pPO3pOOISIIOTE  OPUTIHATBHI  TECTOBI  METOIUKH
CHEIiabHO Il HasSBHUX IITaTHUX CTaHIAPTIB.
[Ile omna mpoGiema Tmonsrae y BU3HAYCHHI Ta
3a0e3reyeH 1 SIKOCTI TECTyBaHHS.
Hanpukmnan, mrar moBHHEH BU3HAYUTH, YU OyHAYTh
TECTH B OCHOBHOMY MICTHTH BIJIKpUTI TEMH IS
HAIMCAaHHS TBOPY 1 MaTeMaTH4YHI 3aBIaHHS a0o
MUTaHHS 3 JIEKUTbKOMa BapiaHTaMH BiIITOBIICH.

Oenepanpauit 3akon 2001 p.  «llIkoma Ge3
Bigcratounx» (NCLB) Bumarae, mo0 mratu
MEPEBIPSUTH BCIX YUHIB 3 YATAHHS Ta MAaTEeMAaTUKH B
3-8 kmacax 1 mOHaMEHIE OIWH pa3 y CTapIIuX
kinacax. [lounnatoun 3 2007/08 HP ominroBanHs
VCIIITHOCTI 3 TPHUPOJHUYMUX HAYK IOTPiOHO
IIoHaiiMeHIe onuH pa3 y 3-5, 6-9 ta 10-12 kiacax.
OdiKkyeThCs, MO KOXEH INTAT, MIKUIbHUWA OKpYT 1
mKoia OyAyTh LIOPIYHO JOMAaraTHCS HaJIEKHOTO
nporpecy B JOCSITHEHHI CTaHAAPTIB IITaTy 3 IMX
TUCIMIUIIH 1 BHMIPIOBAaTH IeW Mmporpec s
KokHOro yuHs. OcoOnmBa yBara NPUAUISIETHCS
YCITIITHOCTI YYHIB 3 MaJI03a0e3MeUCHUX CiMEeH, THX,
110 HaJIeXaTh 0 PACOBUX a00 €THIYHUX MEHIIMH, a
TaKOX JiTell 3 IHBANIOHICTIO a00 OOMEXEHUM
3HAHHSM aHTJIIHCHKOT MOBH.

K

Pesynpratn TecTyBaHHS Ha pIiBHI IITarTy,
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generally affect an individual student’s
grades or promotion but instead are used to
assess the educational quality in a school, a
district or the entire state. In many
communities, the media report the results of

districts’ or schools’ performance on
standardized measures.
National-level student assessment takes

place through the National Assessment of
Educational Progress (NAEP), which
includes a random sample of U.S. schools
and is designed to provide the public with
information on the nation’s progress in a
number of subjects. NAEP does not
provide scores for individual students or
schools; instead, it offers results regarding
subject-matter achievement, instructional
experiences and school environment for
populations of students (e.g., fourth-graders)
and subgroups of those populations (e.g.,
female students, Hispanic students).

In 1988, the Congress passed legislation
enabling NAEP to assess student
performance also at the state level, and in
2002, NCLB added a requirement for state-
level NAEP testing as a benchmark for the
rigor of state assessment systems. Many
schools also participate in international
assessments to measure how well U.S.
students perform in comparison to students
in other countries.

For more information on NAEP, see
http://nces.ed.gov/nationsreportcard/. For
information on such international
assessments, see
http://nces.ed.gov/surveys/international.
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IpaBUIO, HE BIUIMBaIOTh Ha OLIHKKM  abo
IepeBe/ICHHs] B HACTYNHHUM KJIaC OKPEMOro Y4H,
aJle 3aMICTh 1IbOI'O BUKOPUCTOBYIOTbCS Ul OL[IHKH
SKOCT1 OCBITH B LIKOJIi, OKpPY31 a00 B yChOMY IITATi.
V¥ Garatpox mictax 3MI BUCBITIIIOIOTH pe3yabTaTH

IISUTBHOCTI  OKpyriB  ab0o IMIKIT HAa  OCHOBI
CTaHJIaPTU30BaHUX MOKAa3HUKIB.
Ominka yyHiB y MacmTalbl  Bciei  KpaiHM
MPOBOIUTHCS B pPaMKax HAIIOHAIBHOI OIIHKU

nporpecy B ramysi ocBitu( NAEP), sika Bkirouae
BunaakoBy BuOipky mkin CIIIA i1 npusHadena s
HaJlaHHS T'POMAJCHKOCTI iH(popManii mpo mporpec
HIKUJIBHOT OCBITH KpaiHu 1o paxy npeameris. NAEP
HE HaJa€ OLIHKM A OKPEeMHUX Y4YHIB abo IIKLNT;
3aMICTh IOTO TPOMOHYIOTBCS PE3YJbTaTH, IO
CTOCYIOTbCSL ~ YCHINIHOCTI 3 TIpeaMeTa, SKOCTI
HABYAIBHOTO JOCBIAY Ta IIKUIBHOI'O CEpeIOBHINA
TUIst OKpPEMHX rpyn (Hampukiam,
YEeTBEPTOKJIACHUKIB) 1 MIATPYN YYHIB y paMKax IHX
OKpEMHX rpyn (mampukmam, JIBYATOK,
ICTIAaHOMOBHHX Y4YHIB).

YV 1988 p. Konrpec npuiiHsB 3aKOH, 11O J03BOJISIE
NAEP omiaroBaTi yCHINIHICTG YYHIB 1 Ha piBHI
mraty, a y 2002 p. 3akon NCLB gomas Bumory 110
tectyBanHss NAEP Ha piBHI mrTaty B SKOCTI
KPUTEPIIO CTPOTOCTI CUCTEM OIIHKH,
BUKOPHCTOBYBAHHX ITaraMu. barato mikin 6epyTh
y4acTb TakKOXX y MDKHAPOJHHMX  Iporpamax
OIlIHIOBaHHS, MO0 3HATH, HACKUIBKH YCITIIIHI
aMEpUKAHCHKI y4HI B TIOPIBHSHHI 3 OJIHOJITKAMH 3
IHIINAX KpaiH.

JHonarkosa indopwmariris mpo NAEP:
http://nces.ed.gov/nationsreportcard/. 11106
Ji3HATUCS OLTBINE PO MIKHAPOIHI MPOrpaMu
OIL[IHIOBAaHHS, JUB.
http://nces.ed.gov/surveys/international
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School Choice

Public school districts generally assign
students to particular schools based on place
of residence, and those schools generally
accept all students assigned to them.

Nonetheless, in an effort to provide parents
with more options for their children, many
state governments and public school
systems expand school choice through
options such as open enrollment programs,
magnet schools, charter schools, virtual
schools, dual enrollment programs,
scholarship programs (“vouchers”) and tax
credit/deduction programs.

Open enrollment programs allow parents the
opportunity to choose from among all
schools in their district, or even from among
schools in other districts in their state.

Magnet schools are public elementary or
secondary schools that offer a special
curriculum capable of attracting substantial
numbers of students of different racial and
socioeconomic backgrounds.

Charter schools are public schools that
provide enhanced parental choice and are
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Bu0ip mkoun

[kimpHI OKpyrd (CHCTEMH JEp)KaBHUX IIKiN)
3a3BUYail PO3MONUISIIOTh YYHIB IO MIKOJAaX 3aJIEKHO
BiZl MICIISI TIPOKMBAHHS, 1 Il IIKOJIH, SK TPaBHIIO,
MPUIMAIOTh YCiX 3aKPIMUICHUX 32 HUMH YYHIB.

[Ipore, mparHyun 3poOuTH Tak, MO0 OATEKH MayH
OlTbIIIE MOKJIMBOCTEH [UIS CBOIX MITEH, ypsau
0araThbOX IITATiB 1 CHCTEMH [Ep)KaBHHUX IIKLI
pO3IMIMPIOIOTh  TOTEHIIIMHWIA  BHOIp IIKLT 34
JIOTIOMOT'0I0 TaKHUX OINIIiA, SK BIJKPHUTI MPOrpaMu

3apaxyBaHHS, «IIKOJIN-MarHiTH, «gapTepHi
ITKOJIN», BIPTYaJIbHI IIKOJIH, MMPOTPaMHU TOABIHHOTO
3apaxyBaHHS, CTHUIICHTIATbHI porpaMu
(«Bayuepu») i nporpamu MO/TATKOBUX
MUTBT/BilpaxyBaHb.

Bigkputi mporpaMu 3apaxyBaHHsS [JarOTh OaTbKaM
MOYKJIMBICTh BUOMPATH 3 YCIX IIKUT Y CBOEMY OKpY3i
a00 HaBIThH 31 UIKLT B IHIIUX OKpYyrax CBOIO ILITATY.

«llIxomu-mMarHiTH» — TaK HA3WBAIOTh JIEP’KaBHI
MOYaTKOBI ab0 cepeiHi HIKOMH, SKi MPOMOHYIOThH
CreuiaIbHy HaBYaJIbHY MPOrpamMy, 3JaTHY OXOIMHTH
3HaYHY KUIBKICTh YYHIB 3 pI3HUM pacoBuUM i
COL[IAJTbHUM MOXOJ/DKEHHSM 1 JOCTaTKOM.

YaprepHi MKOIM — 1€ JACPKaBHI INKOJIH, IO
HAQJAal0Th OaTbKaM MOMKJIMBOCTI OUIBII IIUPOKOI
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exempt from many statutory and regulatory
requirements.

In exchange for increased flexibility, charter
schools are held accountable for improving

student academic achievement. The
objective is to replace rules-based
governance with performance-based

accountability.

Virtual schools are education organizations
that provide online learning opportunities
offering benefits and access to a broad range
of students.

Dual enrollment programs give high school
students the opportunity to attend college
classes and receive both high school and
postsecondary credit.

Scholarship programs, also known as
“vouchers,” direct public education funding
to parents in order to pay all or part of their
child’s tuition at a school of their choice.
Depending on the program, parents can
choose from private schools—either secular
or religious—and from public schools.

Tax credit/deduction programs reimburse
education expenses fully or partially via tax
relief. Tax credits or deductions may be
available to individual or corporate
taxpayers who contribute to scholarship-
granting organizations, or to parent
taxpayers to help pay for education-related
costs, including private school tuition.
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y4acTi B IIKUIBHMX CIpaBax 1 3BUIBHEHI BiJ
0araThbOX 3aKOHOJABYMX 1 HOPMATUBHUX BUMOT .

B 00MiH Ha MigBUIIEHY THYYKICTh YapTepHI LIKOJIU
HECYTh BIINOB1AAIBbHICTE 3a MIIBUIIEHHS
yCHIMIHOCTI yuHiB. MeTa mnomsrae B TOMy, 1100
3aMIHUTH YIPaBJIIHHSA, 3aCHOBAaHE Ha BUKOHaHHI
OpaBWiI, TII3BITHICTIO Ha OCHOBI pE3YJIbTaTiB

poboTH.

BipryanbHi mkomum — e OCBITHI oprasizaiii, ski
HaJal0Th MOXKITUBOCTI OHJIalfH-HABYaHHS,
IPOMOHYIOYM IE€PEeBaru 1 JOCTYI MIMPOKOMY KOy

YUHIB.

[IporpamMu  moxBilfHOrO  3apaxyBaHHSA  JAlOTh
CTapIIOKIACHUKAM MOYKJIMBICTE BiIBimyBaTH
3aHATTS B KOJIEDKI 1 OTpUMyBaTd 3a e Oamu Ha
JOJIATOK JI0 TUX, IO HAyTh 3a MKUTEHUH KypC.

CrunenmianbHi TporpamH, TakKOX BiToMi fK
«Bay4epu», CIIPSIMOBYIOTh JIep>KaBHE (iHAHCYBaHHS
ocBiTH OarbkaM, 1100 IIOBHICTIO ab0 YacTKOBO
OIJIATUTH HAaBYaHHS IXHBOI NUTHHU B IIKOJI 3a
ixHiM BHOOpOM. 3aJeXHO BiJ Tporpamu OaThbKH
MOXYTh BHOMpPATH MiX NPUBATHUMH (CBITCHKAMH
a00 IIEpKOBHUMH) 1 JIepKaBHUMHU TIIKOJIAMH.

[Tporpamu MOJIaTKOBUX MUTBT/BipaxyBaHb
MOBHICTIO 200 YacCTKOBO BiIIKOIOBYIOTh BUTPATH
Ha OCBITY 3a paxyHOK TIIOJATKOBUX  IIUIBT.

[TomaTkoBi mibru abo BiApaxyBaHHS MOXYTb OyTH
JOCTYIHI IHAMBIAyaIbHUM a00 KOPIOpaTHBHUM
IUIATHUKAM TOJAATKIB, $Ki BHOCSTH IIOKEPTBH
OpraHi3aIlisIM-TPAHTOIABIISIM, abo  IUIaTHUKaAM
nojaTKiB-0aTbkaM, [m00 JOMOMOITH OIUIATHTH
BUTpPATH HA OCBITY [iTeil, 30KpeMa, HABYaHHS B
MPUBATHINA TITKOJII.
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Public Schools

Public school choice programs provide
parents with additional options as to where
to enroll their children.  Although such
programs have not been available
everywhere, the proportion of public school
children attending a chosen school (rather
than the school assigned by their place of
residence) has increased in recent years. In
2003, for example, 15 percent of public
school students in grades 1-12 attended a
school the family had chosen, up from 11
percent in 1993.

With the enactment of the No Child Left
Behind Act in 2002, public school choice
has taken on a new dimension. Now all
children who attend Title 1 schools
identified by their states as in need of
improvement must be offered the option of
transferring to another school in the district

not identified for improvement. (Title |
schools are those schools that receive
federal funds under Title | of the

Elementary and Secondary Education Act
[ESEA]:  Improving the  Academic
Achievement of the Disadvantaged. Title |
supports programs to improve the academic
achievement of children of low-income
families; and currently about 55 percent of
U.S. public schools receive funds under
Title 1)

No Child Left Behind also provides eligible
parents with the option to enroll their
children in free tutoring programs through
the supplemental educational services
provisions of Title I. Low-income families
whose children attend Title | schools in year
two of improvement or later are eligible for
supplemental educational services, which
are extra academic enrichment services
offered outside of the regular school day.
The services must be research-based and
aligned with state standards and local
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Jlep:kaBHi IIKOJIH

[IporpamMu BuOOpY JHep)KaBHUX IIKUT HAJAIOTh
OaTbKaM J101aTKOBI MOXKJIMBOCTI II0JI0 3apaxyBaHHs
miTeH Ao Ti€l YM 1HIIOT MIKOJIH.

Xoua Taki mporpaMu JIOCTYIHI HE CKpi3b, 4acTKa
YUHIB JepXKaBHMX IIKUI, SKI BiABIAYIOTh OOpaHy
KOy (@ HE 3a MiCIeM IPOXHBaHHS), B OCTaHHI
POKH 301IbIIMIIACS.

Hanpuknan, y 2003 p. 15 BixcotkiB y4HiB
nep>kaBHUX MKl y 1-12 kmacax  BigBimyBanu
Koy, oOpaHy OaTbKamMH, y MOpiBHsAHHI 3 11
BifgcoTtkamu y 1993 p.

3 mpuitaartam y 2002 p. 3akony «lllkoma 6e3
BificTalounx» BHUOIp JepKaBHOiI MIKOAM HaOyB
HOBOro BuMIipy. Tenep yciM IiTsM, sIKi BiIBIZYIOTh
«mkomu Po3mimy I», BU3HaueHi BIajor0 mTATy K
Taki, 00 TMOTPeOyIOTh TOKpAIIeHHS pPOOOTH,
MOBHHHA  OyTH  3ampONOHOBaHa  MOXIIMBICTH
IepeBe/IeHHs] B IHOIY MHIKOJAY B OKpY3i, sIka HeE
noTpe0ye TaKuX 3aXO/IiB.

«IIxomn Pozgury I» orpumyrors denepanbHi
KOmTH BigmoBimHO 10 Po3mimy [ 3akony mpo
MmoyaTKkoBy Ta  cepemHio  ocBity  [ESEA]:
«[limBumeHHs YCITIITHOCTI JiTei 3
Maso3a0e3neueHnx ciMein.

Sx BurunBae 3 Ha3Bu Pozminy I, y HbOMY HaeThCst
PO MIATPUMKY TIPOTPaM 3 TiABHIIEHHS YCITIITHOCTI
miTeli 3 ciMeHd 3 HHU3BKMM JOXOIOM, CHOTOIHI
Oomu3pko 55 BimcotkiB gepxkaBHux mmkir CIHIA
OTPUMYIOTH KomiTa 3a Po3minom 1.

3akon «lllkoma 0e3 BIACTAOYHMX» HANAE TAKOXK
O0aTbkaMm, IO BIAMOBINAIOTE WOr0 KPUTEPIAM,
MOYIMBICTh 3apaxOByBaTH HITed Ha OC3KOIITOBHI
nporpamMd 3aHATH 3 PEHETUTOPOM Yy paMKax
nojokeHb Posmimny I mpo momaTkoBi  OCBiTHI
nociayru.  Mao3abe3nedeHni  ciM’i, uui gitH
BiBiAyIOTh mKoMu Po3miny I Ha apyromy poiti
3axO0[liB 3 MOKpAIEHHsS HAaBYaJIbHOrO IMpoiecy adbo
Mi3HIIIe, MAalTh NPaBO HAa JTOJATKOBI OCBITHI
HOCIYTH, MPOIMOHOBAHI 11032 PaMKaMH 3BUYaiHOrO
HapuanmbHOro  jHsA. L[i  mocinyrm  moOBHHHI
IPYHTYBAaTUCS Ha JOCTIDKEHHSX Ta BIANOBIAATH
CTaHIapTaM IITaTy 1 MICIEBUM HaBYaJIbHUM
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curriculum, and their goal is to help students
improve their academic achievement while
also offering parents the option of selecting
the education program that best meets their
children’s needs.

For additional information on school choice,
see
http://www.ed.gov/nclb/choice/index.html

Private Schools

Private schools were the original schools in
the U.S. and continue to provide parents a
variety of options for educating their
children. Private schools account for about
24 percent of all elementary and secondary
schools, 10 percent of all students and 12
percent of all teachers in the United States.
Seventy-seven percent of all private schools
have a religious affiliation while the
remainder are nonsectarian. Private schools
are owned and governed by entities that are
independent of any government—typically
religious bodies or independent boards of
trustees. Choice is a defining characteristic
of private schools as families may choose
private education, and private schools may
generally choose which students to accept.
Although  nonpublic  governance and
enrollment choices are features that all
private schools share, there is wide variation
within the private sector on many measures.

Private schools receive funding primarily
from nonpublic sources: tuition payments
and other private sources, such as
foundations, religious bodies, alumni or
other private donors.

Private schools flourish in the United States;

many of these schools are run by churches
and other religious organizations. Of the
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IIaHaM. IXHe 3aBJaHHA — JONOMOITH YYHAM
MiJIBUIIUTH YCIIIIHICTD 1 3alpONOHyBaTH OaThbKaM
MOXJIMBICTb BHOOpPY OCBITHBOI MpOrpaMu, sKa
HallKpaluM YMHOM BIAMOBIZaTUME MOTpedaM IXHIX
TITEH.

Jlis orpuMaHHs 10AaTKoBOi iH(opMarii npo Bubip
IIKOJIN JIUB.
http://www.ed.gov/nclb/choice/index.html.

IIpuBaTHi mKoJH

Ha nmowarkax yci mkomu y CIIA Oymu
NPUBAaTHUMHU, 1 CHOTOAHI BOHM, SIK 1 paHimie,
NPOMOHYIOTh OaTbKaM pi3HI BapiaHTH HaBYAHHSA
niteir. [lpuBaTHI mKOMM CKiIamaloTh Onm3bko 24
BIZICOTKIB yCiX MOYaTKOBUX Ta cepemHix mkim, 10
BIZICOTKIB yCIX CTyIEHTiB Ta 12 BiICOTKIB ycix
BunteniB y CIIIA. Cimzecsar ciM BiACOTKIB ycCix
MPUBATHUX WIKUT TIOB’S3aHiI 3 IIEPKBOIO, IHIII €
CBITCHKUMH HaBUYaJIbHUMU 3aKJIaJIaMHU.

[lpuBaTHI  MWKOIM  HaJekaTh 1  KEPYIOTHCS
OpraHi3amisiMi, HE3ICKHUMH Bil  Oyab-SIKHX
YPSAIOBHX OpTaHiB — SIK TPABHWIO, PEIIriHHUMHI

00’emHAHHAMH a00 HE3aJC)KHUMHU OIIKYHChKAMHU
pagamMu. IX BH3HAYAIBHOI pHUCOI0 € CBOOOAA
BHOOPY: CiM’1 MOXKYTh BHOUPATH MK JEPKaBHOIO 1
MIPUBATHOIO OCBITOIO, a TIPUBATHI IWIKOJH, SK
MpaBWJIO, BUIbHI BHOMpaTH Y4YHIB 3 4YHUCIA
O0akalunx y HHX BCTYMUTH. XodYa HeIep)KaBHE
YIpaBJIiHHSA 1 TpaBO BUOMPATH yUYHIB € 3aralbHAMH
XapaKTepUCTUKAMHA BCIX TPHBATHUX KU, MDK
HUMH € BEJIMKI BIIMIHHOCTI M0 IUIOMY PSIy
MTOKa3HUKIB.

[IpuBaTHI MWIKOMM OTPUMYIOTH (iHAHCYBaHHS B
OCHOBHOMY 3 HEJEp)KaBHHX JDKepes: Il IJiara 3a
HABYaHHS Ta KOIITH IHIIMX NPHBATHUX JDKEpEI,
Takux SIK (OHIM, PEINiriiiHi opraHizailii, KOJWIIHI
BUITYCKHHMKH Ta 1HIII PUBATHI )KEPTBOABIII.

[MpuBatHi mwKomu mnpouBiraloTe y CromyueHnx
[IraTax; Oarato 3 WX M[IKUT YIOPaBJISIOTHCS
[EPKBAMU Ta IHIIUMH PETIriHHUMH OpTaHi3aIliIMH.
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estimated 55.8 million children attending
elementary and secondary schools during
the 2007-2008 academic year, about 6
million, or 11 percent, were enrolled in
private schools.

More than half of the nation’s private school
students attend Catholic schools, the
nation’s oldest private school system.

Other private schools reflect America’s
religious diversity, encompassing nearly all
major Protestant denominations and the
Quaker, Islamic, Jewish, and Greek
Orthodox faiths.

The country’s oldest private schools,
however, are elite boarding schools,
founded in the 18th century, which have had
a record of educating many of the country’s
intellectual and political leaders.

Another 1.1 million students are home-
schooled by their parents under guidelines
established by each of the 50 states,
according to recent census figures.

In addition, a growing number (about 2
percent) of U.S. students ages 5-17 receive
their education through homeschooling.
Parents cite several primary motivations for
selecting homeschooling for their children.
These include, among others, concerns
about the environment of other schools
(including safety, drugs, and negative peer
pressure); religious and moral beliefs; and
dissatisfaction with academic instruction at
other schools.

For more information on private schools,
see
www.ed.gov/about/offices/list/oii/nonpublic
/index.html.
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3 npubnuszno 55,8 MuH gited, sKi BimBimyBamu
noyatkoBi Ta cepenni mkonu y 2007/08 HP,
O6mu3pko 6 muH, abo 11 BigcoTkiB, OyiaM y4HAMU
MPUBATHUX ILKLJ.

binblie  MONOBMHM  YYHIB  IPUBAaTHUX  IIKLI
BIZIBIAYIOTh KATOJNMIBbKI INKOJIM — HaWicTapiury
IPUBATHY IIKUIbHY CUCTEMY KpaiHH.

[Hmi mpuBaTHI IWKOJIK BiAOOpaXkaloTh KOH(eECIHHY
PI3HOMAHITHICTh AMEPHUKH, OXOILUIIOI0UN Maixke BCl
OCHOBHI IIPOTECTAHTCHKI Teuii, a TAKOXK KBaKEepPCTBO,
icimaM, iyai3M 1 IpaBoOCIIaB’s.

OpHak HaifcTapillMMU  NPUBATHUMU  IIKOJIAMH
KpaiHu € 3acHOBaHi y 18 CTONITTI €iTHI IIKOJIU-
IHTEpHATH, B SKUX HaBYajgMcs OaraTo BUAATHUX
YMIB 1 IOJITUYHUX JIiIEepiB KpaiHu.

Ile 1,1 w™aH fgiTedd, 3a [OaHAMHA OCTAHHBOI'O
NIeperuncy, HaABYAIOTHCS BIOMa OaTbKaMu
BIZIMIOBITHO 70 KEPIBHUX MPUHITUITIB, BCTAHOBIECHUX
y KokHOMY 3 50 mIraTis.

Kpim Toro, menami Ounbire (Onm3pK0O 2 BIiACOTKIB)
aMEpUKAHCHKHUX y4YHIB y Billi 5-17 pOKiB OTPUMYIOThH
OCBiTY BIoMa. baThku HAaBOAATH KiTbKa OCHOBHHUX
apryMEeHTIB Ha KOPUCTH JIOMAITHBOT OCBITH.

Jlo HUX BIAHOCSTHCS, CEpe/l IHIIOro, TTOOOOBAHHS 3
npuBOIy atMochepd B IIKONAX (BKIOYAOYH
Oe3rleKy, HapKOTUKH 1 HETaTHMBHWH  BIUIUB
OJTHOJIITKIB); PEJIriiiHI Ta MOpaJbHI MEPEKOHAHHS;
HE3aJI0BOJICHICTh pIBHEM HAaBYAHHS B IIKOJIAX.

HonarkoBa iH(popMalis TPO TNPUBATHI IIKOJH:
www.ed.gov/about/offices/list/oii/nonpublic/index.h
tml
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SPECIAL EDUCATION

A number of federal laws govern the
provision of educational services to students
with disabilities and specifically prohibit
discrimination on the basis of disability by
public entities or institutions that are
recipients of federal financial assistance.
The primary federal governing legislation
for special education is the Individuals with
Disabilities Education Act, as amended in
2004.

About 96 percent of students with
disabilities attend regular schools, while
only 4 percent attend separate institutions
dedicated to education for students with
disabilities. Among those students attending
local public schools, most are educated in
regular classes with appropriate aids and
supports, such as designated periods of time
meeting with a qualified special education
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OCBITA 1JIsA OCIB 3 IHBAJIIIHICTIO

Psn  denepanbHMX 3aKOHIB PETYIIOE  HATaHHS
OCBITHIX TIOCIYT YYHSIM 3 IHBQJIITHICTIO 1
HEJBO3HAYHO  3a0OpOHSE  IUCKPUMIHAIIIO 32
O3HAKOI0 1HBATIIHOCTI 3 OOKY JIep’KaBHHUX

H3 abo ycramoB — ognepxyBadiB denepaabHOi
(dinancoBoi gonomoru. OCHOBHUM QenepabHUM
3aKOHOM, IO PETYIIIOE CIEIiabHY OCBITY, € 3aKOH
Mpo OCBiTy 0Ci0 3 IHBaTIIHICTIO (3 TOMpaBKaMU
2004 p.).

bim3pko 96 BiACOTKIB y4YHIB 3  IHBaJiIHICTIO
BIZIBITYIOTh 3BHUYAiHI IIKOJH, 1 JiAIIe 4 BIICOTKH —
OKpeMi CIIeIiali3oBaHi 3aKJIaIH.

Cepen THX, XTO XOJUTH JIO MICHEBUX JCpKABHUX
IIK1I, OUTBIIICTh HABYAIOTHCS y 3BUYAWHUX Kilacax,
Mal4d |y CBOEMY DO3IOPSIKEHHI BiAMOBiIHI
JONOMDXHI1 3ac00M Ta MIATPUMKY — 30KpeMa, MeBHi
nepiou 4acy, 10 MPOBOAATHCS 3 KBaTi(iKOBaHUM
BHUKJIaJa4eM CIIEL1aJIbHOI OCBITH.

KinpkicTh 4Yacy, NpOBEIECHOrO I03a 3BHYANHUM
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teacher. The amount of time spent outside
the regular classroom varies and depends on
the needs of the student. About half of all
students with disabilities spend 80 percent
or more of their day in regular classrooms.

For more information about special education,
including federal laws prohibiting
discrimination against persons with disabilities,
see the U.S. Department of Education’s Office
of Special Education Programs Web site at:
www.ed.gov/about/offices/list/osers/osep/index.
html and its Office for Civil Rights Web site at
www.ed.gov/about/offices/list/ocr/aboutocr.htm
I

GIFTED AND TALENTED
EDUCATION

Special services are often also provided for
students that are specially gifted or talented.
Gifted and talented students are usually
served via special programs in regular
school settings. About 6 percent of U.S.
students benefit from these services. In
some states, special services for gifted and
talented students are included under the
state’s special education law.

OTHER IMPORTANT ASPECTS OF
ELEMENTARY AND SECONDARY
EDUCATION

Religion and Schools. The U.S. Constitution
calls for a separation between government
and religion; therefore, public schools are
not allowed to have a religious affiliation or
teach religious doctrine. (They may,
however, teach about religions as part of
academic studies such as history, social
studies or literature.) Parents who desire a
religiously oriented education for their
children may send them to private religious
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KJIacoM, pi3HE 1 3aJeKuUTh Bl MOTPEO Y4YHA.
biu3bko MONOBMHU BCiX YYHIB 3 IHBaJIHICTIO
mpoBoATE 80 1 OLIBIIIE BiICOTKIB CBOTO MIKiIHLHOTO
yacy y 3BUYaliHUX Kjacax.

Hdns  oTpumaHHs  J0HATKOBOi  iHGopmMamii  mpo
CHelialbHy OCBITY, BKIIIO4atoun (eepaibHi 3aKOHHU,
o 3a00pOHSAIOTh JAMCKPUMIHAINIO IOJO0 OCI0 3
IHBaJIAHICTIO, JIUB. BeO-CalT YrpaeiHHs
CHeliaIbHUX OCBITHIX Tporpam MiHicTepcTBa OCBITH
CIIIA:
www.ed.gov/about/offices/list/osers/osep/index.html

1 BeO-caliT Horo BiATY 3 TPOMASIHCHKHMX MTPaB:
www.ed.gov/about/offices/list/ocr/aboutocr.html

JJIs1 OCOBJINBO OBIAPOBAHUX 1
TAJTAHOBUTHUX

CrientiaibH1 OCBITHI TTOCITYTH HEPIAKO HATAFOTHCS 1
0CcO0JTMBO 001apOBAHNUM YUHSM, SIKI HABYAIOTHCS, 5K
OpaBWiIO, Yy 3BHYaWHUX INKOJAX 32 OKPEMO
CKIasieHuMu Tporpamamu. Takux yuHiB y CIHIA
OIM3BKO 6 BIICOTKIB.

Y neskux mITataX CHemiadbHI TMOCIYTH  JUIS
o0JapoBaHNX Y4YHIB IependadeHi 3aKOHOM INTaTy
PO CIIeIiadbHy OCBITY.

[HIII BAKJIUBI ACIIEKTH
IOYATKOBOI TA CEPEJHbOI OCBITH

Peniris i mxona. 3rimHo 3 Koncrutymieto CIIIA,
IepKBa  BiJIOKpeMJIeHa BiA  JAEp)KaBU; TOMY
JepXKaBHUM ITKOJIaM 3a00pOHEHO (YHKIIIOHYBAaTH
i €TI0 SKOICh 13 KOH(eCiH 1 BUKIANaTH Ty YU
HIITY peirito.

OpHak BHKIQNa4i MOXYTh pO3MOBITATH  IPO
peJrito Ha 3aHATTX 3 1CTOPIi, CyCHiILCTBO3HABCTBA
a0o JiTeparypu.

barbku, ski OaxamTh, 100 IIiTH OTPUMAIH
peNiriiHo-OpiEHTOBAaHY OCBITY, MOXYTh BiJlIPABUTH
iX [0 mNpUBATHOI peniridHoi IIKOJM 3aMicTh
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schools instead of public schools or may
homeschool their children, as described
above.

Student Diversity.

Students in U.S. schools represent nearly
every ethnic background and nationality in
the world. The most diverse school districts
are those in major metropolitan areas such
as Los Angeles, New York, Washington and
Chicago, but diverse student populations are
increasingly found even in smaller cities,
towns and rural areas. As a national
average, U.S. students in public schools are
60 percent white, 17 percent black, 17
percent Hispanic, 4 percent Asian or Pacific
Islander and 1 percent American Indian or
Alaskan Native. However, the population
characteristics of a given local school or
district often vary from the national average.
In the United States, English is clearly the
predominant language for government,
business, society and instruction. English is
taught to all students in U.S. schools, but
more than 400 native languages other than
English are represented in these same
schools. In some schools, especially at the
elementary level, students with limited
English  proficiency  receive  content
instruction in their native language while
they learn English. More than 9 percent of
public school students (prekindergarten
through 12th grade) are considered to have
limited English proficiency.

For more information, see the Web site for the
U.S. Department of Education’s Office of
English Language Acquisition, Language
Enhancement and Academic Achievement for
Limited English Proficient Students at
www.ed.gov/offices/OELA.

Parental Involvement.

Parents’ involvement in the schools and in
their children’s education is generally
encouraged by principals and teachers.
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nepxkaBHOi a00 HaB4aTW iX ynoma, SK OMHCAaHO
BUIIIE.

EtniuHe po3maiTTs.

VY4HI aMepUKaHChbKUX HIKUT MPEJCTaBISIIOTh Maibke
BCl €THIYHI TpynM 1 HAlIOHAJIBHOCTI CBITY.
HaifpizHOMaHITHIIII 3a CKJIAJOM IIKUIbHI OKpYI'H
pO3TallIOBaHl y BEJIMKHX MeEramoiicax, TaKuX SK
Jloc-Anmkerec, HL}O—fIOpK, Bammurron 1 Yukaro,
aJle HalllOHAJIbHE pO3MAITTA cepej Y4YHIB jaeaaii
4acTile 3yCTPIYaeThCs 1 B HEBEIUKUX MICTax Ta
CUIBCBKUX palioHax. Y cepelHbOMYy IO KpaiHi B
nepxaBHux mkonax CHIA Buuthest 60 BiICOTKIB
6immx, 17 BiacotkiB adpoamepukaHuis, 17
BIZICOTKIB  JIaTHHOAMEpPUKAHIIB, 4  BIACOTKH
BUXIIIB 3 A3ii 200 THXOOKEaHCHKUX OCTPOBIB Ta 1
BIJICOTOK aMEpPUKAHCHKHX IHAIaHIIB a00 KOpIHHHUX
xuteniB Amiacku. OpHak aemorpadis KOHKPETHOT
MICIIEBOT KON a00 OKPYTY HEPIAKO BiIPI3HIETHCS
BiJI CEpeAHbOI 110 KpaiHi.

V¥ Cnonyuenux Illratax anrmilicbka 6€3CyMHIBHO €
NEepeBaXaloyol0 MOBOIO JIEP’KABHOTO YIPABIIHHSA,
0i3HECY, COIIATBHOTO CITUTKYBAaHHS Ta HABUAHHSI.
AHTIIiChKa MOBa BHKIAIAE€ThCA BCIM YYHIM Yy
mronax CIIA, ajge B THX caMMX IIKOJIaX
npencraBieHo moHaa 400 iHmMUX MOB. Y JeSKHX
IKOJIaX, OCOOJMBO HA MMOYATKOBOMY piBHI, y4HI 3
OOMEXEHHM 3HAHHSAM aHTJIHCHKOI OTPUMYIOThH
MOBHOI[IHHE HAaBYaHHS PIIHOI MOBOIO BECh TOU
yac, I[0 BYATHCS AaHIUIICBKIM MOBI. BBakaeTncd,
mo Oiunbie 9 BIJCOTKIB y4YHIB JIEp’KaBHHUX IIKLT (3
BIKy JMTAYOrOo camka Mo 12-i kimac cepemHboi
IIKOJIM) BOJIOMIIOTH AHTIIIHCHKOI0 B OOMEKCHOMY
o0cs3i.

s oTpuMaHHS A0maTKOBOI iH(opmarii BiaBimaiiTe
BeO-caliT YTpaBINiHHS 3 BHBUEHHS aHTJIIICHKOI MOBH,
BJIOCKOHAJICHHSI BONIOMIHHA MOBOK Ta YCIIIIHOCTI
MinicrepctBa ocBitu CHIA g cTyneHTtiB 3
00OMEKEHUM 3HAHHSM aHTJTIMCHKOI MOBH 3a aJIpecor0
www.ed.gov/offices/fOELA

Yuyacth 0aTBKIB.

JlupekTopyu WIKUT Ta BHKIAJadi, SK MPaBUIIO,
320X0YYIOTh Y4acTh OaThKiB y CHpaBax IIKOJIH Ta
HaBYaHHI IXHIX JITEH.
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Most parents attend general school meetings
and parent-teacher conferences each year,
and many volunteer at their children’s
school by tutoring, presenting special
programs of interest, supervising students
on field trips or assisting with special
events. Parents of children with disabilities
must be involved in the development of
their child’s specially designed instruction,
which is referred to as the child’s
Individualized Education Program. There
are also organizations—such as parent-
teacher associations—that work to support
schools and increase the involvement of
families in the educational progress of their
children.

Technology.

The use of technology is widespread in U.S.
elementary and secondary schools, as well
as in colleges and universities. Students use
computers to write reports, collaborate with
classmates, conduct research on the Internet
and engage in many other activities. In fall
2003, nearly 100 percent of public schools
had access to the Internet, while 93 percent
of public school instructional rooms had
Internet access.  While technology in
schools has become increasingly common,
several related challenges have presented
themselves. These challenges include
providing adequate training to teachers on
how to effectively integrate technology into
the curriculum and ensuring that the
benefits of educational technology are
available to students of all socioeconomic
backgrounds.

For more information on current activities in
applying technology to U.S. classrooms, see the
U.S. Department of Education’s Office of
Educational ~ Technology Web site at
www.ed.gov/Technology/.
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Binprricte 0aThKiB IIOPIYHO BIABIAYIOTH 3arajibHi
HIKUIbH1 300pH Ta 6aThKIBChKi 300pH, 1 6arato XTo 3
HUX TPaLIOIOTh BOJIOHTEPAMH Y IIKOJI CBOIX JITEH,
HaBYAIO4M, MPEJCTABIISIIOUM JOAATKOBI Nporpamu
«3a IHTepecaMmu», CIIOCTEpiraloyu 3a MOPSIKOM Ha
eKCKypCisiX 1 JomoMaraloud B TPOBEACHHI
M03aKJIACHUX 3aXOJiB.

batbku niTeil 3 iHBaNiJHICTIO IOBUHHI OpaTu y4acTh
y po3poOli miiaHy HaBYaHHS CBO€I AUTWHU, SIKUH
HA3MUBAETHCS IHIUBIAYaJIbHOIO OCBITHBOIO
IPOrPaMOI0.

IcHytoTP TakoX opraHizamii, Taki SK acomiarii
0aTbKiB 1 BuuTeNiB (0ATBKIBCHKUM KOMITET), IO
HPAIIOIOTh HAaJ MIATPUMKOIO AIUIBHOCTI INKOMHU 1
PO3LIMPEHHAM 0aThKIBCHKOI y4acTi B HaBYAJIbHOMY
Ipoleci CBOiX AiTeH.

TexHiuHe OcHAIIEHHS.

JlocsiTHEeHHsI Cy4yacHOI HAayKH 1 TEXHIKM HIMPOKO
3aCTOCOBYIOTHCS B TMOYATKOBHX 1 CEPEIHIX IIKOIAX
CIIA, a TakoX y KOJepKax 1 yHIBepcuTeTax. YuHi
BUKOPHCTOBYIOTh KOMIT'FOTEpPH JUIS  HAlMCAaHHS
poOIT, CHUTBHUX TPOEKTIB 3 OJHOKIACHUKAMH,
nociimkeHs B [HTepHeTI 1 OararboxX IHIIUX BHIIB
JSUTBHOCTI.

[Ile Bocemm 2003 p. wmaibke 100 BiACOTKIB
Jep)KaBHUX IMIKUT Mainu Jgoctyn 1o IHTepHery,

migKmodeHi  Oymm 93 BIACOTKM  KIIaCHHX
MPUMIIICHB.

Are, Xxo4a cydacHI TEXHOJOTIi B INKOJAaX CTalOTh
Bce OUTbII  TOMIMPEHWMH, BHHHUKAE  KUIbKa

OB’ SI3aHMX 3 ITUM TIPOOIIEM.

Ile 3abe3meueHHs HAJICKHOI MIATOTOBKY BUMTEIIIB 3
nuTaHb e(EeKTUBHOI IHTErparmii TEeXHOJIOTIH Yy
HAaBUYAIbHY IPOrpaMy Ta JOCTYIHOCTI IiepeBar
OCBITHIX TEXHOJIOTIH JUIsl Y4HIB 3 YCIX BEpCTB
CYCHLTbCTBA.

Jis otpuMaHHS MoAaTKOBOI iH(opMaIii mpo cydacHi
texHoiorii B mkomax CIIA nmuB. BeO-caifr
YopaBiaiHHS =~ OCBiTHIX TexHojyorii MiHicTepcTBa
oceitu CIIA: www.ed.gov/Technology/

42


http://www.ed.gov/Technology/
http://www.ed.gov/Technology/

“3 Fruits & Vegetables
N I

TEACHERS AND TEACHING

U.S. elementary and secondary school
teachers receive their preservice training at
four-year  colleges and  universities.
Although the requirements for coursework
and practice teaching vary by university and
state, most prospective teachers must
complete an undergraduate degree and pass
one or more examinations in order to be
licensed. A growing number of states and
some school districts have developed
alternative certification programs or routes
to train prospective teachers.

The majority of public school teachers earn
master’s degrees and complete additional
training during their careers. In general,
public school teachers are required to be
licensed by the teacher certification
authority of the state in which they teach.
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BUKJIATAYI TA BUKJIAJTAHHSA

Buxmamagi mouatkoBux i cepemmix mkinm CIIIA
MPOXOSTH CIICIIATbHY MIATOTOBKY B YOTHPHUPITHHX
KOJIe/DKAX 1 yHIBEpCHUTETAX.

Xoua BUMOTH JI0 HalMCaHHS KypCOBHUX poOOIT Ta
Mearori9HOl MPAKTUKU PI3HIATHCS 3aJICKHO Bil
VHIBEpCUTETY Ta INTaTy, OUIBIIICTh MaWOyTHIX
BUYHUTEIIIB TTOBHHHI OTPUMATH CTYIiHb OakajiaBpa Ta
CKJIacTH OJWH ab0 KiTbKa iCHHTIB, MO0 OTpUMATH
JIIEH31I0 Ha BHKNanaHHs. Jlemaii Oulblle INTATIB i
JeSIKI IIKUTbHI OKPYTH PO3POOIISIFOTh aTbTePHATHBHI
nporpamu ceptudikarmii a00 METOAWKH MiATOTOBKU
BUUTEIIIB.

Binprricte BUMTENIB ACpKaBHUX IIKUT OTPHUMYIOTh
CTYIIHb MaricTpa i mpoXoAsATh KYPCH MiJBUIICHHS
kBayiikamii mpoTsIrom cBoei meaaroriyHoi Kap’ epu.
Sk mpaBusI0, BUMTENi JEp)KaBHUX WIKT MOBHHHI
MaTd JHEH3il0 opraHy 3 cepTHdikamii BYHTENIB
HITaTy, B SIKOMY BHUKJIQJal0Th.
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Teacher characteristics and trends

Question:
What are the current characteristics of
teachers and trends in the teaching
profession?
Response:

In the 2017-18 school year, there were 3.3
million full-time and part-time traditional
public school teachers, 205,600 public
charter school teachers, and 509,200 private
school teachers. The number of traditional
public school teachers in 2017-18 was 12
percent higher than in 1999-2000 (3.0
million), the number of public charter
school teachers in 2017-18 was 1,076
percent higher than in 1999-2000 (17,500),
and the number of private school teachers in
2017-18 was 13 percent higher than in
1999-2000 (449,100).

Demographics

In 2017-18, a higher percentage of private
school teachers than of traditional public
school teachers were White (85 vs. 80
percent), and both percentages were higher
than the percentage of public charter school
teachers who were White (68 percent). In
contrast, a lower percentage of private
school teachers than of traditional public
school teachers were Black (3 vs. 7
percent), and both percentages were lower
than the percentage of public charter school
teachers who were Black (10 percent). The
same pattern can be observed for the
percentages of teachers who were Hispanic:
some 7 percent of private school teachers, 9
percent of traditional public school teachers,
and 16 percent of public charter school
teachers were Hispanic. The percentage of
teachers who were Asian was higher for
public charter and private school teachers (3
percent each) than for traditional public
school teachers (2 percent). The percentages
of teachers who were Pacific Islander,
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XapakTepHi pucH aMepUKAHCHKOT0 BUMTEJA i
CYy4acCHi TeHAeHIIii

[Turanns:
[Ilo xapakTepHO Ml CY4YacHUX
TEHJIeHIIIH y MIKUIbHOMY BUKJIa/IaHH1?

BUHATENIIB 1

BinmnoBins:

VY 2017/18 HP namiuyBanocst 3,3 MJIH y4uTeliB
3BHYAHUX JIepKaBHMX WIKUI, $KI IPaLIoO0Th
NOBHUH 1 HenmoBHUM poOoumii geHs, 205 600
YUUTENIB JIepKaBHUX uaprepHux mkin i 509 200
BUYMTEINIB IPUBATHUX ILKLI.

VYuuTeniB 3BUYalHUX JepkaBHUX MWK y 2017/18
HP Gyno na 12 BincorkiB Outbiie, HiX y 1999/2000
HP (3,0 muH), nepkaBHMX 4apTepHMX LIKUT — Ha
1076 BincotkiB Outbire, HiX y 1999/2000 HP (17
500), mpuBatHuX mKiT — Ha 13 BimCOTKIB Olnbiie

(449 100).

Jemorpadis

Y 2017/18 HP Ourbme BUMTENIB MPUBATHUX IIKLT,
HDK TpaJMIiHHUX JepKaBHHUX, Oynmu Oiummmu (85 i
80 BiJICOTKIB).

VY nepkaBHUX YapTEpHUX IIKOIAX OUTMMU Oymm 68
BIZICOTKIB y4uTelniB. HaBmaku, MeHIE BYHUTEIIB
MPUBATHUX MIKUI, HDK 3BUYAHHUX JIeP)KaBHUX, OyIIH
appoamepukanmsiMu (3 1 7 BIiICOTKIB), TOII SIK y
JNep)KaBHUX ~ YapTepHUX  I[IKOJAaX  Y4YHUTEINiB-
adpoamepukaniriB 0yso 10 BicOTKiB.
Ta x kapTHHa crocTepiraiacs i 010 MPOLEHTHOT
YaCTKM BYMTENIB-TATHHOAMEPUKAHIIIB: OJIM3bKO 7
BIZICOTKIB Y TPHUBAaTHUX, 9 BIJACOTKIB y 3BHYAHUX
JepaBHUX 1 16 BIJICOTKIB y JIepyKaBHUX YapTEPHUX
IIKOJIaX.

Bincorok yuurenis-BuxinmiiB 3 A3ii OyB Buile B
Jep>KaBHUX YapTEpHUX 1 MPUBATHUX MIKOJdax (1o 3
BIZICOTKM), HDK Yy 3BHYAHHMX JepxkaBHUX (2
BiZICOTKH).

Bincorox  yuurenis, BUXIAUAMUA 3

aKi  Oynu

THUXOOKCAHCBKUX OCTPOB B , AMCPHUKAHCbKUMUA

IHIIAHIIMA/KOPIHHAMH  KUTEISIMU ~ AJisicku ~ abo
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American Indian/Alaska Native, or of Two
or more races were 2 percent or less at all
three types of schools. A higher percentage
of private school teachers (26 percent) than
of traditional public and public charter
school teachers (24 percent each) were
male. The private school and traditional
public school teacher workforces were older
than the public charter school teacher
workforce in 2017-18. For instance, the
percentage of teachers who were in the 60
and over age category was higher for private
school teachers (15 percent) than for
traditional public school teachers (8
percent), and both percentages were higher
than the percentage of public charter school
teachers who were 60 and over (6 percent).
In contrast, private school and traditional
public  school teachers had lower
percentages of their workforces in the age
categories under 40 compared with public
charter school teachers. For instance, 14
percent of traditional public school teachers
and 16 percent of private school teachers
were under 30, compared with 24 percent of
public charter school teachers.

In 2017-18, the percentage of teachers who
had completed a postbaccalaureate degree
(including a master’s degree, an education
specialist degree or certificate,and a
doctor’s degree) was higher for traditional
public school teachers (59 percent) than for
private and public charter school teachers
(48 and 46 percent, respectively). A lower
percentage of traditional public school
teachers than of private school teachers had
a bachelor’s degree as their highest degree
(39 vs. 42 percent), and both percentages
were lower than the percentage of public
charter school teachers who had a
bachelor’s degree as their highest degree
(50 percent). Lower percentages of
traditional public and public charter school
teachers had less than a bachelor’s degree as
their highest degree (3 percent) compared
with private school teachers (10 percent).
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IpeacTaBHUKAaMH JABOX ab0 Oulbllie pac, CTAHOBUB 2
BIZICOTKM YHM MEHIIE B YCIX TPbOX THUMNAX IIKLI.
YonoBIKM CTAaHOBWJIM OUIbII BHCOKHM BIJICOTOK
cepell yuyuTelliB MPUBATHUX IIKT (26 BiJCOTKIB),
HDK  3BHYAaHUX  JEpKaBHUX 1  JepKaBHUX
YapTepHUX IIKLI (110 24 B1JICOTKH).

VY 2017/18 HP Buureni npuBaTHUX 1 3BUYAWHUX
JIep>)KaBHUX LIKUT OyIu CTapIIMMM, HDK BUKIagaul
JIep>KaBHUX YapTEPHUX LKL

Tak, BigcoTOK yuHTeniB y BiKOBii kareropii 60
POKIB 1 crapiie OyB BMIIMM Ul NMPUBATHUX MIKLT
(15 BimcoTkiB), HIK Al 3BUYAHUX JEp>KaBHUX (8
BIICOTKIB), TOAI SK Yy JEpKaBHUX 4YapTepHHUX
mIKojax yuuteniB y Bimi 60 pokiB i crapmie Oyio
TUTBKH 6 BIIICOTKIB.

HaBnaku, y mpuBaTHHX 1 3BHYAMHHX Aep’KaBHUX
IIKOJIAX YYUTENIB y BIKOBUX KaTeropisx 10 40 pokis
OyJi0 MeHIIe, HDX y AepP/KaBHUX YapTEPHUX IIKOJaX.
Hanpuxian, 14 BigcOTKIB y4HTeNiB 3BHYAHUX
nep>kaBHUX 1 16 BIACOTKIB y4WTENiB HPHUBAaTHHX
mKin Oy Monmoamumu 30 pokiB — y TOPIBHSHHI 3
24 BiJICOTKAaMHW BYHUTENIB JACPKAaBHUX YapTEPHUX

IIKIT.

YV 2017/18 HP BigcoTOK y4nTemiB, SKi MajTd BUYCHHMA
CTYIIiHB BHIIE OakanaBpa (B T.4. MaricTpa, CTYIiHb
abo ceprudikar ¢axiBig B ramy3i OCBITH, a TaKOXK
JOKTOPCBHKHI CTYMiHb), OyB BHINUK y 3BUYAHHUX
nepxaBHUX (59 BIJCOTKIB), HDK y NPUBATHUX 1
JepKaBHUX YapTepHUX mmkonax (48 1 46 BiICOTKIB
BIJITIOBITHO).

Js
JNep)KaBHUX, HDK MPHUBATHUX IIKUL, HAWBUIIUM
cTyneHeM OyB crymiHb OakanaBpa (39 mporu 42
BIJICOTKA); y JEPKaBHHUX YapTEPHUX LIKOIAX TAKUX

MCHIIOI'O qucia BUHTEIIIB 3BHYAMHUX

yuutelnniB Oyia mojoBuHa (50 BiICOTKIB).

Jns

Jep)KaBHUX 1 Jep)KaBHUX YapTepHUX KM (mo 3

MEHIIO] KUIBKOCTI BYMWTENIB 3BAYAHHUX
BIZICOTKHM) HAaWBHIIMM HAYKOBHM CTyIeHeM Oyia
HIDKYa CTYIiHb, HDK OakamaBpa, y NpPHBAaTHHX

[IKOJAX LeH HOKa3HUK ckiiaB 10 BiICOTKIB.
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Salaries of Public School Teachers

Earlier sections of this Fast Fact explore
characteristics of all full-time and part-time
public and private school teachers. Teacher
salary information is also available, but is
presented only for regular full-time teachers
in public schools. The average base salary
for full-time public school teachers in 2017—
18 can be compared to average salaries in
previous Yyears using constant 2018-19
dollars.

In terms of constant 2018-19 dollars, for
instance, the average salary for full-time
public school teachers was lower in 2017—
18 than in 1999-2000 ($59,100 vs. $59,700)
but not measurably different in 2017-18
than in 2011-12 ($59,000).

SOURCE: U.S. Department of Education,
National Center for Education Statistics.
(2020). The  Condition of  Education
2020 (NCES 2020-144), Characteristics of
Traditional Public, Public Charter and
Private School Eeachers; Characteristics of
Public School Teachers.

Pupil/Teacher Ratio

During the 1970s and early 1980s, public
school enrollment decreased while the
number of teachers generally increased.

For public schools, the number of pupils per
teacher—that is, the pupil/teacher ratio—
declined from 22.3 in 1970 to 17.9 in 1985.
After enrollment started increasing in 1985,
the public school pupil/teacher ratio
continued to decline, reaching 17.2 in 1989.

After a period of relative stability from the
late 1980s through the mid-1990s, the ratio
declined from 17.3 in 1995 to 15.3 in 2008.
After 2008, the public school pupil/teacher
ratio increased, reaching 16.0 in 2016. In
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3apobiTHa maTa BUMTEIIB AepPKaBHUX MIKIJI

VY mnonepeaHix po3aiiax OO KOPOTKOT'O OIJIAIY
pO3IIIAAAINCs CTAaTUCTHUKA IO BUUTENAX AEp:KaBHUX
1 IPUBAaTHUX ILIKLUI, 3alHATHX NOBHUM 1 HENOBHUHN
pobounit ngenb. € Takok iHQoOpmamis  mpo
BUMTENIBCBKY 3apO0iTHY IIary, aje TUIbKU JUIs
BYMTEINIB, SIKI MIPALIOIOTh MOBHUM pOoOOYMH JEHb Y
nep>kaBHuX mkonax. CepenHro 0a3oBy 3apruiaty
BUYMTEINIB JIEP’KABHUX IIKLI 3 MOBHOO 3aMHATICTIO Y
2017/18 HP wmoxHa 3icTaBUTH 3 NONEpPEAHIMHU
pOKaMHU, B3SBIIM 3a OCHOBY JUIS ITOPIBHSHHS JaHi 3a
2018/19 HP. Tak, y mnepepaxyHKy Ha BEIUYHHY
cepennboi 3apruiatu 2018/19 HP, cepenns 3apruiara
BYMTEINIB JIEP’KABHUX IIKLI 3 TIOBHOIO 3aMHATICTIO Y
2017/18 HP 6ymna aux4oro, Hix y 1999/2000-my (59
100 mon. mpotu 59 700 moin.), ayme He BiApi3HsIIACS
nomiTHO Bix 2011/12 HP (59 000 nomn.).

Jxepeno: MinicTepcTBO OCBiTH CIIIA,
Harmionanpauii 1meHTp cratuctuku ocBith, (2020).
Cran ocitu Ha 2020 p. (NCES 2020-144),
CratucTiKa MO BYMTENAX 3BUYAWHUX JAEp’KaBHUX,
JNepXKaBHUX YapTepHUX 1 TPUBATHUX IIKLT 1
CraTHucTHKA 110 BUUTEISX JA€P’KaBHUX IIKLT.

CuiBBilHOLIEHHS YUYHIB i BUKJIa1a4iB

VY 1970-x 1 mouarky 1980-X poKiB KUTBKICTh YUHIB y
Jep>)KaBHUX IIKOJAaX CKOPOTHJIACS, a BYHTENIB Y
uTOMY 30UThIIMIIACS. Y JAEpKABHUX IIKOIAX YUCIIO
YUHIB Ha OJTHOT'O BUKJIA/1a4a, TOOTO
CHIBBITHOIICHHS YYHIB 1 BUKJIAJa4diB, CKOPOTHIIOCS
322,3 y1970-my no 17,9 y 1985 p. ITicns Toro, sk 'y
1985 p. uymcno y4HIB ToOYaAJO 30ULIBIITYBATHCA,
CHIBBITHOIICHHS Y4YHIB 1 BUKJIQJa4iB JCpKaBHUX

IJ_IKIJ'I MNpOAOBXKXYBAJIO 3MCHINYBATHUCA, AJOCATHYBIINU
17,2 y 1989 p.

[Ticnst mepioxy BiTHOCHOT CTAaOUIBHOCTI 3 KIHIIA
1980-x mo cepemuam 1990-x pp. 1el MOKa3HHUK
3HM3uBCA 3 17,3 y 1995-my 1o 15,3 y 2008 p.

ITicns 2008 p. CHOIBBITHONIEHHS Y4YHIB  Ta
BUKJIa[lauiB JIEP)KaBHUX IIKLT 3pPOCIO, CSTHYBIIH
16,0 y 2016 p. Hdns mopiBHaHHA, y 2015 p. me
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comparison, the private school pupil/teacher
ratio was 11.9 in 2015.

The average class size in 2011-12 was 21.2
pupils for public elementary schools and
26.8 pupils for public secondary schools.

SOURCE: U.S. Department of Education,
National Center for Education Statistics.
(2019). Digest of Education Statistics,
2018 (NCES 2020-009)

Each state administers its own teacher
certification exam.

Teachers certified in one state are not
certified to teach in another state, unless
there is a special reciprocity agreement
between the states.

Since reciprocity is rare, teachers moving
to another state are usually required to
complete additional coursework and another
exam. To obtain employment, prospective
teachers apply to and are hired by the public
school district in which they wish to teach
or the individual private school. Most
teachers teach the same grade and subject
for several years, and they rarely teach the
same students for more than a year.

Due to teacher retirements, attrition,
increased student enrollments and other
factors, teacher recruitment and teacher
quality are currently important issues in the
United States.

On average, teachers make up 52 percent of
the staff in U.S. school districts. District-
level administrators make up 2 percent;
principals and assistant principals 2 percent;
teacher aides 11 percent; and other staff 33
percent.
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CHIBBITHOLICHHS Y MPUBATHUX IIKOJAX CTaHOBUJIO
11,9.

Cepenniii posmip kimacy y 2011/12 HP cranoBus
21,2 y4HIB y Jep>KaBHHUX IOYaTKOBHX Ta 26,8 y
JIep>KaBHUX CEPeIHIX LIKOJIax.

xepedo: MinicTepcTBO OCBITH CIIIA,
Harmionanpauii 1ieHTp cratuctuku ocBita (2019).
Harimkect cratuctuku ocBitu, 2018 (NCES 2020-
009)

Koxken  mTar  npoBoauTh  CBi  BIacHUH
ceprudikamiifHuii iCOUT JUIs BYUTENiB. Buwmreni,
cepTudikoBaHi B OJHOMY IITaTi, HE MOXYTb
BUKJIQZATA B IHIIOMY, SIKIIO TUTBKM MK INTaTaMu
HE ICHY€ CIeIiaIbHOI YTOAH PO B3a€EMHE BU3HAHHS
minensiii. Ane e OyBae piKo, TOMY BUUTEISIM, SIKi
nepeiKPKAIOTh B IHIIMNA IITAT, 3a3BUYall MOTPIOHO
BHUKOHATH JIOIATKOBY KYpCOBY pOOOTY 1 CKJIACTH IIIe
OIIAH ICITHUT.

[Ilo6 orpumatu poOOTY, BOHHM MONAIOTH 3asBY B
NepKaBHUN TIKUTBHUHA OKPYT, B SIKOMY XOYyTh
BUKJaIaTH, a00 B KOHKPETHY MPHUBATHY IMIKONTY.
binpuricte yuuTeniB BUKJIAIAIOTH OJWH 1 TOW caMui
MpeaIMeT 3a ONWH 1 TOW CaMHil Kjac TPOTATOM
KUTBKOX POKIB 1 PiIKO HABYAIOTh OJTHUX 1 THX CAMHX
YUHIB OUTbIIE pOKY. Y 3B’S3KYy 3 BUXOJIOM BUHTEIIB
Ha TMEHCiI0, MPHPOTHUM CIIaJOM BHUKIAIALBKOTO
CKJamy, 30UTBIICHHSAM 4YHCIAa YYHIB Ta IHIIAMHA
dakTopamu, HaOIp y4YUTENiB 1 SKICTh BUKJIANAHHS
CHOTO/IHI € BaXJIMBUMH MUTAaHHAMU B CIIOIy4eHHUX
IIrarax.

Y cepeqHbOMY BYUTEIl CTAHOBIATH 52 BIJICOTKH
MIEPCOHATY IIKUTBHUX OKpYTiB CIIA.
AnMIHICTpaTOpH pPaHOHHOTO pPIiBHS CTAaHOBIATH 2
BIZICOTKH; TUPEKTOPH Ta TIOMIYHUKH TUPEKTOPIB, 2
BIZICOTKHM; acCHUCTeHTH BHKIamadiB, 11 BimCOTKIB;
IHIII CIIBPOOITHUKY, 33 BiICOTKH.
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5

VOCATIONAL AND TECHNICAL
EDUCATION

Historically, the purpose of vocational
education has been to prepare students for
entry-level jobs in occupations requiring
less than an undergraduate degree.
However, this traditional focus has now
shifted toward broader preparation that
develops the academic, vocational and
technical skills of students in vocational
education programs.

Vocational and technical education is
offered at the secondary, postsecondary and
adult education levels.

At the secondary school level, most every
public school, and many private and charter
schools, offer one or more vocational
education programs and/or courses. Many
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MPOPECIHHO-TEXHIYHA OCBITA

[cTopuyHO  cKnamocss  Tak, [0  3aBJAaHHAIM
podTEeXOCBITH OyJia MAroTOBKa YYHIB 10 poOOTH
[IOYaTKOBOT'O piBHSA CKJIAHOCTI 3a
CIIEIIaJbHOCTSAMH, IO BHMAararoTh MEHIIE, HIK
CTyIiHb OakayaBpa.

OnHak cbOTOHI 1IeH TpaaUIIHHAA aKIIEHT 3CYHYBCS
B OiK OUTBII IIMPOKOI MiArOTOBKH, SKa pPO3BUBAE
akazemiuHi, mpod)eciiiHi Ta TeXHIYHI HABUYKU YYHIB
y pamMmKax mnporpam mpogeciiHoi OCBITH.

[Ipodecifino-TexHIYHA OCBiTa TPOIMOHYETHCS Ha
PIBHI CEepeaHbOI, MICISIIKUILHOT OCBITH Ta OCBITH
JOPOCIHX.

Ha piBHi cepennpoi mkonu Maibke Oyzab-sika
Jep)KaBHA IIKOJA, a TaKOX OaraTto NPUBATHUX 1
YapTepHi IIKOIM MPOMOHYIOTh OJHY ab0 KiJabKa
nporpaM abo KypciB mpodTexocBiTH.

barato mraTiB (iHaHCYIOTH MicueBl mpodeciitHi
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states fund area vocational centers where
students can enroll in vocational education
programs on a part-time basis.

Some  states have  well-developed
vocational  education programs  with
apprenticeships or work-based learning
opportunities.

In these states, most public high school
students in vocational education programs
work in part-time situations jointly
supervised by teachers and employers
during their senior year (grade 12) of high
school.

These work experiences may be provided
by the school or obtained independently by
the student.

Different types of work-based learning
experiences can be offered, including
internships, apprenticeships and mentoring.
U.S. child labor laws, previously mentioned,
limit the level and intensity of vocational
instruction that can be provided to students
under 18 years of age.

As a consequence, most occupationally
specific vocational education programs—
especially for licensed occupations—are at
the postsecondary level.

At the postsecondary and adult education
levels, thousands of institutions and other
providers offer degree and non-degree
vocational and technical training.

These  institutions  include  public
community colleges and
vocational/technical institutes, as well as
private trade and technical schools,
employers, unions, professional associations
and independent training services.

Postsecondary vocational education
generally prepares students for occupational
fields and terminates in a certificate,
diploma or associate degree.

Such fields include the craft and industrial
trades, certain areas of health care,
equipment operation and personal services.
Given the need in many career fields for
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LEHTPH, J€ YUHI MOXYTh 3allMCAaTHCSA Ha MPOrpaMu
npodeciifHO-TeXHIYHOI ~ OCBITH HA  HEMOBHUMU
poOoUHii IeHb.

VYV nmedkux 1mTatax ICHYIOTh J00pe pO3BUHEHI
oporpaMu  IpoQeciiHO-TeXHIYHOI ~ OCBITH 3
MOXJIMBICTIO ~ CTaXXyBaHHS ab0 HaBYaHHSI Ha
poboyomy Mmiciri.

YV mumx mrarax OUIBLIICTE Y4YHIB JAEp’KaBHUX
CepeNHIX IIKUI, fKI HaBYAIOThCS 3a IpOrpaMamu
npodeciiiHoi  OCBITH,  MPAIIOIOTh  HEMOBHHM
poboumii  JeHb MiJ CHOUIBHUM  KEPIBHUIITBOM
BUMTENIB 1 pOOOTOMABIIB IPOTIrOM OCTAaHHBOTO
poky (12 kmacy) ceperHboi IIKOIH.

Lleit mocBin poGoTu MoXke OyTH HaJaHHH KOO0
abo oTpUMaHMH Y4HSM caMoCTiHHO. MOXyTh OyTH
3aIPOIIOHOBAH1 Pi3H1 BUJIM HaBYaHHS HAa poOOUOMY
MicIli, BKJIIOYAIOYM CTaXyBaHHsS, YYHIBCTBO Ta
HACTAaBHUIITBO.

3akorn CIA mpo auTsady mpaiito, 3rajaHi paHilie,
00MEXyIOTh piBE€Hb 1 IHTEHCUBHICTH MpogeciiiHoro
HaBYaHHS, SKE HAJIA€ThCS YUHSM Y Billl 10 18 pokiB.

Sk HacHiOK, OiMBIIICTE TporpamM MpodTEXOCBITH 3
MiATOTOBKA ~ KOHKPETHUX  CHEIIAIbHOCTeH — —
0CcOONMMBO  JuIs  JTIIEH30BaHWX  mpodecii  —
IPOTIOHYIOTHCSI BUIIIAMH.

Ha piBHI TiCHAMKiIFHOT OCBITH Ta OCBITH IS
nopociaux Tucswi H3 Ta iHmMmMX opraHizamii
MIPONIOHYIOTh TPOQECiiiHy Ta TEXHIYHY MiATOTOBKY
0e3 IIPUCBOEHHS BUCHOT'O CTYIICHS.

[li ycTaHOBM BKJIIOYAIOTh TPOMAJICHKI MICIEBI
KOJIe/DKI Ta mpodeciiHO-TeXHIUHI EHTPH, a TaKOoX
npuBaTHI  TpodeciiiHl Ta  TEXHIYHI  IIKOJH,
HaBYAJIbHI KYpPCH, OpPTaHi30BaHi POOOTOMABIISIMH,
npodcniikamMu Ta TPodo0’eTHAHHIAMHU, a TaKOK
He3aJIe)KHI HABYAIIbH1 IIEHTPH.

[Micnsimkineka mpodeciiiHa OCBiTa, SIK MPaBHIIO,
TrOTye CTYISHTIB 10 poOoTH 3 Tiei 4m iHIIOL
CHCIIATbHOCTI 1 3aKiHYYeThCA  OTPUMAHHSIM
ceprudikara, muruioma abo CTYyMeHsS MOJIOIIIOrO
crerjamicra.

Jlo Takux Tajdy3ed BITHOCATHCA pEMICHUYI Ta
MPOMUCIIOBI  mpodecii, meski ramxy3i OXOpOHHU
3JI0pOB’sl, KCIUTyartallis OOJaJHaHHS Ta OCOOMCTI
NOCTYTH (OIS 3a JIITHIMU JFOJAbMH, CEKPETapChKa
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individuals with some education beyond
high school, an increasing number of
vocational ~ education  programs  are
preparing students for entry into higher
education programs.

This is generally true for fields such as
nursing and engineering technology, courses
which are often available at both the
community college and university levels.

For more information, see the web site for the
U.S. Department of Education’s Office of
Vocational and  Adult  Education at
www.ed.gov/about/offices/list/ovae/pi/grntprg
m.html.

Seeking Educational Excellence

The movement for what is sometimes
termed “excellence in education” has taken
many forms. One set of changes emphasizes
a back-to-basics, or core, curriculum
focused on math, science, history, and the
language arts (reading, writing, and
literature).

Most elementary and secondary schools
also provide so-called gifted and talented
programs for high- achieving students.

AP and IB

For American high school students looking
to excel academically, the two most
common approaches today are known by
their initials: AP for Advanced Placement
and IB for International Baccalaureate. AP
and IB are different in some respects, but
both require demanding coursework that can
propel students to greater academic
achievement in college.

Advanced Placement, founded in 1955, is
run by the College Board, which comprises
5,200 schools, colleges, and other
educational organizations.
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crpaBa 1 T.i.). BpaxoByrwoun morpeby B Oararbox
rany3sx npodeciiiHoi AisIbHOCTI Ais  ocio 3
OCBITOIO, III0 BUXOZSATH 3a MEXI1 CEpeAHbOI ILKOJIN,
Bce OUIbIlIE YHUCIO MporpaMm mpodeciiiHoi ocBiTH
rOTYIOTh Y4HIB 10 BcTyny o Bumib. lLle, sk
IPaBUJIO, BIJHOCUTBCA JO TaKuX Traimy3ed, K
CECTPUHCHKA CIIpaBa Ta IHXKEHEPHI TEXHOJOTIi: TaKi
KypcH MIiJIrOTOBKM 4YacTO JOCTYIHI SIK Ha pIBHI
MICLIEBUX KOJIEJDKIB, TaK 1 B YHIBEPCUTETAX.

s oTpuMaHHs J0AaTKOBOI iH(opMarii BiaBimanTe
BeO-caiiT  YmpaBniHHS mpodeciiHOi  OcBiTH  Ta
nopocnoi  ocBith  MinicrepctBa ocBitm  CILIA:
www.ed.gov/about/offices/list/ovae/pi/grntprgm.html.

IIparHenHs Kpamoi ocBiTu

Pyx 3a Te, mo iHOAI HA3WBAIOTh «IOCKOHATICTIO B
OCBITI», MpuOUpae 6e31id hopm.

B onnomy 3 BapiaHTIB akIeHT pOOWUTHCS Ha
MOBEpHEHHSI JI0 OCHOB a00 OCHOBHOI HaBYaIbHOI
OporpaMu,  OpIEHTOBAaHOI ~ HAa  MaTEeMaTHKY,
MPUPOTHUYI HAYKH, ICTOPifO 1 (HLTOIOTII0 (YUTAHHS,
MUCBMO 1 JiTeparypy). bimbmricte modarkoBHX i
CepelHIX MIKUT TaKoK MaTh NPOTpaMH st
0cOOMMBO  00ApOBAaHWX y4YHIB 3  BUCOKHMH
aKa/JIeMIYHUMH TTOKA3HUKAMH.

AP ta IB

AMEpHUKaHCHKUM CTapIIOKJIACHUKAM, sIKi MParHyTh
JNOCATTH yCIiXy B HaByYaHHI, JBa HAHOLIBII
MOITUPEHUX MIIXOIU ChOTOJHI 3HAWOMI 3a IXHIMH
iHiIjanamu: AP (Advanced Placement,
«repcriekTuBHe HaB4aHHs») 1 IB  (International
Baccalaureate, «MixHapomHuii OakamaBpary).

V nesxux acnektax AP i IB Biapi3HSIOTHCS, ajie B
000X BHIIagKax MmoTpiOHa cepilo3Ha pobora
OPOTSATOM  YChOTO  KypCy, SKa MOXE CTaTd
CXOOUHKOIO [0 OUIBII BHCOKHX aKaJeMIYHHX
JIOCATHEHB Y KOJIEIKI.

[Iporpamoro MEPCIIEKTUBHOT O HaBYaHHS,
3acHOBaHOW B 1955 p., kepye paaa KoOJEmIKiB, 10
gkoi BXxoaaTh 5200 MK, KOJEMKIB Ta IHIIHX
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Through AP, the College Board has
developed strenuous, college-level courses
in more than 30 subjects that students can
take in high school. AP students earn
academic credits for college in the United
States and 40 other countries — provided
they score high enough on AP tests given in
their junior and senior years (grades 11 and
12).

More than 60 percent of American high
schools offer AP courses, according to the
Department of Education. The most
frequently taken tests are calculus, English
literature, and history. In 2006 more than 24
percent of all U.S. high school students took
AP exams, up from 16 percent in 2000.

The IB diploma program is administered by
the International Baccalaureate
Organization (IBO) in Switzerland and grew
out of efforts to establish a common
curriculum and system of academic credits
that would be recognized by colleges and
universities in other countries.

IBO works with more than 2,000 schools in
125 countries, including nearly 800 in the
United States. Students follow a rigorous
curriculum in six academic areas: English,
foreign language, science, mathematics,
social science, and the arts. They must also
perform 200 hours of community service
and write a 4,000-word essay based on
independent research.

Assessing Teachers

The numbers and qualifications of teachers
are subjects of perennial debate, although
some experts have pointed to the turnover of
teachers as often a greater problem than an
overall teacher shortage.

One indicator of the push for higher
standards in recent years is
student-teacher ratios, with lower ratios
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OCBITHIX opranizaiiil. ¥ pamkax AP pana kojemkis
po3po0uia IHTEHCUBHI KypCHM Ha PIBHI KOJEIKY
Oitpm HiK 3 30 mpeaMmeTiB, SIKI MOKHA NPOUTH B
cepenHiii  mkomi. YuyacHukM mporpamu AP
OTPUMYIOTh aKaJeMI4H1 KPEeIUTH Ul 3apaxyBaHHS
no konempky B CIHA 1 40 iHmmx kpaiHax — 3a
YMOBH, III0 BOHU HaOepyTh JOCTATHHO BUCOKI Oanu
3a TecramMu AP, 3maHuMMM B mepmmii 1 Jpyruil pik
(xmacu 111 12).

3a pmanumu  MinictepctBa  OCBiTH, Kypc AP
MPONOHYIOTH Outbie 60 BIZCOTKIB aMEPUKAHCHKHX
CepeNHIX MIKLJ.

HaituacTime  31a0Thcsi  TECTH  —MaTeMAaTHKa,
aHriiiiceka Jireparypa Ta ictopis. Y 2006 p.
Oitbme 24  BIiACOTKIB  yCIX  aMEpPHUKaHCHKHUX

CTapIIOKJIACHUKIB ckyanu icnutu All, y mopiBHSIHHI
3 16 BigcoTkamu y 2000 p.

Jurnomua rnporpama IB YIPaBIIA€ThCS
MixnapoaHow opranizamieto Oakanaspaty (IBO) y
[IBetiniapii 1 mocrama 3 3yCHJIb TIO CTBOPEHHIO
3araJpHOl HABUYAIBHOI IIpOrpaMM Ta CHUCTEMH
aKkaZeMiuHUX KpPEIWTiB, SKi BU3HABAIUCI O
KOJIe/DKaMH Ta YHIBEPCUTETAMH HIIUX KPaiH.

IBO cniBmpamtoe 3 6inpmr Hixk 2000 mkomamu B 125
KpaiHax, 30kpema maibke 3 800 y CIHA. VYuni
BUKOHYIOTh HEJETKy HaBYalIbHY Mporpamy 3a
IIicThMa aKaJEeMIYHUMH HampsMKaMHU: aHTJIHChKa
MOBa, 1HO3eMHa MOBa, MPHUPOAHUYI HAYKH,
MaTeMaTuKa, CYCIUIbHI Haykd 1 wmucrenrBo. Jlo
iXxHIX 000B’s3KiB BXOmiATh Takok 200 romuH
CYyCIUTBHO KOPUCHOI po0OTH Ta  HAIUCAHHSI
KypcoBoi o0Ocsrom 4000 cmiB, 3acHOBaHOi Ha
BJIACHHX JIOCIIKSHHSIX.

OuiHOBAHHA BYUTEJIB

UucenpHICTh 1 KBai(iKaIlisi BUUTEIIIB € TIPEAMETOM
NOCTIHHUX ~ CyMepevoK, Xxo4ya JesKi eKCIepTH
BKa3yIOTh Ha IUIMHHICTh BUKJIAQJAIbKHX KaJpiB SK
Ha TOCTpilmy mpoOieMy, HDK 3arajbHUH JeQiluT
BYHUTEIIB.

OnaHMM 13 TIOKa3HWKIB TIparHeHHS JI0 OUIbIN
BHCOKHMX CTaHJIApPTiB HAaBUaHHS B OCTaHHI POKH €
CHIBBITHOIIICHHS YKCJIa YYHIB 1 BUKJIQIadiB; HOTo
3MCHIIICHHS  O3HAya€, IO BYUTENl  MOXYTh
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indicating that teachers can
time with individual students.
From 1980 to 2001, the student - teacher
ratio in elementary and secondary schools
declined from 18.6 to 15.8 students per
teacher, according to the National Center for
Education  Statistics.

This ratio reflects, in part, the increase in
special education teachers for the disabled
or for teaching English as a second
language, and typical public classroom sizes
are often in the 20s.

spend more

Recent figures also indicate that more than
90 percent of all public school teachers are
rated as “highly qualified,” meaning that
they are experienced and certified to teach
in their subject area.

These same figures reveal a familiar social
and economic divide, however, with more
highly qualified teachers in wealthier
schools and fewer in minority and poorer
schools.

“Even if you have high numbers [of
certified instructors] in the aggregate,” said
one official of the Education Department to
the newspaper USA Today, “there are
pockets where students are being taught by
teachers that are not highly qualified.”

Although local school districts have
considerable flexibility in how they
organize their instructional programs,

teacher training tends to function as a
countervailing force. States may have
different requirements for certification, for
instance, but all states recognize the same
college degrees and coursework, regardless
of the location of the school.

As a result, most teachers, similarly trained
and accredited, teach the basic core subjects
in roughly the same manner and sequence
throughout the country.
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MIPOBOJIUTH OUIBIIE Yacy 3 OKpPEMHUMH Y4YHSIMHU. 3a
JTaAHUMHU

HarionansHOro eHTpy cTaTUCTUKHM OCBITH, 3 1980-
ro nmo 2001 pik med NOKa3HUK Yy IMOYATKOBHUX 1
cepenHix mKkonax 3Hu3uBcs 3 18,6 mo 15,8 yuHiB Ha
OJTHOT'O BUUTEJIS.

Jlane cCroiBBIZHOUIEHHS YacTKOBO  BimoOpaxkae
30UIbIIEHHSI YHMCJIa BYMUTEINIB CIEHIAIbHOT OCBITH
I miTed 3 IHBaAJIIOHICTIO a00 BUKIATAHHS
aHIIHACHKOT SK JApYroi MOBH, 1 PO3MIp THUIIOBOTO
KJIacy JIep»KaBHOI IKOJIM ChOroJHi craHoBUTH 20-30
YUHIB.

OcranHi JaHl TakoX cBiguars, mo moHazm 90
BIICOTKIB  yCIX BUYMTENIB  JEPKABHUX  ILIKLI
OLIHIOIOTHCS  SIK  BHCOKOKBaJi()iKOBaHi, a I
O3HaYae, 10 BOHM MArOTh JOCBiA 1 cepTH]iKOBaHI
JUIsl BUKJIAJJaHHS y CBOIHM IApHHI.

OpHak 1i x udpu cBirgate npo 1o0pe 3HaloOMUi
pPO3pHB y COIIaJbHO-€KOHOMIYHOMY CTaHOBHIIL: Y
Gararmmx HIKOJax BHCOKOKBaTi(hiKOBaHUX
BUYUTEIIB OUTBINE, y ITKOJIAX JUTsl MEHIITUH 1 B OITHUX
paiioHax — MEHIIIE.

«HaBiTh fKIIO y Bac CYKyIHO BEJHMKa KUTbKICTh
[ceptudikoBanux BuUKIamadiB], — CcKa3zaB OIUH
gyuHOBHHK MiHictepcTtBa ocBith razetri USA Today,
— € wMmicms, A€ JiTeld HaBYaIOTh YUYUTENl, SKi HE
MarOTh BUCOKOI KBaJi(hiKaIii».

Xoua MiCIIeBi MIKUTbHI OKPYTH MOXYTh TPOSBIISTH
3HaYHY HE3aJCKHICTh B OpraHizamii  CBOIX
HAaBYAJILHUX TpOTpaM, IIArOTOBKAa BYHWTENIB, SK
MIPAaBUIIO, Ji€ K YPIBHOBAXYIOUNH (HaKkTop.

Hanpuknan, mratd MOXYTh MaTH Pi3HI BUMOTH 10
cepruikairii, ajie Bci BOHM BU3HAIOTh OJHI i Ti cami
JTUIUIOMH BHWIIIB 1 ITATOTOBKY, HE3aJCKHO Bif
MICIIE3HAX O/PKCHHS KOJICKY.

VY pesynbraTi OUIBIIICTH BYMTENIB, SKi MpPOHIUIN
AQHAIOTIYHY  WIATOTOBKY  Ta  aKpeAMTaIlilo,
BHKJIQJAI0Th OCHOBHI MPEIMETH y CXOXKHI CIociO i
HpUOIH3HO B TOMY K MOPSIIKY MO BCil KpaiHi.



Textbooks typically represent a substantial
investment by book publishers who want to
ensure that their products are approved and
purchased by as many state and local boards
of education as possible. As a result, two of
the country’s largest school systems —
Texas and California — wield enormous
influence over textbook content and
publication.

Computers and Education

Computers and the Internet have now
become ubiquitous in American schools
from the elementary grades onward.

Recent figures indicate that 100 percent of
public schools have Internet access and that
elementary and secondary schools possess
more than 14 million personal computers,
roughly one for every four students.

If the digital divide has been spanned at
school, it still remains a factor at home,
according to the Department of Education,
which found that minority and poor students
often lack computer and Internet access at
home.

School-oriented Web sites like
Blackboard.com have become a routine
means for posting assignments, homework,
and class schedules. Along with e-mail,
these Web sites have become a favorite way
for parents and teachers to stay in direct
communication. As Internet capacity has
increased, so has distance or online
learning. Almost 3.5 million, or 20 percent
of all college students, took one or more
online courses during the 2006-2007
academic year — an increase of almost 10
percent over the previous year, according to
Sloan Consortium, an organization working
to improve online education.

Roughly half of all online students are
enrolled at the nation’s community colleges,
where the most popular courses are in such
professional fields as business management,
computer science, engineering, and health
sciences-related programs
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[linpy4Huku, sIK MpaBUIIO, € PE3yAbTATOM 3HAUHUX
IHBECTHIIIM KHUTOBHMIABIIB, SIKi JOMaramThECSI TOrO,
mo0 iXHIO MPOAYKIIID CXBaIWIO 1 MpUAOATO
sKOMora OuIbllle AepKaBHUX 1 MICHEBUX paja 3
OCBITH.

VY pesynabTari AB1 HAWOLIBINI MIKUIBHI CHUCTEMHU

KpaiHU — Texacbka 1 KaiiopHilichkka — MaroTh
BEJIMYE3HMI BIUITUB HA 3MICT 1 myOmikaIito
HiIPYYHHUKIB.

Komm’rorepu Ta ocsira

Komm’rorepu Ta IHTEpHET cTanu MOBCIOAHMMH B
aMEpPHKAHCBhKUX IIKOJNAX, IOYMHAKYM 3 MEepPIINX
KJIaciB.

Ocranni naHi moka3ymTh, mo 100 BiICOTKIB
JIep>KaBHUX IIKLT MAalOTh JTOCTYI 110 [HTepHeTYy 1 1m0
MOYaTKOBI Ta CEpeaHI IIKOJIM MalTh y CBOEMY
posnopskerni monayn 14 mua MK — npubmmsHo mo
OJJTHOMY Ha KO)KHHUX YOTHUPHOX YUHIB.

Ane, xoua «u(pOBUN PO3PUBY» MOMOJIAHO y MIKOIMI,
BIH yce IIe ICHye BAOMa: 3a JaHuMu MiHicTepcTBa

OCBITM, y4HI 3 d9YWclIa  MEHmMH 1 3
Mayio3abe3nedyeHnx  ciMed 9acto He  MaloTh
JOMAIIHBOTO  JOCTYMy JO KOMII'IoTepa Ta
[HTEepHETY.

OpieHTOBaHI Ha MIKUTFHY MPOTrpaMy BeO-CaiTH, Taki
sk Blackboard.com, cramum 3BHYaliHHUM MicIEM
PO3MIIIEHHST TIPOEKTIB, JIOMAIIHIX 3aBIaHb 1
po3KiIany 3aHATh. [lopsa 3 eIeKTPOHHOK TOMITO
BOHH CJIYXaTh YJIIOOJICHHM 3acO00M CITUTKYBaHHS
0aTbKIB i BUATEIIB.

Y wMmipy 30UIbIIEHHS TPOMYCKHOI  3JaTHOCTI
[aTepHeTY 3pocTaroTh MacmTabW 1 JAUCTAHIIIHHOTO
HaBuaHHA. 3a gagumu  Sloan  Consortium,
opraHizamii, sKka MpalOe HaJg MOKPALICHHIM
OHJIAH-OCBITH, Maibke 3,5 MIH CTY/ICHTIB
koJsie/pKiB (20 BiZICOTKIB) IPOMIILIN OMH 200 KUTbKA
oHnaiH-kypciB y 2006/07 HP, mo wmaiixe Ha 10
BIZICOTKIB OLbIIIE, HIK y MTONEPEIHHOMY.

[TpuOIM3HO MOJIOBHHA BCIX YUHIB Y PEKHUMI OHJIAMH
HABYAETHCS B T. 3B. MICIECBUX KOJIMKAX, €
HAWOUIBII ~ TOMYISIPHI  KYPCH  CTOCYHOTBCS
yIOpaBiiHHS ~ Oi3HECOM, KOMIT'FOTEPHHUX  HaykK,
IH)KEHepHOi CHpaBM Ta MporpaM, IIOB’S3aHUX 3
OXOPOHOIO 37I0pOB’s1.
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CHALLENGE OF SCHOOL REFORM

MPOBJEMA IIKLIBHOI PE@OPMU

Americans have always debated the quality
and direction of their educational
system, but in recent years the focus has
been upon the best ways to measure and
increase academic achievement.
Comparisons  with students in  other
countries have also sharpened the debate
over educational methods and results,
especially those showing U.S. schools
lagging in science and mathematics.

Progressive Reforms

Early reformers tried to establish consistent
academic standards, train teachers, or
consolidate schools in the name of
efficiency. In other words, to transform
education into a profession.

These efforts culminated in the Progressive
Movement of the late 19th and early 20th
centuries, when educators like John Dewey
called for fundamental reform in what
schools taught and how they operated.
Dewey and his supporters urged giving
teachers greater independence in the
classroom, emphasizing learning by doing

instead of rote memorization and
challenging students  to  think
independently.

But Dewey’s “child-centered” approach was
almost immediately challenged by those
more interested in using new social science
methods to increase efficiency and organize
students into separate tracks of those
destined for college or for manual labor.
Progressive education was also widely
misunderstood, as its emphasis on the needs
of children became interpreted as a lack of
academic standards.
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AMepuKaHIIl 3aBXIM CIepeyaIncs Mpo SKICTh 1
IIISIXW PO3BUTKY CBOEI OCBITHBOI CHCTEMH, aje
OCTaHHIMH POKaMHM BOHM TPHAUIAIOTE OCHOBHY
yBary crnoco0aM BHUMIPIOBAHHSA Ta TMiJABHUILECHHS
YCIIIITHOCTI.

[TopiBHSIHHA 3 piBHEM Yy4HIB B IHIIMX KpaiHax
TaKOX 3aroCTPUIM [JUCKYCII0 INpO METOAM 1
pe3yapTaTd HaBYaHHSI — OCOOJMBO Ti, IO
cBimuath 1mpo BiacraBaHHsd ki1 CIIA vy
IPUPOAHNYMX HAyKax 1 MaTeMaTHII.

IIporpecuBHi pepopmu
[Meprmi pedopmaTopu HaMaraiucs
BCTaHOBJIIOBATU MIOCITiTOBHI1 aKaJeMivH1

CTaHIAPTH, HABYATH BUMTENIB a00 00’€qHYBaTH
IIKOJIHM 3apajay epeKTUBHOCTI. [HImMMU cioBamu,
NEPETBOPUTH BUKJIATAHHS HA IPOPECIFO.

KynpMmiHariero 1mmx 3ycwib CTaB  T. 3B.
MporpecuBHUM pyx KiHnsg 19-ro i mouatky 20-To
CTOJIITh, KOJMW Taki memarord, sk JxkoH JIproi,
3aKJIAKAIT 10 (PYHIAMEHTAITBHUX 3MIiH Y TOMY,
YOro HaBYA€ 1 K MPAIIOE aMEPUKAHChKa IIKOJIA.
Jproi Ta WOro MPUXWIBHUKN 3aKIUKAIA HaJdaTH
BUHMTEIAM OUIBIIOI HE3aJIeKHOCTI, CTaBUTH Ha
YilbHE MICIle HaBYaHHS NUIIXOM MPAKTHKH, a HE
3yOpiHHS, 1 CIOHYKaTH Y4YHIB  MUCIHTH
CaMOCTIHHO.

Ane «opieHTOBaHWM Ha IUTHHY» Niaxin Jproi
OyB Maibke Bimpa3y K OCKapKEHHUH THMH, XTO
0a4MB y HOBHX METOAAX CYCHUIbHUX HayK 3aci0
MiJBUINEHHS TPOAYKTUBHOCTI Tpami i MOmLTy
MIKOJISIPIB HAa MAaHOYTHIX CTY/ICHTIB YHIBEPCUTETY
1 THX, KOMy YroToBaHa pydYHa Tpars.
[IporpecuBHy = OCBITY  TakoX  pO3yMilu
MEPEBAKHO HEMPABUIILHO, OCKUIBKH il aKIIEHT Ha
noTpeOu JITeH cTaB CIPUMATHCS K BiJICYTHICTh
aKaJeMIYHUX CTaHIapTIB.
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Nation at Risk

Criticism of new or progressive ways of
teaching resurfaced in the 1950s, when the
debate over the most effective ways teach
language skills to children triggered stories
on “Why Johnny Can’t Read.” (A similar
debate, two decades later, inevitably
produced “Why Johnny Can’t Write.”)

The 1957 launch of the Soviet satellite
Sputnik triggered similar concerns and led
to an increased emphasis on science and
mathematics in an era of Cold War conflict
and the U.S.-Soviet space race.

In 1983, a highly influential report called A
Nation at Risk asserted that declining
academic standards threatened America’s
position in an increasingly competitive
world and called for more resources and
greater rigor in education.

The response to the Risk report ranged from
lengthening the school day and year to
greater emphasis on core academic subjects.
Yet the report’s conclusions have been
vigorously disputed. “Not only is it not true
there has been a great decline,” contends
historian Carl Kaestle in the book School,
“but it is also true that we are educating a
much wider proportion of our population
now than we were in the 1950s.”

Charter Schools and Competition

Many recent school reforms have sought to
introduce greater competition into the public
school system.

Charter  schools, for example, are
independently operated public schools that
must meet the same academic and legal
requirements as traditional public schools
but are free from most of the bureaucratic
and regulatory constraints of their
traditional  counterparts.  Approximately
2,000 charter schools are now operating in
the United States.
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Kpaina B HeGe3neni

Kputuka Ha anpecy HOBUX ab0 NpOrpecMBHHUX
Croco0iB HaBuaHHS 3HOBY crumiBiaa B 1950-x
poKax, KOJIM CyNEpeukd TNpo  HaOuIbII
edeKTUBHI CrmocoOM HaBUaHHS MiTell MOBHHUM
HaBUYKaM NpPUBEIH 10 po3MOB Ha TeMy «Homy
JxoH1 He BMie unTaTh» (aHAIOTIYHI jgebaTH aBa
JNECATWIITTS. OTOMY HEMHMHY4Ye BUKIHMKAJIU
nutanHsA «Homy JIKOH1 HE BMi€ ITHCATH).

Janyck 'y 1957 p. paasHCBKOro CymyTHHKA
3pOJMB AHAJOTI4HI MOOOIOBAHHS — 1 IiIBUIIUB
yBary 10 TOYHMX HayK 1 MaTeMaTUKU Ha BECh 4ac
«XOJOAHOI BIHHM» Ta aMEpPUKAHO-PAITHCHKHX
KOCMIYHHX IIE€PETOHIB.

VY 1983 p. B aBTOpuTeTHI momoBini «Haris B
HeOe3meni» CTBEPHKYBAIIOCS, 10 MAJIHHS PIBHS
OCBITH 3arpoXye€ CTaHOBHUILY AMEpPHKH y BCE
OUIbII KOHKYPEHTHOMY CBITi 1 BUMarae BEIMKHX
BUTpaT 1 OuIbIIOi eHepriiiHocTi B wi cdepi.
Peakmis Ha gomoBigs Oyma pi3HOWO — Big
30UTBIIEHHST TPUBAJIOCTI HABYAJIBHOT'O IHS Ta
HAaBYAJILHOTO POKYy JO0 OUIBIIOI yBaru o
OCHOBHHX HaBYAJIBHUX HpeAMeTiB. Tum He
MEHIII, BHCHOBKH JOMOBimi Oymu pinryde
ockapxeHi. «He TinpbkuM HempaBma, MO CTaBCS
BEJIMKUH crnal, — cTBepkye icropuk Kapm Kectn
y Bke 3raayBaHii kamwkii ‘[llkoma’, — ane Takox
BIpHO U Te, IO B MPOIEHTHOMY BiTHOIICHHI MU
3apa3 HaB4aeMo Habarato OuIblle HaIIMX
ciiBrpomassiH, HiK y 1950-Ti».

YaprepHi IIKOIH | KOHKYPeHIList

Barato HemaBHiIX MmKUIBHUX pedopM Mamu
MOCWJINTH KOHKYPEHIIII0 B CHCTEMi JEp)KaBHUX
K.

YaprepHi WIKOJIM, HANpPHUKIAT, € JAepPKaBHUMH
MIKOJIAMH 3 HE3aJKHHUM  YIPABIIHHAM, SKi
[MOBHHHI BIOMOBiZaTH THM K€ aKaIeMIdHAM 1
IOPUJIMYHUM ~ BUMOTaM, IO 1  TpaguIliiHi
JepXKaBHI IIKOJM, aje BUIbHI Biag OUIBIIOCTI
BJIACTUBHMX iM OIOPOKpPaTHYHUX 1 HOPMATHBHHX
0OMEXKEHE.

Huni B Cnonydyenux Illtarax gie 6muspko 2000
YapTEePHUX IIKLJI.
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Another response to concerns over
academic standards and international
competition has been to forge alliances
between business and schools.

In some cases, school districts have tried to
emulate efficiencies and organization of the
corporate model by establishing standards
and goals that can be measured and by
holding  administrators and  teachers
accountable for results.

In the push for accountability, many states
have passed laws permitting the closure of
low-performing or failing public schools.

In such cases, which are still rare, the
schools can choose to reconstitute
themselves with new staff and teachers or
convert themselves to charter-school status.
Families with failing neighborhood schools
are often given the opportunity to transfer
their children to higher-performing schools.

School vouchers have proven to be a highly
controversial innovation.

A voucher program permits parents to leave
failing or substandard public schools and
receive public funds to cover all or part of
the tuition at private schools.

The amount is usually based on the per-
student spending in the community.

The idea is that if schools have to compete
for students, they will improve.

However, the controversy over using tax
money to support private or religious
schools has been intense, and few
communities have fully implemented school
vouchers.
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[le onmui€r0 BIAMOBIAII0 Ha CTYpOOBaHICTH 3
MIPUBOTY
MDKHApOJIHOI KOHKYPEHIli CTajlo CTBOpPEHHS

aKaJeMI4HUX CTaHJIapTiB i
aIbAHCIB MDK OI3HECOM 1 IIKOJIaMH. Y IEIKUX

OKpyTH
e(peKTUBHICTh  Ta

BHMAIKAX  IIKUIbHI HaMarajucs

IMITYBaTH oprasizaito

KOPIIOPaTUBHOI ~ MOJeNi,  BCTAaHOBJIIOIYU

BUMIpDIOBAaHI CTaHJIApTH Ta 3aBJaHHA Ta

IOPUTATYIOUH AJMIHICTPATOPIB Ta BUUTENIB 0
BIAITOBIMAIILHOCTI 32 IX HEBUKOHAHHS.

[Tparayun Ouibmioi  mix3BiTHOCTI, OaraTo

MITAaTIB NPUHHAIM 3aKOHHW, IO J03BOJISAIOThH
3aKpHBAaTH JIepXKaBHI IIKOJM 3 HU3BKOK Ta

BKpail HM3BKOIO  YCHINIHICTIO. Y  TakuX

BUTIAJKaX, SKI M€ PIAKICHI, IIKOIH MOXYTh
BHOpATH peopraHizallito 3 HOBUM MEPCOHAIIOM i
BUUTEISIMUA a00 TIEPETBOPUTH cebe B 4apTEepHY

mkony. barekam 3 HeOGnaromomydyHHMH

IIKOJIAMH Y CBOEMY palOHI YacTO HANAEThCS
MOYKJIMBICTh TIEPEBECTH CBOIX MiTeld B OLIBII
YCITIITHI TITKOJTH.

[IkinpHI BayuyepH BUSBUINCS BEIBMHU CIIPHUM
HOBOBBeleHHsIM. [Iporpama BaydepiB 103BOJIsIE
OaTbKaM TIITH 3 JEeP>KaBHOI IIKOJIH 3 MMOTaHUMHU
a00 HE3aIOBUIBHUMH YMOBaMH 1 OTpHUMAaTH
Jiep>KaBHI KOIITH JJIsl TIOBHOTO 200 YacTKOBOTO
HNOKPUTTS BHUTPAT HA HAaBYaHHS B IPUBATHIN
mkoni. Cyma 3a3BHYail pO3PaxoBYEThCS Ha
MiJICTaBl BUTpAT Ha OJHOTO CTyJEHTAa B NaHId
MICIICBOCTI. [nes momsrae B TOMy, 11O, SKIIO
IIKOJIAM JIOBEJEThCS KOHKYPYBAaTH 3a YYHIB,
BOHU MYCUTHMYTh BJIOCKOHAJTFOBATHUCSL.
3aNuIIanThCs, OIHAK, TOCTPiI CYIEepPEedYKH 3
NPUBOAY BHKOPUCTAHHS IOJATKOBHX KOIITIB
JUIS MITPUMKH TIPUBATHUX abo0 periridHux
KU, 1 TOBHICTIO  WIKUTBHI  Baydepu
BIIPOBA/DKCHO JIAJIEKO HE B YCIX PEriOHaX.
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Privatization

Estimates are that private, for-profit
companies now operate 10 percent of the
nation’s public charter schools.

One of the largest is Edison Schools,
founded in 1992, which runs charter schools
in 19 states and the District of Columbia, as
well as providing “academic academies”
and other services in partnership with
existing public schools.

Traditional organizations of public school
professionals like the National Education
Association oppose privatization,
contending that there is an inherent conflict
between the profit demands of private
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IIpuBaTuszauis
3a omiHKaMmu,

ChOTO/IHI KEPYIOTh KOKHOKO JCCSTOI JIEPKABHOIO
YapTepHOIO MIKOJIOK Kpainu. OmHa 3 HAOLIBIINX
Takux kommaHiii, «lllkomn Enmiconay», 3acHoBaHa B
1992 p. i kepye yapTepHUMH MIKONaMH B 19 mrarax
1 okpy3i KomymOis, a Takox Hajae MOXKIMBICTh

MPUBATHI KOMEpIIiHHI KOMITaHii

NPakTUYHOTO  HaBYaHHA B mpodeciiiHoMy
cepenoBHIi («HAaBYAJIbHI akazemii») Ta iHIII
MOCIIYTH B TAPTHEPCTB1 3 ICHYIOUUMH JIepKaBHUMU
IIKOJIAMH.

Tpanuiiiiai opranizaii (axiBIiB Aep>KaBHUX MK,
Taki sk HarrioHasibHa acoltiallis OCBiTH, BUCTYITAlOTh
NPOTH TPHUBATH3aIlll, CTBEP/DKYIOYH, IO ICHYE
BHYTPIIIHIA KOH(MIIKT MDK HEOOXIIHICTIO IS
NPUBAaTHUX KOMIIaHIi OTpUMyBaTH MpHOYTOK i

57



companies and the needs of schoolchildren.
Companies like Edison contend that
competition can help improve both public
and privatized schools, thereby benefiting
the “customers” — students — just as in
any other marketplace.

Both sides point to outside studies that
buttress their side of the argument. Public
school proponents cite reports in the 1990s
that show there is no substantial edge for
Edison students or that Edison schools
publicize only favorable results.

A RAND Corporation study in 2000, on the
other hand, concluded that “student
achievement gains at Edison Schools
matched or exceeded similar improvements
in student performance in comparable
public schools.”

High School Redesign

Another reform movement, led by the Bill
and Melinda Gates Foundation, has taken a
very different approach to educational
reform through a fundamental rethinking of
high schools themselves. “Our high schools
were designed 50 years ago to meet the
needs of another age,” says Bill Gates,
founder  of Microsoft.

Over the past five years, the foundation has
funded high- performing model schools that
“engage all students with a rigorous
curriculum. They offer coursework that is
relevant to students’ lives and aspirations.
And they foster strong relationships
between students and adults.”

The Gates redesign effort also stresses that
smaller is usually better. “All else being
equal,” says a foundation report, “students
in small high schools score higher on tests,
pass more courses, and go on to college
more frequently than those in large ones.
Moreover, these results appear to be greatest
for low-income students and students of
color.”
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norpebamu mkossapiB. Ha ne Edison Schools Tta
IHIII KOMIIaHii CTBEP/UKYIOTh, IO KOHKYPCHITiS
MOYKE€ JIOMIOMOITH TOJIMIIMTUA SK JAEp)KaBHI, TaK 1
NPUBATU30BaHl IIKOJAM, THUM CAMHUM IPUHOCSIYU
KOPHUCTh «KJIIEHTaM» — y4YHSIM — TaK caMo, K 1 Ha
Oy/ab-IKOMY IHIIOMY PUHKY.

OOuaBi  CTOPOHM  BKa3ylOTh  Ha  30BHILIHI
JOCII/DKEHHSI Ha KOPHUCTh IXHBOI TOYKH 30pYy.
[TpuXUIpHUKKM Jep>KaBHUX LIKUT MOCHJIAKOThCS Ha
3Bith  1990-x pokiB mpo Te, IO Y4YHI «IIKUI
Enicona» He BHSBWIM ICTOTHOI TMepeBaru mepesn
OJTHOJIITKaMH a00 10 I1i MIKOIH IMYOIiKYIOTh TUIbKH
CIPUATIINBI Pe3yIbTATH.

3 iHmoro 60Ky, nociipkeHHs kopropaiii RAND y
2000 p. mokazano, «II0 YCHiXHM Y4YHIB y IIKOJax
Enicona BimoBimamy aHAJIOTIYHUM IIOKa3HHUKAM
YCIIIIHOCTI B TOPIBHAHHUX JEP)KaBHUX IIKOJIAX 200
MIEPEBULLYBAIIN 1X».

IlepeOynoBa cepeaHbOI IKOIU

[amuit pyx 3a pedopmu, odomoBaHuii DoHIOM
Binmna i Meningu TeliTc, NpuiiHSB 30BCIM iHIIMNI
miaxig 10 pehopMy OCBITH MUISIXOM JOKOPIHHOTO
MIEPEOCMHUCIIEHHS CAMUX CEPEIHIX K.

«Harmi cepenni mkomu Oynu cripoexToBani 50 pokiB

TOMY JUIA TIOTpeO IHIOI eTmoXuy, 3asIBUB
3acHOBHHK Microsoft.
Ocranni m'are  pokiB  @Donx  QiHaHCYBaB

BHCOKOC()EKTHBHI 3pa3KOBI IIKOJIU, B SKHX «YCl
y4HI BHKOHYIOTH CYBOPY HaBYAIBHY MpOrpamy.
3MicT KypciB Ma€ mpsiMe BiJHOUICHHS JO JKUTTS 1
MparHeHb Y4HiB.

[Ikonmu CHOPHUSIOTP BCTAHOBJICHHIO  MILHUX
BIZTHOCHH MDK YYHSIMH 1 JIOPOCIIAMMI.

VY cBoiii poboTi 3 mepedyaoBU CepelHbOI MIKOJIN
@DoHJ MIIKPECITIOE TaKOXK, IO «MEHIIe 3a3BU4Yail
O3HAuYae Kpame». «3a IHIIUX pIBHUX YMOB,
iaerbes y 3BiTi @OHTY, — YUHI HEBEITMKUX CEPEIHIX
IIKUT CKJIaJIaloTh TECTH Kpallle, MPOXOIATh OiIbIle
KypCiB 1 BCTYHarOTh JI0 KOJEIDKY YacTilie, HDK Yy
BEJIMKUX. Bilmblll TOro, 1i pe3yibTaT, 31A€ThCS, €
HAWBUIIMMH Cepe/l CTYACHTIB 3 Maj03a0e3reueHnx
POJIMH Ta PACOBHX MEHIIIHH.
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NO CHILD LEFT BEHIND

The most sweeping change to the federal
role in education since the 1965 Elementary
and Secondary School Act is the Bush
administration’s 2001 No Child Left Behind
(NCLB) law.

NCLB requires states to set educational
standards for achievement at different grade
levels and to take steps to improve the
performance of those who don’t meet the
standards.NCLB mandates state goals for
what children should know in reading and
mathematics in grades three through eight
as measured on standardized tests. These
and other accountability measures of school
performance are then collected into
statewide annual report cards.

Although state and local school systems
have considerable flexibility in upgrading
performance levels, the law provides for
eventual removal of students and funding
from failing schools. Parents with children
in failing schools can transfer to other
public schools or charter schools. They also
are eligible for tutoring and other special
services.
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3AKOH «IITKOJIA BE3 BIZ/ICTAIOYUX»

Haii6inpm pagukaibHOO 3MIHOKO (enepabHOoT poi
B OCBITI 3 yacy 3aKOHY MPO MOYATKOBY Ta CEPEIIHIO
mkoiay 1965 p. € iHiiHOBaHWA aIMIHICTPAIlI€IO
byma B 2001 p. 3akon «lllkoma 6e3 BifcTarOUUX»
(No Child Left Behind, ckop. NCLB).

NCLB Bumarae, mo0 nep:kaBi BBOAWIN CTaHIAPTH
YCITITHOCTI JUIS PI3HUX PIBHAX HABYAHHS 1 BXKUBAIU
3axXOiB MOMO i IIIBHINEHHS Ccepel Y4YHIB, IO
BIZICTAalOTb, a TaKO)XX BCTAHOBIIOBAJIM IUIHOBI1
MMOKA3HUKHU IOJO0 TOrO, IO AITA ITOBHMHHI 3HATH 1
BMITH 3 YHTaHHS Ta MaTEMaTHKH Yy Kiacax 3
TPETHOTO o BOCHMUH, Ha OCHOBI
CTaHmapTu3oBaHuX TecTiB. L{i Ta iHIII TOKa3HUKH
YCITIITHOCTI TOTIM 30HMparOThCS B MIOPIYHI 3BITH IO
BCHOMY IIITATYy.

Xoya mTarHi 1 MicueBi IIKUIbHI CHUCTEMH
KOPHCTYIOTbCSL 3HAYHOIO CBOOOJIOK0 B TOMY, SIK
MIiJIBUIIUTH YCIHINIHICTh, 3aKOH Mepen0dadae B SKOCTI
OCTaHHBOTO 3aXOJly TepeBeleHHS Y4YHIB B IHIII
HIKOJIM 1 IpUNUHEeHHs (iHaHCyBaHHA. baTbku, yui
JNITH HABYAIOTBCS B  «HEYCHINIHUX»  IIKOJAX,
MOXYTh TNEPEUTH B IHII Jep)kaBHI abo yapTepHi
mKond. BoHM  Takox ~ MalTh NpaBO  Ha
PENETUTOPCTBO Ta IHIIN CICIiATbHI TOCITYTH.
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NCLB has generated responses ranging
from strong support to skepticism to
outright opposition, according to a 2004
report by the Education Commission of the
States.

Supporters believe that the nationwide
institution of standards, testing, and
accountability are essential to building and
maintaining high-quality schools that can
succeed in an intensely competitive global
economy.

Other groups, such as the American
Federation of Teachers and the National
Education Association, have raised strong
concerns about how the law distinguishes
between effective and ineffective schools
when student populations differ so much in
background, income, and English language
ability.

Parents point to schools sacrificing art
classes or other enrichment activities to
“teach to the test” and avoid any designation
as a failing school.

Jason Kamras, 2005 National Teacher of the
Year, says, ‘“No Child Left Behind’s
greatest  strength is that it has
institutionalized high expectations for every
child in America.”

From a longer viewpoint, NCLB is only the
latest installment in the long debate over
balancing the demands of inclusion and
excellence in American education.

Table of contents 2 MosepHyTUCb A0 3MicTy

3rigno 3 ponoBigmo Kowmicii 3 ocitu 3a 2004 pik,
NCLB orpumaB nyke pi3Hi BIATYKH — Bil pilry4doi
HIATPUMKH 10 CKENTHIIM3MY 1 IPAMOi OMO3UIL1.

[TpuxunbHUKN BBA)KAIOTH, 10
3arajibHOHAIIIOHAJIBHUM ~ IHCTUTYT  CTaHJApTIB,
TEeCTYBaHHS 1 TWIA3BITHOCTI HEOOXIMHUN I
CTBOPEHHS 1 WIATPUMKMA IOKUI, IO JAK0Th

BUCOKOSIKICHY OCBITY 1 MOXYTb JOCSITH YCIHIXy B
yMOBaxX JKOPCTKOI ~ KOHKypeHHii y  CBITOBiH
€KOHOMILLI.

IHmi rpymum, Taki sk AMepHKaHCbKa (eneparris
BUMTENIB Ta HamioHaapHa acoriamis OCBITH,
HEO/IHOPA30BO BUCJIOBIIIOBAJIH cepiiozHy
CTYpOOBaHICTh 3 MPUBOAY TOTO, SIK 3aKOH PO3PI3HSIE
ehexkTuBHI Ta  HEePEeKTHBHI  IIKOIH,  SIKIIO
KOHTUHTEHTH YYHIB TaK CHJIBHO BIJPI3HSAIOTHCS 3a
CBOIM KYJBTYPHUM TOXOKCHHSIM, PIBHEM JOXO/IIB
Ta 3HAHHSAM aHTIIHCHKOI MOBU. baThbku Ha3WBarOTh
IIKOJIM, SIKi JKEPTBYIOTH YpPOKAaMH MUCTENTBA Ta
IHIIUMH TIpeIMETaMu IS 3arajbHOTO PO3BHUTKY,
abW TUTBKU «IOTSATTH YYHS /10 CKIIQJaHHS ICIATY» U
YHUKHYTH 3apaxyBaHHS 70 Kareropii
CHEYCITIITHUX.

3a cnoBamu Jlxelicona Kampaca, sikuii oTprMaB

2005 p. 3BanHs «Yuutenb poky y CIHIAp,
«HanOubmuit  Turoc 3akoHy  ‘[lIkoma  Ges
BiICTafOUMX’  TOJNSATae B  TOMY, IO BiH
IHCTHTYITIOHATI3yBaB  BHCOKI  OYIKYBaHHSA IS

KOXKHOI aMEpHUKaHCHKOI TUTHHWY.

VY 6inpmr moBroctpokosiit mepcnekTuBi NCLB — 11e
JUIIe OCTaHHIA Ha 1EeW MOMEHT KpOK Yy
0araTOpiYHHUX IUCKYCISIX TPO Te, SIK 30ajlaHCyBaTH
BUMOTH IHKJIIIO3MBHOCTI Ta BHCOKOI $KOCTI B
AMEPUKAHCHKIH OCBITI.
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TPYAOBI PECYPCHU Y CIIA 3A PIBHEM OCBITHU
30 BEPE3HA 2020 P.

Labor Force Participation by Level of Education
Among Population Age 25 and Older

w Noct a high school graduate w— Some college or associate degree

w~ High school graduate or equivalent = Bachelor’s degree or higher

Proportion of population in labor force
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LEVEL OF EDUCATION IN THE COUNTRY_ PIBEHb OCBITH Y KPAIHI

FOR IMMEDIATE RELEASE: MONDAY,
MARCH 30, 2020

U.S. Census Bureau Releases New
Educational Attainment Data

MARCH 30, 2020 — Today the U.S. Census
Bureau released findings from the Educational
Attainment in the United States: 2019 table
package that uses statistics from the Current
Population Survey Annual Social and Economic
Supplementto  examine the  educational
attainment of adults age 25 and older by
demographic and social characteristics, such as
age, sex, race, nativity and disability status.

Data highlights:

Almost half (47.4%) of the foreign-born
population who arrived in the United States over
the past decade had a college degree — a higher
rate than both earlier foreign-born and native-
born Americans.

An estimated 47.4% of the foreign-born
population who arrived in the United States from
2010 to 2019 had a bachelor’s degree or higher,
compared to 36.3% of native-born Americans
and 31.5% of the foreign-born population who
entered the country in or before 20009.

In 2019, 39.4% of naturalized citizens and 40.2%
of children of the foreign-born population in the
United States had a bachelor’s degree or higher,
compared to 35.9% of those born to native-born
parents. A greater share of the foreign-born
population (14.1%) than native-born Americans
(13.4%) also held an advanced degree, such as a
master’s or doctorate.

In 2019, high school was the highest level of

education completed by 28.1% of the population
age 25 and older and 22.5% finished four years
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JIJIsI HETAMHOI'O OITYBJIKYBAHHA:
INOHEAIJIOK, 30.03.2020

bwopo nepenucy nacejsenusi CIIA ny0aixkye HoBi
JaHi Mpo piBeHb OCBITH B KpaiHi

30 Gepesns 2020 p. — Croroani bropo nepenucy

HaceineHHs CHIA  omyOmikyBano — pe3ynbTaTH
JociipKkeHHs piBHA ocBiTH B Cnionmyuenux Lltarax:
no0ipky  Tabmump 3a 2019  pix, B sKid

BUKOPHUCTOBYIOThCSI cTraTHcTUuHi AaHi Ll{opiunoro
COIIaJTbHO-€KOHOMIYHOT O JIOTIOBHEHHS 710
MOTOYHOTO OOCTEKEHHs HACEJIeHHS, 1110 MOKa3YIOTh
piBEHb OCBITH JOPOCIHX Bi 25 POKIB 3 pO3OMBKOIO
3a nemorpadigHUMHI Ta COIIQTbHAMHA
XapakTepUCTUKAMH, TaKMMH SIK BIK, CTaTh, paca,
MICIIe HapO/HKEHHS 1 HAsBHICTh 1HBAJIITHOCTI.

OcHoBHi 1aHi:

Maiixe monmouna (47,4 %) HaceleHHS IHO3EMHOT'O
noxo/mkenns, mnpubymoro mo CIIA 3a ocranne
JTECSTHIIITTS, MaJjla JUIUIOM TIpo BHUIIYy ocBity. Lle
OinbITIe, HDK cepell IMMITPaHTIB MONEPETHIX XBUIh
Ta aMepuKaHIliB, HapomkeHux y CIIIA.

3a ominkamu, 47,4 % HaceneHHsA 1HO3EMHOI'O
MOXOJDKEeHHS, sike mpuoOyno mo CIIIA y 2010-2019
pp., Mamu CTymiHp OakamaBpa abo Buie, Yy
nopiBHsHHI 3 36,3% aMepHKaHIiB, HAPOHKEHUX Y
CIOA, ta 31,5% HapomKkeHHX 3a KOPJOHOM 1
npubynux no CIIIA pasnime 2010 p.

Y 2019 p. 39,4% mnarypanizoBaHuX TpoMaisH i
40,2% niteli ocid, 10 HAPOMWIHMCA 3a MEKAMHU
CIIIA, mamu cryninb OakanaBpa abo0 BHUIIE — Y
nopiBHsHHI 3 35,9% THX, XTO HApOIUBCS B OATHKIB
— YPO/DKEHUX aMEpHKaHIlIB. binbllle aMepuKaHIIIB,
IO HApOJAWIIUCS 32 KOPJIOHOM, HDK YPODKCHUX
amepukanniB (14,1% i 13,4 %), Mamum TaKox
CTYIiHb BHIIOrO PIBHA — SK-OT Marictpa 4w
JIOKTOpA.

VY 2019 p. noBHa cepeaHs mIKoiaa Oyna HaHBUIIUM

piBHeM ocBiTH, sikoro focsriu 28,1% HaceneHHs y
Billl Bif 25 pokiB; 22,5% 3aKiHYMIN YOTUPU POKHU
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of college.

From 2010 to 2019, the percentage of people age
25 and older with a bachelor’s degree or higher
jumped from 29.9% to 36.0%.

In the past decade, the rate of labor force
participation of the population age 25 and over
fell for all education groups except those who
had not completed high school, whose rate was
not  statistically  different.  Labor force
participation fell 3.1% for people with a
bachelor’s degree or higher. It fell by 5.1%
among those with some college or an associate
degree, and by 4.5% for those who completed
high school. (Labor force participation includes
people who are employed or unemployed, but
excludes people who are retired, taking care of
home or family, or otherwise not participating in
the labor market.)

In 2019, 40.1% of non-Hispanic whites age 25
and older had a bachelor’s degree or higher, up
from 33.2% in 2010. During the same period, the
percentage of blacks age 25 and older with a
bachelor’s degree or higher rose from 19.8% to
26.1%; Asians from 52.4% to 58.1%; and
Hispanics from 13.9% to 18.8%.

The Current Population Survey, sponsored
jointly by the Census Bureau and the U.S.
Bureau of Labor Statistics, is the primary source
of labor force statistics for the population of the
United States.
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KOJICDKY.

VYV 2010-2019 pp. yacTka amepHuKaHI[iB y Bili Big 25
pOKiB, IO MarOTh CTYMiHb OakanaBpa abo BHIIIE,
pizko 30inmpmunacs 3 29,9% no 36,0 %.

3a OCTaHHE JNECATWIITTS 4YacTKa B poOouidl cuii
HaceleHHs Bi 25 poOKiB 3HHU3WIAci Uil BCIX
OCBITHIX I'pYII, 32 BUHATKOM HE 3aKIHUMJIA CEPEIHIO
IIKOJy, TIOKA3HUK SIKMX CTaTUCTHUYHO HE 3MIHUBCH.
Yactka B poOouiii cumi 3Hm3minacs Ha 3,1% mns
JrOfeH 31 cryneHem OakanaBpa i Buiie, Ha 5,1% ans
TUX, XTO MaJ¥ BUILy a0o cepeaHio ocBiTy i Ha 4,5%
JUIL TUX, XTO 3aKIHYMB CEpeJHIO IIKOIY (4acTKa B
po0OYiil cuili BKITIOYA€E MPALIOIYHX 1 0e3p00ITHUX,
aje BHKIIOYAE OcCi0, fAKI BUHIUIM Ha IEHCIIO,
3aliMaroThCsl TOMAIIIHIM TOCIOJApCTBOM a00 HIINM
YUHOM HE MPE/ICTaBJICH] Ha PUHKY TIpaIli).

VY 2019 p. 40,1% 6innx HEiICHAaHOMOBHUX TPOMaJITH
Bil 25 pOKIB MaJIu CTYIMiHb OakaiaBpa abo BHUILE — Y
nopiBastHHI 3 33,2% B 2010 p. 3a Toii cammii epionq
gacTka adpoaMepukaHIliB y Bimi Bix 25 pokiB 3i
cTymeHeM OakaiaBpa i Bumie 3pocia 3 19,8% 1o
26,1 %; ocib a3ificekoro moxomkeHHs 3 52,4% 1m0
58,1 %; i matmHOAMepukaHIliB 3 13,9% mo 18,8%.

[Toroune oOOCTeXEHHsT HAceleHHs, MpPOBEICHE
cnimbHO bropo mepernmcy HaceneHHs Ta  bropo
craructuku mipami CIIIA, € OCHOBHHM DKepenoMm
CTaTHCTUKH 3 TpyHAoBUX pecypci y CILA.
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POSTSECONDARY EDUCATION

Postsecondary education in the United States is
widespread and diverse.

There are approximately 9,000 postsecondary
institutions in the United States.

This total includes over 4,000 degree-granting
institutions, such as colleges, universities and
community colleges, and over 5,000 non-degree-
granting institutions that provide specific
vocational, technical and career training.

COLLEGES AND UNIVERSITIES

There are more than 600 public and 1,700
private, four-year colleges and universities in the
United States. The academic titles awarded by
these institutions include undergraduate degrees
such as the bachelor’s degree and graduate
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HICJIAIKIJIbHA OCBITA

[MicnsmkineHa ocBita 'y Cnomydennx [ltatax
IIMPOKO TIONIMpEHa 1 pi3HOMaHiTHA. Y KpaiHi
HamiuyeTrbess Omm3bko 9000 BUIIMX HaBYAIBHUX
3aKJIaiB.

VY 1o 3aranbHy KUIBKICTH BXOaaTh monam 4000
YCTaHOB, IIO HAJAIOTh JWIUIOMH, SK-OT KOJICIXKI,
YHIBEPCUTETH Ta MicueBi (ABOpIuHi) KONemKi, 1
oimeie 5000 ycTaHOB, IO HE HAMAOTH JUTIIIOMH,
ale JalTh ClenialbHy NpodeciiiHy Ta TeXHIYHY
HirOTOBKY 1 TPYAOBI HABUYKH.

KOJIELXKI TA YHIBEPCUTETH

VY CIIA naniuyetbest monan 600 nepxaaux i 1700
MPUBATHUX YOTHUPUPIYHUX KOJISKIB i
yHiBepcuTeTiB. BOHM  NPHCYKYIOTH  CTyMeEHi
OakanaBpa, MaricTpa Ta JOKTOpa.
Ha3zeu crymenie y CHIA He
HaI[lOHATPHUMH ~ 3aKOHAMU;

PerymorThCs
TOMY KOJEIKiI Ta
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degrees such as the master’s degree and the
doctorate. U.S. degree titles are not governed by
national laws; therefore, colleges and universities
exercise wide discretion in the nomenclature
they use for degrees and program requirements
for graduation.

Accrediting associations, described below, may
exert some influence on degree titles, as do the
labor market and the professional academic
community.

Undergraduate Degrees.

The basic undergraduate degree in the United
States is the bachelor’s degree.

It generally requires four or more years of full-
time study.

The associate degree, which is offered at
community colleges, described below, typically
requires two years of full-time study.

Graduate Degrees.

The basic graduate degree is the master’s degree,
which usually requires one to two years of full-
time study beyond the bachelor's degree.

The research doctorate degree (Ph.D. or
equivalent) usually requires a minimum of five
to seven years beyond the bachelor's.

However, the total time required can vary

significantly depending on the institution,
student and field of study.
Education and training for professional

occupations can take place at the undergraduate
or graduate level. For example, engineering, the
engineering technology fields, nursing and
accounting generally require an undergraduate
degree.

Architecture and teacher education require a
bachelor’s or a master’s degree depending on the
entry point, and a first professional degree
following a prior undergraduate degree is
required to become a physician, dentist or
attorney.

Admissions. Regardless of place of residence,
all students are free to apply for admission to
higher education institutions located anywhere in
the country. However, tuition and fees at public
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YHIBEPCUTETH BUTIHHO MOBOJSTHCS 3
HOMEHKJIATypOl0, sIKa BHUKOPUCTOBYETHCS IPHU
MPUCYIKEHH1 CTYNEHIB 1 BCTAHOBJIEHHI BUMOT 10
porpam Juisi OTpPUMaHHS JUIIOMA.

AxpenuTyrodi acoriaiii, ornvcaHi HUXKYE, MOXYTb
MaTH MEeBHUH BIUIMB HA HA3BU CTYIEHIB, K, YTiM, 1
PHMHOK Iparli Ta npodeciiiHa akajeMiyHa CIUIbHOTA.

bakaaaspiar.

bazoBuM crynenem BHIOi OCBITH MEPIIOTO PiBHS Y
Crnonyyennx Illtatax € cryninb OakanaBpa. Sk
npaBuiio, Juis Hei moTpiOHO uvoTupu abo Oimblie
pokiB ouHOi (Gopmu HaB4YaHHA. [l oTpuUMaHHS
CTYIEHS MOJIOJILIOTO CHelianicTa, Ky IMpOINOHYIOTh
OIMCaHI HIDKYE MICLEBl KOJEIKi, 3a3BHYai
NOTPiOHO /1Ba pOKH 04HOI (hOpPMHU HaBUAHHSI.

Maricrparypa Ta acnipaHrypa.

OCHOBHHIA CTYIiHB MaricTpa 3a3BUYail BUMarae BiJl
OTHOTO JIO0 JBOX POKIiB OYHOI (hopMH HaBUaHHS
MICIIsT OTPUMAHHS CTYIICHsI OaKaiaBpa.

s orpumanHs ctynens nokropa Hayk (Ph.D. abo
eKBiBaJIeHTa) 3a3BHYail MOTPIOHO MIHIMYM I’ SIThb-
CiM POKIB TICJISI OTPUMAaHHS CTYIEHS OakaiaBpa.
OpnnHak 3arallbHAK TOTPIOHMWI Yac MOXeE 3HAYHO
BIIPIBHATHCA B 3aJIEKHOCTI Bl HABYAIBHOTO
3aKJany, CTy/IeHTa i raay3i 3HaHb.

HaByanns Ta mimroroBka g0 mpodeciiiHoi
TISUTBHOCTI  MOXYTh  TPOXOJAWTH  Ha  PIBHI
OakanmaBpary abo acmipanTypu. Hampukianm, Taki
rayrysi sk iH)KGHEpH1 HayKu, BUPOOHMY1 TEXHOJIOT1,
CECTPUHCHKA CIIpaBa Ta OyXTaJlITepChKHI OOMIK, SIK
NpaBUIO,  BHMAaralTh  CTymeHs  OakanaBpa.
ApXiTeKTypHa Ta TIeJaroriyHa OCBiTa BHMarae
cTymneHs1 0akajaBpa abo MaricTpa B 3aJICKHOCTI BiJl
PiBHS, 3 SKOrO BUITYCKHHK BHILIY MTOYMHAE TPYAOBY
TISUTBHICTB, @ Ui TOro, II00 CTaTh JIKapem,
cToMaTtojioroM a0 IOPHCTOM, MOTPIOCH Mepimi
npodeCiiHui CTYIiHb, HACTYIMHUW 3a CTYyIECHEM
OakanaBpa.

IIpuiiom 10 Bumy. He3anexHo Big Micls
NPOKUBAHHS BCI  a0ITYpiEHTH MaioTh  IPaBO
0E3KOIITOBHO IOAATH 3asBy Ha BCTYIN [0 BHUIIIB,
po3TaloBaHuX y OyAb-sKiil Touli kpaiHu. OpHak
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universities are generally higher for out-of-state
residents.

Although a number of factors are weighed when
institutions consider students for admission,
decisions generally take into account the
following:

success in appropriate  secondary school
coursework (e.g., types of courses taken and
grade point average);

scores on standardized tests, which are designed
to determine a student’s aptitude for success in
postsecondary  education (e.g., Scholastic
Aptitude Test [SAT]);

recommendation letters from teachers and others;
student-written essays; and demonstration of
leadership  potential and participation in
extracurricular activities (e.g. student
government, school newspapers, sports teams,
clubs, artistic activities and volunteering in the
community).

For a searchable list of accredited colleges and
universities  in  the  United  States, see
http://ope.ed.gov/accreditation/.

FOR-PROFIT INSTITUTIONS

In addition to public institutions and private
nonprofit institutions, the U.S. higher education
sector also includes private for-profit institutions
often referred to as “proprietary schools.”
Proprietary schools are especially prevalent at
the non-degree level, where they comprise about
70 percent of such institutions.

At the college and university level, 19 percent of
institutions are for-profit, but they enroll only
about 3 percent of all college and university
students.

Proprietary vocational schools offer practical
training in specific fields, such as business
administration and computer technology, and
degrees in a number of subject areas.
Degree-granting  proprietary  colleges and
universities offer a range of awards—from
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mara 3a HaBYaHHSA Ta IHIII BUTpaTd B
yVHIBEpCUTETaX, 110 TnepedyBaloTh Ha OanaHci
ITaTy, 3a3BUYail BUII 7S )KUTEIIB 1HIIMX IITATIB.

Xoua npu npuiiomi 10 H3 BpaxoByeTbes LM psg
(daxTopiB, Ha NPUHHATTA pILIEHHS, SK IPaBUIIO,
BIUIMBAE:

YCIIIIHICTh y BHUKOHAHHI BIIMOBIAHOTO Kypcy B
cepenHid KONl (HANpUKIAJ, TUIH MPOHIECHUX
KYypCiB 1 cepeHiii 6ain);

Oamu 3a CTaH/IapPTU30BAaHUMU TECTaMH,
NPU3HAYEHUMH Ul BHM3HAYEHHS 3aTHOCTI [0
ycmixy B HaBuaHHi y Buii (Tect SAT Ta iH.);
PEKOMEHIAIli1 BYMTENTIB Ta IHIIUX 0Ci0;

ece, HalMcaHl y4yHsIMH;

JIEMOHCTpAILLIS JT1IePChKOT0 MOTEHIIaTy Ta y4acTb y
MO3aKJIACHUX 3axo/ax (HAmpUKIaJ, CTYAEHTCHKE
CaMOBpSIYBaHHSA, WIKUTbHI Ta3eTH, CIOPTHBHI
KOMaHIM,  KIyOM, XyOOXHI  Tporpamu  Ta
BOJIOHTEPCHhKa poOOTa B MICIIEBIH CITUTBHOTI).

Criucok akpeJUTOBaHMX KOJIE/KIB Ta YHIBEPCUTETIB
y Cnonydenux IlTtatax 3 MOXIIMBICTIO NOLIYKY
nuB. y po3xaini http://ope.ed.gov/accreditation/.

KOMEPIIVHI HABYAJIbHI 3AKJIAIA

Ha nomatok [0 JepkaBHHX 1 I[PHBaTHHX
HEKOMEpPIIIHHUX HABYAIBHUX 3aKJIQ/iB  CEKTOP
Bumoi ocitm CIIIA Takox BKIIOYaE MPUBATHI
KOMEpIidHI ~ 3aKJiagy, dYacTo 3BaHI  MPOCTO
«IIPUBATHUMH HaBYAILHUMHU 3aKJIaJaMI».

[TpusatHi H3 oco0iuBo mommpeHi B KaTeropii «oe3
NPUCYIDKEHHST CTYIEHS», Ji¢ BOHU CTAHOBISTH
0sm3bK0 70 BiZICOTKIB TAaKUX YCTaHOB.

Ha piBHI konemkiB 1 yHiBepcuTeTiB 19 BimcOTKiB
HAaBUYAITbHHUX 3aKJIaJIB € KOMEPUiHUMU, ajie 10 HUX
BCTylae He Oulblie 3 BIJCOTKIB YCIX CTYICHTIB
BHUIIIB KPaTHH.

[MpuBatHi mpodeciiiHi  yYuIUIIAa POHOHYIOThH
NPaKTHYHY MIArOTOBKY B KOHKPETHUX TIaly3siX,
TaKWX 5K JUJIOBE aMIHICTpyBaHHS Ta KOMII FOTEpHI
TEXHOJIOT1], 1 TPHUCY/DKYIOTh CTYIEHI B psi
npeaMeTHuX ramyseil. [IpuBatHi Komemki Ta
YHIBEPCUTETH, 110 HAIAIOTh JUILIOMH, TIPOMOHYIOTh
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certificates that can be earned in a week to
undergraduate and graduate degrees.

Most schools offer programs that are available at
night or on weekends so that classes fit into the
schedules of working adults, and some schools
offer instruction via distance education.

While they also offer courses designed to
strengthen general competencies, proprietary
schools continue to be market-driven institutions
that primarily provide students with career-
focused programs of study.

A growing number of proprietary institutions are
accredited by recognized accrediting
associations.

GOVERNANCE AND FINANCE

All private and most public institutions at the
postsecondary level are chartered or licensed as
corporations under U.S. law and are legally
independent and self-governing in terms of
academic affairs, administration, fund-raising,
resource allocation and public relations.
Institutions are generally governed by a board of
citizens—often called a “Board of Trustees” or
“Board of Regents.”

This governing board is the highest authority for
institutional policy, although other lesser
boards—such as those composed by faculty or
students—also  generally  participate  in
governance to varying degrees.

The Board of Trustees (or Regents) is generally
responsible for hiring the institution’s chief
executive officer (president).

Administrative staff, including the president or
chief executive officer, deal primarily with non-
academic matters and delegate academic
concerns to the academic deans, department
chairs and faculty.
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IIMPOKHI CIEKTp CBIAOUTB TPO OCBITY — BiX
cepTu(ikaris, AKi MOKHA OTPUMATH 32 THXKIIEHB, 10
CTYIICHIB OaKanaBpa Ta MaricTpa.

binbmiicte H3 mpomnoHyroTs mporpamu, IOCTYIHI
BBeuepl abo y BUXIIHI, a JesIKl — AUCTaHLINHE
HaBYaHHS.

Xoua npuBatHi H3 Takox NpoOmoHyHOTH Kypcw,
CIPsIMOBaH1 Ha BUKJIaJaHHsI 3arajlbHUX 3HaHb, BOHHU,
K 1 paHille, JUBJIATHCS HA PUHOK Ipalli 1 B MepIy
Yepry HaJaloTh HABYaHHS, OpIEHTOBaHE Ha
npodeciiiny kap’epy B Tii 4M 1HIIIH ramy3i.

Henani Oinplne mpUBaTHUX HAaBYAIBHUX 3aKJIaJliB
aKpeIUTYEThCSI ~ BU3HAHUMU  aKpeIUTAlIHHUMU
acouianisiMu.

YIIPABJIIHHA TA ®IHAHCH

VYci mpuBatHi Ta OUTBIIICTh JEpKABHUX BHIIUX
HAaBYAJILHUX 3aKJIaJiB 3aCHOBaH1 a00 JIIIEH30BaHI K
Kopriopaitii BiamoBigao 10 3akoHomaBcTBa CIIIA i€
IOPUINYHO HE3AIeKHUMH 1 CAMOBPSIHHUMH B
MUTAaHHSIX HABUYaHHS, VIPaBIIHHA, 300py KOIITIB,
PO3TOILTY pecypcCiB i 3B’s3KIB 3 TPOMAJICHKICTIO.

i HaB9ambHI 3aKIaN YIIPABISIOTHCS, SIK TIPABHIIO,
pajoro, MO CKIAJAETHCS 3 TIPUBATHUX OCIO 1 9acTo
HOCHUTB Ha3BY «pajia MKITyBaTbHUKIBY.

Taka kepiBHa paga € BUIIMUM OPTaHOM TPHHHSTTS
pillieHp y Taly3i IHCTUTYHIHHOT TOJITHKH, XO4Ya
IHIT, MEHII 3a pO3MIpOM paad — HampUKIAI,
BHKJIaJauiB a00 CTYICHTIB — 3a3BHYAil TaKOXK TIEIO
YH {HIIOKO MIpOrO OEpyTh y4acTh B YIPABIIiHHI.

Pana miknyBasbHUKIB, SIK TPABHJIO, BIAMOBIZaE 3a
HaiMaHHS TOJIOBHOI'O BHKOHABYOIO AUPEKTOpa (BiH
MOKE HA3UBATHCS TAKOXK MPE3UICHTOM) YCTAHOBH.

AJIMIHICTpaTUBHUN MepcoHall, BKJIIOYAIOYHU
npesujeHTa  abo  TOJIOBHOTO  BUKOHABYOI'O
JUPEKTOpPA, OIIKY€ETHCS NEePEBAKHO
HEaKaJeMIYHUMH THTAaHHSAMH, JIEJIErYIO4d  BCl

3aBJaHHSA, TIOB’s3aHI 3 HaBYaHHIM, JEKaHaM 3
HaBYaIbHOI YACTHWHH, 3aBigyBauam Kadeap Ta
BUKJIJayaM.
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Oversight boards have the ultimate responsibility
to vote on hiring staff and faculty, and to
approve decisions on hiring, promotion, tenure,
discipline, and the granting of degrees.

However, in practice, they rarely go against the
decisions of the faculty and deans unless there is
compelling reason to do so, such as the violation
of institutional regulations or civil rights.

Degree-granting institutions generally depend on
the following sources of income: student tuition
and fees, government funding, institutional
investments and holdings, private gifts and
grants, and auxiliary enterprises.

Research institutions also receive money from
grants and contracts with government and the
private sector, and teaching institutions may earn
money from providing instructional services to
employers.

Almost all institutions, public or private, charge
tuition, with tuition being relatively lower at
public institutions than at private institutions.

Paying for College

Many college students obtain  part-time
employment to help pay for their studies, while
others also receive grants, scholarships and loans
to help meet expenses.

More than half of all U.S. undergraduate
students—55 percent—receive some form of
financial aid to help pay education costs, as do
60 percent of all graduate students. Scholarships
and grants are generally awarded by a variety of
nongovernmental organizations, as well as by
states.

However, the largest single source of such
student financial aid is the federal government,
which provides more than $73 billion a year in
grants, loans and work-study assistance.

For more information on student financial aid see
www.ed.gov/about/offices/list/fsa/index.html.
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HarnsnoBi panu  BigmoBigarOTh 32  HaWMaHHS
MEPCOHANy Ta BUKIAAa4iB (PIIEHHS MPUAMAIOTHCS
rOJIOCYBaHHSM), @ TAKOX 3a 3aTBEPKEHHsI pIIlIEHb
PO MPUIHATTS HA poOOTY, MIABUIIECHHS Ha MOCA/I,
IOCTIMHI KOHTPAaKTH 3 BHUKJIAJadaMu, HaBYaJIbHY
JUCLUIUIIHY Ta NPUCYXKEHHs cTyneHiB. OgHak Ha
OPaKTUIl BOHU PIOKO WAYTh NPOTH pIlICHb
BHUKJIQ[aYiB 1 JIeKaHIB, AKIIO TUIBKH JJI1 TOr0 HEMAE
BaroMMXx MPHYUH, TAKUX K HOPYIIEHHS BHYTPIIIHIX
npasui1 H3 abo rpoMaasiHCbKUX MpaB.

VYcraHOBH, IO HAJalOTh JUILUIOMH, SIK IPaBUIIO,
3ajeXxarh BiJ HACTYIHUX JDKEpes J0XONy: IulaTa 3a
HaBYaHHSI 1 IOCJIYTH, IO BHOCHTHCSA Y4YHSIMH,
nepxaBHe (iHAHCYBaHHS, IHBECTHUIli 1 XOJIUHTH
camoro H3, mpuBaTHi NMoXXepTBYBaHHS 1 IPaHTH, a
TaKOXX JTOX1/1 B/l JOMOMDKHUX ITIIIPUEMCTB.

HaykoBo-mocnifiHi IHCTUTYTH TaKOX OTPHUMYIOTb
rpomli BiX TpaHTIB 1 KOHTPAKTIB 3 ypsAAOM 1
npuBaTHUM cekTopoM, a H3 MoxyTe 3apobistu
KOIITH, HABYAIOYX MPAIIBHUKIB KOMIaHIH.

Maiixe Bci H3, nepxaBHi abo mpuBaTHI, CTATYIOThH
IUIaTy 3a HaBYaHHS; BapTICTh HABYaHHSA B
nepxaBHUX H3 3a3BHuail HIDKYa, HIK Y TPUBATHHX.

[liiaTa 3a HaBYaHHA y BHIII

barato cTymeHTIB KOJNEKIB Ta YHIBEPCHUTETIB
3HAXOMTh POOOTY HA HEMOBHUW poOOYMi JEHB,
00 OIUIATUTH HAaBYaHHS, IHIII OTPUMYIOTH TaKOXK
TPaHTH, CTUICHII Ta KPSAUTH Ha TIOKPUTTS BHTPAT
Ha  HaBYaHHI. binpme  momoBMHM  BCIX
aMEpUKAHCHKHUX CTYACHTIB piBHS OakamaBpary — 55
BIZICOTKIB — OTPUMYIOTh Ty YH iHITY (IiHAHCOBY
JOTIOMOT'Y JUISl OIUIATH BHUTpAT Ha OCBIiTYy, SK 1 60
BIZICOTKIB ycix acmipanTiB. CTHIICHIIT Ta TPaHTH, 5K
HPaBUIIO, MPUCYIKYIOTHCS PIZHUMH HEYPSIIOBUMHU
opraHizamisiMg, a Takok mratamud. OpHAaK
HAWOUIBIIMM  JDKEpeJioM  Takol  (iHAHCOBOIi
JIOTIOMOTH € (heiepalIbHUN Ypsia, SIKUH Hallae MOHA
73 Mupna Aon. Ha PIK Yy BUIIAMI Pi3HUX TPaHTIB,
HO3UK, 2 TaKOXK (DIHAHCOBOT JOMOMOTH CTYICHTaM,
1[0 TPAIIOIOTh.

s orpumanHs nmomaTkoBoi  iH(opMmamii  mpo
(iHaHCOBY JOTIOMOT'Y CTyIIeHTaM JIMB.
www.ed.gov/about/offices/list/fsa/index.html
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HIGHER EDUCATION ACCREDITATION

The United States has no centralized authority
exercising national control over postsecondary
educational institutions.

The states assume varying degrees of control
over education, but, in general, institutions of
higher education are permitted to operate with
considerable independence and autonomy.

As a consequence, U.S. educational institutions
can vary widely in their missions and the quality
of their programs.

In order to ensure a basic level of quality, the
practice of voluntary accreditation arose in the
United States as a means of conducting
nongovernmental, peer evaluation of educational
institutions and programs.

The entities that conduct accreditation are
associations of higher education institutions and
academic specialists.

These associations define procedures for
assessing the quality of institutions and programs
and formally recognize those institutions
meeting their standards while withholding or
withdrawing recognition from those that do not.
Institutions that have been accredited generally
have an advantage over non-accredited
institutions with regard to student recruitment,
receipt of federal and state funds and their
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AKPEJIMTAILISA BUIILOT OCBITH

V¥V Cnonyuyennx Illtarax Hemae LEHTPasi30BaHOTO
Oprafy, IIO 3JIHCHIOE HAallOHAIBHUNH KOHTPOJb
micmsamkimpHuX H3.

VYpaau mratiB MalOTh PI3HUNA CTYIIHB KOHTPOIIO
HaJl OCBITOIO, ajie¢ B LUIOMY BHUIIMM HaBYAJIBHUM
3aKjagaM JJO3BOJIAETHCS MIATH 3HAYHOIO MIpOIO
HE3aJIeKHO 1 aBTOHOMHO.

Sx wacmigok ocBitHi ycranoBu CIIIA MoxyTh
3HAYHO BIAPI3HATHCS 3a CBOIMH 3aBIAaHHIMH 1
SKICTIO CBOIX IPOTPaM.

3 MeToro 3abe3neueHHsT 0a30BO1 SIKOCTI HABYAHHS Y
CIIIA BHUHUKJIA MPaKTHKa J0OPOBLIHHOT
akpemuTallii — HEypSAAOBOi EKCHEPTHOI OI[IHKH
OCBITHIX YCTaHOB i ITpOrpaMm.

Cy0O’extamMu, SKi TPOBOAATH aKpEIWTAIlilo, €
acorriarii BUIIIMX HaBYAIBHHUX 3aKJIaJliB Ta (axiBIliB
y TaJIy3i OCBITH.

L1i acomiarii BU3HAYAIOTh MPOLEIYPH OIIHKH SKOCTI
po0OTH 1 mporpamM HaBYAJIBHUX 3aKJIaIB 1 OQIIiiTHO
BHU3HAIOTh TI BHII, SKI BIANOBIJAIOTH IXHIM
CTaHJIapTaM, BIIMOBIIAIOUYM B akpeauTanii ado
BIIKIMKAO4M 1i B THX, XTO HE BIJITOBI1Iac BUMOIaM.
AXpeauTOBaHI HaBYadbHI 3aKiaaad, SK IPaBHIIO,
MarTh MepeBary rnepes HeaKpeAUTOBAHUMH 11010
HAOOpy CTYyIEHTIB, OTpUMaHHS QenepaabHuX 1
MITATHUX KOWITIB Ta IMiZKY B CYCHIUIBCTBI B LIVIOMY.
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general public image.

All recognized accrediting associations are
members of the Council on Higher Education
Accreditation (CHEA), and a list of those entities
recognized by the U.S. Secretary of Education is
published annually.

For more information on accreditation,
www.ed.gov/admins/finaid/accred/index.html
http://wwwchea.org.

see
and

Study Abroad and International Students

More than 170,000 U.S. college and university
students earn academic credit each year through
study at postsecondary institutions in other
countries.

The top five destinations for undergraduate
students are the United Kingdom, Italy, Spain,
France and Australia, and the most popular fields
of study are the social sciences, business and
management, and the humanities.

The number of U.S. students going abroad has
more than doubled in the past decade and
continues to rise.

The United States welcomes more than 550,000
international students to study at U.S. colleges
and universities each year.

The top five countries of origin for
undergraduate students are China, India, Japan,
South Korea and Canada, and the most popular
fields of study are business and management,
engineering, and math and computer sciences.

For further information, refer to
http://opendoors.iienetwork.org/.
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Bci odimiiino Bu3HaHI akpenuTalliiiHi acoriaimii €
yieHaMu Paam 3  akpemutanii BUIIOI  OCBIiTH
(CHEA), i cmnmcok 1ux oOprasizailiii, BH3HaHUX
MmiHicTpoM ocBitd CLA, my6iiKy€eThCs OpPIYHO.

i1 oTpuMaHHsI 10JaTKOBOI iH(popMarliii mpo
aKpEIUTAIIIO JUB.
www.ed.gov/admins/finaid/accred/index.html
i http://wwwchea.org.

HaBuyanH# 32 KOPAOHOM Ta iHO3eMHi CTYIEHTH

[Tonax 170 000 cryneHTiB  KOJEIXKIB  Ta
yHiBepcuteriB  CIIA  mopiuHO  OTPUMYIOTH
JIUIJIOMH, HABYAIOUYMCh Yy BHUIIUX HABYAIBHUX
3aKjajax IHIUX KpaiH.

I[I’sTbMa  HAWmoOmMyNmsApHIIMMH ~ KpaiHaMu  JUIA
CTyAeHTIB OakamaBpaTy BBaXalThCsi Benmka
bpuranis, Itamisa, Icnanis, @panmis 1 ABcTpanis, a
HAYaCTIMMMU HampsIMKaMH HaBYaHHS —COIialIbHI
Haykd, Oi3HEC 1 MEHEKMEHT, a TaKOK TYMaHITapHI
HaYKH.

KimpkicTh  aMEpWKaHCBKHX  CTYACHTIB,  fKI
BUDK/DKAIOTh 32 KOPJOH, 32 OCTAHHE JECATHIIITTS
OUTBIIT HIXK TTOJBOTIACS 1 IIPOJIOBKYE 3POCTATH.

Y Toii ke dwac Cnomydeni Iltatm mopidaO
npuitMaroTh moHaa 550 000 iHO3eMHHMX CTYIEHTIB
JUIi HaBYaHHS B AaMEPUKAaHCHKHAX KoOJeKax 1
YHIBEpCUTETAX.

Jlo mepmol m’ATipKu KpaiH MOXO/HKCHHS CTYIICHTIB
OakamaBpary BxomaTh Kwurait, Iumis, SmowHis,
[MiBnenna Kopes 1 Kanama, a HaiOLIBIm
MOMYJIIPHUMH TIPEIMETHUMHU Taly3sMd € Oi3Hec 1
MEHE/DKMEHT,  IH)KUHIPUHT,  MareMaTHKa  Ta
KOMIT FOTEpHI HAYKH.

JIUB.

s orpumaHHsS  goAaTkoBoi  iH(opMartii

http://opendoors.iienetwork.org/.
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CHANGING FACE OF HIGHER
EDUCATION

A greater proportion of young people receive
higher education in the United States than in any
other country.

These students also can choose from more than
4,000 very different institutions. They can attend
two-year community colleges or more
specialized technical training institutes.

Traditional four-year institutions range from
small liberal arts colleges to massive state
universities in places like California, Arizona,
Ohio, and New York, each with multiple
campuses and student populations exceeding
30,000.

Approximately one- third of U.S. colleges and
universities are private and generally charge
tuition costs substantially higher than state-run
public institutions.

G.l.BILL

For much of their history, American institutions
of higher learning remained bastions of privilege,
with a predominantly white, male population.
That pattern didn’t change significantly until
passage of the G.I. Bill in 1944, when the federal
government paid for millions of World War I
veterans to attend college. (G.I., which stands for
“government issue,” became a casual term for
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MIHJIABHI BUTJIS BUII[OT OCBITH\

Y CHIA BiZCOTOK MONOMI, SKa OTPUMYE BHILY
OCBITY, OLTBIINA, HIK y Oy/Ib-SKii 1HITIN KpaiHi.

CrynmenTn MOXyTh BuOMpatu 3 Outemn sk 4000
HaWpI3HOMaHITHININX HaBUAIBHHUX 3akialiB. BoHu
MOXKYTh BiIBIZTyBaTH JIBOPIYHI MiCIIeBI KOJIEKi a00
OUIBII creliaai3oBaHil TEXHIYHI HaBYAJIbHI 3aKJIa .

TpaguiiiitHi  4OTHPHWpPIYHI  HaBUYANBHI  3aKiIamu
BapilOIOTh BiJl HEBEIMKUX T'YMaHITAPHUX KOJEIKIB
JI0 BEIUKUX YHIBEPCUTETIB INTATiB (HAPUKIA,
Kanidopwuii, Apizonn, Oraito Ta Hsio-Mopky),
KOKCH 3 SIKHX Mae€ Kirbka kamiyciB i moHazg 30 000
CTYJICHTIB.

bim3pko TpetnHE KonemkiB 1 yHiBepcuteriB CIIA
€ TIPUBAaTHUMH i, SK MPaBWIO, CTATYIOTH IUIATy 3a
HaBYaHHS — BIQYYTHO BUIY, HDK JepKaBHI BHIII
IITATIB.

«COJJIATCbKUH BLJLJIb ITPO MPABA»

[Iporsirom  Ounbmioi  4YacTMHM  CBOEI  icTOpil
aMEepPUKaHChK1 BUILI HaBYaJIbHI 3aKjIaau
3anumanucs 0acTioHaMH TPUBLICHOBAHOT YaCTHHU
CYCHTBCTBA 3 TMEPEBAXHO OUIUM 1 YOJOBIYMM
CTYACHTCHKHM KOHTUHTE€HTOM.

s mozmenb ICTOTHO HE 3MIHWJIACS O TPUHHSTTS
3aKOHY TIpO 3a0e3MeueHHsT BiCHKOBOCITYXOOBIIIB
1944 p., xomu denepanbHuil ypsa ¢iHaHCYBaB
HaBYaHHS MUIBHOHIB BeTepaHiB J[pyroi cBiTOBOi
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any Army soldier in World War 11.)

The G.I. Bill of Rights included subsidies for
attending virtually any recognized institution of
higher learning, as well as payments for
vocational training and subsidies to encourage
home ownership.

Congress didn’t expect many to take advantage
of the college provision, but within two years
more than 1 million veterans were enrolled at the
nation’s colleges and universities, doubling the
number of college students. Over a seven-year
period, the G.l. Bill enabled more than 2.2
million veterans to attend college.

The social impact of the G.I. Bill has been little
short of revolutionary.

As scholar Milton Greenberg points out, “Today,
American universities are now overwhelmingly
public, focused heavily on occupational,
technical, and scientific education, huge, urban-
oriented, and highly democratic.”

In subsequent decades, colleges and universities
grew rapidly, as veterans were followed by their
children, the so- called baby boom generation
that began entering college in the 1960s.

Colleges and universities also began opening
their doors wider to minorities and women. In
recent years, more women than men have been
attending colleges and universities and earning
more bachelor’s and master’s degrees — a
pattern that shows no signs of changing,
according to the National Center for Education
Statistics.

The proportion of minority students attending
college has increased as well — from 14 percent
in 1981 to 27 percent in 2005. Much of the
change can be attributed to growing numbers of
Hispanic and Asian students. African American
enrollments rose from 9 percent to 12 percent in
the same period.
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BIfHU B KOJIe/K1 a00 YHIBEPCHUTETI.

«Conparcekuii  OULTE TPO mMpaBa» mnependayan
cyOcuaii Ans HaBYaHHS MPAKTHYHO B OYyIb-sIKOMY
o(iliifHO BU3HAHOMY BHIII KpaiHU, a TAKOX OILIATY
npodeciiiHoro  HaBuaHHS Ta  cyOcumili i
3a0XO04YeHHs  OyJIBHMLTBA/IPUAOAHHS  BJIACHOTIO
xutina. Konrpec He ngymaB, mo Oyae Oarato
O0akalounX  CKOPHCTATUCS  TOJOXKEHHSIM  IpO
HiITPUMKY HaBYaHHS y BHIIII, IPOTE MPOTATOM JBOX
POKIB /10 KOJEIKIB 1 YHIBEPCHUTETIB KpaiHu Oyio
3apaxoBaHO MOHaA | MITH BeTepaHiB, IO MOJABOIIO
YHCIO CTYJCHTIB aMEpPHKaHChKUX BUIIB. 3a 7
MOBOEHHUX POKiB «CoNAaTChKuii OULIH PO TIpaBay
JaB 3MOTY HaBUaTHCS y BUII OLTbII HiK 2,2 MIIH
BETEpaHiB.

CouianbHUN BIUIMB 3aKOHY TpO 3a0e3MeueHHS
BIlICBKOBOCITYKOOBIIIB OYB CITpaB]ii PEBOIIOMIHHUM.
Sk 3asnayaB momitonor Minron  IpinGepr,
«CBOTOJHI ~ aMEpPHKAaHCBKI  YHIBEPCHTETH B
NepeBaXHiil OUIBIIOCTI € Jep)KaBHUMH, 3HAYHOIO
MIpOIO Opi€EHTOBAaHMMH Ha Mpo(deciiiHy, TEXHIYHY Ta
HAyKOBY OCBITY, BEJIMYE3HUMH, MICBKUMH 33 CBOIM
XapakTepoM 1 HaJ3BUYANHO 1eMOKPATHIYHIMUY.

Y HacTymHI JECATHIIITTS KOJEIKI Ta YHIBEPCUTETH
MIBUJIKO 3POCTAIIN, OCKUTBKHU CIIIZIOM 32 BeTepaHaMu
NPUANIUTA 1XHI JiTH, TaK 3BaHE MOKOJIHHS «0eO0i-
OyMepiB», SIKE IMOYaI0 BCTynaTu 10 BUMIiB y 1960-x
pOKax.

Komemki Ta yHIBEpCHTETH CTalW TaKOX IIUPIIES
BIIKpHBATH CBOi JBEpi I MEHIIMH 1 KIiHOK. B
OCTaHHI POKM OuTbIIEe JKIHOK, HDK YOJOBIKIB,
BiZIBITYIOTh KOJICIDKI Ta YHIBEPCUTETH i OTPUMYIOTh
Oimprie auIIOMIB OakanmaBpa 1 marictpa — 1 3a
nmaHuMH HarioHaTbHOTO IIEHTPY CTAaTHCTUKH OCBITH
[Is1 TEHIEHIIIS HE Ma€ O3HAK 3MIHH.

YacTka CTYOEHTIB 3 4YHWClIa MEHIIWH TaKOX
30umbmmnacs 3 14 BigcorkiB 'y 1981-my mo 27
BifcoTkiB y 2005 p. Benmka 4acthHa 3MiH MOXe
OyTu mOB’si3aHa 31 3pOCTAHHSAM YHCIIA CTYICHTIB
JaTUHOAMEPUKAHCHKOTO i a31iChKOr0 MOXOIKESHHSI.
KinpkicTh  cTyneHTiB-apOoaMEpUKaHIIB 32 TOU
camwii iepiof 3pocia 3 9 1o 12 BiICOTKIB.
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COSTS AND COMPETITION

Higher education in the United States is an
enormous enterprise, costing almost $373 billion
and consuming nearly 3 percent of the nation’s
gross domestic product.

College costs for  students can be high,
especially for private institutions, which do not
receive general subsidies from either state or
federal governments.

To ensure equal access to education for all, the
United States administers an extensive financial
aid program for students. Seven out of 10
students receive some form of financial aid,
which typically combines grants, loans, and
work  opportunities to enable full-time students
to meet their living costs and tuition.

Recently, several of the nation’s wealthiest and
most prestigious universities — schools like
Harvard, Princeton, Yale, Columbia, and
Dartmouth, among others — announced plans
to substantially increase their financial aid for
low- and middle- income families.

Students compete for openings in the nation’s
better colleges and universities. At the same
time, American institutions of higher learning of
all types must broadly compete for the nation’s
top students and to admit sufficient numbers to
maintain their enrollments.

The most prestigious American universities —
public and private — receive hundreds of
applications for each opening. At the same time,
it is true that most secondary school graduates
with good grades and strong scores on college
entrance exams receive hundreds of solicitations
from institutions of higher learning.

Reflecting the decentralized nature of American
education, state governments may license
institutions of higher learning, but accreditation,
which grants academic standing to the college or

university, is accorded by nongovernmental
associations, not by states or the federal
government.
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BAPTICTD I KOHKYPEHIIA

Buma ocita y CIHIA - wne xomnocaibHe
MiANPUEMCTBO, SIKE€ KOIITYe Maike 373 mupa Aod. 1
CIOXXHMBa€  OnaM3bKO 3 BIICOTKIB  BajJOBOTrO
BHYTPIIIHBOTO MNPOAYKTY KpaiHu. Burpatn Ha
HaBYaHHS B KOJIEXK1 JUI CTYAEHTIB MOXYTb OyTH
BUCOKHMH, OCOOJIMBO B IPHUBAaTHUX HaBYAJIbHHUX
3aKiIa/iax, skl He OTPUMYIOTh 3arajbHUX CyOCHIH
HI B ypsily IITaTy, Hi BiJ (enepaqbHOro ypsay.
[Io6 3abe3meunTH piBHUN MOCTYN OO OCBITH st
BciXx, Cnomyueni Ilratn 3aifiCHIOIOTH BEJIHKY
nporpamy (iHaHcoBoi gonoMoru crynaeHram. Cim 3
10 cTyneHTIB OTpUMYIOTH (piHAHCOBY JOIOMOIY B
Til um iHIIM Qopwmi, sika 3a3BUYal MOEAHYE B cO01
I'PaHTH, KPEIUTH Ta MOXKIMBOCTI JUIsl poOOTH, 11100
CTYAGHTH JIeHHOI (OpMH HaBYAaHHSI  MOTJIH
OIUTaYyBaTH CBOI BHUTpPaTH Ha MPOXKHMBAHHA Ta
HaBYaHHS.

HemonaBHo KiJIbKa HaibaraTmumx i
HAMMPECTHKHIMINX YHIBEPCUTETIB KpaiHN — TaKHX,
sk ['apBapn, [Ipiacron, €1p, Komym6is 1 Japtmyr,
HaIpuKIaz, OrOJIOCHJIM TIPO IUIAHM ICTOTHO
30UTHIIATH (PIHAHCOBY JTOTIOMOTY CiM’SIM 3 HU3BKUM
Ta CepeIHIM PiBHEM JIOXOJY.

CTymeHTH 3MararoTbCsi 3a Micls B HaHKpammx
KOJIeJDKax 1 yHIBepcHTeTax KpaiHu. Y TOH ke dac
aMEpUKAHCHKI BUIII HaBYAJBHI 3aKJIaI BCIX THIIIB
NOBUHHI MIMPOKO KOHKYPYBaTH 3a HaHKpammx
YUHIB KpailHH 1 TpUHMaTH JOCTaTHIO KUIbKICTh
a0itypieHTiB, mo00 miaTpuMyBaTH HaOlp Ha
HaJIGKHOMY piBHI. HalmpecTrkHinI aMepruKaHChKI
VHIBEpCUTETH —JIep’KaBHI Ta TPHUBATHI
OTPUMYIOTH COTHI 3asBOK Ha KOkHE Micie. OqHak
BIpHO U Te, MO OUIBIIICTh BUITYCKHUKIB CEpPEIHIX
IIKUT 3 TOOpUMU OIIHKAMH 1 BUCOKMMHU OajlaMu Ha
BCTYITHUX ICIIUTAaX OTPHUMYIOTh COTHI IPOITO3UITii
BiJl BUIIUX HABYAIbHHX 3aKJIQJIIB.

BiamoBigHO 10 JEIEHTPATi30BaHOIO XapakTepy
aAMEPHKAHCHbKOI OCBITH ypsiAW INTATiB  MOXYTh
JilleH3yBaTH BHWII HaBYalbHI  3aKiIaad, aje
aKpeauTallis, sika HaJa€ KOIeHKy a0 YHIBEPCHUTETY
aKaJieMIYHAN  CTaTyC, JAa€ThCsd  HEYPAIOBUMH
acoriaiisMid, a HE IITaTHUM 4Yd QeaepalbHuM
YPSIOM.
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COMMUNITY COLLEGES

For an American high school graduate with a
modest academic record and limited funds,
enrolling in a community college may be a better
option than attending a four-year college or
university.

Two-year, associate-degree programs in such
growing professional fields as health, business,
and computer technology can be found at most
of the mnation’s roughly 1,200 community
colleges.

Community colleges are also gateways to four-
year undergraduate institutions for students who
need to bolster mediocre high school grades with
stronger college credits.

Taking advantage of low fees and liberal
admissions policies, more than 11 million
American and an estimated 100,000 international
students now attend community colleges.

HBCUs

Most  Historically Black Colleges and
Universities (HBCUs) were founded at times
when either slavery or segregation ruled the
South, and higher education for African
Americans  elsewhere was ignored or
marginalized. Although the first college for
African Americans — now Cheney University of
Pennsylvania — was established in 1837, many of
today’s most prestigious black schools were
established immediately after the Civil War,
including Fisk  University in  Nashville,
Tennessee; Howard University in Washington,
D.C.; and Morehouse College in Atlanta,
Georgia.

Nineteen public HBCUs were founded with
passage of the Second Morrill (Land Grant) Act
in 1890 — many in the then firmly segregated
South.

Today the White House Initiative on HBCUs
counts 40 four-year public colleges and
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I'POMAICBKI MICHEBI) KOJIE//KI

s BUITyCKHMKAa aMEpUKaHChKOI CepeAHbOI LIKOIN
31  CKpPOMHOIO YCIHIIIHICTIO Ta OOMEXKEHUMHU
KOIITAMH BCTYIl 1O MICIEBOr0 (TrpOMaaChKOro)
KOJIe/DKY MO)Ke OyTH KpalluM BapiaHTOM, HIXK

YOTUpUpPIYHE  HABYaHHA B  KOJeMKI  abo
YHIBEPCHUTETI.
JlBopiuHi  mporpamu OTPUMAHHA  CTYIEH:

MOJIOAIIOrO cremianicta (associate’s) 'y Takux
3pocTaroynx NPOPECIHHUX Tamy3sax, SK OXOpOoHa
3J10pOB’s, Oi3HEC 1 KOMIT FOTEpH1 TEXHOJIOT1i, MOYKHA
3HaiiTH B Oumpmmocti npubauszno 1200 wmicueBux
KOJIe/DKIB KpaiHu.

['poManchKi (MiclieBi) KOJEMKI TAKOXK BIIKPHBAIOTh
nBepi g0 worupupiuaux H3 crymeHTaMm, sKum
NOTPIOHO MIABUIIUTH CEepeiHi OIIHKH B CEpeaHii
MIKOJII 3@ PAaxyHOK OUIBII BHCOKHX KPEIUTIB Yy
KOJIeIXKI.

Kopucryrounce mnepeBaraMu HM3BKOI IUIaTH 34
HaBYaHHSA 1 J1i0epanbHOI TONITUKK IIPHIOMY,
Oimpre 11 MITH aMepuKaHCHKUX i, 3a ominkamu, 100
THC. IHO3EMHHMX CTYIEHTIB HHHI BiABIIYIOThH
TPOMAJICHK1 KOJEIKI.

[YKY

binpuricte  icTOpUYHO  YOpHUX  KOJIGDKIB  Ta
yaiBepcuteTiB (IYKY) Oynm 3acHOBaHi B 4acH, KOJIA
Ha [liBmHI manyBano pabctBo abo cerperaiis, a
BHIIA OCBITa I adpoaMEepUKaHIIB B IHIIMX
perioHax KpaiHMW iCHyBasa Juiie B Teopii abo y
BKpail He3HAYHOMY 00cs3i. Xoda Mepmmil KOJIemK
s adpoaMepukaHiiB — HHHI [IeHCUThBaHCHKHIA
yHiBepcuteT y YeitHi — OyB 3acHoBaHuii B 1837 p.,
0araTo 3 HAWNPECTWKHIMUX CHOTOMHI BHIIIB IS
YOPHHUX CTYACHTIB OylIM CTBOpPEHI Bifpasy Imicis
I'pomansHChKOI BiiHH, Y TOMY YHCII YHIBEPCHUTET
®icka B HemBiwr, mrtatr TeHHecci, yHIBEpCHTET
l'oBapna y Bammunrroni, okpyr KomymOis, i konemk
iM. Moprayca B AtnanTi, mrat J[KopmKis.

Her’stHamate MicueBux [UKY Oynu 3acHOBaHi 3
NPUAHATTAM 2-T0 3akoHy Moppiia (1po 3eMenbHi
rpantu) 1890 p. — Garato 3 Hux Ha [liBaHi, Ha TOM
4ac iI1e )KOPCTKO CErPeroBaHOMY.

CrporoaHi, 3rigHO 3 iHimiatuBoro bimoro gomy 3
[UKY, y CHIA npamtoe 40 YoTHpPHPIYHUX
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universities, 50 four-year private colleges, and
13 two-year community and business schools.

STUDY IN THE UNITED STATES

Foreign students have long been a familiar and
vital element of American higher education.

In the 2006-2007 academic year, according to
the publication Open Doors, almost 583,000
international students were enrolled in many of
America’s 4,000 colleges and universities, an
increase of 3 percent over the previous year.
India remains the largest single source of foreign
students, followed by China, Korea, and Japan.

The top five areas of study for international
students are business and management,
engineering, physical and life sciences, social
sciences, and mathematics and computer science.

International students attend U.S. colleges and
institutions for the same reasons that Americans
do: academic excellence, unparalleled choices in
types of institutions and academic programs, and
great flexibility in designing courses of study
and even in transferring between different
institutions.

With a wide range of tuition and living costs,
plus opportunities for financial aid, foreign
students find that a U.S. education can be
affordable as well.

Most large schools have international student
advisers, and a worldwide network of student-
advising centers, along with a variety of
publications, can guide prospective students
through the sometimes complicated process of
finding, applying, and being accepted by an
American college or university.

Table of contents 2 MosepHyTUCb A0 3MicTy

JIEepKaBHUX KOJEIXKIB Ta YyHIBepcuTeriB, S0
YOTUPUPIYHUX TPUBATHUX KolemkiB Ta 13
JIBOPIUYHUX MICIEBHX 1 O13HEC-TITKII.

HA HABYAHHS 10 CIITA

[HO3eMH1 CTyneHTH BXKe [aBHO CTajdd 3BUYHUM 1
BAXKIIMBUM  €JIEMEHTOM AaMEPUKAHCBKOI  BHILIOL
OCBITH.

Y 2006/2007 HP, 3rigno 3 mnyoGuikamiero Open
Doors, maibke 583 000 iHO3eMHHX CTYAEHTIB OyiH
3apaxoBani 1o Oaratbox 3 4000 komemkiB i
YHIBEPCUTETIB AMEPUKH, 1110 Ha 3 BIICOTKHU Oiblle,
HDK y monepeiHboMy pori. [Hzais 3aiumaerses
HaOUTBIIMM JKEpEelIoM 1HO3eMHHX CTYAEHTIB, 3a
Hero WayTs Kurait, Kopes 1 SInonis.

[T’siTbMa OCHOBHMMH HampsIMKaMH HaBYaHHS IS
IHO3eMHHX CTYIEHTIB € Oi3HeC 1 MEHEKMEHT,
IH)KUHIPUHT, TPUPOJHUY] HAYKH, HAYKU PO KUTTH,
CyCHTbHI HAyKH, a TaKOX MareMaTuka 1
KOMIT FOTepH1 HayKH.

[HO3eMH1 CTy#eHTH BCTYHalOTh Yy KOJEMKI Ta
yaiBepcutetrn CHIA 3 TUX caMux TpUYWH, IO i
aMEpUKaHIIi: BUCOKUW PIBEHb OCBITH, HE3PIBHIHHHUN
BHUOIp THITIB HaBYAIBHHUX 3aKjaiB 1 mporpam, a
TaKOX BEJIMKA THYYKICTh TP pO3pOOIIi HaBYaTbHUX
KypCiB 1 HaBiTh MPHU TEPEXOi 3 OJHOTO BUIILY JO
IHIIIOTO.

3aBASKH IIMPOKOMY JIialia30oHy BapTOCTI HaBUAHHS
Ta MPOKUBAHHS, 2 TAKOXK MOXKJIHBOCTSIM OTPHUMAaHHSI
¢diHaHCOBOI  JOMOMOTH  1HO3€MHI  CTYICHTH
BBaXaloTh, 1m0 ocBita y CHIA Takox Moxe OyTh

noctymHor. Y Oumemocti  Bemmkux  H3 €
MDKHApPOIHI KOHCYJIbTAaHTH [UIS CTYICHTIB, a
BCECBITHS MepeXa IICHTPIB  KOHCYJIBTYyBaHHS

CTYJCHTIB, MOPSJ 3 PI3HUMHU IyOITIKAIIIMU, MOXE
JOMIOMOITH 0a)Kal0YMM TPOMTH YacOM CKJIAJHUI
npoliec MOUIYKY, MOAAHHsS 3asBH Ta BCTYIY JIO
aMEpUKaHCHKOr0 KOJIeDKY a00 YHIBEpPCUTETY.
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ADULT AND CONTINUING EDUCATION

OCBITA JTOPOCJINX; BESHEPEPBHA

Adult education encompasses a wide variety of
educational services for adult learners and
extends across all educational levels, subjects
and purposes.

Services are generally oriented to meet the
needs of mature adults who have life, work and
family experience but who desire additional
education in order to improve knowledge and
skills for personal or work-related reasons.

Adult basic education provides instruction in
reading, math, writing and critical thinking skills
at or below the level of secondary school
completion.

Adult basic education applies particularly to
school dropouts and to immigrants whose prior
educational opportunities were limited.

Many of these foreign-born adults also require
basic instruction in listening, speaking, reading,

and writing to improve English language
proficiency.
Adult secondary education programs are

designed for students, 16 years and older, who
did not complete high school.

These credential programs include the General
Educational Development (GED) program, the
National External Diploma Program (EDP) and
the Adult High School Credit Diploma Program.

For additional information, see the Web site for the
U.S. Department of Education’s Office of VVocational
and Adult Education at
www.ed.gov/about/offices/list/ovae/index.html.

Adult continuing education generally refers to
education provided for adults who have already
graduated with a secondary school diploma or a
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OCBITA

OcBita 10opociIuX BKIIOYA€E B ce0e MUPOKUI CIIEKTp
OCBITHIX IOCIYr 1 HOUIMPIOETbCA Ha BCl pIBHI,
rajgy3i Ta L1l HaBYaHHS.

[Tocnyru, sk mpaBuUIIO, OPIEHTOBAaHI HA 3a/10BOJICHHS
notped JOpOCIUX JIOACH, SIKIi MAaroTh KUTTEBHIA,
TPylOBMM 1 CIMEMHHMH JOCBiA, ane OakaroTb
OTPUMAaTH JOAATKOBY OCBITY, 1100 HaOyTH HOBHUX
3HaHb 1 HAaBHYOK 3 OCOOMCTMX MOTHBIB abo Yy
3B’S13KY 3 poOOTOIO.

bazoBa ocBita nopocnux mnepeadadae HaBYAHHS
YUTAHHIO, MaTeMaTHlli, NUCbMYy Ta HaBHYKaM
KPUTUYHOTO MUCICHHS Ha piBHI a00 HIDKYE PIBHA
BUMOT JI0 BUITYCKHHUKIB CEpeTHbOT IKOJIH.

bazoBa ocBita JOpOCINX MOIIMPIOETHCS, 30KpeMa,
Ha oci0, fAKi CBOro wyacy KHHYIM INKONYy, 1
IMMITpaHTIB, IO HE MaJM paHille MOXKJIMBOCTI
OTPHUMATH OCBITY.

baraTpox i3 IUX TOPOCINX, SIKi 1€ HETABHO JKUJIH B
IHITHA KpaiHi, MOTPIOHO TakoX y 0a3oBoMy 00cCs3i
BUUTH ay/ilOBaHHSA, PO3MOBHOI MOBH, YHTAHHS 1
nuchMa, 100 IMJBHIMUTH PIBEHb  BOJOJIHHS
AHTITIHCHKOI0 MOBOIO.

[Tporpamu cepeHbOI OCBITH JAOPOCIHX TpHU3HAYEHI
i ocid Bim 16 pokiB, sSKi HE CKIHUWIH CEPEIHIO
mkoiy. L{i mporpamu crnpsMoBaHi Ha OTpUMaHHS
eKBIBaJICHTa aTeCcTaTy NpO 3aKiHYCHHS CEpPeIHbOI
mkoiu (GED), HamionaneHy nporpaMy oTpuMaHHS
JTUTUIOMY TIPO CEPEIHI0 OCBITY HAa OCHOBI 3HaHb 1
HaBMYOK, HAOYTUX 1032 LIKUIBHUM CEpelOBHIIEM
(EDP), 1 Ilporpamy <«I0OTpHUMaHHS» KpPEIUTIB
(3aJiKOBUX OYOK), MO X Opakye As OAep>KaHHS
JMIIIIOMA TIPO CEPEIHIO OCBITY.

Juis oTpuMaHHS TOJaTKOBOI iHGopMaIlil BiiBimanTe
BeO-caliT YrpaBimiHHA TPodeciiftHOl OCBITH Ta OCBITH
nopocnux MinicrepcrBa ocita CILIA
www.ed.gov/about/offices/list/ovae/index.html.

besnepepsHa OCBiTa JOPOCITUX 3a3BUYail
BIZTHOCHUTKCS JIO OCBITH, HAJITaHOT IOPOCITUM, SIKi BXKE
3aKIHYMIIM CEPEIHIO IIKOY 3 AUIUIOMOM a00 HaBiTh
MaloTh JHUIUIOM TPO BWILY OCBiTy. besmepepBHa
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higher education degree.

Continuing  education may be at the
undergraduate or graduate levels and usually
consists of individual courses, certificate
programs or degree programs for students
seeking improved work-related skills, new skills
to change careers or personal enrichment. In the
United States, such programs are provided by
postsecondary education institutions, employers,
private training institutions and adult education
centers.

Continuing professional education (CPE) is a
special type of adult continuing education
provided to professionals working in licensed
occupations. These professions generally require
practitioners to complete refresher courses on a
regular basis in order to have their licenses
renewed.
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ocBiTa Moxxe OyTH Ha piBHI OakanaBpary a0o
MaricTpaTypy 1 3a3BHYall CKJIAJA€ThCA 3 OKPEMHX
KypciB, mporpam ceptudikamii abo mporpam
OTPUMAaHHS CTYNEHs s CTYIEHTIB, SIKi MpParHyTh
MOJINIIUTA HAaBUYKH, TIOB’s3aHI 3  poOOTOIO,
npuadaT HOBI JUIs 3MIHM POy IIJIBHOCTI abo
OTPUMATH HOBI 3HAHHS JJIS 3aTaJIbHOTO PO3BUTKY. Y
Crnonyyenux Illtarax Taki mporpamMu HaJarOThCs
BUIIIAMH, poOOTOIAaBLIAMY, PUBATHUMHU
HAaBYAJILHUMHU 3aKjalaMd  Ta IEHTPaMU OCBITH
JOPOCIIUX.

besnepepsna mpodeciiina ocsira (CPE) -
ocoOnmuBuii  BUA  Oe3mepepBHOT  OCBITH  JJIs
JIOpOCIINX, IO HAAAEThCA (axiBIsAM y Taly3sXx,
pobota B sxux BuMarae jinensii. Taki npodecii, sax
NPaBUJIO, BUMAraloTh BiJ MPAKTUKYIOUHX (haxiBIIiB
PETYISIPHOTO TPOXOPKEHHS KYpCiB IiABUIICHHS
kBamiikamii JUII  TPOAOBXKEHHS  MpodeciiHol
JineHs3ii.
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EDUCATING A DEMOCRACY

In the words of Thomas Jefferson, author of the
Declaration of Independence and third president
of the United States, “If a nation expects to be
ignorant and free, it expects what never was and
never will be.”

TEACHING DEMOCRACY

A democracy depends on the foundation of
educated citizens who recognize the value of
their hard- won individual freedoms and civic
responsibilities.

In contrast to the passive acceptance of
authoritarian societies, the object of democratic
education is to produce citizens who are
independent and questioning yet deeply familiar
with the precepts and practices of democracy.
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OCBITA B JTEMOKPATUYHIN

KPAIHI

3a cmoamum Tomaca J[xeddepcona, aBTopa
Jlexmapariii He3aJIeKHOCTI 1 TPEThOrO MPE3UICHTA
Cronyuenux IlITariB, «JIKmo KpaiHa po3paxoBYE,
o0 3MOXe OyTH HEOCBIYCHOIO 1 BUIBHOIO, BOHA
OYIKy€ OTPUMATH T€, YOTO HIKOJIM HE OYII0 1 HIKOIU
He Oyne».

HABUYAHHS JEMOKPATII

OcHoBa JeMOKparTii — 11 OCBIYCHI TpOMasHU, SKi
YCBIJIOMIIFOIOTH IIHHICTh CBOiX BaXKKO 3aBOMOBAHHX
oco0ucTux cBo0O/ i rpOMaITHCHKIX 000B’SI3KiB.

Ha BigMmiHy BiJ NMacMBHOrO NPUHHATTS 3HAHL B
ABTOPUTAPHUX CYCIUILCTBAX, METa JIEMOKPATUIHOL
OCBITM TIONSITa€ B TOMYy, 100 BHXOBYBaTH
TPOMaJIsiH, SKi MalOTh HE3aJIeKHI MOrisiau 1 6arato
pedeil mignalTh CyMHIBY, alie MpH LbOMY 100pe
3HaHOMi 3 IPUHIIMIIAMH 1 TPAKTUKOIO JIEMOKPATIi.
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As education scholar Chester Finn has said,
“People may be born with an appetite for
personal freedom, but they are not born with
knowledge about the social and political
arrangements that make freedom possible over
time for themselves and their children...Such
things must be acquired. They must be learned.”

NATIONAL IDENTITY

America’s schools may teach democratic values,
but they also teach their students how to be
Americans.

Ever since the nation’s founding, Americans
have recognized that, lacking a common ethnic
identity or ancient culture, their national identity
would have to rest upon other foundations:
shared ideas about democracy and freedom and
the common experience of working to build a
society with equal opportunity for all.

For most Americans, the institution that most
closely embodies those shared ideas and
common experiences has been the nation’s
schools.

Over time, education in America has come to
represent universal free public education for all,
regardless of race, social background, or gender.
Education, moreover, is seen as the primary
means to succeed in a society that seeks to
replace the claims of inherited privilege for those
of individual freedom and equal opportunity.

The American classroom of the 21st century
scarcely resembles that of a few decades ago,
much less the one- room schoolhouse of a past
century. Yet the role of American education in
binding together a growing and diverse nation
endures, transmitting the lasting values of
freedom and human dignity from one generation
to the next.
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Sk ckazaB yuenwii-niemaror YUectep ®DiHH, «Troau
MOXXYTh HAPOAMTHCS 3 JKaror ocoOMCToi CBOOOIM,
ajic BOHM HE HAPOJKYIOThLCS 31 3HAHHSM COIIaIbBHUX
1 MOJITUYHUX MEXaHI3MIB, fKI 3 YacoM pOOJISATh
cB0O0OY MOXKITUBOIO JUISI HUX CAMHX 1 IXHIX TITEH...
Taki pedi HaOyBarOTHCA. IX MOTPIGHO BUBUUTHY.

HAIIOHAJIBHA ITEHTUYHICTD

AMmepuKaHCbKa IIKOJAa BHUKIAJA€ CBOIM Y4YHSIM
JIEeMOKpaTH4HI I[IHHOCTI, aJile¢ BOHA BYUTh TaKOXK, SK
OyTH aMepUKaHIISIMU.

3 [HSA 3acHYBaHHA CBO€i KpaiHM aMepuKaHI
BU3HABaIM, W10 4Yepe3 BIACYTHICTb 3araibHOl
€THIYHOI IZIGHTUYHOCTI Ta JAaBHBOI KYyJIbTypH iXHA
HAIllOHAJbHA IAEHTHUYHICTh MOBHHHA TPYHTYBATHCA
Ha IHIIMX IIHHOCTSX: CIUIBHUX ieaaX JeMOKpaTii
1 cBoOOaM Ta CHUIBHOMY JOCBiAi po30ynoBH
CYCITBCTBA 3 PIBHUMH MOYKJIIMBOCTSIMH JUTSI BCIX.

Jns  OUThIIOCTI  aMEpHKAHIIIB  3aKIaJoM, IO
HANOUTBIIT SICKPaBO BTUTIOE IIi CITUTHHI U HUX i€l 1
JIOCBiIl, € aMepUKAaHChKa IITKOJIA.

3 MmIMHOM 4Yacy IIKiTbHAa OCBiTa B AMeEpHIIi
moyajia  TPEJICTaBIsATH  COOOK  3arajmbHe 1
OE3KOIITOBHE JEp)KaBHE HaBYaHHSA JUId  BCIX,
HE3aJIeKHO BiJl pacH, COIIATBHOTO MOXO/KEHHS a00
crari. binpire Toro, y CycniabCTBi, K€ MTOCTABUIIO
co0i 3aBJaHHA 3aMIHUTH TIPaBO Ha CIIaJKOBI
npuBiiei mMpaBoM Ha OCOOWCTY cBOOOmY 1 piBHI
MOYKJIMBOCTI, OCBITa PO3TJISIIAETHCS SK OCHOBHUU
3aci0 JTOCATHEHHS YCITIXY.

AMepHKaHCBhKa KJIacHa KiMHara 21-ro CTONITTS
HaBpAJ UM CXOKa HA Te, YUM BOHA OyIa I1e KilbKa
JNEeCATHIIITh  TOMY, HE KaXydd BXe MpO
OHOKIMHATHY IIKOJIY TONEPEIHIX CTOJMITh. YTiM,
pOIb  aMEpHKaHChKOI  OCBITH B 00 €JHAHHI
3pocTarouoi 1 pI3HOMaHITHOI Hamil 30epiraeThcs,
NepeIar0v M BiJl TOKOJIIHHS JI0 MOKOJIIHHS HEMHUHYIIT
LIHHOCTI CBOOOIH 1 JIOACHKOI TTHOCTI.
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EDUCATION POLICY AND
ADMINISTRATION

The United States is composed of 50 states, five
territories and the District of Columbia. As
mentioned earlier in the Introduction, education
in the United States is highly decentralized.
Each state has authority to make and implement
education policy within its jurisdiction so long as
such policy does not violate the provisions of the
U.S. Constitution or federal law.

The following pages briefly explain the roles of
the three levels of government in making and
implementing education policy, beginning with
the state level and subsequently addressing the
local and federal levels. Part 11 ends with a short
description of the roles played by
nongovernmental organizations and the courts,
as well as a brief section on the financing of
education.

THE ROLE OF STATE GOVERNMENTS

In most states, the topic of education is
addressed in the state constitution, with the state
legislature having the ultimate authority over
education matters.

This authority includes enacting education-
related legislation and appropriating state funds
for education.

State Legislatures. Generally, state legislatures
delegate a significant amount of policy-making
authority to the state board of education.

State boards of education are bodies of citizens
appointed by the legislature or governor, or
popularly elected, depending on the state.

The state board is responsible for approving
statewide educational policies and determining
budget priorities.

In some cases the state board is responsible for
all levels of education, including vocational and
postsecondary education, while in many states
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IMOJIITUKA TA YIIPABJIHHA B TAJTY3I
OCBITH

Crnonyueni llltatn cknanatorecs 3 50 mraTiB, m’°a1u
teputopii 1 okpyry KomymOis. Sk 3ramyBanocs y
«Beryni», ocBita B Crnonydenux Illtatax cuibHO

JIEIIeHTpalIi30BaHa. Koxunit mTar Mae
IIOBHOBAKEHHA  pPO3POOIATH 1 BECTH BJIACHY
NONITUKY B Taly3l OCBITM B MeXaX CBO€I

IOPUCIUKIN 3a yMOBM, IO Taka IOJNITHKA He

nopymrye nonoxenass Koucturymii  CIIA Ta
(henepanbHUX 3aKOHIB.
HactynmHi  CTOpIHKM  HpPUCBAYEHI  KOPOTKOMY

MOSICHEHHIO POJIi TPhOX PIBHIB BIaIu B po3poOIli Ta
peaizanii MoJiTUKY B raly3i OCBITH. MU oYHEMO 3
pIBHS LITaTy, a MOTIM MepeiHaeMo 10 MICIIEBOro Ta
(benepanbHOro piBHIB.

Jlpyra uyacTMHa 3aKiHYY€TbCS KOPOTKHM OIHCOM
poJi HEYpPSIIOBUX OpraHizamid i CyIiB, a TaKOX
HEBEJIMKUM PO3JIUIOM PO (iHAHCYBAHHS OCBITH.

POJIb YPAAIB IITATIB

Y OUIBIIOCTI MTATIB TEMa OCBITH PO3TIISAIAETHCS B
KOHCTUTYIIII INTaTy, TPH IhOMY 3aKOHOIAaBUUI
OpraH IITaTy Ma€ BUINY BIaJy B MUTAHHIX OCBITH.
[li TOBHOBa)KEHHS  BKIIOYAIOTh  NMPHAHSATTS
3aKOHOJIaBCTBA, IO CTOCYETHCS OCBITH, 1 BUIUICHHS
Ha Oro moTpedu KOMmITIB 3 OFO/PKETY IITaTy.

3akoHOMaBUi OpraHW mTariB. SIK  TpaBHIIO,
3aKOHO/IaBUi OpPraHM INTAaTiB JACJCTYIOTh 3HAYHY
YaCTUHY JUPEKTUBHUX TTOBHOBAXCHB Paji IITATy 3a
OCBITOIO.

Paga mraty 3 oOCBiTM —II¢ OpraHud IUBUILHOT'O
HarJIsiay, MPU3HAYCHI 3aKOHOIaBYMMH 300paMu abo
ryoepHatopoM  abo  OOHMparOThCSA  3arajlbHUM
TOJIOCYBaHHSM, 3aJIC)KHO Bif IITATY.

Panma miraty 3 ocBiTH BiANOBIZAa€ 3a 3aTBEPKECHHS
OCBITHBOI ~ TOJITHKK JiJI  BCBOI'O  IITAaTy 1
BHU3HAYCHHS OFOJKCTHHUX MPIOPUTETIB.

VYV jneskux BHITaJKax paja BiANoOBiZae 3a BCi piBHI
OCBITH, BKJIIOUAIO4X MPOQeECiiiny 1 miciasicepeHio; y
OaraThOX INTaTax, OAHAK, Horo cdepa — ocpira
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the board concentrates on education at the
elementary and secondary levels. States do not
generally regulate postsecondary education as
closely as they do elementary and secondary
education.

Although states exercise some control over
higher education institutions through specialized
boards or commissions, the autonomy of such
entities is generally recognized in law and

policy.
Vocational and technical education, special
education and adult education are often

associated with both the secondary and
postsecondary levels of education and are
sometimes administered by specialized state
agencies. Professional education and training for
licensed occupations is usually overseen by the
state’s postsecondary education authorities, its
agencies responsible for professional services,
and/or specially appointed licensure boards.

State Departments of Education. Most states
have a state department of education that serves
as the executive agency for education.

A chief state school officer is generally
responsible for overseeing the state department
of education and reporting periodically to the
state board of education, the legislature and the
governor.

Depending on the state, this person may be
called a superintendent, commissioner, director
or secretary of education.

Most chief state school officers are appointed by
the state board of education or the governor,
while some are popularly elected.

In most cases, State Governments are
responsible for the following:
Developing  curriculum  guidelines  and

performance standards;

Providing technical assistance to school districts
and schools;

Licensing private elementary and secondary
schools to operate within their jurisdictions;
Licensing or certifying school teachers and
administrators;
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MOYaTKOBOI'O 1 CEPEIHHOT0 PIBHSL.

Sk mpaBuiIO, MITAaTH HE PETYJIOIOTH MICISACEPETHIO
OCBITY TaK CaMo CTPOro, SIK I0YaTKOBY 1 CEPEIHIO.

Xoua BOHHU 3IHCHIOIOTH TEBHUN KOHTPOJIb Hal
BUIIMMH  HaBYAIBHMMHU  3aKjJaJiaMd  uepe3
crerianizoBaHi paau abo KOMicii, aBTOHOMis
KOJIE/KIB 1 YHIBEPCUTETIB y LILIOMY BU3HAETHCSA 1 B
3aKOHO/IaBCTBI, 1 HA MPAKTHUIIL.

[TpodeciitHo-TexHIYHa OCBiTa, ClIeliajJbHa OCBiTa Ta
OCBITa JIOPOCIIMX YacTO IOB’sA3aHI 5K 3 CEPEAHBOIO,
Tak 1 3 BHIIOI OCBITOIO 1 1HOMI YHIPaBISIOTHCS
crieniayii3oBaHMMHU ycraHoBamu mrary. [Ipodeciiina
OCBiITA Ta HaBUaHHsS JIIEH30BaHUX THpodeciii
3a3BMYail KOHTPOJIOIOTHCS IUITaTHUMHU OpraHaMH

BHUIIIOI  OCBITH, IXHIMHI yCTaHOBaMH, 110
BIMOBimaloTh 3a mpodeciiiHi mociyru, Ta/abo
CIIEIiaIbHO MPU3HAYCHUMHU pamamu 3
JILEH3yBaHHS.

[TaTHi nemapTaMeHTH OCBITH. Y OUIBIIIOCTI IITATIB
€ jgemapraMeHT (MIiHICTEPCTBO) OCBITH, SKUH
BUKOHYe (YHKIIIT BHKOHAaBYOrO OpraHy B JaHii
cdepi.

['onoBHUIT YIMOBHOBaXEHHWH IMTATy 31 INKUIBHOT
OCBITH, K TIPaBWJIO, BIINOBINAE 3a HAIJSAM 3a
TISUTBHICTIO JIeTapTaMeHTy 1 TEepIONUYHO 3BITYE
mepea pajol0 INTaTy 3 OCBITH, 3aKOHOJABUYUMHU
300pamu i ryOepHATOpOM.

3anekHO BiJ mITaTy I oco0a MOKE Ha3WBATHCS
YVIIOBHOBO)XCHUM, JTHPEKTOPOM ab0 MIHICTpOM
OCBITH. BUTBIIICTP TOJOBHUX  YIOBHOBaXKCHHX
MITaTy 31 MKUIBHOI OCBITH NMPHU3HAYAIOTHCS PAIIOI0
mrary 3 ocBiTH abo ryOepHaTopoM, aie MAesKi
00HPAIOTHCS 3aTaTbHUM T'OJIOCYBAHHSIM.

Y OumbmIoCcTi BUNAAKIB  ypsI IITaty Hece
BIAITOBIMAIIBHICTS 3a:
Po3poOKy  OCHOBHMX  MNPHHIMIIB  HAaBYAIBHOT

NpOrpaMu Ta CTaHAAPTIB YCIILTHOCTI,

HapanHs TeXHIYHOI JOMOMOTH IIKUTBHUM OKpYyTraMm i
IIKOJIaM;

JlineH3yBaHHSI MPHUBATHUX TOYATKOBUX 1 CEpeIHIX
HIKUT JUI pOOOTH B MEXKax IXHBOT FOPUCIMKILIT;
JlinenzyBanHss abo  cepru(ikalil0  MIKUIBHUX
YUUTEIIIB Ta aJMIHICTPaTOPiB;
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Administering statewide student achievement
tests;

Developing accountability plans and reporting
on student performance to the U.S. Department
of Education;

Defining minimum requirements for high school
graduation;

Distributing state and federal funding to school
districts; and

Establishing the minimum number of school
days per year.

For information on state education agencies and other
state education authorities, see
http://bcol02.ed.gov/Programs/EROD/org_list.cfm.

THE ROLE OF LOCAL GOVERNMENTS

Local School Districts.

Although state governments have ultimate
authority over education, most states delegate
some decision-making powers and the operation
of public elementary and secondary schools to
local education agencies, or school districts.

There are approximately 15,000 school districts
in the United States, each overseeing its
jurisdiction’s public schools.

The amount of control exercised by local school
districts varies by state.

Most states give districts considerable authority
to determine school budgets and to implement
curriculum. In fact, many school districts further
delegate  decision-making and  budgetary
authority to individual schools, a practice known
as site-based (or school-based) management.

Local school boards.

Each school district is governed by a local school
board, whose policies must generally conform to
the regulations of the state school board and the
statutes of the state legislature. School board
members are generally elected, although, in
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[IpoBeneHHsT TECTIB YCHIIHOCTI YYHIB MO BChOMY
HITary;

Po3po0Oky miaHiB 3BITHOCTI Ta MOJAHHS 3BITiB MPO
YCHIHICT Y4YHIB 10 MinictepctBa ocBiTi CHIA;
BusHaueHHs MiHIMAJIbHUX BUMOI UIS 3aKIHYEHHS
CepeaHbOI IIKOIH;

Poznonin HITaTHOTO Ta (benepaabHOTrO
(iHaHCYBaHHS cepell IIKUIbHUX OKPYTiB;
BceranoBnenHst MiHIMaabHOI KUTBKOCTI HaBYAIBHHUX
JIHIB y POIIL.

Iadopmariist mpo mTaTHi BiTOMCTBA Ta iHII yCTAaHOBU
y cdepi ocBiTH:
http://bcol02.ed.gov/Programs/EROD/org_list.cfm

POJIb MICHHEBUX OPI'AHIB BJIA/IU

MicueBi WIKiJILHI OKPYTH.

Xoua ypaay IITAaTiB MAalOTh BUILY BIaxy B ramysi
OCBiTH, OUTBIIICTh INTATIB  JENETYIOTh  JAEAKI
MOBHOBXCHHSI  IOJI0 NPUUHATTS  pillleHb 1
yIpaBIiHHSA  Jep)KaBHUMH  IIOYaTKOBUMH  Ta
CEpeIHIMH IIKOJIAaMH MICIICBUM YCTaHOBAaM OCBITH
a00 MIKUTEHUM OKpyTaM.

Y CIIA wamigyetbest Omm3bko 15 000 mKiTbHHX
OKpYTiB, KOXEH 3 SKHX 3JICHIOE Hariasa 3a
poOOTOIO IepKaBHUX IIKLIT CBOET FOPUCAMKITI.

CTymiHb KOHTPOJIO, 3IIMCHIOBAHOTO MICIICBUMHU
MIKUTBHAMHA OKPYTaMH, Bapilo€ BiJI MITATy JIO IITaTYy.
binpuricte mTaTiB  HAamAOTH OKpyraM 3Ha4HI
MOBHOBAXXEHHS I110JI0 BU3HAYEHHS OOPKETIB MIKLMI
Ta peaizarii Hap4aapbHUX mporpam. [1o cyri, 6araTo
MIKUTBHUX OKPYTiB TOJATKOBO JENIETYIOTh HIKOJaM
MPUAHSTTS PillieHb 1 OFODKETHI TOBHOBAKCHHS — 115
MPaKTHKa BiZloMa SIK «YIpPaBIiHHSA Ha Micsax» (a0o
«B TIIKOJIAX).

Micuesi mkijbHi paau.

Y KOXHOMY UIKUIBHOMY OKpY3i KEpiBHHIITBO
3MIIHCHIOE MICIICBa IIKUIbHA Pajia, AISUTBHICTh SKOT
MOBHHHA B IUIOMY BIJMOBIIATH  IpaBHJIaM,
BCTAHOBJICHUM IIKUTHBHOIO PAJIOK0 MITATy, 1 3aKOHAM
mrary. YiIeHM MIKUIBHOI pagd, SK IMPaBUIo,
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some districts, they may be appointed by other
government officials.

The school board selects and hires the district
superintendent, who is responsible  for
implementing policy and managing the day-to-
day operations of the school district.

In most cases, School Districts are responsible
for the following:

Determining the budget;

Allocating money to individual schools and
programs;

Hiring teachers and other staff;

Preparing and disseminating annual reports on
student performance;

Setting teacher and administrator salaries;
Implementing the curriculum;

Planning and administering teacher in service
training;

Coordinating the transportation of students on
school buses;

Constructing and maintaining school buildings;
and

Purchasing equipment and supplies.

To search for school districts in the United States, see
the National Public School District Locator Web site
at http://nces.ed.gov/ccd/districtsearch/
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00MparoThCs, X04a B JISIKUX OKPYrax BOHU MOXYTb
NPU3HAYATUCS IHIIUMU YPSJOBUMH YMHOBHHMKAMHU.
[kinpHa paga BuOUpae 1 HalMae OKPYKHOT'O
KEepYylouoro, SKUH BIANOBiNae 3a peanizaliro
cTparterii ASUIBHOCTI Ta MOBCSAKIEHHE YIPaBIIHHS
CIpaBaMM LUIKUIBHOI'O OKPYTY.

Y oOinrbmocti BHNAAKIB  MIKIJIbHI

BiAMIOBixAaIOTE 3a:

OKpYIH

Busnauenns 6romxery;

BupineHHs KOIITIB OKpEeMUM IIKOJIAM 1 Tporpamam;
HaiimanHs BuMTENIB Ta IHIIOTO MIEPCOHATY;
[TinroToBKa Ta MOMIMPEHHS LIOPIYHMX 3BITIB INPO
YCIIIIHICTh YYHIB;

BcranoBnennst 3apo0iTHOT TuIaTH BYMTENIB  Ta
aJIMIHICTPATHUBHOTO TIEPCOHATY;

Peanizariss HaBUaIbHOI IPOrpamu;

[lnanyBaHHs ~ Ta  yOpaBiHHS  [pOrpaMamu
MiIBUINEHHS KBaJTi(iKallii BUNTEINIB;

KoopauHallis mepeBe3eHHS y4YHIB IIKUTbHUMH
aBTOOYyCaMu;

byniBHHIITBO Ta  OOCIyroByBaHHS  IIKUTBHHX
OymiBeInb;

3akymiBis o0JiafHAaHHS Ta BUTPATHUX MaTepiaib.

JLst moTmyKy MKUTFHUX OKpyTiB y CIomydeHunx
[rarax quB. BeO-caiT National Public School District
Locator 3a aapecoro
http://nces.ed.gov/ccd/districtsearch/
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THE ROLE OF THE FEDERAL
GOVERNMENT

As described above, education is primarily a
state and local responsibility.

Nevertheless, the federal government plays a
limited but important role in affecting education
policy and practice at all levels and throughout
the nation.

U.S. Congress.

The Congress is the supreme lawmaking body of
the country and has passed numerous laws
directly and indirectly affecting education.  For
example, in late 2001, the Congress passed the
No Child Left Behind Act, which reformed the
Elementary and Secondary Education Act to
reflect key principles promoted by President
George W. Bush, including stronger
accountability for results, more choices for
students and parents, greater flexibility and local
control, and the wuse of research-based
instruction.

U.S. Department of Education.

The federal Department of Education is the
primary agency of the federal government that
implements the laws that the Congress enacts to
support education at the federal level.

In doing so, the Department establishes policy
for, administers and coordinates much of the
federal financial assistance for education, in
accordance with these laws. In 2005, the
Department had over 4,400 employees and a
budget of more than $72.8 billion.

Its stated mission is “to ensure equal access to
education and to promote educational excellence
throughout the nation.”

The Department carries out its mission in two
major ways. First, the Secretary and the
Department play a leadership role in the ongoing
national dialogue over how to improve education
for all students.

This involves such activities as raising national
and community awareness of the education
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POJIb PEJEPAJIBHOI'O YPALY

Sk yxe roBOpWJIOCSA, OCBITa B MEpIly YeEpry €
00O0B’SI3KOM  ypsAy IUTaTy 1 MICHEBUX OpraHiB
BJIAJIU.

Tum ©He wmeHm, deaepanbHuil ypsax Bixirpae
oOMeeHy, aje BaXJIUBY pOJIb Yy BIUIMBI Ha
HOJNITUKY 1 IPAKTUKY B raly31 OCBITH Ha BCIX PIBHAX
1110 BCi# KpaiHi.

Konrpec CIIA.

Sk Bummii 3akoHojgaBuUMi opran kpainu KoHrpec
OpUNHSAB LUIMH psAA  3aKoHIB, M0 MpsMO abo
MOOIYHO CTOCYIOThCSI OCBITH. Hampuknan,
Hanpukinmi 2001 p. 6yB npuiinsaTuii 3akoH «lllkona
0e3 BIICTalOUYMX», IKUH BHIC 3MIHU A0 3aKOHY IO
MOYAaTKOBY 1 CEpeiHI0 OCBITY, BigoOpakaiouu
KJIFOYOB1 MPHUHIMIIM, IO IX MPOCYBaB IPE3HUICHT
Jbxopmx  B. Bbym, 30kpema  cyBopimry
BIMOBIIANBHICTh 32 pe3yJbTaTH, IMIHPIIUI BUOIp
JUIsl y4HIB 1 0aThKiB, OUTBIIY THYYKICTh 1 MiCLIEBUI
KOHTPOJNb, @ TaKOX BHKOPHUCTaHHS METOJIB
HAaBUYaHHS, 3aCHOBaHUX Ha JIOCI1UKEHHSIX.

MinicrepcrBo ocsiTu CIIA.

OenepanbHe MIHICTEPCTBO OCBITH € OCHOBHUM
BiZIOMCTBOM (penepanbHOro ypsay, sSKe 3IIHCHIOE
3aKoHW, TpuiHATI KOHTrpecoM isd MiATPUMKH
OCBITH Ha (eiepalbHOMY PiBHI.

[Ipy 1pOMY BOHO BW3HAYa€ TONITHKY B Taly3i
OCBITH, HAmNpaBIIg€ 1 KOOPIUHYE OUIBITYy YaCTHHY
denepabHOi (HiHAHCOBOI TOMOMOTHM Ha IOTPEOH
OCBITH BIIMOBiMHO A0 mux 3akoHiB. Y 2005 p. B
MIHICTEpPCTBI MPAIOBAIIO TTOHAT 4400
CHIBpPOOITHHUKIB, HOro OWOHKET CTaHOBUB IIOHAI
72,8 wmapn non. CBoe 3aBmaHHS MIHICTEPCTBO
BOadae B TOMY, 00 «3a0€3MEYUTH PIBHUH JTOCTYII
JIO OCBITH 1 CIIPHSATH TIIBUIICHHIO SKOCT1 OCBITH I10
BCIll KpaiHi».

MiHicTepcTBO BUKOHYE 1€ 3aBJaHHS JBOMaA
ocHOBHMMH crnocobOamu. [lo-mepmre, wminicTp Ta
HOro BIJIOMCTBO BiNirparOTh MPOBIIHY pOJIb Y
MOCTIHHOMY HAaI[IOHAJLHOMY Jiajio3i Mpo Te, SK
MOJIMNIIATA CUCTEMY OCBITH I BCiX yuHiB. Iliit
METi CIy’)KaTh TaKi 3axoid, SK iH(GOpMyBaHHS
IPOMAJICBKOCTI Ha HAIIOHAJBHOMY Ta MiCLEBOMY
PIBHI MpO HarajbHi NpoOJEMH OCBITH Ta CYYacHIi
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challenges confronting the nation, disseminating
the latest discoveries on what works in teaching
and learning and helping communities work out
solutions to difficult educational issues.

Second, the Department pursues its twin goals of
access and excellence through the administration
of programs that cover every area of education
and range from preschool education through
postdoctoral research.

Specifically, the Department’s major activities
are the following:

Implementing laws related to federal financial
assistance for education, administering the
distribution of those funds and monitoring their
use.

The Department distributes financial assistance
to eligible applicants throughout the nation for
elementary, secondary and college education; for
the education of individuals with disabilities and
individuals who are illiterate, disadvantaged or
gifted; and for the education of immigrants,
American Indians and people with limited
English proficiency.

Collecting data and overseeing research on
America's schools and disseminating this
information to educators and the general public.

The Department oversees research on most
aspects of education; collects data on trends; and
gathers information to help identify approaches,
ideas and successful teaching techniques.
Employees of the Department, as well as
contractors and grant recipients, conduct the
research.

Research findings and statistics are disseminated
to educators, policymakers, parents and the
general public in the form of reports and
publications—both printed and online.
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METOJM BUKJIAJaHHS Ta HaBYaHHS, a TAKOX LUIIXU
BHPIIIICHHS MICIIEBUMHM OpraHaMy BIaAM CKIIATHUX
OCBITHIX MpOOJIEeM.

[To-npyre, MiHICTEpCTBO MepeCIiiye MOABIMHY METy
3a0e3MeYeHHs JOCTYITY Ta T1IBULIICHHS
kBaniikamii, Kepyrouu nporpaMamu, ki
OXOILTIOIOTh yCi JUISHKH Ta PIiBHI OCBITH — BiX
JOIIKUIBHOI ~ OCBITM 10  IOCTIOKTOPCHKHUX
JOCITIPKEHb.

3okpeMa, OCHOBHUMM HANPAMKAMH IilILHOCTI
MiHicTepcTBa €:

Peanizaris 3aKoHiB, 110 cTOCYIOThCS DenepanbHOT
(biHaHCOBOI TOMTOMOTHY B Taiy3i OCBITH, yIPaBIIHHS
pO3MOJUIOM IUX KOWMTIB 1 KOHTPOIb  iX
BUKOPHUCTAHHS.

MinicrepcTBO posmofinse ¢GiHAHCOBY JTOMOMOTY
BIMOBIMHUM KaHOWAAaTaM IO BCii KpaiHi s
OTPUMAaHHS TIIOYaTKOBOI, CEpPEeIHbOI Ta BHIIOL
OCBITH;, I HaB4YaHHS o0ci0 3 IHBaIiJHICTIO,
HCITHUCHbMCHHUX, HE3aMOKHUX, 0COOJIMBO
00apoBaHMX; /U HaBYaHHS HEaBHIX IMMITPaHTIB,
aAMEpUKAHCHKHUX 1HIIAHI(IB 1 JIOACH 3 OOMEKEHUM
3HAHHSAM aHTTIHCHKOT MOBH.

30ip maHuX 1 HArJBSIA 3a JOCTIDKEHHSMH POOOTH
aMEpPUKAHCHKHX MIKLT 1 TOMMPEHHS i€ iHpopmartii
cepell BUKJIaaviB 1 IIUPOKOT rPOMaIChKOCTI.

MiHICTepCTBO KypHPYE JOCITIDKCHHSI 3 OUTBIIOCTI
aCTeKTIB OCBITH; 30Mpae maHi PO TEHICHIIII;
30upae iH(dopMmaIlio, mod JOMOMOITH BH3HAYHUTH
HOB1 MiAX01M, imei Ta yCIINIHI METOAW HaBYaHHS.
JocmimKkeHHs IPOBOJIATH CHIBPOOITHUKHU
MIHICTEPCTBA, a TAKOX ITIIPSTYUKA Ta OACPKyBadi
T'PaHTIB.

Pesynbratm mOCHiKEHb Ta CTATUCTHYHI JaHi
MOLTUPIOIOTECS  Cepell  BUKJIAQAAYiB, IOJNITHKIB,
0aTBKIB Ta MIUPOKOI TPOMAJCHKOCTI Y (OopMi 3BITIB
Ta IyOJiKamii SK JPYKOBaHUX, TaK i
CIICKTPOHHHUX.
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Identifying the major issues and problems in
education and focusing national attention on
them.

The Secretary of Education advises the President
and leads the Department in implementing the
President's  education  policies—from the
preparation of legislative proposals for Congress
to decisions about education research priorities.
In addition, the Secretary brings national
attention to education issues through speeches,
publications, the media and personal
appearances.

The Department further highlights education
issues by sponsoring and participating in national
conferences and other activities.

Enforcing federal laws prohibiting
discrimination in programs and activities that
receive federal funds.

The Department of Education’s Office for Civil
Rights (OCR) enforces laws that prohibit
discrimination on the basis of race, color,
national origin, sex, disability, and age in
programs that receive federal financial assistance
from the Department of Education.

These laws include: Title VI of the Civil Rights
Act of 1964 (prohibiting discrimination based on
race, color and national origin); Title IX of the
Education Amendments of 1972 (prohibiting sex
discrimination in education programs); Section
504 of the Rehabilitation Act of 1973
(prohibiting  disability discrimination); Age
Discrimination Act of 1975 (prohibiting age
discrimination); and Title Il of the Americans
with Disabilities Act of 1990 (prohibiting
disability discrimination by public entities,
whether or not they receive federal financial
assistance).

OCR also enforces the Boy Scouts of America
Equal Access Act, enacted in 2002 as part of the
No Child Left Behind Act.
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BusHaueHHs OCHOBHUX MHUTaHb i TPOOIEM y ramys3i
OCBITM Ta TIPUBEPHEHHS JIO HHUX YBaru Ha
HaIliOHATBHOMY PiBHi.

Minictp (cexperap) OCBITH KOHCYJIBTYE
[Ipesumenta i Kepye peasizaili€lo MiHICTEPCTBOM
nonituku [lpesuwpenta B ramy3i OCBiTM — BiX
MIATOTOBKM ~ 3aKOHO/AABYMX  TMPOMO3WLINA  AJs
Konrpecy 110 pimieHb npo mpiopuTeTH AOCIIIKEHb
y ramy3i ocBitd. KpiM TOro, MiHicTp mnpuBepTae
yBary KkpaiHM 10 TUTaHb OCBITH 32 JOMOMOTOIO
nyOumikaniii y 3MI ta ocobucTux BUCTYIIB.

MiHicTepcTBO  TOIATKOBO  BUCBITIIIOE IMUTAHHS
OCBITH, CIIOHCOpyIOUM Ta Oepyuyd ydacTb Yy
HaIllOHAJIbHUX KOH(EPEHIISIX Ta IHIINX 3aX0Jax.

3abe3neyeHHs JOTpUMaHHS (peepaqbHUX 3aKOHIB,
mo 3a00pOHSIOTh JUCKPUMIHAILIIO B  OCBITHIX

mporpamMax 1 3axofax, Ha fAKi BWIUISIOTHCS
(enepanbHi KOIITH.

VYupasminas 3 muBiteHUX — 1paB  (OCR)
MinicrepcTBa OCBiTH 3a0e3meuye JTOTpUMaHHS

3aKOHIB, M0 3a0O0pOHSIOTH IUCKPUMIHAIIO 32
O3HAKOK pacH, KOJIhOPY IIKIpH, HAIIOHATHHOTO
MOXO/DKCHHS, CTaTi, IHBAIIMHOCTI Ta BIiKy B
mporpamax, siki OTpUMYIOTh GeiepaibHy (iHAHCOBY
JoroMory Bix MiHicTepcTBa OCBITH.

[li 3akonm BrimouaroTh: Po3minm VI 3akony mpo
rpomMaasHchbki  mpaBa 1964  p.  (3abopona
JTVCKPHUMIHAIIT 32 03HAKOIO pacH, KOJIbOPY IIKIPH Ta
HaIioHaIbHOTO MoXomkeHH:); Po3nin X IMompaBok
y raiy3i ocBitn 1972 p. (3abopoHa AMCKpUMIiHAITI{
3a O3HAKOK CTaTi B OCBITHIX mporpamax); Posmin
504 3akony mpo peabimitamiro 1973 p. (3abopona
JUCKPHUMIHAI 32 O3HAKOK IHBAIIIHOCTI); 3aKOH
PO TUCKpHUMIiHAIi0 32 BikoM 1975 p.; Ta Po3min 11
3aKkoHy MPO aMepHKaHIliB 3 iHBadigHICTIO 1990 p.
(3aboponsie JMCKPUMIHAIIII0 3a 03HAKOI0
HBaMiMHOCTI 3 OOKy JepKaBHMX OpraHi3alliu,
HE3aJISKHO BiJl TOr0, OTPUMYIOTh BOHU (peliepaibHy
(hiHAHCOBY JIOIIOMOTY YH Hi).

OCR Takox 3abe3neuye NOTPUMaHHS 3aKOHY IPO
piBHUH JOCTyn OOMCKayTiB AMEpUKH, TIPUHHSATOTO
y 2002 p. B pamkax 3akony «lllkoma 06e3
BiZICTAlOUMX». 3TiJHO 3 MM 3aKOHOM JKOJHA
JepaBHa TOYAaTKOBAa IIKONA, IUTaTHUM  abo
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Under this law, no public elementary school or
state or local education agency that provides an
opportunity for one or more outside youth or
community groups to meet on school premises or
in school facilities shall deny equal access or a
fair opportunity to meet to, or discriminate
against, any group officially affiliated with the
Boy Scouts of America, or any other youth
group listed in Title 36 of the United States Code
as a patriotic society.

OCR's primary objectives are to promptly
investigate  complainants'  allegations  of
discrimination, and to accurately determine
whether the civil rights laws and regulations
have been violated.

OCR also initiates compliance reviews and other
proactive initiatives to focus on specific civil
rights compliance problems in education that are
particularly acute or national in scope.

In addition, OCR pursues compliance by federal

fund recipients by promulgating regulations
implementing the civil rights laws, by
developing clear policy guidance interpreting
those laws, and by broadly disseminating this
information in many different media, including
through the Internet and by direct provision of
technical assistance, to educational institutions,
parents, students, and others.

Other Federal Agencies.

While the Department of Education is the lead
federal agency in matters of education, a number
of other federal agencies provide funding and
other support for educational activities in areas
related to their missions.

Among these agencies are the Departments of
Agriculture, Commerce, Defense, Energy,
Health and Human Services, Homeland Security,
Interior, Labor and State; the National
Endowments for the Arts and Humanities; the
National Institute of Museum and Library
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MICIIEBHH OCBITHIN 3aKiaj, 1[0 Haga€ MOKJIHBICTD
OIHOMY a00 KUIbKOM 30BHIIIHIM a00 MicCIeBUM
MOJIOADKHUM 00’ €HaHHSAM MPOBOAUTU 3YCTPidi HA
TepuTOopii a00 B MPUMIIICHHIX IIKOJIH, HE TTOBUHHI
BIIMOBJIATU Y PIBHOMY JOCTyIi a0o0 3aKoHHIM
MOXJIMBOCTI IPOBOJAUTU  3YCTpiul  OyIb-sIKOMY
00’ € THaHHIO, o(imiiino MIOB’ I3aHOMY 3
«boiickayramu AmMepuku», 4u Oyab-IKOMY IHIIOMY
MOJIOADKHOMY O00’€JHaHHIO, IIEpepaxoBaHOrO B
Po3nini 36 3Boay 3akoniB Cnomydenux Ilraris y
YHCIIl NATPIOTUYHUX TOBAPHCTB.

OcnoBuumu  3aBmanHsMu  OCR € oneparuBHe
pO3CITilyBaHHs 3asB NP0 AUCKPUMIHALIIO Ta TOYHE
BU3HAYEHHS, YM MOPYIIEHO 3aKOHU Ta [lomoxkeHHs
PO IPOMAJSTHCHKI ITPaBa.

OCR Takox IHIIIIOE TEPEeBIPKH JOTPUMAHHS Ta
IHI 7if, cpsMOBaHI Ha BUPIMIEHHS KOHKPETHUX
npoOieM [OTPUMaHHS TPOMAIHCBKUX IMpaB Yy
chepi OCBITH, fAKi € OCOONMMBO TOCTpUMH abo
HAIllOHAJIbHUMH 32 CBOIM MacIiTaboMm.

Kpim Toro, OCR 3abe3neuye moTpUMaHHS
ofiep>kyBadaMu (eJiepaTbHAX KOIITIB BiNMTOBIIHUX
3aKOHIB IIUIAXOM TNPHUHSATTS HOPMATUBHHX aKTiB,
IO PETyNIOITh 3aKOHH PO TPOMAISTHCHKI IpaBa,
PO3pOOKH HITKMX KEPIBHUX BKa3iBOK 13 TIIyMa4eHHS
[IUX 3aKOHIB 1 IIMPOKOr0 TIONIMPEHHS  IIi€i
iHdopmartii B pizaux 3MI, 30kpema depes InTepHer,
Tak 1 MDIIXOM TPSIMOrO HaJaHHS TEXHIYHOI
JIOTIOMOT'Hl OCBITHIM yCTaHOBaM, OaThbKaM, YUHSIM Ta
IHIITUM 0co0aM.

Inwi exepanbui BitomcrBa.
VY Ttoif yac sk MIHICTEpCTBO OCBITH € IMPOBITHUM
benepalbHUM BiJOMCTBOM Y TMUTAHHSAX OCBITH, PSiI

HmMX  ¢eAepaibHUX  BIiZOMCTB  3a0esredye
¢diHaHCYBaHHS Ta IHINY IATPUMKY OCBITHBOT
TISUTBHOCTI B Taly3sX, IOB’SI3aHUX 3 IXHIMH
3aBJIaHHSIMH.

Cepen 1MX BIIOMCTB —MIHICTEPCTBA CUILCHKOTO
rOCIoJIapCTBa, TOPTiBIi, OOOPOHHW, CHEPreTHKH,
OXOPOHHM  3JIOPOB’S Ta  COLIAIbHUX  CIYXKO,
BHYTPIIIHBOI O€3IeKH, HAI[lOHATBHUX PECypCiB 1
npaii, a Takox Jlepxknaenaprament; HamioHanbHui
GbOHI  MHCTENTB 1 TyMaHiTapHHX  HayK;
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Services; and the National Science Foundation.

For more information on the federal government’s
role, see www.ed.gov/about/overview/fed/role.html.
For more information on No Child Left Behind, see
http://www.ed.gov/nclb/landing.jhtml?src=fb, and to
learn more about U.S. Department of Education
programs, see
http://web99.ed.gov/GTEP/Program2.nsf. To access
the Web site for Federal Resources for Educational
Excellence (FREE), go to www.ed.gov/free.

OTHERS WHO INFLUENCE EDUCATION
POLICY AND PRACTICE

As noted above, legislative bodies, school boards
and government agencies all play important roles
with regard to education in the United States.
However, other sectors and entities can also
influence education policy and practice.

Courts of Law.

The courts—both at the federal and state level—
have historically played a crucial role in
providing direction and settling public policy
debates that are directly and indirectly related to
education, including subjects as varied as
educational quality, school funding, equal access
and religion in the schools.

One notable example is the U.S. Supreme
Court’s 1954 decision in the case of Brown v.
the Board of Education of Topeka, Kansas, 347
U.S. 483 (1954).

In that case, the court unanimously ruled that
racial segregation in public schools was
inherently unequal, thus reversing the position it
had held since 1896.

As a result of this ruling, federal courts

succeeded over time in eliminating a system of
legalized racial segregation in southern schools.
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Hamionanpuuit iHCTUTYT MYy3€iB 1 0i0aioTedHHX
cinyx0; HarionansHuit HaykoBHil QoH.

HonatkoBa iHdopmanis mpo pons (deaepadbHOro
ypsaay: www.ed.gov/about/overview/fed/role.html.
Illomo 3akony «lllkoma ©Oe3 BiICTarOUUX»
http://www.ed.gov/nclb/landing.jhtml?src=fb,
npo mporpamu MinictepctBa ocBitn CHIA nus.
http://web99.ed.gov/GTEP/Program2.nsf.

o6 orpumaTH AOCTYN 1O BeO-callTy (emepambHUX
pecypciB Ui MiABMINCHHS KBajidikaiii B ramysi
oceitu  (FREE), nmepeiinith 3a  MOCHJIaHHSIM
www.ed.gov/free.

JIUB.

XTO WIOIE BIIVIMBAE€ HA IOJIITUKY TA
ITPAKTHUKY Y COEPI OCBITH

Sk 3a3Hayanmocs BHINE, 3aKOHOJABYlI OpraHH,
MIKIIbHI pagd Ta ypSAAOBI YCTaHOBH BINIrparoTh
BXJIMBY pONb y Tany3i ocBith B CHoOXydeHHX
[rarax. Opmnak iHON cdepu  TISUTBHOCTI  Ta
YCTAaHOBU TAaKOXX MOXYTh BIUIMBATH Ha TOJITHKY 1
MPAKTHKY B 11l cepi.

CynoBa cucrema.

Cymn — six Ha ¢enepabHOMY, TaK i Ha MITATHOMY
PIBHI — ICTOPHUYHO BIIIrpaBajii BUPIMIAIBLHY PO Y
BHU3HAUYCHHI 3arajbHOr0 HAMPSMKY Ta BpETryIIOBaHHI
CyIepeuoK 3 THUTaHb JACPKABHOI IMOJITHUKH, SIKi
npsiMo  abo TOOIYHO TOB’S3aHI 3 OCBITOIO,
BKIIIOUAIOYM TaKi PI3HOMAHITHI TeMH, SK SKICTh
OCBiTH, (iHAHCYBaHHS IIKUI, PIBHUH IOCTyN Ta
petirist y Irkodi.

OmHuM 3 TPUMITHHX TPHKIAIIB € pIlIeHHS
Bepxosroro Cyny CIIA 1954 p. y cnpaBi «bpayn
npotu Paaum 3 ocBitu M. Tomika, mrat Kanzac» (347
US 483 (1954)). YV wmiii cmpaBi cyn OXHOCTaiiHO
MIOCTaHOBUB, III0 pacoBa cerperaiis B Jep>KaBHUX
IKOJIaX 33 CBOEIO CYTTIO € HEPIBHONPABHOK, THM
caMHM 3MIHUBIIH TO3HUIIIIO, Ky BiH 3aiimMaB 3 1896

p.
Sk HACHIOK IBOTO pillleHHS (enepaabHUM Cyaam

BIAJIOCS 3 4YacOM JIIKBIIyBaTH y3aKOHEHY CHUCTEMY
pacoBoi cerperarii y mkoiax [TiBmHs.
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Nongovernmental Organizations.

Many nongovernmental organizations also play
an important role in influencing policy at all
three levels of government and educational
practice in the schools.

Such organizations include
foundations, teacher unions,
associations and many others
education.

The missions and functions of these identities
vary considerably and can include supporting or
carrying out research, providing education-
related services, disseminating information or
working to influence legislation and public
opinion. Representatives of nongovernmental
organizations often participate on advisory
boards that work with policymakers at all levels
of government.

charitable
parent-teacher
interested in

Business Sector.

The business community is also often involved
in  supporting education and influencing
education policy in a variety of ways. Private
businesses often donate resources to nearby
schools or encourage employees to volunteer at
schools as tutors or in other capacities. Many
business representatives also participate in
education-related conferences and serve on
education-related advisory boards.
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Heypsnosi opranizamii.

barato HYO Takox BiAirparoTh BaXKIHMBY pOJb y
BILJIMBI Ha OCBITHIO MOJIITUKY YpSAIy Ha BCIX TPhOX
HOro piBHAX Ta HAa POOOTY IIKIJ.

Jlo Takux opraHizamiii HanexxaTh OnaromidHi
dbonamn, nmpodcniku BUMTENIB, acoliamii 6aTeKIB 1
BUHMTEJIIB Ta Oararo IHIIKUX 00’ €IHAaHb, IO MAaroTh
BIJHOIIIEHHS 10 OCBITH.

3aBmanHs Ta (YHKIII WX OpraHi3amii 3HAYHO
PBHATBCA 1 MOXYTh BKJIIOYaTH MIATPUMKY abo
MPOBEACHHS  JIOCHIDKeHb, HaJaHHS  OCBITHIX
MoCyr, momupeHHs iHdopmarii abo 00iroBaHHS
3aKOHOJABCTBA Ta TPOMaJCHKOL JYMKH.
[IpeacraBHuKH HVYO JacTo BXOISITh y
KOHCYJIBTaTUBHI PaJid, IO TPAIOIOTH 3 MOJITHKAMHU
Ha BCIX PIBHIX ypsiay.

HinoBwuii cexTop.

Bi3Hec-cninbHOTAa TaKOX YacTO HIATPUMYE OCBITY
Ta BIUIMBAE HA OCBITHIO MOJITHUKY B Pi3HI COCOOU.
[TpuBaTHI KOMITaHii YacTO JKEPTBYIOTH KOIITH
JIOBKOJITUIITHIM IIKOJIaM abo 320X09YIOTh
TOOpOBUTBHY POOOTY CBOiX CITIBpOOITHUKIB Yy
IIKOJIaX SIK BHKJIQJadiB, HACTAaBHHUKIB Ta iH. bararo
MpeNCTaBHUKIB ~ Oi3Hecy  OepyTh  y4actb y
KOH(EPEHI[iAX HAa TEMH OCBITH 1 BXOASTH J0 CKIaITy
KOHCYJBTaTUBHUX P, OB’ 3aHUX 3 OCBITOIO.
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FINANCING OF EDUCATION

The financing of education in the United States
is highly decentralized, and funding sources
include the federal, state and local governments,
as well as private and nongovernmental
contributors.

Of the approximately $780 billion spent
nationwide on education at all levels,
approximately 59 percent of total education
expenditures occur at the elementary and
secondary levels, while 41 percent are at the
postsecondary level. These expenditures
altogether represent about 8 percent of the U.S.
gross domestic product.

Public elementary and secondary schools receive
most of their funding from state and local
governments, although additional funds are
provided by the federal government and, in some
cases, through grants or donations from
corporations and foundations and parent- or
student-initiated fundraising activities.  State
governments are generally the largest source of
education funding. As a national average, state
and local governments contribute about 90
percent of education funding at this level, while
the federal government, nongovernmental
entities, and private contributors together provide
about 10 percent of all funding.
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PIHAHCYBAHHSA OCBITH

OinancyBanHsi ocBith |y Cnoomyuenux [lrarax
3HAYHOIO MIpOI0 JICIIEHTpai30BaHe, a JiKepena
¢diHaHCyBaHHS BKJIIOYAIOTH (efepalibHi  OpraHd
BJIQ/IM, YPSAM IITATIB Ta MICLIEBI OpraHu BJIaIH, a
TaKOK NMPUBATHI Ta HEYPSI0B1 OpraHizartii.

3 npubauzHo 780 mipa 0., IO BUTPAYAIOTHCS Y
KpaiHI Ha OCBITYy Ha BCIX PpIBHAX, Onu3bko 59
BIZICOTKIB TpHUIIaJa€ Ha MOYATKOBY Ta CEPEIHIO, a
41 BICOTOK — Ha BUIILY OCBITY.

Ili BuTpatM B LUIOMY CKJIaJalOTh ONM3bKO 8
BIZICOTKIB  BaJOBOTO BHYTPIIIHBOTO  MPOAYKTY
CILIA.

Jlep>kaBHI IOYATKOBI Ta CEPe/IHI MIKOIU OTPUMYIOTh
OUIbIly YaCTHHY CBOro (hiHAHCYBAHHS BiJ IITaTHUX
Ta MICIIEBUX OPTaHiB BIJIAJH, X04a JOJATKOBI KOIITH
HagaoThCs (elepaabHUM YpsSAOM, a B JCIKHX
BUMAJIKAX HAJIXOMAATh 4Yepe3 TPAHTH UM TOXKEPTBH
Koprioparliii Ta (GoH/IB, a TaKOXK Bix 300py KOIITIB,
OpPTraHi30BaHOTO OaThKaMH YW YYHSIMH. YPSIu
MITATiB, SIK TPAaBWJIO, € HAHOUIBIINM JDHKEpEIOM
¢biHaHCYBaHHS OCBITH. Y CEpeIHHOMY IO KpaiHi Ha
ypSAOM MITAaTiB Ta MICIIEB1 OpraHW BIAJHM MPUIIAIAE
omu3pko 90 BimcoTkiB (iHAaHCYBaHHS OCBITH Ha
IbOMY piBHI, TOMI 5K penepanpaniil ypsaa, HYO Ta
MpUBATHI  JKEPTBOAABIII  pa3oM  3a0e3MeUyIOTh
6mmm3pko 10 BifCOTKIB ychoro (hiHaHCYBaHHS.
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Public Funding of Post-Secondary Education

diHaHCYBAHHA JEPKABHOI MicasicepeIHLOI 0CBITH

Other -
4% Tuition and
Fees
18%

Sales and
Services
22%

Federal
11%
:ndowment
Income
1%

rivate Gifts,

Grants and

Contracts
5%

Local
4%

State

2R0/

[TnaTa 3a HaBuanHs — 18%

denepanbhi kot — 11%

Komrtu mraty — 36%

Micuesi opranu Biagu — 4%

[IpuBaTtHi mokepTBH, TPaHTH i KOHTPAKTU — 5%
@®oHM UiabOBOro Npu3HaueHHHS — 1%
[Mpoxaxi ta mociyru — 22%

IHmi mxepena — 4%
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Private Funding of Post-Secondary Education

diHaHCYyBaHHS NPUBATHOI MiC/AACEPEIHBOI OCBITH

State

Private Gifts & 1%

Grants Federal
19%

Local
1%
Investment
Return &
Other
24%
Student
Tuition &
Fees
39%

Kormrru mraty — 1%

OenepanpHi — 16%

Micresi — 1%

[Inara 3a naByanus — 39%

Joxin Bix iHBecTHIi# Tomo — 24%
[IpuBaTHi moxxepTBH Ta rpanTy — 19%

For additional information on federal expenditures ~ JlomatkoBy iH(hopMariiro 1010 heaepaabHUX BUTPAT

for education, see Ha OCBITY MOXKHA 3HAUTH TYT:
http://nces.ed.gov/pubs2002/digest2001/ch4.asp http://nces.ed.gov/pubs2002/digest2001/ch4.asp
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CONCLUSION

As you can see, education in the United States
relies on many people at many levels of
government. But it is designed to lead to one
outcome: a quality education for every single
child.

Achieving that goal is no simple matter. It
depends on highly qualified teachers holding
students to high standards. It depends on
regular assessment to see what’s working and
what isn’t. It depends on involved parents
armed with choices and information. And, it
depends on us.

In 1983, the landmark American study A
Nation at Risk was published. It concluded that
the U.S. education system was unprepared for
the demands of an increasingly competitive
global economy. It took us years to agree on
what to do on a national level. Today, we are
seeing a renewed commitment to excellence
sparked by the No Child Left Behind Act.

Of course, there are new challenges. Student
interest in science and technology is waning as
other nations look to fill the gap. But for the
first time in a long time, America is holding
itself accountable for results.

With significant reforms at the federal level and
innovations at the state and local levels,
education in the United States is continually
evolving and growing. We are committed to
helping our children reach their highest
potential as individuals and citizens in a world
where freedom is on the march.
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BUCHOBKH

Sx Oaummo, ocBita y Cnomyuenux IlrtaTtax
3aJeKUTh BiJ 0araTtbox JIIOAEH Ha PI3HUX PIBHAX
ypsinyBaHHA. Ale Bce 30yJ0BaHO TaK, MI00 JOCATTH
OHOTO PE3YylbTaTy: SKICHOI OCBITH Ui KOXKHOT
OKPEMOI JUTHHU.

Jocsartu 11i€el MeTH HEMpOCTO. YCIIX 3aJIeKHUTh Bif
BUCOKOKBaTI(h1IKOBaHUX BUKJIA/1a4iB, 11106
HiITPUMYBATH YCHIIIHICTh HA BUCOKOMY piBHI. Bin
PEeryJsipHOi OI[IHKM HaBYAIBHOTO MpOIECy, 100
0auuTH, 10 TpaIroe, a mo Hi. Bix akTuBHOI y4yacTi
0aTbKiB, SKi MatOTh BUOIp 1 HEOOXIAHY 1H(OpMAaITifo.
A TakoX Bif yCiX Hac.

1983 poky BHHMIUIO APYKOM 3HAKOBE JOCIIHKCHHS
«Kpaina B HeOe3neni». Y HbOMY HIITOCS PO T€, 110
cucrema ocBitu CIIIA BusBHIacs HEMTOTOBIEHOO
JI0 BUMOT Jefaii OUTbII KOHKYPEHTHOI Ii1o0ambHOI
ekoHoMikn. Ham  3HamoOwimcs  pokw, 1100
JIOMOBHUTHCS, IO caMe POOWUTH Ha HAIIOHAIHLHOMY
piBHi. ChOTOIHI MU 3HOBY CIIOCTEPIra€EMO MOTAT J0
3HaHb Ta aKaJEMIYHHX YCHIXiB, IO BIIPOIUBCS
3aBIakH 3aKkoHY «llIkoma 6e3 BimcTaroumx.

3BiCHO, BUHHKAIOTh HOBI BUKIWKHU. [HTEpec Hammx
CTYJICHTIB JI0 HAYKH 1 TEXHIKU CJIa0IIae, iHII KpaiHu
NparHyTh 3allOBHUTHU IF0 MPOTalMHY. AJie BHepIle
3a gmoBruid yac Amepuka Oepe Ha cebe
BiJIMIOBIAIBHICTD 32 PE3yIbTATH.

3aBmsgku 3HauHUM pedopmam Ha (deaeparbHOMY
piBHI Ta IHHOBAIlIIM Ha PIiBHI INTATIiB 1 MICICBUX
rpoman ocpita y CIIIA mocTiiiHO pO3BHUBAETHCA 1
3poctae. Mu TOTOBi 3poOMTH Bce, MO0 Hali JiTH
3MOTJIM TIOBHICTIO PO3KPHUTH CBili TOTEHIIAN SK
0COOMCTOCTI Ta TPOMAISHU Y CBIiTi, B SKOMY
cB000/1a 3aBOMOBYE BCE HOBI TOPU3OHTH.
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ADDITIONAL RESOURCES

U.S. Department of Education
www.ed.gov/index.jhtml

National Center for Education Statistics (NCES)
http://nces.ed.gov

Digest of Education Statistics
http://nces.ed.gov/programs/digest/

The Condition of Education
http://nces.ed.gov/programs/coe

Findings from the Condition of Education 2002:
Private Schools — A Brief Portrait
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2
002013

What Works Clearinghouse
http://w-w-c.org

Information on Public Schools and School Districts
http://nces.ed.gov/ccd/quickfacts.html

U.S. Network for Education Information
www.ed.gov/about/offices/list/ous/international/usn

ei/edlite-index.html

State Education Agencies (State Departments of
Education)
http://nces.ed.gov/ccd/ccseas.asp

A number of additional Web sites also appear
throughout this document.
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JOJATKOBI JUKEPEJIA

MinictepcrBo ocitu CLIA
www.ed.gov/index.jhtml

HarionansHuit OCBITHBOT

(NCES)
http://nces.ed.gov

LHECHTP CTaTHUCTUKH

JlaiikecT OCBITHBOI CTATUCTHKH
http://nces.ed.gov/programs/digest/

Curyariist B OCBiTI
http://nces.ed.gov/programs/coe

VYpuBku 3 «Cwutyanis B ocBiTi-2002»: I[lpuBarhi
IIKOJIK — IIBUAKHN TIOPTPET
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=
2002013

LlenTp iHpopMarlii mpo ocBity «I1lo mpamroe?»
http://w-w-c.org

Indopmaniss mpo ngepkaBHI MIKOAM Ta IIKUIbHI

OKpYyTH
http://nces.ed.gov/ccd/quickfacts.html

Mepexa CIIA 3 iHpopmartii y chepi ocBiTH
www.ed.gov/about/offices/list/ous/international/usne
i/edlite-index.html

BimomcTBa maTiB y cdepi ocBiTH (MiHICTEpCTBa
OCBITH IIITATIB)

http://nces.ed.gov/ccd/ccseas.asp

ITocumanHs Ha TOJATKOBI BeO-CalTH ITOJAHO BHIIE B
TEKCTI JIOKYMEHTA.
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THE FEDERAL ROLE IN EDUCATION

POJIb ®EJIEPAJIBHOTI'O YPALY B OCBITI

Education is primarily a State and local
responsibility in the United States. It is States
and communities, as well as public and private
organizations of all kinds, that establish
schools and colleges, develop curricula, and
determine requirements for enrollment and
graduation.

The structure of education finance in America
reflects this predominant State and local role.
Of an estimated $1.15 trillion being spent
nationwide on education at all levels for
school year 2012-2013, a substantial majority
will come from State, local, and private
sources.

This is especially true at the elementary and
secondary level, where about 92 percent of the
funds will come from non-Federal sources.
That means the Federal contribution to
elementary and secondary education is about 8
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[TepeBakHO € MPEPOraTUBOIO MTATHOTO 1 MIiCIIEBOTO
piBHs. Opranizami€ro MK 1 KOJeKiB, po3poOKoro
HaBYAJBHHUX MPOrpaM 1 BUMOTaMH 0 BCTYILY 1 /10
3aKIHYE€HHS HaBYAJIbLHHUX 3aKJIQIiB 3aiiMacThCs BiIaaa

ITaTy, MicLeBi CILUILHOTH, a TaKOX
Hallpi3HOMaHITHINII ~ JepKaBHI ~ Ta  HpPUBATHI
oprasizarrii.

I crpykrypa ¢inancyBanuss ocBitu B CHIA

BioOpaskae 110 MPOBITHY POJIb IITATIB T4 MICIIEBUX
OpraHiB ynpaBJiiHHA. 3HAYHY YacTUHY MPUOIU3HO 3
1,15 tpnu monapis, Butpayenux y CIIIA Ha ocBiry
Bcix piBHiB y 2012-2013 HaBuanbHOMY pOIi,
BUIUTWIIM YpSAM INTATiB, TaKoX (piHaHCYBaHHS
HAJIXOJIUJIO 3 MICIIEBUX 1 TPUBATHHUX JDKEPEIT.

VY mepury uepry Iie CTOCYEThCS IIOYaTKOBOI Ta
cepeHboi ocBiTH — Maibke 92% KOIITIB Ha HHX
HaJIANLIIO0 3 HeeaepanbHUX HKEPe.

Ile o3Hayae, 110 KOMITH, KOTPI BHUIUIIE Ha
MOYaTKOBY 1 CEpPelHIO0 OCBITY (enepaibHUll ypsil,
CTaHOBIISITh ONMM3BKO & BIJICOTKIB BKJIIOYHO 3
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percent, which includes funds not only from
the Department of Education (ED) but also
from other Federal agencies, such as the
Department of Health and Human Services'
Head Start program and the Department of
Agriculture's School Lunch program.

Although ED's share of total education
funding in the U.S. is relatively small, ED
works hard to get a big bang for its taxpayer-
provided bucks by targeting its funds where
they can do the most good.

This  targeting reflects the historical
development of the Federal role in education
as a kind of "emergency response system,” a
means of filling gaps in State and local support
for education when critical national needs
arise.

History

The original Department of Education was
created in 1867 to collect information on
schools and teaching that would help the
States establish effective school systems.

While the agency's name and location within
the Executive Branch have changed over the
past 130 years, this early emphasis on getting
information on what works in education to
teachers and education policymakers continues
down to the present day.

The passage of the Second Morrill Act in 1890
gave the then-named Office of Education
responsibility for administering support for the
original system of land-grant colleges and
universities.

Vocational education became the next major
area of Federal aid to schools, with the 1917
Smith-Hughes Act and the 1946 George-
Barden Act focusing on agricultural,
industrial, and home economics training for
high school students.
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KOIITAaMU He TUIbkM MiHICTepcTBa OCBITH, a i
HIMX (pegaepanbHUX OpraHiB BJIaJ, IO HAAIOTHCS,
HanpuKIaz, B pamkax nporpamu Head Start («PuBox
Ha cTapTi») MiHicTepcTBa OXOpPOHH 3I0pPOB’S 1
COL[IAJIBHUX CIY)X0 Ta mMporpamH IIKUIBHUX 0011iB
MiHicTepcTBa CUIBCHKOTO FOCIOJApCTBA.

Xoua yacTka MIHICTEpCTBA OCBITH Yy 3arajJlbHOMY
o0csi3i (inancyBanns ocith 'y CIIA BimHOCHO
HeBeluKa, MIHICTepCTBO INparHe HaleeKTHBHIlIe
BUKOPHCTOBYBATH KOIITH TIUIATHUKIB TIOJATKIB,
CIPSMOBYIOUM iX y Ti ramy3i, e BOHU 3MOXYTb
NPUHECTH HaWOUIbIIy KOpHCTh. Taka axpecHICTh
BizloOpaskae ICTOpUYHUN PO3BUTOK poii
deneparbHOTO ypsily B OCBITI, IIO € CBOEPITHUM
«MEXaHI3MOM aBapifHOro pearyBaHHS», KOTPHii
JI03BOJISIE CITY’KOOBIISIM 3allOBHIOBATH MPOTAJIMH Ha
MITATHOMY 1 MICIIEBOMY piBHI NpPHU BHHHUKHEHHI
CepHO3HUX MPOOJIEM y CHCTEMI OCBITH y MacmTabax
BCi€i KpaiHu.

IcTopis

MinictepcTBO OcBiTH Oyino cTtBopeHo y 1867 pori
s 300py iH(MOpMAaIlii MPO MKOIMH 1 BUKIAAAIBKY
TISUTBHICTB, sKa JOMoOMOrja O ImTaTaM CTBOPHTH
e(eKTUBHI MKUTbHI CHCTEMH.

Xoua i Ha3Ba JgaHoOro (eaepasbHOTO BIJIOMCTBA, 1
Horo wicme B CTPYKTypi BHUKOHABYOi BIIagM 3a
ocranHi 130 poKiB HEOAHOPA30BO 3MIHIOBAIHCA,
MOYaTKOBHH aKIeHT Ha 300pi 1 Ha/JlaHHI memaroram i
ocobaM, BIAMOBITAJILHUM 3a PO3pOOKY MpaBWi 1
HOpPM, aKTyaJbHOI iH(oOpMaIii B Tady3i OCBITH
3aJIMIIAETHCS HOrO OCHOBHUM 3aBJAHHSAM 1 HUHI.

Y 1890 pomi Oyrno mNpUHHATO JpYrUid 3aKOH
Moppimia, BIIMOBIIHO 70 SKOro Ha TOIIIHE
YrpaBiiHHS OCBiTH OyIio MTOKJTaJICHO
BiZIMOBIANBHICTD 3a MIATPUMKY CHCTEMHU KOJICIDKIB
i YHIBEpCHUTETIB, CTBOPCHUX Ha KOIITH Bil MPOJAXKY
BUJIUICHOT IEP’KaBOIO 3€MITI.

[Ipodeciiine HaBUaHHS CTAJI0 HACTYITHUM BaXKJIMBUM
HaNpsSIMKOM 3 HaJaHHsA QenepanbHoi (hiHAaHCOBOI
JIOTIOMOTH HAaBYAJIbHHUM 3aKJIaJiaM MiCIs MPUHHSITTS
3akony Cwmita-I"103a y 1917 poui i1 3akony
Ixopmxka-bapnena y 1946 poui, mo Oymu
CIpSIMOBaHI Ha CTBOPEHHS mporpaMm mnpodeciiHoro
HaBYaHHS B Tally3l CLIBCBKOTO TOCIONAPCTBA,
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World War Il led to a significant expansion of
Federal support for education.

The Lanham Act in 1941 and the Impact Aid
laws of 1950 eased the burden on communities
affected by the presence of military and other
Federal installations by making payments to
school districts.

And in 1944, the "Gl BIill" authorized
postsecondary education assistance that would
ultimately send nearly 8 million World War 11
veterans to college.

The Cold War stimulated the first example of
comprehensive Federal education legislation,
when in 1958 Congress passed the National
Defense Education Act (NDEA) in response to
the Soviet launch of Sputnik.

To help ensure that highly trained individuals
would be available to help America compete
with the Soviet Union in scientific and
technical fields, the NDEA included support
for loans to college students, the improvement
of science, mathematics, and foreign language
instruction in elementary and secondary
schools, graduate fellowships, foreign
language and area studies, and vocational-
technical training.

The anti-poverty and civil rights laws of the
1960s and 1970s brought about a dramatic
emergence of the Department's equal access
mission.

The passage of laws such as Title VI of the
Civil Rights Act of 1964, Title 1X of the
Education Amendments of 1972, and Section
504 of the Rehabilitation Act of 1973 which
prohibited discrimination based on race, sex,
and disability, respectively made civil rights
enforcement a fundamental and long-lasting
focus of the Department of Education.

In 1965, the Elementary and Secondary
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MPOMHUCIIOBOCTI Ta JOMOBEICHHS [UId  YyYHIB
CTapUINX KJaciB.
Hpyra cBiroBa BifiHa  copusia  3HAYHOMY

pPO3MIUpPEHHIO  (penepanbHOi MIATPUMKH CHCTEMHU
ocBitu. 3a 3akoHom Jlenrema 1941 p i 3rimHO 3
3akoHamu 1950 p. po HajlaHHA TOIOMOTU pailoHaM,
10 MOCTPAXJAIM Yepe3 IHPUCYTHICTh BIHCHKOBHUX
abo HasgBHICTh IHIIKX (eaepaJbHUX 00 €KTIB,
OCTaHH1 OTPUMYBAJIM NE€BHY KOMIIEHCAIII0 y Gopmi
IPOIIOBOT OMOMOTY HIKUIBHUM OKpyram. A y 1944
poIi 3aKOH, BIJOMHH sK «3akoH NIpO TIpaBa
BilickkoBoCTy)kO0BIiBY («GI Billy), maB 3mory
Mmaike 8 MiH BerepaHiB Jlpyroi cBiTOBOi BiifHH
HaBYaTHCA Yy KOJe[Kax 3a pPaxyHOK (HhiHAHCOBOI
HiITPUMKHU B OTPUMaHHI HiCIAMIKUTEHOI OCBITH.
XonogHa BiffHA fama  MOIITOBX — NMPHHHATTIO
KOMITJIEKCHOTO ~ (heZiepaibHOTO  3aKOHY B raiysi
OCBITM — Yy BIANOBiOb HAa 3aIyCK paASHCHKOTO
cynytHuka y 1958 poni Konrpec mpuitnsas 3axoH
mpo OCBITY st moTped HaIioHaIbHOI 000pOHU
(NDEA). lns Toro, mo60 Ameprka maia JOCTaTHIO
KUTBKICTh BUCOKOKJIACHUX (DaXiBI[IB, SKi TO3BOJIAITN
0 it xomkypyBatm 3 Panmsacekum Corozom y
HAYKOBUX 1 TEXHIYHUX Taly3sX, HOBHH 3aKOH
nependadaB  HaJaHHS TO3WK cTydaeHTam  3BO,
HiBUIIEHHS PIBHSA BUKJIAAAHHS MPUPOAHUYNX HAYK,
MaTeMaTWKH Ta I1HO3€MHHMX MOB Y IIOYaTKOBHX 1
CepelHIX INKONaX, BHIUICHHS CTUNCHMIA IS
HABYaHHS B acHipaHTypi, BABYCHHS MOB i KYJIbTYpH
IHIIAX KpaiH, mporpamMu MnpodeciiHO-TeXHITHOI
HirOTOBKH.

3akoHU TIPo 6OPOTHOY 3 OITHICTIO Ta TPOMAISHCHKI
npaBa 1960-x i 1970-x pokiB mpu3BeIH 0 PI3KOTO
nocuieHHs poni  MiHicTepcTBa y 3a0e3mneueHH1
pPIBHOTO JOCTYIy JO OCBITHIX MOJJIMBOCTCH.
[IpuifHATTS TaKkuX 3aKOHIB, SK 3aKOHY WIPO
rpomMaasHcbki mpaBa 1964 poky (Posmin  VI),
[TonpaBku mpo oceiry 1972 poky (Posmin IX) i
3akony mpo peaburitamnito 1973 poky (Pozmin 504),
110 3a00POHSIOTh TUCKPUMIHAIIIIO 332 03HAKOKO pacH,
cTari Ta IHBAJIHOCTI, TPHU3BEJIO JIO TOrO, IO
3a0e3MeUeHHs JOTPUMAHHS T'POMAJSTHCHKUX TIpaB
cTano (yHZaMEHTATbHUM HAINPSIMKOM IisTTBHOCTI
MIHICTEpCTBA OCBITH.

VY 1965 poui B pamkax 3akOHY IMpO IMOYATKOBY i
CEepelHI0 OCBiTY Oyno 3amymieHo KOMILIEKC
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Education Act launched a comprehensive set
of programs, including the Title I program of
Federal aid to disadvantaged children to
address the problems of poor urban and rural
areas. And in that same vyear, the Higher
Education Act authorized assistance for
postsecondary education, including financial
aid programs for needy college students.

In 1980, Congress established the Department
of Education as a Cabinet level agency. Today,
ED operates programs that touch on every area
and level of education.

The Department's elementary and secondary
programs annually serve nearly 18,200 school
districts and over 50 million students attending
roughly 98,000 public schools and 32,000
private schools. Department programs also
provide grant, loan, and work-study assistance
to more than 12 million postsecondary
students.

AN OVERVIEW OF THE U.S.
DEPARTMENT OF EDUCATION

What Is the U.S. Department of Education?

The U.S. Department of Education is the
agency of the federal government that

establishes policy for, administers and
coordinates most federal assistance to
education.

It assists the president in executing his
education policies for the nation and in
implementing laws enacted by Congress.

The Department's mission is to
America's  students-to  promote  student
achievement and preparation for global
competitiveness by fostering educational
excellence and ensuring equal access.

In 2007-08, the Department's elementary and
secondary school programs served
approximately 55 million students (pre-K

serve
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nporpaM, CHPSIMOBAHMX Ha BHPIMIEHHS MNpodiIemM
OiTHMX MICBKHX 1 CUIBCHBKUX PalOHIB (y TOMY YHCII
nependauena Pozminom | mporpama denepanbHOT
JIOTIOMOTH ~ JITAM 3 HEOJaromnoiydyHux ciMmei).
[TpuitasaTuii y TOMY X poui 3aKOH PO BUILLY OCBITY
PO3LIUPHUB MOKJIMBOCTI OTPUMAHHS MICISIIKUIBHOT
OCBITM, B TOMY 4YMCJII 3a paxyHOK Iporpam
(1HaHCOBOI 1OITOMOTY HYX/IEHHUM CTYAEHTaM.

Y 1980 poui Konrpec 3acuyBaB MiHicTepcTBO
oceitu CIIIA sk denepanpHOro BimomMcTBa y ckiamii
Kabinery minictpiB. Croroasi MiHicTepcTBO OCBITH
3I1MCHIOE MPOrpaMu, IO 3aTOPKYIOTh yci raiysi Ta
piBHi ocitm. Moro mporpamMu mHOYaTKOBOI Ta
CepeHbOI OCBITH IIOPIYHO OXOILUTIOIOTH OJU3BKO 18
200 mKiIbHUX OKPYTiB 1 MoHa 50 MUTBHOHIB y4HIB
3 mpubmmzno 98 000 nepxaBuux 1 32 000
NPUBAaTHUX MKUIL. Y paMKax IHX Hporpam TaKoX
HAJTafOThCSl TPAaHTH, TIO3UKH Ta 3IIHCHIOETHCS
HIITPHMKA CHCTEMH <«HABYaHHS Ta po0OoTay, IO
OXOIUTIOE TIOHaJ |2 MIH CTYAEHTIB y 3aKiaaax
MICIAMIKITFHOT OCBITH.

MIHICTEPCTBO OCBITH CIIA:
KOPOTKHUM OT'JISIT

1o take MinicrepcTBo ocBiTn CLLIA?

MinictepctBo  ocitm  CIIIA € denepanbanm
BiZJOMCTBOM, SIKE BCTAHOBJIIO€ MpaBUiIa 1 HOPMU ISt
3MiCHEHHS TIporpaM (piHaHCOBOI MIATPUMKH OCBITH,
a TaKOX aJMIHICTPYE 1 KOOPAMHYE OCHOBHY YaCTHHY
miei  JTOMOMOTH. MiHicTepcTBO  J0lIOMarae
[Ipe3uaeHTy peanizyBaTd HalliOHAJIbHY TMOJITUKY B
rajy3i OCBITM 1 BHKOHYBaTH 3aKOHH, TPHHHSTI
Konrpecom.

Micist MiHicTepcTBa NOJISATAaE B TOMY, IIOO CITY)KUTH
IHTEepecaM aMEepUKAaHCHKUX YYHIB, JOMOMAraroyu im
JOCSITTH TIOCTABJICHUX IIeH 1 3a0e3meuyroun iXHIO
KOHKYPEHTOCITPOMOXKHICTh Y Cy4acHOMY CBiTi 3a
paxyHOK ITIIBUICHHS PIiBHS OCBITH 1 HaJaHHS
PIBHOTO JIOCTYITy 110 Hei.

Y 2007-2008 pp. nporpamu MiHicTepcTBa OCBITH
JUIS TIOYaTKOBHX 1 CEPeIHIX IIKUT OXOIUIFOBAJIN
OJIM3BbKO 55 MJTH Y4HIB (BiI IOMIKUILHOTO PIBHS 10
12 kyacy BKIIIOYHO), 11O HaBYalIMCAd MPUOJIU3HO Y
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through grade 12) attending some 100,000
public schools and 34,000 private schools.
Department programs also provided grant,
loan and work-study assistance to about 10
million undergraduate students. *

When Congress created the Department in
1979, it declared these purposes:

1.

to strengthen the Federal commitment
to ensuring access to equal educational
opportunity for every individual,

to supplement and complement the
efforts of States, the local school
systems and other instrumentalities of
the States, the private sector, public
and private educational institutions,
public  and private nonprofit
educational  research institutions,
community-based organizations,
parents, and students to improve the
quality of education;

to encourage the increased
involvement of the public, parents, and

students in  Federal education
programs;
to promote improvements in the

quality and usefulness of education
through federally supported research,
evaluation, and sharing of information;
to improve the coordination of Federal
education programs;

to improve the management and
efficiency of Federal education
activities, especially with respect to the
process, procedures, and administrative
structures for the dispersal of Federal
funds, as well as the reduction of
unnecessary and duplicative burdens
and constraints, including unnecessary
paperwork, on the recipients of Federal
funds; and

to increase the accountability of
Federal education programs to the
President, the Congress and the public.
(Section 102, Public Law 96-88)
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100 000 nepkaBuux i 34 000 mpuBaTHUX MWIKUT. Y
paMKax LUX NporpaM TaKoX HaJaBajUCs TPaHTH,
MO3WKM Ta MiATPUMKA 3a CHUCTEMOI «HABUYaHHS 1
pobora» maiixe 10 MiH cTyaeHTiB OakanaBparty. *

3acHoByroun MinicrepcTBo ocBitH y 1979 poui,
Konrpec Bka3zaB, 110 #Oro cTrBOpeHo IJisi TOro,
1 o0:

1. 3MILHUTH  NPUXWIBHICTH  (heAepaaIbHOro
ypsany 10 3abe3medeHHs PIBHOTO JOCTYIY MO
OCBITHIX MOKJIMBOCTEH IS BCIX;

2. CHOpUATH INTAaTaM, MICIEBUM HIKUTBHUM
cUcTeMaM Ta IHIIMM OpraHaM INTaTHOTO piBHS,
IPUBATHOMY CEKTOPY, JAEp>KaBHUM 1 IHPHUBATHUM
HaBYAJIBHUM 3aKJIaZiaM, JIEPKABHUM 1 MPHUBATHUM
HEKOMEPIIHHUM OCBITHIM JIOCII THUIIBKUM
yCTaHOBaM, TEPUTOPIaATBHUM IPOMaJICEKUM
opraHizamisiM, OaTbkaM 1 Y4YHSAM Y MOJIMIIEHH]
SIKOCTI1 OCBITH;

3. 320X04yBaTH TPOMAIsH, OAaThKiB Ta Y4YHIB
OpaTH aKTHBHINIY y4acTh y (eJepalbHUX OCBITHIX
nporpamax;

4, CIPUATH TiABUIIICHHIO SIKOCTI Ta
MParMaTHYHOCTI OCBITH 3a JOMOMOTOIO JTOCIIPKEHb,
OIIIHKH Ta 0OMiHY iH()OpMAIIli€I0, MO 3TIHCHIOIOTHCS
3a MATPUMKH (heepatbHOTrO ypsy;

5. MOKpaNIyBaTH KOOPAMHAIII0 (eaepaTbHuX
OCBITHIX TIporpam;

6. MOKpAIIyBaTH yIPaBIiHHSI 1 e()EeKTHBHICTH
denepabHUX TIPOrpaM B Tajldy3i OCBITH, OCOOJIUBO
MPOIIECIB, MPOLEIYp 1 aAMIHICTPAaTHBHUX CTPYKTYP,
KOTpPI  BHKOPUCTOBYIOTBCS U PO3MOJILTY
denepalbHUX KOMIITIB, CKOPOYYBAaTH HEMOTPiOHI
BUMOTH, 1[0 TYOIIOIOTHCS, 1 OOMEXEHHs! (BKIFOYHO
13 3aliBUM JOKYMEHTOOOIrOM), KOTPi HAKIJIaJarOThCs
Ha OJIepPKyBayiB (elepabHIX KOIITIB,;

7. MiJBUIYBaTH MIA3BITHICTh  (pemepambHuX
OCBITHIX TporpaM mnpe3uacHTy, KoHrpecy Ta
rpomazacbkocTi. (I[lyOmiunuit 3akon 96-88, Pozmin
102)
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HOW DOES THE DEPARTMENT OF
EDUCATION SERVE AMERICA’S
STUDENTS?

In fulfilling its purposes as declared by
Congress in Public Law 96-88, the Department
engages in four major types of activities.

1. The Department of Education—
establishes policies relating to federal
financial aid for education, administers
distribution of those funds and monitors
their use

Like most federal activities, Department of
Education programs must first be authorized
by Congress through legislation that is signed
into law by the president.

The Department then develops regulations that
determine exactly how a program will be
operated.

These regulations are published in the Federal
Register for public comment and reviewed by
Congress.

Congress must also vote to appropriate the
money that each program will receive
annually.

The Department distributes financial aid to
eligible applicants throughout the nation for
early childhood, elementary, secondary and
postsecondary education programs. Federal
programs benefit all students, and special
programs exist to serve individuals with
disabilities, those who live in poverty,
American Indians, immigrants and those with
limited English proficiency.

Federal funds for education are distributed
using three methods: a set formula,
competition and financial need determination.
By formula: Some programs follow a formula
prescribed in the bill approved by Congress
authorizing a program.

Such a program might be set up so that
qualified agencies receive an amount of
money that is determined by the number of
students meeting certain criteria in that state or
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AK MIHICTEPCTBO OCBITH CHIA
CJHY/KUTDH IHTEPECAM
AMEPUKAHCBKUX YUHIB?

Hnst nocsarHeHHs 3aBnaHb, 3asBiieHUX KoHrpecom y
[TyGmiunomy 3akoHi 96-88, MIHICTEpCTBO OCBITH
MPAIO€ 32 YOTUPMA OCHOBHUMHU HalpPSIMKaMHU.

1. MinictepcTBO OCBiTH

BCTAHOBJIIOE HOPMH i MpaBHJIA 1010
(penepasabHOi piHAHCOBOI JOIIOMOTH B raJry3i
OCBIiTH, PO3IOAIIAAE | KOHTPOJIIOE 1T
BUKOPUCTAHHSL.

Maifbxe sK 1 BCIO TISUIBHICTD (efepaIbHOro ypsmdy,
nporpaMu MiHiCTepCTBa OCBITH MOBHHEH CIIEPILY
3aTBEPAWTH  BIATIOBIAHWNA  3aKOHOJABYMHA  aKT
Konrpecy, sikuit Habupae YHHHOCTI MICIS TOTO, KOIH
tioro migmume Ilpesunent. Ilotim MiHicTepcTBO
OCBITH pO3pOOJISIE€ YITKI MOJIOKEHHS, 110 PETYITIOIOThH
mporiec  peamizamii  Oymp-akoi mporpamu.  Lli
MOJIOKEHHST  ONPIIIIOMHIOE  OQiIliifHe  BUIAHHSA
tdenepanbroro ypsagy CLIA «Denepan pemkucTep»
JUIS  TPOMAaJICBKOrO OOTOBOPEHHS 1 po3Tisiiae
Konrpec. KoHrpec Takox roiocye 3a BUIUICHHS Ti€l
YH Ti€l CyMH KOHKPETHO Ha KOXHY IpOrpamy.

MiHICTepCTBO OCBiTH Hajae (HIHAHCOBY IOMOMOTY
ocobaM, fKi BIIMOBIAAIOTH KPHUTEPIAM ydYacTi y
mporpamax JOIIKUTBHOI, IMOYaTKOBOI, CEpeaHbOI Ta
MICIAMIKITFHOT OCBITH Ha TepuTopii yciei kpaiHu.
®denepanpHi TPOrpaMH  CTBOPIOKOTHCS U BCIX
YUYHIB; KpIM TOrO, ICHYIOTH CHEIiaJibHI MPOrpaMu
Ui JIIoAed 3 IHBAMIAHICTIO, aMEPUKAHCHKHX
IH/IiaHIB, IMMIrpaHTiB Ta o0cCi0 3 OOMEKEHUM
3HAHHSM aHTJIHChKOI MOBH. Po3momain denepaibHOi
(¢inmaHcoBOi  JomoOMOrM B Taly3l  OCBITH
3MIHCHIOETHCS TPhOMA IIISIXaMH: 32 (HOpMyJIor0, Ha
KOHKYPCHIii OCHOBI 1 3a (piHaHCOBOT OTPEOH.

3a ($hopmynoro: TSt JEAKUX nporpam
BUKOPHCTOBYETHCS ¢dbopmyna, nependoaveHa
3aKOHOMPOEKTOM, Ha mijacTaBi sikoro Konrpec ix
3aTBepAMB. Taki mporpaMu MOXYTh Tepeadadyatu
HQJaHHA BIINOBIIHUM  yCTaHOBaM  (piHAHCOBOI
IOIIOMOTH, 00CsAT SIKOI 3ale€XHTh Bl KUIBKOCTI
YUHIB, SIKI BIMOBIAlOTh OKPECICHUM KPHUTEPIIM Y
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school district.

For example, under the Individuals with
Disabilities Education Act, the Department
allocates money to the states to help them
provide a free, appropriate public education
for children with disabilities based on the
number of children reported by each state as
having special developmental or educational
needs.

By competition: Federal money also is
awarded on the merit of competitive
applications.

Applicants are ranked in order of merit and the
most qualified applications are awarded funds.
Those eligible for such funding include state
and local education agencies or school
districts; education partnerships (programs
jointly sponsored by education institutions and
the private sector); colleges and universities;
individual researchers; and community-based
organizations such as nonprofit agencies.

By financial need determination: The third
basis on which federal money is awarded is
financial need. For example, postsecondary
students applying for grants, loans and
fellowships must prove family financial need
according to established guidelines.

2. The Department of Education—

collects data and oversees research on
America's schools and disseminates this
information to Congress, educators and the
general public.

The Department oversees research on most
aspects of education; collects data on trends;
and gathers information to help identify best
practices in education, including teaching
techniques that work.

Employees of the Department, as well as
contractors and grant recipients, carry out the
research.

Research  findings and
disseminated to educators,

statistics  are
policymakers,
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MEBHOMY IITATI UM IMIKLIBHOMY OKPY3i.

Hanpuxman, 3rigHo i3 3aKk0oHOM Mpo OCBITY 0ci0 3
IHBaJIHICTIO MiHICTEPCTBO OCBITH BHJLISE IITaTaM
KOIITH JJIsi HaJaHHS HaJIe)KHOI JEepKaBHOI OCBITU
IITIM 3 IHBTIIHICTIO, BUXOAIYN 3 KUIBKOCTI JITEH,
AKi, 32 JAaHUMH KOXKHOTO IITaTy, MarTh OCOOJUBI
HOTpeOU y PO3BUTKY UM OCBITI.

Ha xonkypcHili ocHOBi: (enepanbHa QiHaHCOBa
JIOIIOMOTa  HAJAEThCs HAa  KOHKYPCHI  OCHOBI
HaOUIBII TIHUM IpETEeHIEHTaM 3a pe3ysbTaTaMU
OLIIHKM KOXKHOTO 3 HUX. [IpaBo Ha OTpuMaHHS TaKuX
KOIIITIB MAalOTh JIETIAPTAMEHTH OCBITH IITATHOTO Ta
MICLIEBOTO DIBHS Ta WIKUIBHI OKPYI'H, MLiJIbOBI
nmapTHepPCTBa (HaBYAIBbHI 3aKJIay Ta TPEICTaBHUKU
NPUBATHOTO CEKTOpYy, fAKI CHUIBHO (HiHAHCYIOTH
OCBITHI TIporpamu), KOJEIXi Ta YHIBEPCUTETH;
okpeMi mocmigHukd, MicteBi HYO (mampukmnan,
HKO y cdepi ocBitn).

3a HagBHOCTI (PiHAHCOBOI MOTPEOH: TPETiH CIOCciO
HaJaHHA (efepabHUX KOmMTIB —  (¢iHAHCOBA
norpeoa. Hampuxknan, CTYICHTH  3aKJIaJliB
MICIIAIIKIALHOT OCBITH, SKI IOXAIOTh 3asBKA Ha
OTpUMAaHHS TPAHTY, O3WYKH Ta CTHIICH/Iii, IOBUHHI
JIOBECTH, BIAMOBITHO IO BCTAHOBJICHUX TPABUJI, IO
ixHi ciM’1 MarOTh (PIHAHCOB1 TPYIHOIII.

2. MinicTepcTBO OCBiTH 301Mpac JaHi, OB’ si3aHi 3
HaBYaHHSAM B aMEPUKAHCBKHUX HaBYaJdbHHX
3aKJjagax, Kypye€ moB’si3aHi 3 HUMH
AOCJIKeHHsI i Hagae orpuMaHy iHdopmauiio
Konrpecy, negaroram i rpoMajacbKoOCTi.

MiHICTEepCTBO ~ OCBITH  Kypye  JIOCHIDKCHHS,
MOB’si3aHI 3 OUIBIIICTIO AaCTEKTIB OCBITH; 30Hpae
iHpopMaIlito PO HasABHI TCHMACHIIIi, a TaKOX JaHi,
IO JIO3BOJISIIOTH BU3HAYHUTH TIEPEIOBI TMPAKTHKH
BKIIIOYHO 3 €(EeKTUBHUMH METOJaMH BHKJIAJAaHHS.
JocmimKeHHs 3I1IMCHIOIOTH CHIBPOOITHUKHU
MIHICTEpCTBA, & TAKOX MIAPSITHUKA Ta OCOOH, SKi
OTPUMAJIU TPAHTHU HA iXHE BUKOHAHHS.

nadil

Pesynmbrati  gochmijpkeHb 1 CTaTUCTHUYHI
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parents, researchers and the general public in
the form of reports and publications—both
printed and online.

Recent publications have covered the latest
national assessments of educational progress
in a variety of subject areas, innovations in
education, the condition of education in
America, annual reports on a variety of federal
education programs, how to improve
mathematics education and many other
pertinent education topics.

In a typical year, the Department publishes
hundreds of publications and millions of
copies to meet the public's demand for
information.

3. The Department of Education—
identifies the major issues and problems in
education and focuses national attention on
them.

The Department makes recommendations for
education reform.

The secretary advises the president in this
regard and leads the Department in
implementing the president's education
policies in many arenas—from the preparation
of legislative proposals for Congress to
decisions about education research priorities.

Of vital importance in formulating and
implementing policies is the Department’s
close work with a variety of advisory groups
and organizations composed of citizens from
all walks of life who have an interest and
expertise in education and who provide
significant ideas on key policies and programs.

In addition, the secretary brings national
attention to education issues by giving
speeches, writing articles for publication,
addressing the media and making personal
appearances in schools and other education
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MOIIUPIOIOTECSA  Cepell TEeJaroriB, 3aKOHOJIABIIIB,
0aTbKiB, JOCTIAHMUKIB 1 HIMPOKOI T'POMAJICHKOCTI Y
dopmi 3BITIB 1 myOmikamii (K y APYKOBaHOMY
BHTJISI, TaK 1 uepe3 [HTepHeT).

B ocrannix nyOmikanigx Oyjno OLIHEHO IUHAMIKY
MPOrpecy B Pi3HHUX raiy3six OCBITH y MacIiTadi BCi€l
KpaiHu, pO3TJISIHYTO TaKi TeMH, sIK IHHOBaIIi y chepi
ocBity, crad ocBitn y CIIIA, mpencraBieHo pidHi
3BITH PIBHUX (elnepalbHUX OCBITHIX Iporpam,
MaTepiaiyd Mpo METOIW MiIBUIICHHS €()EeKTHBHOCTI
HaBYaHHS MaTEMaTHKH, PO3IJIIHYTO 0araTto IHIIHMX
aKTyaJbHUX TEM.

Hns  3agoBoneHHd  iHpopMmamiiHuUX — 1OTped
rpoMajzicbkocTi  MIHICTEpCTBO  OCBITHM  IIOPIYHO
myOJTiKye COTHI PI3HUX MarepiaiiB MITbHOHHUMHU
THUpaXaM

3. MinicTepcTBO OCBiTH BH3HAYA€ OCHOBHI
NUTAHHS i pobaeMu y cdepi ocBiTH i akIeHTYE
HA HUX YBary KpaiHH.

MinicTepcTBO mae pekoMeHpamii 1moao pedopMu
OCBITH.

MiHICTp OCBITH KOHCYJBTY€E MPE3UACHTA 3 MUTAHHS
pebopm i odomoe pobory  MiHicTepcTBa,
CIpsSIMOBaHy Ha peallizallifo IUIaHIB Tpe3nIeHTa B
0araThbOX TaNy3sX OCBITH — Big IITOTOBKH
3akoHOMaBuMX mpomo3uiii s Konrpecy no
BHOOPY MPIOPUTETHUX JOCITIIKEHb.

Jlis po3poOkm 1 peamizamii akTyadbHHX IPaBWI 1
HOPM OKHTTEBO BaXJIMBE 3HAUCHHS Ma€ TicHA
CHIBITpAIIs MinicTepcTBa 3 pI3HUMH
KOHCY/IbTaTUBHMUMU rpynmamu 1 HBO, o
MPEICTABJIAIOTh BCi BEPCTBU CYCHUIBCTBA 1 €,
3aBJSKH CBOIHM 3aIliKaBJICHOCTI 1 JOCBiAy B Tairy3i
OCBITH, JDKEpeJaMy  3HAuymIuX iged 1010
KJIFOUOBHX TMPUHIIMITIB, HOPM 1 TPOTrpam.

KpiMm Toro, MiHICTp OCBiTM mpuUBEpTaE yBary
IPOMaJICHKOCTI 10 MTUTaHb OCBITH Ha
3araJbHOHAI[IOHAIBHOMY PIiBHI, TyOJIIKYFOUH CTaTTi,
BUCTYIIAIOYM Ha Pi3HUX 3axozax, y 3MI, mkonax Ta
IHIIMX HaBYAJbHUX 3aKjazax. MIHICTEPCTBO TaKOX
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settings.

The Department further highlights education
issues by sponsoring and participating in
national conferences and other similar
activities, such as the Blue Ribbon Schools
and Presidential Scholars award programs, the
Teaching Ambassador Fellows Program, the
Student Art Exhibit Program, and special
events and ceremonies to honor teachers or
students.

4. The Department of Education—

enforces federal statutes prohibiting
discrimination in programs and activities
receiving federal funds and ensures equal
access to education for every individual.

The Department enforces five civil rights
statutes to ensure equal educational
opportunity for all students, regardless of race,
color, national origin, sex, disability or age.

These laws extend to all state education
agencies, elementary and secondary school
systems, colleges and universities, vocational
schools, proprietary schools, state vocational
rehabilitation agencies, libraries and museums,
and other entities that receive U.S. Department
of Education funds.

Specific examples of those whose rights are
protected include homeless children with
disabilities, individuals with limited English
proficiency, women and girls in athletic
programs, and people in need of vocational
rehabilitation.
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BHCBITJIIOE NMUTAHHS OCBITH, MIATPUMYIOUH 1 Oepyduun
y4acTh y HAaI[lOHAIbHUX KOH(EPEeHIAX Ta IHIINX
NOAIOHMX 3axoJax — Takux sSK mporpama Blue
Ribbon Schools (B pamkax sKoi HalKpamum
MIKOJIaM ~ KpaiHM  TNPHUCYIKYETbCS  Haropoja
«bnakuTHa cCTpiuka» Ha 3HAK BHU3HAHHA IXHIX
YCIIIXIB), nporpama  Presidential Scholars
(HaropoKyrThCsl HaAWKpallll BUTYCKHUKH CEepeIHIX
KT 3a YCHIXM B PI3HUX Taly3dx), I[porpama
Teaching Ambassador Fellows (3aoxouyroTscs
Kpalyi BYMTENl KpaiHW), MporpamMa BHCTaBOK
CTYAEHTCHKOI'O MHCTELTBA, & TaKOX CHeIiaIbHi
3aX0/M 1 IEPEMOHIT Ha YeCTh YyUUTENiB a00 yuHiB.

4. MinicTepcTBO OCBiTH 3a0e31euye JOTPUMAHHS
(enepasbHUX  3aKOHIB, CHPSIMOBAaHUX  Ha
HeIOoNYyleHHs] TMCKPpUMiHAaLil B paMKaXx nporpam
i 3axoniB, Ha dKi BugiasgOTHCe denepanbHi
KOIITH, i 3a0e3nmeuyye piBHUIl J0CTYN 10 OCBiTH
JJIs1 BCiX.

Jist Toro mo6 rapaHTyBaTé BCIM yUHSIM, HE3aJIEKHO
BiJl pacH, KOJIbOpPY IIKipH, KpaiHU TIOXOPKECHHS,
cTari, iHBaMITHOCTI a00 BIKYy, PIBHI MOXXJIMBOCTi B
rayry3i OCBiTH, MIHICTEPCTBO 3a0e3Ievuye BUKOHAHHS
I’SITH 3aKOHIB TPO 3aXWCT IUBUIBHHUX TIpaB ycima
JeTapTaMeHTaMl  OCBITH INTATiB, MOYATKOBUMH 1
CEpeIHIMH TIKOJIaMH, KOJIEIKaMH, YHIBEpCUTETAMH,
podeCiifHO-TeXHITHIMH Ta MIPUBATHAMH
HaBYAJIBHUMH 3aKJIaJlaMH, IITaTHUMU ILEHTPaMHU
npodeciitHoi peabimirartii, 6i0Ii0TeKaMH 1 My3esMH,
a TaKoX IHIIMMH OpraHi3alisiMU-0JIepKyBauaMu
komTiB MinictepctBa ocBitu CILIA. Cepen iHIoro
MiHICTEpCTBO OCBITH 3axWINae TpaBa OE3JOMHHUX
IiTel 3 IHBaNIOHICTIO, 0Ci0 3 OOMEXEHUM 3HaHHSIM
AHTJIICHKOT MOBH, JXIHOK 1 JIBYATOK, sKi OepyTh
y4acTh y CHOPTHBHUX Iporpamax, i oci0, ski
noTpeOyIoTh MpodeciiftHoi peadiiTartii.
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WHAT IS NOT PART OF THE
DEPARTMENT OF EDUCATION’S
ROLE?

In creating the Department of Education,
Congress specified that:

No provision of a program administered by the
Secretary or by any other officer of the
Department shall be construed to authorize the
Secretary or any such officer to exercise any
direction, supervision, or control over the

curriculum, program  of instruction,
administration, or  personnel of any
educational institution, school, or school
system, over any accrediting agency or

association, or over the selection or content of
library resources, textbooks, or other
instructional materials by any educational
institution or school system, except to the
extent authorized by law.

(Section 103[b], Public Law 96-88)

Thus, the Department does not:

e establish schools and colleges;

e develop curricula;

e set requirements for enrollment and
graduation;

e determine state education standards; or

e develop or implement testing to
measure whether states are meeting
their education standards.*

These are responsibilities handled by the
various states and districts as well as by public
and private organizations of all kinds, not by
the U.S. Department of Education.

*Since 1969, the Department's National
Center for Education Statistics has conducted
the National Assessment of Educational
Progress (NAEP). It is the only nationally
representative and continuing assessment of
what American students know and can do in

Table of contents 2 MosepHyTUCb A0 3MicTy

IO HE BXOJAUTH 10 COEPU
ITOBHOBA’KEHb MIHICTEPCTBA
OCBITI?

3acHoByroun MiHicTepcTBo ocBitH, KoHrpec Bkasas,
110:

Komne 3 momokeHb yciXx — mporpam, IO
3MIHCHIOIOTBCA i €rilol MiHicTpa abo 1HIION
mocazoBoi ocobn MiHICTepCTBa OCBITH, HE MOXKE
TIIYMa4UTHUCS K Take, 10 HAAUISE JAHOTO MiHICTpa
abo 1HIY mocagoBy o0co0y MpaBOM 3A1HCHIOBATH
KEepIBHULTBO,  Harimsng  abo  KOHTpOJNb  3a
HAaBYAJIbHUMH IUTaHAMH, TIpOrpaMaMy HaBYaHHS,
aZMiHIcTpaliero abo MpariBHUKaMH SIKUX O TO He
OyJI0 OCBITHIX YCTaHOB, KT 200 MIKUTBHUX CHCTEM,
aKpequTaIiiiHuX areHuiii abo acowiariii, BUOOpoOM
abo 3MicToM O0i0JIOTEUHUX pEecypciB, MiIAPYYHUKIB
abo IHmMX HaBYAJIBHUX MaTepiajiB  OCBITHIX
YCTaHOB a00 IIKUTBHUX CHCTEM, KpIM TOTO, SIK II€
nependadeHo YHHHAM 3aKOHO/ABCTBOM.
(ITy6mignamii 3akon 96-88, Po3min 103[b])

TakuM  YHHOM, OCBiTH He
3aliMA€THCA:

-OpraHi3aIfi€lo MKUT Ta MICIAMKUTEHAX HaBYATbHIX
3aKJIa1B;

-p0O3poOKOI0 HaBYAJIbHUX
-BU3HAYCHHAM BUMOI JUIA  3apaxyBaHHSA  JI0
HAaBUYAJBbHUX 3aKIafiB Ta IXHBOIO 3aKiHYEHHS;
-BU3HAYCHHSM OCBITHIX CTaHIApTIB Ha PiBHI IITATIB;
-po3poOKor0 ab0 BIPOBAKEHHSM METOJIB OIIHKH
BIAITOBIMHOCTI HABYAJBbHUX 3aKJIAAIB INTATIB IXHIM

OCBITHIM cTaHmapTam. *

MinicrepcTBoO

IUIAHIB;

[{um 3aiimMaeThCs Blaa IITATIB, OKPYTiB, a TaKOX
HAaWpI3HOMAHITHINII ~ JepXKaBHI ~ Ta  NPUBATHI
oprasizaiiii, ajie He MiHICTepCTBO OCBITH. *

3 1969 poky HarmioHanpHHMII LEHTpP CTATHCTHUKH Yy

chepi OCBiTH MinictepcTBa MPOBOIUTH
3arajbHOHAIIOHAIBHY OIIIHKY CTaHy CIpaB y Trairy3i
ocBitu (NAEP). Ile eauHa penpe3eHTaTHBHA

3araJIbHOHALIIOHAJIPHA OIIHKA 3HAHb 1 HABUYOK
AMEPUKAHCHKMX Y4YHIB 3 OCHOBHHUX aKaJIeMIYHHX
JIUCITATLTIH, IO 31HCHIOEThCS Ha MOCTIHHINA OCHOBI 1
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major academic subjects and provides a wealth
of data about the condition of education in the
U.S. NAEP is not the same as testing done by
each state to measure how well its students
meet the state's academic standards; however,
a large discrepancy between children's
proficiency on a state's test and their
performance on NAEP may suggest the state
needs to take a closer look at its standards and
assessments and consider making
improvements.

HOW IS THE DEPARTMENT OF
EDUCATION ORGANIZED?

The secretary ~ of  education leads  the
Department and promotes public
understanding of the Department's mission,
goals and objectives.

The secretary is nominated by the president
and confirmed by the Senate. As a member of
the president's Cabinet, the secretary is the
principal adviser to the president on federal
policies, programs and activities related to
education in the United States.

The deputy secretary plays a pivotal role in
overseeing and managing the development of
policies, recommendations and initiatives that
help define a broad, coherent vision for
achieving the president's education priorities,
and the under secretary oversees policies,
programs  and  activities  related to
postsecondary education, vocational and adult
education, and federal student aid.

In addition, the secretary appoints an assistant
secretary to oversee each of the nine program
offices (see list below).

The Office of the General Counsel serves as
the principal adviser to the secretary on all
legal matters affecting Department programs
and activities and represents the secretary,
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JIO3BOJISIE OTPUMATH BEIMYE3HHM MAacHB JaHHUX IPO
ocity B CIIIA. I xoua NAEP — 11e He Te x came, 1110
OLlIHKAa KOKHHM IITaTOM PIBHS BIAMOBITHOCTI YUHIB
noro aKaJeMIuHUM CTaHJapTaM, ICTOTHa
po30DKHICT MK ouiHkoro mraty 1 NAEP moxe
CBIJUUTH TPO TE, IIO IITATy CIiJ 3aAyMaTHCS HaJ
YIOCKOHAJICHHSIM CBOiX CTaHAApTiB 1 METOIIB
OI[IHKH.

OPTAHIBAIIMHA CTPYKTYPA
MIHICTEPCTBA OCBITH

MiHiCTepCTBO OCBITH OYOJIO€ MIHICTP OCBITH, SIKHI
CHpUsi€ MIIBUINEHHIO 00I3HAHOCT1 TPOMAJISH 3 TUM,
SKOIO € Micisi, MeTa Ta 3aBiaHHs MiHicTepcTBa.

Minictpa ocBitm  npusHavae  [Ipesument i
3arBepmKkye CeHaT. MIHICTp OCBITH € YJICHOM
KaGinery Ilpesumenta CIIA 1 #oro KIHOYOBUM
paZHUKOM Yy MUTAHHAX (elepalbHUX MPaBUII, HOPM,
porpam i TisTbHOCTI B Tay31 OCBITH.

[Tepmuii 3actymauk MiHicTpa (deputy secretary)
BiZlirpae KIIOYOBY POJb Yy KypaTOpPCTBi, BIH Kepye
pO3pOOKOI0 TpaBWJI 1 HOPM, pPEKOMEHIAIId Ta

HIITiaTHB, K1 JIOTIOMAararTh BHPOOHUTH
BCECTOPOHHIO ¥ MOCIIJOBHY KOHIICTIIIIIO BUPIMICHHS
HPIOPUTETHUX 3aBJaHb MIPE3UICHTCHKOL

aaMiHicTpamii y cdepi OCBITH; IHIIUH 3aCTYITHHK
MiHicTpa (under secretary) Kypye HOpMH, MpaBHUIIa,
porpamMu Ta 3aXO0JH, TOB’S3aHi 3 MICISIIKUTEHO
OCBITOIO, npoheciiHO-TEXHIYH O OCBITOIO,
HABYAHHIM JOPOCIIUX 1 GefepabHOI0 (iHAHCOBOIO
JOTIOMOT'OI0 ~ CTylneHTaMm. Kpim Toro, MiHICTp
npu3HaYae TIOMIYHHMKA MIHICTpa, SIKUH KypuUpye
poOOTYy KOXHOrO 3 JEB’SITH  yNpaBliHb, IO
BIJIMIOBIIAIOTH 32 IPOrpaMHi HANPSIMKUA POOOTH (JIUB.
HIDKYE).

YnpaBiiHHS TOJTOBHOTO IOPUCKOHCYJIBTA BUCTYIIAE B
podi  MPOBIIHOTO pajJHUKA MIHICTpa 3  YCIX
IOPUIMYHUX MUTaHb, M0 CTOCYIOTHCS TPOrpamMH i
JISUTBHOCT1  MIHICTEPCTBA, a TaKOX MPECTaBIIsIe
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other officers and the Department in court and
in some litigation.

In addition, OGC provides legal advice and
services to the secretary and other Department
officials, prepares regulatory documents and
legal instruments, drafts legislative proposals,
and reviews proposed and pending legislation.

The Office of Inspector General promotes the
effective and efficient use of taxpayer dollars
in support of American education by detecting
and preventing fraud, waste and abuse in the
administration of Department programs and
operations. OIG serves as the principal adviser
to the secretary on these matters.

The Office for Civil Rights enforces federal
laws that prohibit discrimination on the basis
of race, color, national origin, sex, handicap or
age in educational programs and activities
receiving federal financial assistance.

It directs, coordinates and recommends policy
for related civil rights activities.

The Office  of  Communications  and
Outreach leads the Department in informing
the public about and engaging it in the
president's and secretary's education agenda
and the Department's mission of fostering
educational excellence and promoting equal
access to education.

Audiences are the general public as well
specialized publics, such as educators, the
media, policymakers, business and community
groups, and researchers.

The Office of Legislation and Congressional
Affairs serves as the Department's liaison to
Congress and the secretary's principal adviser
on matters concerning the Department's
legislative  program and  congressional
relations.
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MIHICTpa, IHIIMX T[OCAaJ0OBUX 0OCi0 1 came
MIHICTEPCTBO B Cyldax 1 Ha J[ACSIKUX CYJIOBUX
nporecax. KpiMm Toro, ympaBiiHHS TOJOBHOTO

IOPUCKOHCYJIbTAa HAJa€ IOPUAMYHI KOHCYJbTAlil Ta
HOCJIYTH MIHICTpY ¥ IHIIMM IOCaJ0BUM Oco0am
MiHicTEepCTBa, PO3pOOJsiE HOPMATHBHI Ta IPABOB1
JOKYMEHTH, 3aKOHOJaBul MPOIMO3UIII Ta pO3Iisiiae
3aKOHOIPOEKTH, IO 3HAXOAATHCS HA PO3IIISIL
VYhpaBiaiHHA TOJOBHOI'O I1HCHEKTOpAa CTEXHUTh 3a
epeKTUBHUM 1 palliOHAJIbHUM BUKOPHCTAHHIM
KOIITIB IUIATHUKIB MOJAaTKiB y cdepi ocBiTH,
BUSBIISIIOUM 1 3aro0iraloyM BHITAJIKaM IIaxpancTBa,
MapHOTPATCTBA 1 3JIOBXKHBAHb y TMPOIIECi peamizartii
porpaM 1 B omnepariiHii JissIbHOCTI MiHICTEpCTBA.
Y1paBiiHHS TOJIOBHOTO 1HCIIEKTOPA BUCTYIIA€ B PO
IPOBIIHOT'O paJHUKA MIHICTPA 3 IIUX IUTAHb.

VYrpaBiniHHS 3 TIHTaHb TI'POMAJASHCHKHX TIIpaB
3abe3nedyye JOTpUMaHHS (eaepanbHUX 3aKOHIB,
CIPSMOBAaHMX HAa HEJOMYIIEHHS AWCKPUMIHAIII 3a
O3HAaKOI0  pacH, KOJbOpy  IIKIpH,  KpaiHu
NOXO/KeHHS, CTaTi, IHBANiIHOCTI abo BIKYy IpH
3IIMICHEHHI OCBITHIX MporpaM 1 3axofiB, Ha fKi
BUUIAETRCS (penmepanbHa (iHaHcoBa mormomora. Lle
YIpaBJIiHHSA KOHTPOJIOE, KOOPAUHYE 1 PEKOMEHIYE
HOPMH 1 TIpaBWJa iSTIBHOCTI, IO 3aTOPKYIOTh
[IUBLUTHHI ITpaBa.

YmpaBiiHHS 3B’ SI3KiB 3 TPOMAJICBKICTIO Ta 1O POOOTI
3 HaceleHHSAM BimoBimae 3a iHQOpMyBaHHS Ta
3aJIydeHHs] TPOMAJSH JI0 BHPIMICHHS SK MOTOYHUX
3aB/aHb, TMOCTaBleHUX [Ipe3naeHToM 1 MiHiCTpOM
OCBITH, TaK 1 OCHOBHOrO 3aBIaHHS MIiHICTepCTBa
OCBITH, IIIO TIOJISATAE y MIABHUINEHHI SIKOCTI OCBITH 1
3a0e3MedYeHH] PIBHOTO JOCTYMY 10 Hel BCiX BEPCTB
HaCeJICHHS.

Taka poOora mnpoOBagUTBCS SK 31 3BUYANHUMHU
rpoMaasHaMu, Tak 1 3  [peICTaBHUKAMH
npodeCifHIX CHUIBHOT Ta IHIIMMHU 3alliKaBICHUMHU
ocobamMu — TakuMH sk neaarord, 3MI, ocobwu, 1o
3aiiMalOThCS PO3POOKOI0 HOPM 1 MpaBuj, OaThKH,
IUJIOBI KOJIa 1 MiCLIEB] CIIUIBHOTH, JOCIIIHUKH.

VYmupaBiiHHA 13 3aKOHOJABCTBA 1 3B’SA3KIB 13
KoHrpecoMm € CHoNy4HOIO JTaHKOKO MK T'OJOBHUM
pagHuKOM MiHicTpa ocBiTH i KOHrpecom 3 muTaHb,
10 CTOCYIOTBCS 3aKOHOJIAaBYOI  MpOrpamu
MinicrepcrBa i BinHocuH 3 KoHrpecoM. YmpaBiiHHS
MDKHapOJHUX BIIHOCHH TMPAIIOE€ 13 30BHIMTHIMU
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And the International Affairs Office works
with external partners, for example, other
federal agencies, foreign governments and
international organizations, as well as internal
offices, to coordinate the Department's
international programs and initiatives and
build a U.S. presence in the international
education community.

The Office of Planning, Evaluation and Policy
Development serves as the principal adviser to
the secretary on all matters relating to policy
development and review, strategic planning,

program performance measurement and
evaluation, and budget processes and
proposals.

It is home to the Department's Budget Service
and Family Policy Compliance Office. It also
coordinates the activities of the Office of
Educational Technology, which has as its main
goal maximizing technology's contributions to
improving education nationwide through
developing national educational technology
policy and implementing it Department wide.

The Office of Management, the Office of the
Chief Financial Officer, the Office of the
Chief  Information Officer, and the Risk
Management Service are responsible in their
respective operational areas for making the
Department a high-performing organization.

Four White House education initiatives have
their home at the Department so that its senior
officers may serve as the liaisons between the
executive branch and the constituencies of
these initiatives: the White House Initiative on
Historically Black Colleges and Universities,
the White House Initiative on Tribal Colleges
and Universities, the White House Initiative on
Educational ~ Excellence  for  Hispanic
Americans, and the White House Initiative on
Asian Americans and Pacific Islanders.

Also, the Center for Faith-based and
Neighborhood Partnerships was established at
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napTHepaMu, HaIpPUKIIAM, 3 IHIIUMH (eneparbHuMU
BIIOMCTBaMH, ypsSjamMH 1HO3eMHHX JepxaB i
MDKHApPOJHUMHU OpraHi3allisiMi, a TaKOX 3 1HIIMMH
yIpaBIiHHAMHI MIHICTEpCTBA OCBITH JUTSt
KOOpDAMHYBaHHS MOro MIDKHapOIHHX TIporpaMm Ta
iHimjatus 1 3mingeHdas noosumiin CIHIA B
MDKHApOJHOMY OCBITHbOMY CITIBTOBapUCTBI.

VnpaBiaiHHA IUIAaHYBaHHS, OLIIHKM 1 PO3pPOOKH
OpaBUiI 1 HOPM BHUCTYMAae B POl IPOBIAHOrO
pagHMKa MIHICTpa 3 YCIX NHTaHb, OB S3aHUX 3
pO3pOOKOI0 Ta  aHAI30M TMpaBWJI 1  HOPM,
CTpAaTEriuHUM IUIAaHYBAHHSM, OI[IHKOIO BUKOHAHHS
mporpam, a TakKoX OMDKETHHUMH TpolecaMu 1
HPOTIO3UIIISIMH.

Bono Bkirouae B cebe bromkerHy cimyx0y 1 Bignin
13 3a0e3redyeHHsT JOTPUMaHHS 3aKOHY IO IpaBa
cim’i B ocBitnpoMy mporeci (FERPA), a Takox
KOODAMHYE  MISUTBHICTH ~ YTPAaBIiHHS  OCBITHIX
TEXHOJIOT1H, METOI0 SKOTO € ITiIBUINEHHS SKOCTI
ocBitm B CIIIA 3a paxyHOK TEXHOJIOTiH, IO
BITPOBADKYIOTHCSI HA OCHOBI 3araJlbHOHAITIOHATBHIX
HOPM 1 TIPaBUJI B TaTy31 OCBITHIX TEXHOJOTIH, IO iX
po3pobisie 1 peanizye MiHICTEpCTBO OCBITH.

Cnyxba  ympaBiiHHS, Cnyxba  TOJOBHOTO
¢inarcoBoro pamauka, Ciry>x0a roJJOBHOTO paJHUKA
3 iHpopMmarmiitHux  TexHomoridi Ta  Ciyx0a
VIpaBIiHHSA pU3HKaMH 3a0e3MeuyloTh e()EeKTUBHY
pobory  MiHicTepcTBa  OCBITH,  peali3yrouu
BIZIMIOBiTH1 3aBJaHHS.

MiHICTEepCTBO OCBITH KEpye€ 4YOTHpPMa OCBITHIMHU
iHiiaTuBaMu bioro goMy, BUCTYIAO4YM B SKOCTI
CHOJY4YHOI JIAaHKA MDK BHUKOHABYOK BJIANIOO 1
rpylamMH HaceleHHS, Ha SKi BOHH CIPSIMOBaHI:
[HimiaTMBa MO0 KOJICIDKIB 1 YHIBEPCHTETIB, B SKUX
ICTOPHYHO HABYAIOThCS adpoaMepuKaHIli,
[HimiaTBa MONO KOJEDKIB 1 YHIBEPCUTETIB, IO
nepeOyBalOTh y  BiaHHI IJIEMEH  KOPIHHHX
aMepUKaHIIiB, [HiiaTHBa 1100 MiABUIICHHS PIBHS
ocBiTM BuUXimmiB 3 JlaTMHCBKOI AMEpHKH Ta
[nimmiaTiBa MO0  aMEpHWKaHI[IB  a31aTChKOTO
MMOXOKEHHA 1 BHUXIOWIB 3 TUXOOKEAHCHKUX
octpoBiB. KpiM Toro, st 3alydeHHS PENiridiHuX 1
TEPUTOPIATBHUX TPOMAJCHKUX OpraHizamii g0
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the Department with the goal of enlisting faith-
based and community organizations in support
of the Department's mission.

The Department has nine program offices.

1. The Institute of Education
Sciences provides national leadership
in expanding fundamental knowledge
of education and produces rigorous
evidence on which to ground education
practice and policy. This is
accomplished through the work of its
four centers: the National Center for
Education Research, the National
Center for Education Statistics, the
National Center for  Education
Evaluation and Regional Assistance,
and the National Center for Special
Education Research.

2. The Office of English Language
Acquisition, Language Enhancement
and Academic  Achievement for
Limited English Proficient
Students administers, coordinates and
recommends policy for developing and
supporting high-quality instructional
programs designed to serve the
education needs of linguistically and
culturally diverse students, thereby
helping these English  language
learners and immigrants attain English
proficiency and academic success.

3. The Office of Elementary and
Secondary Education provides
leadership, technical assistance and
financial support to state and local
education agencies for the maintenance
and improvement of both public and
private preschool, elementary and
secondary
education. OESE administers programs
designed to advance the academic
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nisuibHOCTI  MiHicTepcTBa TNpU  HBOMY — OyIio
ctBopeHo lleHTp cmiBmpami 3 peniriiHUMH Ta
MICIIEBUMH T'POMAJCHKIUMH OpraHi3ailisiMu.

Y  wMiHicTepCcTBI € 1eB’STh  yIOpaBiiHb, IO
BIINOB1IAIOTH 32 pOOOTY NPOrpaMHUX HAIPSMKIB.

1. InctutyT HearoriyHux HayK —
3arajlbHOHALIIOHATBHUM ~ JIiAep 3  PO3LIMPEHHS
(GyHIaMEHTaIbHUX 3HAaHb 1 EKCIEPUMEHTAIbHO
JOBEJICHUX JIaHUX, 110 BUKOPUCTOBYIOTBHCS IS
PO3pOOKH MPAKTUYHUX METOIUK, a TaKOXK MPaBHII 1
HOPM B Taimy3i OCBITH. BiamoBimHy poGoty
BUKOHYIOTb YOTUPH LEHTPHU Iactutyry:
HamionanbHuil HEHTP AOCTILKEHb Yy Traiy3i OCBITH,
HamionanbHui IEHTp CTaTUCTHKH y Taly3l OCBITH,
HamionanpHuit  1EHTp OIL[IHKH OCBITH  Ta
perioHanmpHOi momomoru i HarioHanpHUI HEHTP
JOCIIJPKEHB y Taiy3i IHKJIFO3UBHOI OCBITH.

2. VYrpaBitiHHS BUBYEHHSI aHTIIIHCHKOT MOBHU Ta
MiJBUIEHHS aKaJIeMIYHOI YCHIIIHOCTI y4YHIB 3
OOMEXEHHM 3HAHHSAM aHTJIHCHKOI KOHTPOIIOE,
KOODAMHYE 1 PEKOMEHIyé HOPMH 1 TIpaBHIIa
pO3poOKM  Ta  MIATPUMKH  BHCOKOS(PEKTUBHUX

HaBYAITbHHX mporpam, CIIPSIMOBaHUX Ha
3aJI0BOJICHHSI OCBITHIX TOTpe® y4YHIB pI3HOTO
KYJBTYPHOTO i MOBHOT'O MOXOJ/IKCHHS,

JOTIOMararoyu iM, a TaKoX IMMIrpaHTaM, JOCSTTH
n0OpOro piBHS BOJIOAIHHS aHTJIIHCHKOIO MOBOIO W
YCITIXiB y HaBYaHHI.

3. VYrpaBiiHHS ~TIOYaTKOBOI Ta  CepeaHBOI
OocBiTM  3a0e3nedyye  KEpIBHHUIITBO,  TEXHIYHY
JOTIOMOT'y Ta ()iHAaHCOBY MIATPUMKY JCTapTaMeHTaM
OCBITH IITaTHOTO Ta MICIIEBOTO PIBHS UIA HATaHHS
Ta TMIOBUILEHHS SKOCTI SIK JEpKaBHOi, Tak i
MPUBATHOI JONIKIJIBLHOI, IMOYAaTKOBOI Ta CEpPEeIHbOI
OCBITH.

VYnpaBiaiHHS TOYaTKOBOI Ta CEPEIHBOT OCBITH TaKOXK
31ifiCHIOE KEPiBHULITBO porpaMamu,
CIpPSMOBAaHUMH Ha PO3MIMPEHHS MOXKIHUBOCTEH
OTPUMAaHHS OCBITH AITbMU 3 HY)KICHHUX POJIMH.
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opportunities of the nation's neediest
children.

The Office  of  Innovation and
Improvement administers and
coordinates programs and activities
designed to support and test
innovations throughout the K-12
system, including a number of teacher
quality programs and reforms that
expand parental choice of schools for
their children and information about
best practices.

It is also the Department's liaison to the
non-public education community

The Office of Postsecondary
Education is responsible for
formulating  federal postsecondary

education policy and administering
programs that address critical national
needs in support of increased access to
quality postsecondary education for all
students. OPE also ~ promotes  the
domestic study of foreign languages
and international affairs and supports
international education research and
exchange.

The Office of Safe and Drug-Free
Schools administers, coordinates and
recommends policy for improving
programs and activities that promote
the health and well-being of students in
elementary and secondary schools and
institutions of higher education. Such
programs and activities comprise drug
and violence prevention programs,
character and civic education, and a
variety of other comprehensive efforts
to promote students' physical and
mental health.

The Office of Special Education and
Rehabilitative Services supports
programs designed to meet the needs
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4, VYrpaBiiHHsS BIOCKOHAJICHHS Ta IHHOBAIIN
3]IIICHIOE KEPIBHUITBO 1 KOOPAMHALIIO0 MIpOrpaM i
3aX0/iB, CIIPIMOBAHUX Ha MIATPUMKY 1 TECTYBaHHS
IHHOBAIl{, IO BIPOBA/DKYIOTHCS B pPaMKax BCI€l
CUCTEMU MIKUTBHOT OCBITH 3 [epuIoro
(migroroBuoro) mo 12 kiac. YmpaBiiHHS TaKOX
3MIICHIOE Psil IpOrpaM 3 MiABMINEHHS KBaidikarii
BUKJIAJAa4iB 1  TpoBaguTh  peQopmH, 110
PO3ILIMPIOIOTh MOXJIMBOCTI OaTbKIB IIOAO BHOOpPY
HIKUT 711 CBOIX JiTeH 1 moctymy no iHdopmarttii mpo
nepesoBi MeToAM HaB4YaHHA. BoHO Takox €
CIIOJIyYHOIO JIAaHKOIO MDK MIHICTEpCTBOM OCBITH 1
NPUBATHUMHU OCBITHIMU OpraHi3allisIMH.

5. YrpaBmiHHs MICHSIIKUTEHOT OCBiTH
BiImoOBimae 3a po3poOKy denepambHUX HOPM i
OpaBWiI B Taly3l MICHAMIKIIBHOT OCBITH 1 3a
30IMCHEHHS  mporpaM, IO  COPSMOBaHI  Ha
BUPILICHHST HAWBAXJIMBIIINX MMUTaHb, OB’ SI3aHUX 3
PO3LIMPEHHAM JIOCTYIy 0 SIKICHOI MICISIIKLTBHOT
OCBITM I BCIX Y4YHIB KpaiHW. YTpaBIiHHS
MICIAIIKITFHOT OCBITH TaKOX CIpPHUSE€ BUBYCHHIO Y
CIIIA iHO3eMHHX MOB 1 MIKHapOJHHX BIIHOCHH i
MIATPUMYE  JOCTI/DKEHHS Ta OOMIH HayKOBOIO
iHpopMaIliero B Taldy3i OCBITM Ha MDKHApPOTHOMY
piBHI.

6. VYmpapminas 3 Oe3nekd 1 mo OOpoThOi 3
HApKOTHKaMH B OCBITHIX YCTaHOBaxX PEKOMCHYE,
KOOPJHMHYE 1 KOHTPOJIOE€ BUKOHAHHS TIPABII, HOPM 1
MPUHIIMIIB TIBUIICHHS €(QEKTUBHOCTI MporpaMm i
3axO0lliB, CIPSIMOBaHHX Ha IPONAraHgy 370pOBOrO
croco0y >KHUTTS 1 OJ1arornoyqdsi y4HiB MOYaTKOBUX 1
CepeHIX IIKUI Ta BUIIUX HABUAIBHUX 3akianiB. /o
HHUX BXOISTH MPOTpaMH Ta 3aXOAU MO OOpOTHOi 3
HApPKO3AJIIC)KHICTIO 1 HACWIBCTBOM, 3 BUXOBaHHS
0COOMCTOCTI 1 TPOMAJITHIHA, a TAKOXK 037119 IHIIHMX
KOMIUICGKCHUX 3aXOJiB 31 3MillHEHHS (Ii3WYHOrO 1
MICUXIYHOTO 3]TOPOB’S YUHIB.

7. VYrpaBiiHHS ~ CHEIiaIbHOT  OCBITH  Ta
peaOuTiTAlIfHUX TOCAYr IMIATPUMYE TPOTPAMH,
CIpSIMOBaHI Ha 3aJIOBOJICHHS MOTPEO Ta PO3KPHUTTS
MOTEHIIATY JITEH 3 IHBAIIIHICTIO, 3HIKCHHS
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and develop the full potential of
children with disabilities, reduce
dependency and  enhance  the
productive capabilities of youths and
adults with disabilities, and support
research to improve the lives of
individuals with disabilities, regardless
of age.

8. The Office of Federal Student
Aid administers the systems and
products related to providing tens of
billions of dollars annually in federal
financial aid to millions of students
pursuing postsecondary education and
training opportunities. The office
provides the information and forms
needed to apply for loans, grants and
work-study  funds, as well as
information for students, parents,
financial aid administrators, lending
institutions, auditors and others in the
field. It also leads the U.S.
government-wide initiative to deliver
Web-based services from government
agencies and  organizations  to
postsecondary students
(see http://students.gov).

9. The Office of Vocational and Adult
Education supports a wide range of
programs and activities that provide
adults with the basic skills necessary to
obtain a high school diploma or the
equivalent and support them in their
pursuit of postsecondary, career or
technical education and lifelong
learning.

You can find more information on the
Department's website on each of the offices
mentioned above. Visit http://www2.ed.gov/about/
offices/list/index.html and select the link for the
office in which you are interested.

If you want detailed information on any of the
approximately 200 Department programs
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3JIKHOCT] Ta MiABUIIEHHS IPare3aTHOCTI MOJIOIi
Ta  JOpOocIUMX 3  OOMEeXeHUMH  (PIBUUHUMU
MOXJIMBOCTSIMH, @  TakoX Ha  MIATPUMKY
JOCHIKEHb, COPSIMOBAaHUX Ha MIABUILEHHS SIKOCTI
JKUTTSI IIOJIEH 3 IHBATIIAHICTIO HE3aJIEKHO BiJ] BIKY.

8. VnpaBiinHa ~ ¢enepanbHoi  (piHAHCOBOT
JOTIOMOTH ~ CTyZIEHTaM  3/IACHIOE  KEPIBHUIITBO
CUCTEMaMM 1 MeXaHi3MaMH HaJaHHS HECIATKIB
MUIBSpIIB ~ JonapiB  mopiyHoi  (denepanbHOI
(biHaHCOBOI JIOTOMOTM MiIBHOHAM CTYJEHTIB, SKi
0axaroTh OTpUMATH  MICHALIKUIBHY  OCBITY 1
npodeciiiHi HaBUYKH.

BoHo Ttakox Hamae iHQOpMaIil0o Ta aHKETH,
HEOOXiH1 71 mojayi 3asiBOK Ha OTPUMAaHHS IO3HK,
TPaHTIB 1 JOMOMOTH 3a CHCTEMOI «HABYAHHS 1
poboTta», a TakoX iH(oOpMaIlifo, MPU3HAYCHY IS
CTYAEHTIB, OaTbKiB, pPO3MOPSIIHUKIB (HiHAHCOBOI
JOTIOMOTH, KpPEJIUTHHX YCTAaHOB, ayIUTOpiB Ta
IHIIAX 3aIfikaBIeHUX ocib, 1 Kepye Ypsa0BOIO
IHIIIATHBOIO 3 HAJAHHS YPSJAOBUMH YCTaHOBAMH Ta
OpTraHi3aIlisIMK ~ YYHSM 3aKJIaJiB ITICISIIKUIBHOT

OCBiTH MOCTyT gepes [aTepuer (muB.
http://students.gov).

9. VYrupaBimiHHS 3 HaBYaHHS  JOPOCIHX 1
npodeciitHo-TeXHIYHOT OCBITH 3abe3mneqye

MIATPUMKY BEIMKOI KUTBKOCTI MporpaM 1 3axojliB,
0 JO3BOJISIIOTH JOPOCIMM 0CO0aM  OBOJIOMITH
0a30BUMU HaBUYKaAMH, HEOOX1THUMH IS
OTPUMAaHHS JUIUIOMA PO 3aKiHYCHHS CepelHbOi
mkon  abo  HOro  eKBiBaleHTa,  OTPHMATH
HICIAMKITBEHY, TTpodeciiHy abo TeXHIYHY OCBITY, a
TaKoXXK TpUI0ATH HEOOXiTHI 3HAHHA 1 BMIHHA Y
OyIb-SIKOMY BIITi.

3 0JaTKOBOIO iH( OpMAITIEIO TIPO KOXKHE 13 3a3HAYEHUX
yrpaBiiHb MiHICTEPCTBA OCBITH MOXHA
O3HAMOMUTHCS Ha fioro BeOcanTi
http://www2.ed.gov/about/offices/list/index.html,
BUOpABINY MOCUJIAHHS HA T€ YIPABIIHHS, 1110 Bac
L[IKABUTb.

s orpumanHst moknaaHoi iHpopMarii mpo Oyab-aKy
3 6sm3bko 200 nporpam MiHicTepcTBa OCBITH, L0
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authorized and funded under federal law, check the
Guide to U.S. Department of Education Programs
at http://wwwz2.ed.gov/programs/gtep/gtep.pdf. It
also includes information on the laboratories,
centers and other facilities funded by the
Department that provide important resources for
education.

WHERE IS THE DEPARTMENT OF
EDUCATION?

The headquarters and most operations are in
Washington, D.C., where the staff of
approximately 3,100 occupies parts of several
different buildings. The main building, where
the secretary’s office is located, is the Lyndon
Baines Johnson Building at 400 Maryland
Ave. SW. Additionally there are about 1,100
employees who work in 10 regional offices
around the country. These offices represent the
Department’s programs and interests on a
regional basis.

MISSION

Despite the growth of the Federal role in
education, the Department never strayed far
from what would become its official mission:
to promote student achievement and
preparation for global competitiveness by
fostering educational excellence and ensuring
equal access.

The Department carries out its mission in two
major ways. First, the Secretary and the
Department play a leadership role in the
ongoing national dialogue over how to
improve the results of our education system
for all students.

This involves such activities as raising
national and community awareness of the
education challenges confronting the Nation,
disseminating the latest discoveries on what
works in teaching and learning, and helping
communities work out solutions to difficult
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NPUAHATI i PiIHAHCYIOTHCS BIATOBIAHO 70
(henepaabHOro 3aKOHOAABCTBA, HB. AOBITHUK
«[Iporpamu MinictepctBa ocBiTi CILIA»:
http://www?2.ed.gov/programs/gtep/gtep.pdf Jloigauk
TaKOX BKJIIOYae iHpopMalito npo ¢piHaHCcoBaH1
MinicrepcTBOM abopaTOpii, HEHTPH Ta iHIII
YCTaHOBH, 10 BHOCATH BaXKIIUBHI BHECOK Y chepy
OCBITH, HaIAFOUH BIAMIOBIIHI TIOCITYTH.

MICIE3HAXO/?’KEHH

[Ta6-kBapTupa i OUIBIIICTE P O3/LUTIB
MiHnicTepcTBa OCBiTH po3TamoBaHi y BammHrToHi,
okpyr Komym6ia. Tyr, y HAeKiIbKOX pi3HHUX
OyniBisix, mpamroe Onm3pko 3100 cmiBpoOITHHKIB.
Kabimer winHicTpa po3TamIoBaHWil B TOJOBHIN
Oynieni MinicTepcTBa OCcBiTH — B OynuHKY JliHg0HA
beitnca [lxoncona 3a aapecoro 400, Mepinena-
agento, SW. Kpim Toro, Omuszpko 1100
CHiBpOOITHUKIB mpamoioTe B 10  perioHanbHHUX
Mipo3AiiaX, SKi PO3TalloBaHI B PI3HUX YaCTHHAX
KpaiHH 1 HpPEACTaBISIOTH IMPOrpamMH Ta IHTEpECH
MinicTepcTBa OCBITH B perioHax.

MICIA

Hespaxkaroun Ha PO3IIUPEHHS b yHKIIIH
benepabHOTO ypsay B rairy3i ocBiTH, MiHICTEpCTBO
OCBITH HIKOMM He 3a0yBaJlo TIPO CBOIO TOJOBHY
MICIIO: CITYXXHUTH IHTepecaM aMepHKaHCHKUX YYHIB 1
CTYJICHTIB, JOIIOMAraro4u iM JOCATTH IOCTAaBICHUX
e i 3a0e3meayroun iXHIO
KOHKYpPEHTOCITPOMOXKHICTh Y CyYacHOMY CBiTi 3a
paxyHOK ITIIBHUINEHHS pIiBHS OCBITH 1 HaJaHHA
PIBHOTO IOCTYITY 10 Hel.

st mocsTHEHHsS 3a3HA4YeHUX Iieli MiHicTepcTBO
Mpampe y IBOX HampsMkax. [lo-mepime, MiHIiCTp i
MiHICTepCTBO OCBITH BIAIrparOTh MPOBIIHY POJIb Y
MOCTIHHOMY 3arajlbHOHAIIOHAJILHOMY Jiajio3i Tpo
Te, SK MIIBUIUTH €()EeKTUBHICTh aMEpPUKaHCHKOI
CHCTeMH JUIS BCiX y4HIB. J[Jsl HbOrO MPOBaAUTHCS
poboTa 3 MiJABHINEHHS O0I3HAHOCTI TPOMAJITH IPO
MOTOYHI podIeMu OCBiTH SIK Ha
3araJbHOHAI[IOHAIBHOMY, TaK 1 Ha MICIIEBOMY PiBHI,
MOLITUPIOETHCS aKTyaJIbHA 1H(OpMAIIis TPO MepeIoBi
METOAM POOOTH B Taly3i BUKJIAJaHHS Ta HaBYaHHS,
HA/IAETBCSL  aJpecHa JIOMOMOra, CHpsSMOBaHAa Ha
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educational issues.

Second, the Department pursues its twin goals
of access and excellence through the
administration of programs that cover every
area of education and range from preschool
education through postdoctoral research. For
more information on the Department's
programs see the President's FY 2022 Budget
Request for Education.

STAFFING

One final note: while ED's programs and
responsibilities have grown substantially over
the years, the Department itself has not. In
fact, the Department has the smallest staff of
the 15 Cabinet agencies, even though its
discretionary budget alone is the third largest,
behind only the Department of Defense and
the Department of Health and Human
Services. In addition, the Department provides
over $150 billion in new and consolidated
loans annually.
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BUPIIIEHHS CKJIaJHUX OCBITHIX pOOJIeM Ha MICISX.

Ilo-mpyre, MinicTepcTBO OCBITH rparHe
3a0e3MeUnTH PIBHUH JTOCTYI JI0 OCBITH 1 MiJABUIIIATH
ii piBeHb 3a PaxyHOK Iporpam, L0 OXOILUIIITh YCi
OCBITHI Tajy3l — BIA JOUIKUIBHOI OCBITH [0
HOCTIOKTOPAaHTYpU. JlIs1 oTpUMaHHS JOJATKOBOI
iHopmanii npo mnporpamu MiHicTepcTBa OCBITH
quB.  [Ipe3uaeHTChKMil  3amuT Ha  BHJAUICHHSA
OI0JUKETHUX AacUrHyBaHb Ha ocBity Ha 2022
(iHaHCOBHH PIK.

CHIBPOBITHUKHA

Ha 3akiHueHHs: Xoda KUIBKICTH HporpaMm i
000B’s13kiB MiHICTEpCTBa OCBITH 32 1i POKU 1CTOTHO
3pocia, po3Mipu camoro MiHiCTepCTBa 3aTUIITIINACS
xomumHiMu. Cepen 15 ¢denepanpHux MiHICTEPCTB
MiHicTepCTBO OCBITH Ma€ HalWMEHIIy KIJIbKICTb
CHIBpOOITHUKIB (IpHU TOMY, IO HOro OHOKET €
TPETIM 3a BENIWYMHOIO, MOCTYHNAIOYNUCh TUIBKH
6ropkeram MiHicTepcTBa 0o0opoHu 1 MiHicTepcTBa
OXOpPOHH 3JIOPOB’Sl Ta cCoOmiabHUX cIayx0). Kpim
Toro, MiHICTEPCTBO OCBITH MIOPIYHO HAJA€ TTOHAI
150 wmimesipniB  momapiB 'y ¢GopMi  HOBUX 1
KOHCOJI1JOBaHUX MO3HUK.
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A NEW EDUCATION LAW

The Every Student Succeeds Act (ESSA) was
signed by President Obama on December 10,
2015, and represents good news for our
nation’s schools.

This bipartisan measure reauthorizes the 50-
year-old Elementary and Secondary Education
Act (ESEA), the nation’s national education
law and longstanding commitment to equal
opportunity for all students.

The new law builds on key areas of progress in
recent years, made possible by the efforts of
educators, communities, parents, and students
across the country.
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HOBWI1 3AKOH PO OCBITY

3aKkOH MPO YCHINIHICTh KOXXKHOTO Yy4HS (3aKOH
ESSA), mianucanuii mpesunentom O6amoro 10
rpynast 2015 poky, o3HaMeHyBaB HOBHMM e€Tam y
PO3BHUTKY LIKIIHHOT CHCTEMHU.

[MpuitHsaTHii 32 WATPUMKA 000X MapTiid, IeH
3aKOH MPOJIOBXKYE TOBHOBAXEHHS, MNependadeHi
HAlliOHATBHUM  3aKOHOM [P0  MOYaTKOBY 1
cepenHio ocBity (3akoH ESEA), skuii nisB
pOTATOM ocTaHHIX 50 pokiB i OyB crpsIMOBaHUI
Ha 3a0e3MeYeHHs] PIBHUX MOXIMBOCTEH ISl BCIX

YUHIB.

HoBuii 3akOH TIpYHTYETbCS HAa  KIIIOUYOBHX
JNOCATHEHHSIX  OCTaHHIX POKIiB, fKI CTaJn
MOMUJIMBUMH  3aBISIKM  3YCHJUISAM  I€Jaroris,

MICIICBUX I'pOMaJi, 0aThKIB Ta y4HIB BCi€i KpalHH.
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For example, today, high school graduation
rates are at all-time highs. Dropout rates are at
historic lows.

And more students are going to college than
ever before.

These achievements provide a firm foundation
for further work to expand educational
opportunity and improve student outcomes
under ESSA.

The previous version of the law, the No Child
Left Behind (NCLB) Act, was enacted in 2002.

NCLB represented a significant step forward
for our nation’s children in many respects,
particularly as it shined a light on where
students were making progress and where they
needed additional support, regardless of race,
income, zip code, disability, home language, or
background.

The law was scheduled for revision in 2007,
and, over time, NCLB’s prescriptive
requirements became increasingly unworkable
for schools and educators.

Recognizing this fact, in 2010, the Obama
administration joined a call from educators and
families to create a better law that focused on
the clear goal of fully preparing all students for
success in college and careers.

Congress has now responded to that call. The
Every Student Succeeds Act reflects many of
the priorities of this administration.

ESSA Highlights

President Obama signs the Every Student
Succeeds Act into law on December 10, 2015.
ESSA includes provisions that will help to
ensure success for students and schools. Below
are just a few.

Table of contents 2 MosepHyTUCb A0 3MicTy

Hampukmnan, cborogHi BiICOTOK — Y4HIB, WIO
3aKIHYYIOTh TOBHY CEPEIHIO IIKOIY, PEKOPIHO
BHUCOKHI1, @ THX, XTO KHJA€, HE JJOBUYMBIIUCH, — SIK
HiKonu HU3bKUH. [Ipu npomy Ouibllie MOIOAL, HIXK
OyIb-KOJM paHille, BCTyMae 0 MIiCIAIIKUIBHUX
HaBYAIbHUX 3aKJa/iB. Yce 1€ CTBOPIOE MIIHY
OCHOBY JJISl TOJAAIBIIOTI POOOTH 3 PO3MIMPEHHS
OCBITHIX MOXKJIUBOCTEN i TTOJTIMIIICHHS
pe3yabTaTIB YUHIB 3a JIOMTOMOT0OI0 HOBOT'O 3aKOHY.

Moro momepemmmk, 3axon  «lllkoma  Ges
Biacratounx» (NCLB), O6yB mpuiinsatuii B 2002
pOIli, CTaBIIA B 0araThbOX BIAHOIICHHSX 3HAYHUM
KPOKOM BIEpeja — y Hepuly 4epry Tomy, Lo J1aB
3MOI'y BHM3HAUUTH Ti Taly3l, B SKHX Y4HI
MPOrpecyBaay HAJICKHUM YUHOM, 1 Ti, B SKHX
Oyma motpiOHa ToIaTKOBA MIiATPUMKA, HE3AJIEHKHO
BiJl pacH, JOXOy, MICIIS TIPO’KUBAHHSI, HAIBHOCTI
abo BIJICYTHOCTI IHBaJIIIHOCTi, PiAHOI MOBU abo
MTOXOJKCHHSI.

3akoH 1utanyBanocs meperisiHytd B 2007 port;
KpIM TOTO, 3 4YacoM 1 IIKoJiaM, 1 BHKJIajadam
CTaBaJO BCE CKJIAJHINIE BHKOHYBAaTH HOro
BUMOTH. YcBimomioroun mpodiemy, 2010 poky
anMinicTpamiss Ob6aMu mmigTpUMana IeaaroriB i
0aTpkiB, 1m0 Oaxxkanw TPUHUHATTS  HOBOTO,
JIOCKOHAITIIIIOTO 3aKOHY, SIKUH TIOBHICTIO JI03BOJISIB
Oum TOTyBaTHM BCIX YYHIB JO OTpUMaHHS
MICIAIIKITEHOT OCBiTH Ta YCITIITHOTO
IpaleBIAIITyBaHHS.

I oce Konrpec minioB iM Ha3ycTpid, TPUHHSBIIN

3aKkOH TPO YCIINIHICTH KOXXHOTO Y4YHS, IO
Bim0oOpa3miio MIPIOPUTETH HUHIIIHBOT
aJMiHiCcTpAaIril.

OcHOBHI (paKkTH IPO HOBHUI1 3aKOH

3akoH mpo ycminHicTh KokHOro yuHs (ESSA)
OyB mianucanuii mpesuaeHTom Obamoro 10
rpyass 2015 poky.

3aKOH CHpPSMOBAHUI Ha MOJIMIIEHHS PE3YJIbTaTIB
YUHIB Ta MIABUIICHHS C€(PEKTHUBHOCTI MIKUILHUX
YCTaHOB.
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The law:

Advances equity by upholding critical
protections for America's disadvantaged and
high-need students.

Requires—for the first time—that all students
in America be taught to high academic
standards that will prepare them to succeed in
college and careers.

Ensures that vital information is provided to
educators, families, students, and communities
through annual statewide assessments that
measure students' progress toward those high
standards.

Helps to support and grow local innovations—
including evidence-based and place-based
interventions developed by local leaders and
educators—consistent with our Investing in
Innovation and Promise Neighborhoods

Sustains and expands this administration’s
historic investments in increasing access to
high-quality preschool.

Maintains an expectation that there will be
accountability and action to effect positive
change in our lowest-performing schools,
where groups of students are not making
progress, and where graduation rates are low
over extended periods of time.
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3okpema, 11el 3aKO0H:

* CIpHUs€ PIBHOCTI B Traiay3i OCBITHM NUISIXOM
MIATPUMKH 3aXO0JliB HA 3aXUCT Maj0o3a0e3eueHuX
1 HY)KJICHHUX YUHIB;

« Brepue B icropii CIIIA nepenbauae HaB4aHHS
BCIX Y4YHIB KpaiHM BIiAMOBIIHO [0 BHUCOKHX
aKkaJeMiuHuX CTaHAApTiB, IO JO3BOJSIE iM
YCIIIIHO MPOMTH HAaBYaHHS B MICIAMIKUIBHOMY
HAaBYAJIILHOMY 3akjafi a0o mMpareBiIamTyBaTUCs
IICJIS IIKOJIN,

+ 3ale3nedye HaJaHHA BaxJIUBOi iH(popMaril
BUKJIaZayaM, CIM’SIM, CTyJ€HTaM Ta MICIEBUM
rpoMazaM 3a JOMOMOIOK IIOPIYHOI OIIHKM Ha
PiBHI LITAaTy TOT0, HACKUIBKU y4YHI MPOCYHYIINCS B
JIOCSITHEHH1 BCTAHOBJIEHUX BUCOKUX CTaHJIapTIB;

* JomoMarae  MIATPUMYBAaTH 1  PO3BHUBATH
IHHOBAIIfH1 TIEPETBOPEHHS Ha MICUAX, y TOMY
YHCAl  3aCHOBaHI  HAa  CKCIEPHUMEHTAJIbHO
JIOBEJICHUX METOJWKAX 1 CKOPHUTOBaHI B TUIaHi
HQJaHHA JIOTIOMOTH B HAWOUIBII Bpa3MBHUX
CHUTBHOTAX, SKi PO3POOISIOTHCS  MICIEBUMHU
JiepaMH 1 TieJjaroraMu BiITOBITHO 710 TIpOTrpam
Investing in  Innovation  («lHBecTHiii B
IHHOBAIlii»)  Ta Promise Neighborhoods
(«TepuTopist Hamii»);

* 3a0e3meunTh IMATPUMKY Ta  MONATBIIUN
PO3BUTOK ICTOPUYHHUX i aaminicTpamii Odamu
1070 30UTBIICHHS OCTYIY JO BHUCOKOSKICHOI
JOIIKIIBLHOI OCBITH;

* Ja€ PO3YMIHHS TOrO, IO OC3TISUTBHICTh HE
3QIMIIUTBCS 0€3 yBarW i COPUYMHHUTH 3a COOOKO
BIJMOBIANIBHICT — JUIS TIOKPAICHHS CUTYallii B
IIKOJIaX, [0 JEMOHCTPYIOTh IPOTATOM TPUBAJIOI0
Mepiofly 4Yacy HaWTipIry yCIimIHICTh 1 MaroTh
BEJIMKY KUIBKICTh BIJICTAJIMX Y4YHIB 1 HH3bKUU
BiZICOTOK BHUITYCKHUKIB.
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History of ESEA

The Elementary and Secondary Education Act
(ESEA) was signed into law in 1965 by
President Lyndon Baines Johnson, who
believed that "full educational opportunity”
should be "our first national goal." From its
inception, ESEA was a civil rights law.

ESEA offered new grants to districts serving
low-income students, federal grants for
textbooks and library books, funding for
special education centers, and scholarships for
low-income college students.

Additionally, the law provided federal grants to
state educational agencies to improve the
quality of elementary and secondary education.
NCLB and Accountability

NCLB put in place measures that exposed
achievement gaps among traditionally
underserved students and their peers and
spurred an important national dialogue on
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O

i \ Nl

IcTopiss 3akoHy nmpo Mo4aTkoBy M cepeaHIO
OCBiTY

3aKkoH Tpo MoYaTKoBY 1 cepennio ocBity (ESEA)
OyB mimnmucanuit 1965 poxky mpe3useHTOM
Jlingonom b. J)KoHCOHOM, SIKUH BBaXaB, IO
«MOXKITUBICTh OTPUMAHHS TIOBHOI[IHHOI OCBITH»
MMOBHUHHA OYTH «HAITUM OCHOBHHMM HaIllOHAJTbHUM
3aBIAHHSIM.

3akon ESEA OyB, mepm 3a Bce, 3aKOHOM IIpO
TPOMAJISTHCHKI ITpaBa.

3akoH miepenOavyaB HaJAHHS HOBHX TPaHTIB
OKpyTaM, B SIKUX MPOXUBAIIM y4IHI 3 HE3aMOKHHX
poauH, ¢enepadbHUX TPAHTIB HAa MIAPYYHHKH 1
KHUTH s 0i0mioTrek, (piHaHCYBaHHS UEHTPIB
CHEIiabHOT OCBITH 1 CTUNCHIIA JUIsl y4YHIB 3
HE3aMOXKHUX BEPCTB HACEICHHSL.

Kpim Toro, BiH mnepenbayaB  HaJaHHS
(denepanbHUX CyOCHAil aemapTaMeHTaM OCBIiTH
LITATIB IS HIABUINEHHS SKOCTI IOYATKOBOI Ta
CepeHBOT OCBITH.

3akoH «llIxona 6e3 BifcTarO4nx» Ta MiA3BITHICTE
3akon «lIllkonma Oe3 BigcTarO4UMX» IependavnB
MEXaH13MH, 110 JT03BOJISIOTh BUSBUTH MPOTAIMHU
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education improvement.

This focus on accountability has been critical
in ensuring a quality education for all children,
yet also revealed challenges in the effective
implementation of this goal.

Parents, educators, and elected officials across
the country recognized that a strong, updated
law was necessary to expand opportunity to all
students;

support schools, teachers, and principals;

and to strengthen our education system and
economy.

In 2012, the Obama administration began
granting flexibility to states regarding specific
requirements of NCLB in exchange for
rigorous and comprehensive state- developed
plans designed to close achievement gaps,
increase equity, improve the quality of
instruction, and increase outcomes for all
students.
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B YCIIIIHOCTI TUX YYHIB, SIKI ICTOPUYHO HE MaJlu
pIBHOI'O  JOCTYNy JO OCBITHIX MOCIYT, 1
CTUMYJIIOBAaB BAXKJIUBUU JiaJIor Ha pIiBHI BCI€l
KpaiHM TpO BIOCKOHAJEHHS WIKUIBHOI OCBITH.
AKIIEHT Ha TMiA3BITHOCTI MaB BUpIlIAJbHE
3HaYeHHS IS HAJaHHA fAKICHOI OCBITH BCIM
ITsIM, 1, KpiM  TOro, JO3BOJISIB  BUSBIISTH
npoOJIEeMHI MICIIs, IO 3aBaXKAIOTh OCSITHEHHIO
i€l MeTH.

batbku, BumnTeni Ta BUOOpHI MocagoBi ocodu 1o
BCIM KpaiHl IIIUIM PO3yMIHHS TOro, IO JUIS
PO3IIUPEHHS MOXKIMBOCTEH [yl BCIX Y4HIB,
HiITPUMKH HIKUI, BYUTENIB 1 AUPEKTOPIB, & TAKOXK
3MII[HEHHS CHCTEMH OCBITM Ta €KOHOMIKH
noTpideH HOBMMA, €(PEKTUBHIMINN 3aKOH.

Y 2012 poui anminictpanis OOGamu mouana
HaJgaBaTH  INTaraM  MOXJIMBICTH — THYYKO
BUDILIYBaTH, HA 110 BUTPAYaTH KOIITH, HAJaBaHI
HOBUM 3aKOHOM — 332 YMOBH PO3POOKH HITaTaMHU
BCEOCSDKHHUX MPOTpam, CIIpsIMOBAaHUX Ha YCYHEHHS
MPOTaJMH B YCIIIITHOCTI, MMPOCYBaHHS PIBHOCTI B
rayry3i OCBiTH, IMIJBUIICHHS SKOCTI HaBYaHHS 1
pe3yIbTaTiB BCIX YUHIB.
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SPENDING PER PUPIL

FOR IMMEDIATE RELEASE: MONDAY,
MAY 11, 2020
Sixth

Spending Per Pupil Increased for

Consecutive Year

MAY 11, 2020
RELEASE NUMBER CB20-TPS.21

MAY 11, 2020 —The amount spent per pupil
for public elementary and secondary education
(pre-K through 12th grade) for all 50 states and
the District of Columbia increased by 3.4% to
$12,612 per pupil during the 2018 fiscal year,
compared to $12,201 per pupil in 2017,
according to new tables released today by the
U.S. Census Bureau.

The increase in spending was due in part to an
overall increase in revenue.

In 2018, public elementary and secondary
schools received $720.9 billion from all
revenue sources, up 3.8% from $694.3 billion
in 2017,

Other highlights include:

State governments contributed the greatest
share — 46.7% or $337.0 billion — of public
school system funding.

New York ($24,040), the District of Columbia
($22,759), Connecticut ($20,635), New Jersey
($20,021) and Vermont ($19,340) spent the
most per pupil in FY 2018.

Of the 100 largest (based on enroliment) U.S.
public school systems, the five that spent the
most per pupil in FY 2018 were New York
City School District in New York ($26,588);
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BUTPATH HIKLILHOI CUCTEMMU B
PO3PAXYHKY HA OJAHOI'O YUYHA

TEPMIHOBUM ITPECPEJII3
[NOHEAIJIOK_11 TPABHA 2020 POKY

Burtpatu mkinpbHOI cHCTEMH B PO3paxyHKy Ha
OJTHOT'O YYHS 3pOCTaI0Th MIOCTHH PIK MOCITH

I[MOHEAUIOK, 11 TPABHS 2020 POKY

PEJII3 Ne: CB20-TPS.21

11 TPABHA 2020 p. 3a HOBUMU JaHUMHU, IO iX
HUHI onyOuikyBasio bropo mepenucy HacenaeHHs
CHIA, cyma, 1110 BUTpAYaeThCsl HA OJTHOI'O YUHS
B JIEpXKAaBHMX YCTAHOBaX IIOYAaTKOBOi Ta
cepenHboi OCBITH (BiI MOMIKUTBHUX CHCTEM [0
12 xiacy BKITIOYHO) y Beix 50 mtatax i B OKpy3i
Komymb6is, 3pocna mporsrom 2018 ¢inancoBoro
poky Ha 3,4% no 12 612 non. CIIA (y 2017 pori
—12 201 gon. CHIA).

30UTpIIEHHsT BUTPAT YacTKOBO TIOB’s3aHE 13
3araJlbHUM 30UThIICHHSIM TIoaTKiB. Y 2018 porri
JepKaBHI ~ TIOYaTKOBI Ta  CepemHi  IIKOJH
orpumainu 720,9 mapn non. CLIA 3 ycix mxepen
noxoxy, mo Ha 3,8% Oinbie, Hik y 2017 pomi

(694,3 mipa non. CILA).

[ami 3nauymi gakru:

VYpsau mTariB HEeCYTh HaWOUIBITy YacTHHY
BUTpaT 3 (iHAHCYBaHHS CHCTEMH JEp>KaBHUX
mKkin — 46,7% a6o 337,0 mupm.gon. CIIA.
HaiiGinpiie (¢iHaHCcyBaHHS B pPO3pPaxyHKY Ha
omHoro yuHsi y 2018 d¢inancoBomy poiri
npunazano ua Hero-Mopk (24 040 mon. CIIIA),
okpyr Komym6is (22 759 gon. CIIA),
Konnektukyr (20 635 non. CIIA), Hero-/Ixepci
(20 021 nmon. CIIA) Ta Bepmont (19 340 mom.
CIIA).

3i 100 HaiObIIKX (32 KUIBKICTIO YYHIB) CUCTEM
JIepKaBHOL CIIA, o
BUTpayald HaOUIbIIE KOLITIB HA OHOTO YYHS Y

IKUJIBHOI  OCBITH
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Boston City Schools in Massachusetts
($24,177);

Atlanta Public School District in Georgia
($16,402);

Montgomery County School
Maryland ($16,005);

and Baltimore City Schools in Maryland
($15,793).

District in

Public school systems in Alaska (15.8%),
Mississippi (13.8%), South Dakota (13.6%),
New Mexico (13.4%) and Arizona (13.2%)
received the highest percentage of their
revenue from the federal government while
public school systems in Massachusetts
(3.9%), New Jersey (4.0%), Connecticut
(4.2%), New York (4.3%) and Minnesota
(5.1%) received the lowest.

Interest income revenue for public school
systems increased by 75.4% between 2017 and
2018, from $1.9 billion to $3.2 billion.

These statistics come from the 2018 Annual
Survey of School System Finances.

Education finance data include revenues,
expenditures, debt and assets (cash and
security holdings) of elementary to secondary
(pre-K through 12th grade) public school
systems. Statistics cover school systems in all
states and the District of Columbia.

They are not adjusted for cost of living
differences between geographic areas.

U.S. School System Spending Per Pupil by

Region

MAY 11, 2020
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2018 (inancoBoMy poIli, 10 MEPIIOi I’ SITIPKU
BBiifIIN: mKinbHMI okpyr M. Hero-Hopk y
mrrari Helo-Hopk (26 588 non. CIIA), mxomn
bocrona B Maccauycerci (24 177 non. CHIA),
OKpYyT JepaBHUX WK1 ATinaHtu B JIKopikii
(16 402 pgon. CIIA), mKUIBHUH  OKpPYTr
MounTtromepi B Mepinenni (16 005 mon. CIIIA),
mkonn banrimopa B Meputenai (15 793 nom.
CLIA).

Yactka (¢enepanbHOro ypaay B
BUTpaTax Ha Jep)KaBHY IIKUIbHY OCBITY Oyna
HaiiBumoro Ha Auscui (15,8%), B Miccicimi
(13,8%), IliBmenniit J[axori (13,6%), Hsro-
(13,4%) #u Apizoni (13,2%) i
HaiiHWk4or0 B Maccauycerci (3,9%), Hpro-
Ixepci (4,0%), Konnexrtukyri (4,2%), Hbro-
Hopxky (4,3%) Ta Miknecori (5,1%).

3araJlbHux

Mekcuko

3a mepion 3 2017-ro mo 2018 pik HAIXOMKEHHS
JI0 CHCTEMH JIeP’)KaBHHX IIMKLT 32 BiICOTKAMH BiJ|
IHBECTOBAHMX KOIUTIB 30unbpmInanca Ha 75,4% —
3 1,9 muipa on. go 3,2 mapna gon. CLIA.

Cratuctruni mani B3ato 3i lllopiunoro ormsmy
¢inanciB mkinmeHOT cuctemu 3a 2018 pik. Jlani
npo ¢iHAHCYBaHHS OCBITH BKJIFOYAIOTH JOXOJIH,
BUTpaTH, OOPTH Ta aKTHBH (IPOIIOBI KOIITH Ta
[[IHHI TIarepy) Iep)KaBHUX YCTAHOB MOYATKOBOI
Ta CepelHbOi OCBITH (BiJ JAOMIKUIBHUX OCBITHIX
cucreM g0 12 xmacy BkiO4HO). CTaTUCTUUHUHN
OOJIIK MO0 MIKUIBHUX CHUCTEM YCIiX INTaTiB 1
okpyry Komymb6ist BemeThcst 0e3 mompaBku Ha
PI3HUINI0O 'y BapTOCTI KHUTTI MDK PI3HUMHU
reorpa)iYHIMH PET1IOHAMH.

OdinancyBanHs mKUIbHOI cuctemu CIIA B

PO3paxyHKy Ha OJJHOTO Y4HS IO perioHax

MNOHEJUIOK, 11 TPABHA 2020 POKY
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®IHAHCYBAHHS HIKLJIbHOI CUCTEMMU CILA

B PO3PAXYHKY HA OJHOI'O YYHS 110 PEI'NMOHAX

U.S. School System Spending

Per Pupil by Region

Nationwide average school spending per pupil: $12,612

MIDWEST
linois $15,741
North Dakota s $13,758

Ohio
Minnesota
Nebraska

s $13,027
I $12,975
EE— $12,491
Michigan s $12,345
Wisconsin mmsssssssmm $12,285
lowa m——— $11,732
Kansas s $11,653
Missouri Emmssss—— $10,810
Indiana mes——— $10,262
South Dakota s $10,073

Average per pupil current spending: $12,773

WEST

Alaska e $17,726
Wyoming I $16,224
Hawaii e $15,242
Washington msssss— $12,995
California m———— $12,498
Oregon s $11,920
Montana s $11,680
Colorado mssssssss $10,202
New Mexico mummmmmmm— $9,582
Nevada s $9,417
Arizona mammmmmm $8,239
Idaho m—— $7,771
Utah s $7,628

Average per pupil current spending: $11,582

U.S. Department of Commerce
U.S. CENSUS BUREAU
census.gov

CUnited States®

ensus

ossss———— Bureau

NORTHEAST
New York $24,040
Connecticut $20,635
New Jersey $20,021
Vermont $19,340

Massachusetts m————— $17,058
New Hampshire masssssssssm——m" $16,893
Pennsylvania masssssssssssss $16,395
Rhode Island ne—— $16,121
Maine I $14,145

Average per pupil current spending: $19,953

SOUTH

District of Columbia
Delaware
Maryland

Virginia
Louisiana
West Virginia
Kentucky
South Carolina
Georgia
Arkansas
Alabama
Texas
Tennessee
North Carolina
Florida s $9,346
Mississippi
Oklahoma messsss $8,239

Average per pupil current spending: $1 0,285

$22,759

s $15,639
s $14,762
s $12,216
s $11,452
e $11,334
s $11,110
emeessmm $10,856
s $10,810
s $10,139
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ABOUT IDEA

The Individuals with Disabilities Education
Act (IDEA) is a law that makes available a
free appropriate public education to
eligible children with disabilities throughout
the nation and ensures special education and
related services to those children.

The IDEA governs how states and public
agencies provide early intervention, special
education, and related services to more than
7.5 million (as of school year 2018-19)
eligible infants, toddlers, children, and
youth with disabilities.

Infants and toddlers, birth through age 2,
with disabilities and their families receive
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3AKOH ITPO OCBITY OCIb 3
IHBAJILIHICTIO

3akoH mpo ocBiTy ocib 3 iHBamigHicTIO (IDEA) — 118

3aKOH, M0 Tependayae HAJAaHHA  JITAM 3
IHBAJIIOHICTIO,  sIKa  BIANOBiZa€  BHU3HAYEHUM
KpUTEpisiM, OE3KOIMTOBHOI  JEpPKaBHOI  OCBITH

HAJICKHOTO PIBHA 1O BCid KpaiHi BKIOYHO 3
IHKJTFO3UBHOIO OCBITOIO Ta CYITYTHIMH TTOCITYT'aMH.

3aKOH peryiroe TMOPSAIOK HAJaHHSA INTaTaMH Ta
JNCpKaBHUMH  yCTAaHOBAaMH  IIOCIYT  PaHHBOT'O
BTPYYaHHS, IHKJIFO3UBHOI OCBITH Ta CYMYTHIX MOCITYT
noHay 7,5 muH (3a nanumu Ha 2018/19 HaBuanbHHI
piK) niTel 3 IHBaJIIHICTIO PI3HOrO BIKY — BiX
HANMOJIO/IIIOTO BIKY 1 /10 MiUTITKOBOT'O BKITIOYHO.

HemoBnsita Ta wmamoku (Bil HapoOKEHHS 10 2
POKiB) 3 IHBaIIOHICTIO Ta iXHI CIM’iI OTPUMYIOTH
MOCAYTH PAHHBOI'O BTpPy4YaHHS (BIAMOBIIHO [0
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early intervention services under IDEA Part
C.

Children and youth ages 3 through 21
receive special education and related
services under IDEA Part B.

Additionally, the IDEA authorizes:

Formula grants to states to support special
education and related services and early
intervention services.

Discretionary grants to state educational
agencies, institutions of higher education,
and other nonprofit organizations to support
research, demonstrations, technical
assistance and dissemination, technology
development, personnel preparation and
development, and parent-training and -
information centers.

Congress reauthorized the IDEA in 2004
and most recently amended the IDEA
through Public Law 114-95, the Every
Student Succeeds Act, in December 2015.

In the law, Congress states:

Disability is a natural part of the human
experience and in no way diminishes the
right of individuals to participate in or
contribute to society. Improving educational
results for children with disabilities is an
essential element of our national policy of
ensuring equality of opportunity, full
participation, independent living, and
economic self-sufficiency for individuals
with disabilities.

The stated purpose of the IDEA is:

to ensure that all children with disabilities
have available to them a free appropriate
public education that emphasizes special
education and related services designed to
meet their unique needs and prepare them
for further education, employment, and
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yactunu C 3akony IDEA), a nitu Ta miuiiTku BikoMm
Bif 3 10 21 poKy — IHKJIIO3MBHY OCBITY Ta CYMyTHI

TOCTYTH (BiAMOBIHO hito} YaCTUHHU B
BHIIIE3a3HAYCHOT0 3aKOHY).

Kpim Toro, 3akoH 103B0JISI€:

HapmaBatm  mratam  rpaHTd IS MIATPUMKH

IHKJIFO3MBHOI OCBITH Ta CYIYTHIX IOCIYT, a TaKOX
HOCJIYT PAHHBOTO BTPYYaHHS, IO PO3PAXOBYIOTHCS
3a (hopmyoro;

HanaBatu nmemapramMeHTam OCBITHM INTATiB, BUIIUM
HAaBYAJILHUM 3aKJIajjaM Ta IHIIAM HEKOMEpUiHHUM
OpraHizallisiM AUCKPENiliHI IPaHTH AJs MPOBEICHHS
JOCIIPKEHb, JIEMOHCTpamnii pe3ynbTaTiB, HaJaHHS
TEXHIYHOI JOMOMOTHW, TOIMIMPEeHHs IH(opMaIlii,
pPO3pOOKH TEXHOJIOT1, HAaBYAaHHS Ta TIiIBUIICHHSI
KBayTidikamii mepcoHary, a TaKoX JUIs OpraHizarii
1H(OpMAIiiiHO-OCBITHIX IIEHTPIB 111 OATHKIB.

Y 2004 poui Konrpec mpomoBxkuB mAif0 3aKoHY
IDEA, a B tpymai 2015 p. BHIC 0 HBOTO 3MiHU
BHACTIIOK TPUUHATTA 3aKOHY TMPO YCHINIHICTh
koxkHoro y4nst (ITyoniunuii 3akon 114-95).

VY npomy 3akoHi KoHrpec Bkasas, mo:

IHBATITHICTh € TMPHPOTHOI HYACTUHOI JIFOJICHKOTO
JOCBiy 1 JKOJHMM YMHOM HE TPHMEHIIYE IpaBa
JIOAWHA OpaTH ydacTh y KHUTTI CyCHUIbCTBa a0o
poOuTH cBiif BHECOK. [TiBUIIEHHS YCITITHOCTI AiTEH
3 IHBAIIJHICTIO €  BAXIMBOIO  CKIJIAZOBOIO
garioHanbHoi nomituku CIIA mono 3abe3neyeHHs

pIBHUX MOKIIHBOCTEH, IIOBHOTH y4acri,
CaMOCTIHHOIO KUTTSA Ta €KOHOMIYHOT
CaMOIOCTATHOCTI 0ci0 3 IHBAIIIHICTIO.

3aKoH IDEA Mae Ha METI:

3a0€3MeYUTH BCIM JITAM 3 IHBAJIIIHICTIO JOCTYI 10
0E3KOIITOBHOI IeP)KaBHOT OCBITH HAJICKHOIO PiBHSA 3
HAroJIOCOM Ha IHKJIFO3MBHIA OCBITI Ta CYNyTHIX
HoCITyrax, CIPAMOBaHHUX Ha 3a710BOJICHHS
0COOMBHX TOTPEO Ta Ha MIATOTOBKY TaKHMX JIiTEH 10
3100yTTS TOJAJIBIIOI OCBITH, MpAIlCBIAIITYBAaHHS 1
CaMOCTIHHOTO KHTTS,
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independent living;

to ensure that the rights of children with
disabilities and parents of such children are
protected;

to assist States, localities, educational
service agencies, and Federal agencies to
provide for the education of all children
with disabilities;

to assist States in the implementation of a
statewide, comprehensive, coordinated,
multidisciplinary, interagency system of
early intervention services for infants and
toddlers with disabilities and their families;

to ensure that educators and parents have
the necessary tools to improve educational
results for children with disabilities by
supporting system improvement activities;
coordinated  research and  personnel
preparation; coordinated technical
assistance, dissemination, and support; and
technology  development and media
services;

to assess, and ensure the effectiveness of,
efforts to educate children with disabilities.

Congress enacted the Education for All
Handicapped Children Act (Public Law 94-
142), also known as the EHA, in 1975 to
support states and localities in protecting the
rights of, meeting the individual needs of,
and improving the results for infants,
toddlers, children, and youth with
disabilities and their families.

This landmark law’s name changed to the
Individuals with Disabilities Education Act,
or IDEA, in a 1990 reauthorization.

The law was last reauthorized in 2004, and
the department has periodically issued new
or revised regulationsto address the
implementation and interpretation of the

Table of contents 2 MosepHyTUCb A0 3MicTy

3a0e3MeYnTH 3aXUCT MpaB JITeH 3 IHBATIAHICTIO Ta
iXHiX OAaTBKIB;

HaJaBaTH MIATPUMKY IITaTaM, TEpUTOpiabHUM
YTBOPEHHSIM, OpraHizailisiM, KOTpi HaJar0Th OCBITHI
IOCJIYTH, a TakoX (elnepaibHUM BIIOMCTBaM, IIO
3a0e3Meuyl0Th MOXJIMBOCTI OTPUMATU OCBITY BCIM
IITAM 3 IHBaJIIIHICTIO;
Ha/aBaTH INTaTaM CIPHUSIHHA Yy BIIPOBAKEHHI Ha
IITATHOMY  PIBHI ~ KOMIUIEKCHOI,  y3TO/XKEHOI,
6araToCTOpOHHBOI, MDKBIZOMYOI CHCTEMH IOCIYT
PAHHBOIO BTPYYaHHS JUII HEMOBJIAT 1 MAJIOKIB 3
IHBATIIHICTIO Ta IXHIX CiMEHi;

0aTbKiB
miTed 3

3a0e3MeynTH HAABHICTH Yy TMEAaroriB i
MEXaHI3MIB TIIBHUINEHHS  yCIIITHOCTI
IHBAJIAHICTIO 332 pPaxyHOK MIATPUMKH 3YCHIIb,
CIpSMOBAaHMX  HA  BJIOCKOHAJICHHS  CHCTEMH,
3MIHCHEHHS! KOMIUIEKCHUX JOCHIKEHbD 1 MirOTOBKY
KaJpiB, HaIaHHS KOMITJICKCHOI TEXHIYHOI JIOTTIOMOTH,
MOMMUpPEHHs iH(OpMaIlii, PO3BUTOK TEXHOJOTIN 1
METIHHUX TTOCITYT;

BUKOHYBATH OIIHKY JiSUTBHOCT1 3 HaBYaHHS JITEeH 3
IHBATITHICTIO Ta 3a0e3MeuyBaTh iXHIO €EKTHBHICTD.

Y 1975 pomi pand MATPUMKHA i IOTATiB 1
TEpUTOPIaJIbHUX YTBOPEHb IIOIO 3aXHCTy IIpaB,
3aJI0BOJICHHSI IHAUBINYyaJIbHUX TTOTPEO 1 MiABUIIICHHS
SIKOCT1 JKUTTA HEMOBIIAT, MAIIOKIB, JITEH 1 MIIUTITKIB
3 IHBATIOHICTIO Ta iXHIX cimelt, KoHrpec mpuiiHss
3aKoH MPO OCBITY JJIs BCIX AiTed 3 IHBAJIIIHICTIO
(ITyOomiuamii  3akoH 94-142, Bimomuii sk 3akoH
EHA).

Y 1990 pomi, mpu TPOMOBKCHHI TTOBHOBAXCHb,
nepen0ayeHux LUM  ICTOPUYHHUM, [PHHLIUIIOBO
HOBUM 3aKOHOM, HOro Ha3By OyJi0o 3MiHEHO Ha 3aKOH
po ocBiTy ocib 3 iHBamigHicTIO (IDEA).

Ocranniii  pa3 mepenbadeHi MM 3aKOHOM
MOBHOBaXXCHHSI MPoIoBxKyBaucs y 2004 porti; kpim
Toro, MIHICTEpPCTBO OCBITH TEPIOAUYHO MpHIMaE
HOB1 Ta BHOCUTb 3MIHM [0 ICHYIOUMX HOPMaTHBHO-
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IDEA.

Before EHA, many children were denied
access to education and opportunities to
learn. In 1970, U.S. schools educated only
one in five children with disabilities, and
many states had laws excluding certain
students, including children who were deaf,
blind, emotionally disturbed, or had an
intellectual disability.

Since the passage of EHA in 1975,
significant progress has been made toward
meeting major national goals for developing
and implementing effective programs and
services for early intervention, special
education, and related services.

The U.S. has progressed from excluding
nearly 1.8 million children with disabilities
from public schools prior to EHA
implementation to providing more than 7.5
million children with disabilities with
special education and related services
designed to meet their individual needs in
the 2018-19 school year.

In 2018-19, more than 64% of children with
disabilities were in general education
classrooms 80% or more of their school day
(IDEA Part B Child Count and Educational
Environments  Collection), and early
intervention services were provided to more
than 400,000 infants and toddlers with
disabilities and their families (IDEA Part C
Child Count and Settings).

Other accomplishments directly attributable
to the IDEA include educating more
children in their neighborhood schools,
rather than in separate schools and
institutions, and contributing to
improvements in the rate of high school
graduation, post-secondary school
enrollment, and post-school employment for
youth with disabilities who have benefited
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MPAaBOBUX aKTIB, LI0 CTOCYIOTbCSI BHUKOHAaHHS Ta
TiaymayeHHs 3akoHy IDEA.

Jo npuitnsatts 3akony EHA 6Garato niteit He manu
MOYJIMBOCTI BUMTHCS 1 3100yBaTH ocBiry. Y 1970
poIli 3 II’ATH AiTel 3 IHBAIIAHICTIO B aMEPUKaHCHKUX
IIKOJIaX HaBYaJacsi BCHOTO JIUIIE OJHA AWTHHA, TIPU
bOMY B OaratboX MITaTax AisSIM 3aKOHH, IO HE
nependadaau MOXKIMBOCTI HAaBUaHHS JITEH MEBHHUX
KaTeropiii BKJIIOYHO 3 TIIYXUMH, CIIMUMH, IICUXIYHO
HEBPIBHOBAXEHUMH  ab0 3  IHTEJIEKYTaJbHOIO
IHBAJIIHICTIO.

3 momeHTy npuitHiATTa 3akoHy EHA y 1975 poui
OyJ10 JOCSATHYTO 3HAYHOTO MPOrpecy y BHUPILICHHI
BOXJIMBUX HALIOHAJIBHUX 3aBJaHb 3 PO3POOKH Ta
BIIPOBA/DKECHHSI €(EeKTUBHHUX IPOTrpaM I1HKIIO3UBHOT
OCBITH Ta CYNYTHIX MOCIYr, a TaKOX IMOCIYyT
PaHHBOTO BTpy4YaHHS. | AKIIO 1O MPUNHATTA 3aKOHY
EHA MOXnIuBOCTI HaBYaTUCS y JE€p’KaBHUX IIKOJIAX
He Maiu 0iu3bKo 1,8 MIIH [IiTel 3 iHBaNiAHICTIO, TO
y 2018/19 naBuanpHOMY poIli OinbIne 7,5 MIIH miTen
3 IHBATITHICTIO OTPUMYBAJIM IHKJIFO3UBHY OCBITY Ta
CYyIyTHI  TIOCIYTH  BIANOBIZHO  JI0  CBOIX
IHIUBITyaIbHUX TTOTPEO.

VY 2018/19 naBuansHOMY poui Oinbine 64% miTei 3
IHBATITHICTIO TIPOBOAMIIN HA 3aHATTAX y IIKOJI HE
menme 80% mkinbHOro aust (3akon IDEA, wactuna
B, «KinbkicTh niTe# 1 HaBYaJbHE CEPEIOBHUIIELY), a
MOCIYT'M PAaHHBOTO BTPYYaHHsS Oy HamaHi OuThII
Hix 400 000 HEMOBIIAT, MAIIIOKIB 3 IHBAIIIHICTIO Ta
ixaim cim’sim (3akon IDEA, gactuna C, «KinbKkicTh
JTel 1 HABKOJIUIITHE CEPEIOBUIIIEY).

Kpim Toro, 3aBmsgku 3akony IDEA Bmamocs
30UIBIIATH KUTBKICTh MiT€H 3 IHBaIIIHICTIO, KOTPI
HABYAIOTHCS y IIKOJIAX 32 MICIIeM MPOKUBAHHS, a HE
B CHCIIaIbHUX IIIKOJaX 1 YCTaHOBaxX, a TaKOXK
MIABMIIMTH BIACOTOK JiTeHd 3 I1HBaIigHICTIO, SIKI
3aKIHYYIOTh CEPEIHIO MIKOJTY, MPaIleBIalTOBYOThCS
a00 OTPUMYIOTh HICIIAIIKUIBHY OCBITY.
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from the IDEA.

Protecting Students With Disabilities

US Department of Education

OFFICE OF CIVIL RIGHTS
https://wwwz2.ed.gov/about/offices/list/ocr/index
.html

FREQUENTLY ASKED QUESTIONS
ABOUT SECTION 504 AND THE
EDUCATION OF CHILDREN WITH
DISABILITIES

INTRODUCTION

An important responsibility of the Office for
Civil Rights (OCR) is to eliminate
discrimination on the basis of disability
against students with disabilities. OCR
receives numerous complaints and inquiries
in the area of elementary and secondary
education involving Section 504 of the
Rehabilitation Act of 1973, as amended, 29
U.S.C. § 794 (Section 504). Most of these
concern identification of students who are
protected by Section 504 and the means to
obtain an appropriate education for such
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3axMcT y4HIB 3 IHBaJIIAHICTIO. MinicrepcTBO
ocBitu CIIA ynpaBniHHS 3 HHTaHb TPOMAITHCHKUX
npaB
https://wwwz2.ed.gov/about/offices/list/ocr/index.html

HAWIIOIIUPEHILII

MATAHHS,
CTOCYIOTBCS ~_ PO3ZJILLY 504
HABYAHHS JITEM 3 IHBAJIHICTIO

1100
TA

BCTYII

BaxuinBuM 000B’A3KOM VYMpaBiiHHA 3 IUTaHb
rpomaasacbkux mpaB  (YIIITI) e nikBimamis
JTUCKpUMIHALIl 32 O3HAKOK 1HBAJIIAHOCTI MIOJO
yuHiB 3 iHBanigHicTio. YIII'TI oTpumye Benuky
KUIBKICTh ~ CKapr 1 3aluTiB, MOB’A3aHUX 3
[IOYAaTKOBOIO 1 CEpEeHbOI0 OCBITOIO 3TiAHO 3
Pozninom 504 3akony mpo peabimitamito ocid 3
iHBamigHictio 1973 poky (31 3miHamu i
nonoBHeHHsAMH) (29 U. S. C. § 794) (Po3nin 504).
BinbIricTh 3 HUX CTOCYETHCS TOTO, SIK BU3HAYUTH, YK
MiAaIa€ TOW YM IHIIWKA YY4eHb Mia 3aXucT Po3nimy
504, i sx HamaTH TaKOMY YYHEB1 OCBITY HaJIS)KHOTO
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students.

Section 504 is a federal law designed to
protect the rights of individuals with
disabilities in programs and activities that
receive Federal financial assistance from the
U.S. Department of Education (ED).
Section 504 provides: "No otherwise
qualified individual with a disability in the
United States . . . shall, solely by reason of
her or his disability, be excluded from the
participation in, be denied the benefits of, or
be subjected to discrimination under any
program or activity receiving Federal
financial assistance . . . ."

OCR enforces Section 504 in programs and
activities that receive Federal financial
assistance from ED. Recipients of this
Federal financial assistance include public
school districts, institutions of higher
education, and other state and local
education agencies.

The Section 504 regulations require a
school district to provide a "free appropriate
public education” (FAPE) to each qualified
student with a disability who is in the school
district's jurisdiction, regardless of the
nature or severity of the disability. Under
Section 504, FAPE consists of the provision
of regular or special education and related
aids and services designed to meet the
student's individual educational needs as
adequately as the needs of nondisabled
students are met.
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piBHSL.

Poznin 504 — e dhenepanbHUil 3aK0H, CIIPSIMOBAHUN
Ha 3aXUCT MpaB 0oci0 3 IHBATIAHICTIO MPHU 3AIHCHEHH]
OCBITHIX Iporpam 1 3axofiB, Ha ski MiHicTepcTBO
oceitu CHIA Buninsge ¢inancoBy pomomory. Y
Po3nini 504 migkpecmoerscs: «KpiM  ocobauBux
BUIAJKIB, JKOAHa ocoba 3 IHBAIAHICTIO Yy
Crnony4enux Illtatax... He MoXe OyTH BHIIYYEHOIO 3
npouecy, I030aBlIeHO0 BIANOBIIHUX Onar, abo
3a3HAaTH JUCKpPUMIHALIl B pamMkKax Oyab-KHX
nporpam abo 3axoiB, 0 OTPUMYIOTH (eaepalibHy
(iHAHCOBY MIATPUMKY, BHKIIOYHO 4Yepe3 CBOIO
IHBAJIIAHICTb...»

VIII'TI 3abe3neuye norpumanHs Pozmimy 504 y
nporpaMax 1 3axojax, siKi OTPUMYIOTH (DiHAHCOBY
HiITPUMKY MinicrepcTa OCBITH CILIA.
OpnepxyBaduamu Takoi (iHAaHCOBOI MIATPUMKH €
MIKIJIbHI OKPYTH, BHILI HAaBYaIbHI 3aKjIagu Ta I1HIII
JIeIapTaMEHTH  OCBITU IUTATHOIO Ta MICI[EBOrO
pIBHSL.

Binmosigao mo Bumor Po3niny 504 mkinpHHUA OKpyT
3000B’s3aHAN HajaTh «OE3KOIMTOBHY JEpKaBHY
ocBiry HamexHoro piBHs» (BJAOHP) xoxHOMY
yYHEBi 3 IHBaJIHICTIO, IO MA€ Ha II€ MPaBO, SIKUU
MPOKUBAE B TAKOMY MIKUIBHOMY OKPY3i, HE3aJIEKHO
BiZl TUITY a00 CTyIeHs iHBajimHOCTi. BimmoBigHO 10
posniny 504 B/IOHP Bxirodae B cebe 3BUUaitHy abo
IHKJTFO3UBHY OCBITY, a TaKOXX JOTOMDKHI 3aco0W 1
HIOCITYTH, o0  JIO3BOJISIKOTH 33I0BOJIBHUTH
IHIUBiTyaIbHI OCBITHI MMOTPEOH YUHS 3 IHBAIITHICTIO
TIEIO 5K MIPOFO, IO 1 MOTPEON 3BUYAHUX yUHIB.
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INTERRELATIONSHIP OF IDEA AND
SECTION 504

1.What is the jurisdiction of the Office
for Civil Rights (OCR), the Office of
Special Education and Rehabilitative
Services (OSERS) and state departments
of education/instruction regarding
educational services to students with
disabilities?

OCR, a component of the U.S. Department
of Education, enforces Section 504 of the
Rehabilitation Act of 1973, as amended,
(Section 504) a civil rights statute which
prohibits discrimination against individuals
with disabilities. OCR also enforces Title 11
of the Americans with Disabilities Act of
1990 (Title 11), which extends this
prohibition against discrimination to the full
range of state and local government
services, programs, and activities (including
public schools) regardless of whether they
receive any Federal financial assistance.

Section 504 prohibits discrimination on the
basis of disability in programs or activities
that receive Federal financial assistance
from the U.S. Department of Education.
Title 11 prohibits discrimination on the basis
of disability by state and local governments.

The Office of Special Education and
Rehabilitative Services (OSERS), also a
component of the U.S. Department of
Education, administers the Individuals with
Disabilities Education Act (IDEA), a statute
which funds special education programs.
Each state educational agency is responsible
for administering IDEA within the state and
distributing the funds for special education
programs.

IDEA is a grant statute and attaches many

specific conditions to the receipt of Federal
IDEA funds. Section 504 and the ADA are
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B3AEMO3B’A30K MI’K 3AKOHOM ITPO
OCBITY OCIB 3 IHBAJIIJHICTIO TA
PO31JIOM 504

1. SlkuMM € mNOBHOBa)XKeHHsl YTNPAaBJIiHHA 3
NMUTAHb IPOMAJAAHCHKUX npas (VIIT'TD),
YnpapiiHHSl 3 NUTaHb iHKJIO3UBHOI OCBiTH Ta
peadimiTamilHUX MWOCAYr Ta JenapTaMeHTIB
OCBiTH/HABYAHHSI IITATIB II0AO0 OCBITHIX MOCIyr
JJISl YYHIB 3 iIHBAJITHICTIO?

VIII'TI, mo e migpo3nuiom MiHicTepcTBa OCBITH
CIA, 3a6e3neuye norpumanss Po3ainy 504 3akony
npo peabinitarito ocib 3 iHBanmigHicTIO 1973 poky (31
3MiHaMu Ta jgonoBHeHHsIMH) (Poszmin 504). Posmin
504 — me 3akOH TPO TPOMAAIHCHKI TMpaBa, IO
3a00pOHSE€ IUCKpUMIHAI0 0ci0 3 1HBaJiAHICTIO.
VIII'TT Takox 3abe3neuye BukoHaHHs Yactuau 11
3aKkoHy PO aMepuKaHIliB 3 iHBamiAHIcTIO 1990 poky
(Yactuna II), mo mepembadae Taky 3a00poHY Ha
JUCKPUMIHAIIIIO 10O BCIX JEP)KAaBHUX IIOCIHYT,
mporpaMm 1 3axofiB (BKJIIIOYHO 3 JIep)KaBHUMU
IIKOJJaMH) Ha MITaTHOMY 1 MICIICBOMY piBHI,
HE3aJIeKHO BIJl TOTO, BHUIUISETbCA HA HUX SKACh
(denepanbHa (iHaHCOBA JJOITOMOTA YU Hi.

Po3zmimn 504 3abopoHs€  TUCKpHMIHAIIO 32
IHBANIMHICTIO Yy Tporpamax 1 3axomax, SsKi €
onepkyBadamu komTiB MiHicrepctBa ocBiti CIHIA.
UYactuna I 3a00poHsie AUCKpUMIHAIIIIO 32 O3HAKOIO
IHBATIIHOCT]I BIQAl IITaTy Ta MICIHEBUM OpraHam
BIaaW. YTIPaBJIiHHS 3 MUTaHb IHKIFO3UBHOI OCBITH Ta
peabuTiTaiifHIX MOCIIYT, SKE TaKOXK € IMiIPO3aUIOM
MinictepctBa ocBitn CIIIA, 3a0e3nedye BUKOHAHHS
3akoHy TIPO OCBiTYy 0cCi0 3 IHBAJIIAHICTIO, IO
perymoe (iHaHCYBaHHS MPOrpaM  IHKIIO3HUBHOL
ocBith. KoXeH nemapraMeHT OCBITH IITaTy Hece
BIJMOBIAIBHICT, 32 3a0€3MeUYCHHS TOTPUMaHHS
3aKoHy PO OCBITY OCI0 3 IHBJIITHICTIO B INTATI 1 32
BUJUICHHS KOINTIB Ha MPOrpaMu IHKJIFO3UBHOI
OCBITH. 3aKOH TIPO OCBITy 0CI0 3 IHBATIIHICTIO
nepenbavae HajaHHs  QenepanbHOi  (piHaHCOBOT
JIOTIOMOTH 33 YMOBH JOTPHUMAaHHS BEIUKOI KUTBKOCTI
0COOJIMBHX BHUMOT.

Pozgimn 504 i 3akoH Tpo aMepUKaHIIB 3
IHBATITHICTIO € aHTHIUCKPUMIHALIIMHUMHU 3aKOHAMU
1 He mepen0avyarOTh HAJAHHS OYAb-sIKOi (hiHAHCOBOT
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antidiscrimination laws and do not provide
any type of funding.

2. How does OCR get involved in
disability issues within a school district?

OCR receives complaints from parents,
students or advocates, conducts agency
initiated compliance reviews, and provides
technical assistance to school districts,
parents or advocates.

3. Where can a school district, parent, or
student get information on Section 504 or
find out information about OCR’s
interpretation of Section 504 and Title 11?

OCR provides technical assistance to school

districts, parents, and students upon
request.  Additionally, regulations and
publicly issued policy guidance is available
on OCR’s website,

at http://www.ed.gov/policy/rights/guid/ocr/
disability.html.

4. What services are available for
students with disabilities under Section
504?

Section 504 requires recipients to provide to
students with disabilities appropriate
educational services designed to meet the
individual needs of such students to the
same extent as the needs of students without
disabilities are met. An appropriate
education for a student with a disability
under the Section 504 regulations could
consist of education in regular classrooms,
education in  regular classes  with
supplementary services, and/or special
education and related services.
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JOIIOMOTI'H.

2. Sk VIIT'Il 6epe y4yacTh y BUpilllcHHI NUTaHb,
MOB’SI3aHUX 3  IHBaJigHiCTIO, B  paMKax
MIKIJIBLHOTO OKPYry?

VIII'TlT npuiimae ckapru Big OaTbKiB, Y4YHIB 1
IrPOMAJICBKUX AaKTHBICTIB, MPOBOAWUTH iHIIiIIlOBaH1
JernapTaMeHTaMu OCBITH NepEeBIPKU Ha
BIZIMOBITHICTh BUMOTaM 1 HaJja€ TEXHIYHY JTOTIOMOTY
MIKUJIBHUM ~ OKpyraM, OaTbkaM 1 TI'pPOMAaJCbKHM
aKTHBICTaM.

3. e mKIbHI OKPYru, 0aTbKH Ta Y4YHi MOXKYThb
orpumatu iHdopmaniro mpo Pozgin 504 ado
inpopmauiro npo Taymavenus YIII'Tl nmonoxenn
Pozniny 504 i Yactunu I1?

VIII'TT ©Hagae TexXHIYHY JOMOMOTY HIKUIBHUM
OKpyram, 6aTbkaM Ta y4Hs M Ha BUMOry. Kpiwm Toro,
HOPMAaTUBHO-TIPAaBOBI aKTW 1 NpPHU3HAYEHI s
IIMPOKOT TPOMAJICHKOCTI ITUPEKTHBHU IIOIO0 HOPM 1
TpaBwWII MyOuTiKytoThes Ha caiti YIIITI:

http://www.ed.gov/policy/rights/guid/ocr/disability.h
tml .

4. SIki mocayru aasi y4yHiB 3 iHBaJigHICTIO
nependavyeno Posninom 504?
BimmoBinno mo  Posmimy 504, onepxyBadi

¢denepaibHOi  (hiHaHCOBOI mOomoMoru 3000B’s3aHi
HaJaBaTH YYHSM 3 IHBQJIIJHICTIO OCBITHI IOCITYTH
HAJISKHOTO PIBHS, IO JIO3BOJISTIOTH 3aJOBOJHHUTH
iXHI IHAWBIIyaJbHI OCBITHI MOTPEOU TIEIO 3K MIpOIO,
mo ¥ morpebu 3BHYAMHMX Yy4HIB. BimmoBimHo a0
Pozniny 504, ocBiTa HaJeKHOTO PIiBHS IUISL YYHS 3
IHBATIMHICTIO MOXK€ BKJIIOYATH HABYaHHA Y
3BHYAWHHX KJIacax, HaBYaHHs y 3BHYAIHUX Klacax 3
JOJATKOBUMH  TTOCTYTaMH

HaBYaHHS 1 CyNyTHI MTOCITYTH.

Ta/abo  IHKIIIO3UBHE
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5. Does OCR examine individual
placement or other educational decisions
for students with disabilities?

Except in extraordinary circumstances,
OCR does not review the result of
individual placement or other educational
decisions so long as the school district
complies with the procedural requirements
of Section 504 relating to identification and
location of students with disabilities,

evaluation of such students, and due
process.
Accordingly, OCR generally will not

evaluate the content of a Section 504 plan or
of an individualized education program
(IEP); rather, any disagreement can be
resolved through a due process hearing.

The hearing would be conducted under
Section 504 or the IDEA, whichever is
applicable.

OCR will examine procedures by which
school districts identify and evaluate
students with disabilities and the procedural
safeguards which those school districts
provide students.

OCR will also examine incidents in which
students with disabilities are allegedly
subjected to treatment which is different
from the treatment to which similarly
situated students without disabilities are

subjected.
Such incidents may involve the unwarranted
exclusion of disabled students from

educational programs and services.

6. What protections does OCR provide
against retaliation?

Retaliatory acts are prohibited. A recipient
is prohibited from intimidating, threatening,
coercing, or discriminating against any
individual for the purpose of interfering
with any right or privilege secured by
Section 504.
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5. Un mepesipsie YIII'Il npaBuiibHicTh pilleHHS
MPo 3apaxyBaHHA YYHS 3 iHBAJIIHICTIO, a TAKOXK
iHII pilleHHs], MOB’A3aHi 3 HOro HABYAHHAM ?

VYV pa3i SKIMO IWIKUIBHUH OKPYr JOTPUMYETHCS
npouenypHux — Bumor  Pozmity 504,  kotpi
CTOCYIOTbCSI BHM3HAUEHHS HAsBHOCTI I1HBaJIiTHOCTI,
OLIHKM Y4YHS 3 IHBIIHICTIO Ta JOTPUMaHHSI
nepef0ayeHUx  Mpoueayp, TO, 3a  BHUHATKOM
Haj3BUuaiiHux oOcraBuH, YIII'TI He mnepesipse
NPaBWIBHOCTI PIIIEHHS PO 3apaxyBaHHA YYHS 3
IHBAITHICTIO, @ TAKOXK IHIIUX PIIIeHb, OB’ I3aHUX 3
tioro HapuwanHsaM. Omxke, VYIII'TI 3a3Buuait He
3aliMa€eThCs MepeBipKaMK 3MICTy ITpOrpaM HaBYaHHS,
po3pobnenux BimmoBimHo m0 Pozmity 504 abo
iHauBinyaneHuX mnporpam HapuanHs (IITH); mpwu
BOMY Oy/Ib-sSIKi CYIIEpeuKd MOXKYTh OyTH BHpIilIEH]
B paMKax aAMIHICTpaTHBHOTO po3riasmy. Taki
CIIyXaHHS MPOBOJATHCA BinnoBigHO 10 Po3niny 504
abo 3akoHY mpo OCBiTY 0Ci0 3 IHBaIITHICTIO —
3aJIe)KHO BiJI TOTPEOH.

Y upomy Bunanky YIII'TI BuBuae mpouenmypu, 3a
JIOTIOMOT'OI0  SIKWX IIKUTbHI OKPYrd BH3HAYAIOTh
HasBHICTh IHBAJIITHOCTI Ta OIIHIOIOTH ii CTYITiHb, a
TaKO’K TapaHTil 3axuUCTy IHTEpeciB y4HIB 3
IHBATITHICTIO, IO HAJTAIOTHCS MIKUThbHAMH OKPYTraMu
B pamkax takux npouenyp. YIII'TI takox posrianae
BUTIAJIKK, KOJW YYHIB 3 IHBaJiAHICTIO, IMOBIpHO,
TPaKTyBaIM 1HaKIEe, HDK y4HIB 0€3 IHBAJIIJHOCTI B
aHAIOTTYHIM cutyanii. Taki BHITagKH MOXYTh
BKIIFOYaTH HEOOTPYHTOBAaHWHM HEIOMYCK Y4YHIB 3
IHBATITHICTIO JI0 YYacTi B OCBITHIX Iporpamax ado
JIO OTPUMAHHSI BiATTOBIHUX TIOCITYT.

6. SIxi 3acodu 3axMcTy BiJ penpecuBHUX Aid Yy
BianoBiap nepexdayveni YIII'TI?

PenpecuBHi  nmii  y  BigmoBime  3a00OpOHEHI.
OpnepxyBadi (henepanbHOi (iHAHCOBOI TOTIOMOTH HE
MalTh npaBa  3alAKyBaTH, HOrPOXKYBATH,

MPUMYIIIYBaTH a00 TUCKPUMIHYBATH Oy/Ib-IKy 0CO0Y
3 METOK TOpyHIeHHs Oynp-sKMX mpaB  abo
npuBineis, nependadeHux Pozaimom 504.
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7. Does OCR mediate complaints?

OCR does not engage in formal mediation.
However, OCR may offer to facilitate
mediation, referred to as “Early Complaint
Resolution,” to resolve a complaint filed
under Section 504. This approach brings the
parties together so that they may discuss
possible resolution of the complaint
immediately. If both parties are willing to
utilize this approach, OCR will work with
the parties to facilitate resolution by
providing each an understanding of
pertinent legal standards and possible
remedies. An agreement reached between
the parties is not monitored by OCR.

8. What does noncompliance with Section
504 mean?

A school district is out of compliance when
it is violating any provision of the Section
504 statute or regulations.

9. What sanctions can OCR impose on a
school district that is out of compliance?

OCR initially attempts to bring the school
district into voluntary compliance through
negotiation of a corrective action
agreement. If OCR is unable to achieve
voluntary compliance, OCR will initiate
enforcement action. OCR may: (1) initiate
administrative proceedings to terminate
Department  of  Education  financial
assistance to the recipient; or (2) refer the
case to the Department of Justice for
judicial proceedings.

10. Who has ultimate authority to enforce
Section 504?

In the educational context, OCR has been
given administrative authority to enforce
Section 504. Section 504 is a Federal statute
that may be enforced through the
Department's administrative process or
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7. Un Buctymae YIII'Il B sikocTi mocepegHuka
MPH Po3riasai ckapr?

Odimisino  YIII'TI wHe BucTymmae B SKOCTI
nocepeHUKa mpu po3rmaal ckapr. [lpu mpomy
VIII'TI mae npaBo HajaBaTH CHPHUSHHSA B PO3IIIALL
CKapru, nojgaHoi BigmoBigHO a0 Pozaity 504, B
pamMKax mpoleaypu, 1o HazuBaeThesl «lIBuakuit
po3risin  ckapru». Takuil  migxig — ormomarae
HAJIarOJUTH  KOHCTPYKTMBHMH  Jiajor  MiX
CTOPOHAMH, B paMKax SKOr0O MOXKHAa OIEPaTUBHO
3HAWTH crocid BuUpimeHHs npobmemu. Y pasi
BUOOpY CTOpPOHaMM BHIIEBKAa3aHOI IPOLENYpH,
VIII'TI mosAcHUTH KOXHIM CTOPOHI BIANOBiAHI
IPaBOBl CTaHJIAPTH Ta HasBHI 3aCO0M IPABOBOIrO
3axucty. YIII'TI He BigcTexye  JOCSATHYTY
CTOPOHAMH YTOY.

8. Illo o3nauae mopymenns Po3zniny 504?

HIxineHuit okpyr mnopymye Posnin 504 y pasi
HEBUKOHAHHS  TonoxeHb Po3mimy 504  abo
nepenoadyeHNX HUM HOPMAaTHBHO-TIPABOBUX aKTiB.

9. dki cankuii YIII'IT mae npaBo Hakj1acTH Ha
IKUVILHUI OKPYT, 110 nopyumye Po3ain 504?

Crnouatky VIII'TI 3ampornoHye MKITEHOMY OKpPYTY
JTOOPOBUTAHO BXKHTH 3aXOJiB IIOMO BHUITPABIICHHS
CUTyallii, BHM3HAUMBIIM iX CHOUTBHO 3  HOrO
aJMiHicTpamiero. SKIo TeperoBopyu BUSBIATHCS
oesycrimmanmu, YIITTI 3actrocye 3axoaw mpuMycy.

VIIT'TI Mae MpaBo: (1) HIIIFOBAaTH
AIMIHICTPAaTUBHUK  PO3MJISAN  [UISI  TIPUITMHEHHS
HamaHHS (QiHaHCOBOI momoMorn MiHicTepcTBa

OCBITH HIKUTBHOMY OKpYTY; (2) mepenaTu CrpaBy a0
MiHicTepcTBa OCTHIIIT Ul CYI0BOTO PO3TIISY.

a0COJTIOTHUMH
3a0e3nmeueHHs

10. Sxuii opran HajgiIeHuUi
NMOBHOBAKEeHHSAMHU 10/10
norpumanus Po3ainy 504?

v chepi OCBITH YIIITI HaJIUJICHE
aJMIHICTPAaTUBHUMH  TTOBHOB)KEHHSIMHU 10110
3abe3neueHHs norpuManss Pozainmy 504. Posznin 504
— 11e (enepanbHUI 3aKOH, JOTPUMAHHS SKOTO MOXeE
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through the Federal court system. In
addition, a person may at any time file a
private lawsuit against a school district.
The Section 504 regulations do not contain
a requirement that a person file a complaint
with  OCR and exhaust his or her
administrative remedies before filing a
private lawsuit.

STUDENTS
SECTION 504

PROTECTED UNDER

Section 504 covers qualified students with
disabilities who attend schools receiving
Federal financial assistance.

To be protected under Section 504, a
student must be determined to: (1) have a
physical or mental impairment that
substantially limits one or more major life
activities; or (2) have a record of such an
impairment; or (3) be regarded as having
such an impairment.

Section 504 requires that school districts
provide a free appropriate public education
(FAPE) to qualified students in their
jurisdictions who have a physical or mental
impairment that substantially limits one or
more major life activities.
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3a0e3nevyyBaTucs B aIMIHICTPAaTUBHOMY TOPSAKY,
nepeadadyeHoMy MiHICTEpCTBOM OCBiTH, abo B
CyIOBOMY TOpPSAKY depe3 deaepanbHuii cya. Kpim
TOro, OyIb-sIKUH TPOMAIsHUH Ma€ MpaBO B Oyb-
SKUA MOMEHT TOJATH MPUBATHUN I[030B MPOTH
HIKIIBHOTO OKpyry. BinnoinHo no Poszauty 504,
IPOMAJSIHUH He 3000B’s3aHUI MOJaBaTU CKapry B
VIII'TT 1 Buuepnatu BCi aJAMIHICTpaTHBHI 3aco0H
3aXUCTY JJISl TOTO, 11100 MOIAaTH MPUBATHUHN TTO30B.

Y4HI, IO MAIOTH ITPABO HA 3AXUCT
CBOIX IIPAB 3I'lJTHO 3 PO311JIOM 504

3axucHa nis Po3nity 504 nmommproeTbest Ha y4HIB 3
IHBANIMHICTIO, SKI  BIAMOBINAIOTH  AKTyaJbHUM
KPHUTEPISM 1 HABYAIOTHCS B IIKOJIAX, [0 OTPUMYIOTh
(denepabHy (pIHAHCOBY JIOTTOMOTY.

ITpaBo Ha 3axucT mpaB BiAnoBinHO a0 Po3nity 504
HamaeTeesl yaHAM 3 (1) piduuaMM abo mcuXiuHUM
HOPYIIEHHSM, KOTpE ICTOTHO OOMexye oauH abo
JEKIJIbKa OCHOBHHUX aCIIEKTIB JKHUTTEMISUILHOCTI; abo
(2) 3 mopymenHsM B aHamHe3i; abo (3) sKmIo
BBAXXAETHCS, II0 BOHM MAlOTh TaKe MOPYIICHHS.
BimmoBigro 10 Posmimy 504 mKUIBHI OKpyrH
3000B’s13aH1 HaJaTH OE3KOIITOBHY JCPKABHY OCBITY
Hanexxnoro  piBas  (BJIOHP)  yumsaMm,  sxi
MPOKUBAIOTH B TAKOMY OKpPY3i 1 MaroTh Ha HEl IIpaBo
gepe3 HAABHICTh  (3UWYHHX ab0  TCHXIYHHX
MOpyIIeHb, IO ICTOTHO OOMEXKYIOTh OIWH abo
EKUIbKa OCHOBHUX aCIeKTIB IXHBOT
SKUTTENISIIBHOCTI.
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11. What is a physical or mental
impairment that substantially limits a
major life activity?

The determination of whether a student has
a physical or mental impairment that
substantially limits a major life activity
must be made on the basis of an individual
inquiry.

The Section 504 regulatory provision
defines a physical or mental impairment as
any physiological disorder or condition,
cosmetic disfigurement, or anatomical loss
affecting one or more of the following body
systems:  neurological; musculoskeletal;
special sense organs; respiratory, including

Table of contents 2 MNosepHyTUCb A0 3MicTy

11. Mo Take ¢i3uuHe ado MCUXIYHE
MOPYLIEHHA, fIKe ICTOTHO O00MeXKy€ OCHOBHi
ACHEKTH KUTTEAISINILHOCTI?

HasBuicte B yuHs (i3ugHOro abo MCUXIYHOTO
MOPYIIEHHS, IO ICTOTHO 0OMEXY€E OCHOBHI aCIeKTH
KUTTETISUTBHOCTI, BU3HAYAETHCS 3 IHAUBIIYyATbHUM
3aIUTOM.

3rifHO 3 BHW3HAYCHHSM, sSKe MICTUThCA y Posmimi
504, ¢izuyne abo TCHXiYHE TOPYIICHHS SBJISE
coboro  Oymb-skuid  Qisionoriunuii  posnaxg abdo
MOPYIICHHS, KOCMETHYHE CIIOTBOPEHHS 30BHIIIHOCTI
abo BTpaTy 4YaCTHHM OpraHi3My, IO BIUIMBAE Ha
oqHy a0o0 JeKiTpKa TaKUX CHCTEM OpraHi3My:
HEBPOJIOTIYHY CHCTEMY, OIOPHO-PYXOBHI amapar,
HallBaXJIMBINI OpraHu YyTTiB, AMXAJbHHUH amapar
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speech organs; cardiovascular;
reproductive;  digestive; genito-urinary;
hemic and lymphatic; skin; and endocrine;
or any mental or psychological disorder,
such as mental retardation, organic brain
syndrome, emotional or mental illness, and
specific learning disabilities.

The regulatory provision does not set forth
an exhaustive list of specific diseases and
conditions that may constitute physical or
mental impairments because of the
difficulty of ensuring the
comprehensiveness of such a list.

Major life activities, as defined in the
Section 504 regulations at include functions
such as caring for one's self, performing
manual tasks, walking, seeing, hearing,
speaking, breathing, learning, and working.
This list is not exhaustive.

Other functions can be major life activities
for purposes of Section 504.

In the Amendments Act, Congress provided
additional examples of general activities
that are major life activities, including
eating, sleeping, standing, lifting, bending,
reading, concentrating, thinking, and
communicating.

Congress also provided a non-exhaustive
list of examples of “major bodily functions”
that are major life activities, such as the
functions of the immune system, normal
cell growth, digestive, bowel, bladder,
neurological, brain, respiratory, circulatory,
endocrine, and reproductive functions.

The Section 504 regulatory provision,
though not as comprehensive as the
Amendments Act, is still valid — the Section
504 regulatory provision’s list of examples
of major life activities is not exclusive, and
an activity or function not specifically listed
in the Section 504 regulatory provision can
nonetheless be a major life activity.
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(BKIIIOYHO 3 OpraHaMM MOBH), CEpLEBO-CYIHHHY
CHUCTEMY, PpENpOIYKTUBHY CUCTEMY, CHCTEMY
TPaBJIEHHS, CEYOCTATEeBY CHUCTEMY, KPOBOHOCHY 1
JiMpaTUUHy CHCTEMY, IIKIpY 1 EHIOKPUHHY
cucreMy; abo  Oymp-sakuil  ncuxiuHuii  abo
NCUXOJIOTTYHUIM  po3Naj, Takuid SK PO3yMoBa
BIICTQJIICTh, OPTaHIYHUN CHHIPOM MO3KY, €MOIliiiHe
a0 TCHUXiYHE 3aXBOPIOBAHHSA Ta IOPYILCHHS
3/IaTHOCTI HaBYaTHCA.

Po3nin 504 He MicTUTH YCiX 3aXBOPIOBaHb 1 CTaHiB,
Kl MOXYTb OyTM OI3MYHUMH ab0 ICUXIYHUMHU
HOPYIIEHHSIMHM, OO CTBOPUTH BHMYEPIHHUM CIHCOK
TaKUX 3aXBOPIOBAHB 1 CTAHIB CKJIA/IHO.

BignoBimno no Posminy 504, OCHOBHI acmekTu
KUTTEISUTBHOCTI BKITIOYAIOTh B cebe Taki (yHKIii,
SK JIOTJIAA 3a CO0O0, BUKOHAaHHS 3aBIaHb, IO
BUMAaraloTh KOOpAMHAMLIl pyXiB pyK, Xomaw0y, 3ip,
CIIyX, MOBY, IUXaHHS, HABYaHHS 1 poOOTYy.

[le#t cmucok He € BuuepmHEM. Kpim Toro,
OCHOBHHMH AaCTIEKTaMH JKUTTENISUIBHOCTI Ul LIUIeH
Po3mimy 504 Takok MOXKYTh BBaKaTHICS U 1HIII
¢ysKIil. Y 3akoH Mo BHECEHHS 3MiH 110 3aKOHY
PO aMEPHUKAHIIIB 3 IHBAJITHICTIO

Konrpec BKIIOYMB JONATKOBI TPHUKIAAW il
3araJbHOr0 XapakTepy, [0 € OCHOBHUMH aCIeKTaMH
KUTTETISUTBHOCTI BKJIFOYHO 3 TPUHOMOM 1Ki, CHOM,
3IATHICTIO CTOSITH, TiIHIMATH TSOKKI pedi, poOuTH
HAXWIM, YUTaTH, KOHIIEHTPYBATUCS, MUCIHTH 1
crikyBatucs. KoHrpec Tako MOJaB OCTaTOYHHMA
CIIUCOK MPHUKJIAIIB «OCHOBHHX (DYHKIII OpraHizMy»,
10 HaJISKATh 0 OCHOBHHUX BUIIB JKUTTEMISIILHOCTI,
TaKWX SK, HaNpuKiIal, (YHKIIT IMyHHOI CHCTEMH,
HOPMAaJIbHUH PICT KIIITHH, QYHKIIIT TPaBHOT CHCTEMH,
KHAIICYHUKA, CEYOBOr0  MiXypa, HEBPOJIOTiuHI,
MO3KOBi, JMXalbHi, CyIWHHI, CHJIOKPHHHI Ta
penponykTuBHI (QyHKIii. Xoya CHHCOK MPUKJIAIIB
OCHOBHUX acCIIeKTIB XUTTEMISLIbHOCTI Yy Po3aim 504
HE TaKkui MOBHUH, K y 3aKOHI PO BHECEHHS 3MiH,
BiH 1 IOCI 3QJIMINAETLCSA B CHII, OCKUIBKH CITMCOK HeE
€ BUYEPIIHHUM, TO SIKMICh BHJ| AiSTIBHOCTI 200 MeBHA
GYHKISL, 10 B HBOMY HE 3a3HAu€Hi, MOXYTb
HAJIO)KATH 10 OCHOBHHX ACTIEKTIB KUTTEMISUTBHOCTI.
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12. Does the meaning of the phrase
""qualified student with a disability"”
differ on the basis of a student's
educational level, i.e., elementary and
secondary versus postsecondary?

Yes. At the elementary and secondary
educational level, a "qualified student with a
disability" is a student with a disability who
is: of an age at which students without
disabilities are provided elementary and
secondary educational services; of an age at
which it is mandatory under state law to
provide elementary and  secondary
educational services to students with
disabilities; or a student to whom a state is
required to provide a free appropriate public
education under the Individuals with
Disabilities Education Act (IDEA).

At the postsecondary educational level, a
qualified student with a disability is a
student with a disability who meets the
academic and technical standards requisite
for admission or participation in the
institution's educational program or activity.

13. Does the nature of services to which a
student is entitled under Section 504
differ by educational level?

Yes. Public elementary and secondary
recipients are required to provide a free
appropriate public education to qualified
students with disabilities.

Such an education consists of regular or
special education and related aids and
services designed to meet the individual
educational needs of students with
disabilities as adequately as the needs of
students without disabilities are met.

At the postsecondary level, the recipient is

required to provide students with
appropriate academic adjustments and
auxiliary aids and services that are

necessary to afford an individual with a
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12. Yu 3a/1exuTh 3Ha4eHHS (ppasu «y4deHb, 110
Bi/IlOBila€ KpuTepisiM ocodM 3 iHBAJIIHICTION
Bil PpiBHA ocBiTH (mMo4yaTkoBa/cepeaHs i
HMiCJsIIKIJIbHA OCBiTA)?

Tak. Ha piBHI nmoyaTkoBOI Ta cepelHbOi OCBITH
«Yy4eHb, IO BIAMOBIZAE KpUTEPisIM ocodu 3
IHBAJIIAHICTIO» — II€ Y4YEeHb 3 IHBAIIAHICTIO, SKUI
JOoCSAT BIKY HaJaHHA IIOCJIYr II0YaTKOBOi Ta
cepenHboi OCBITH niTAM 0e3 1HBamiAHOCTI 1
000B’513KOBOr0 (32 3aKOHOJIAaBCTBOM ILTATY) HalaHHS
HOCJIYT TOYaTKOBOI Ta CEPEAHbOI OCBITU YUYHIM 3
IHBaNmiAHICTIO;  abo0  y4eHb,  SKOMY  INTaT
3000B’A3aHUN HajgaTH OE3KOIITOBHY JE€p)KaBHY
OCBITY HAJEXHOTO PiBHA 3a 3aKOHOM IIPO OCBITY
oci6 3 iBaminHicTio (3akoH IDEA).

Ha piBHI micHAmkuibHOI  OCBITH  TOH, XTO
«BIITOBIZA€ KPUTEPISIM CTYJCHTA 3 IHBATIJHICTIO» —
e CTyOeHT 3 IHBaJiNHICTIO, SKWH BiAMIOBiAa€E
aKaJIeMIYHUM 1 TEXHIYHMM CTaHAapTaM HpuioMy
abo ydJacTti B OCBITHI mporpami abo isITbHOCTI
HaBUYAJILHOT'O 3aK/Iafy.

13. Ynm Biapi3HAETHCA XapakTep MOCJaAYT, HA AKi
yuyeHb Ma€ npaso BiamoBigHo no Pozainy 504,
3aJIe2KHO BiJl piBHA ocBiTH?

Tak. JlepkaBHi TIOYaTKOBI Ta CepemHI UIKOJH-
onepkyBadi QemepanbHOi  (IHAHCOBOI JOMOMOTH
3000B’s13aHI HajJaBaTH YyYHSIM, IO BIIAMOBIIAIOTH
KpUTEpIIM YyYHIB 3 IHBaIIAHICTIO OE3KOIITOBHY
JepKaBHY OCBITY HaJIe)KHOTro piBHS. Taka ocBira
BKIIIOYAE€ 3BUYAKWHY a00 IHKIFO3MBHY OCBITY ILITIOC
CYNyTHI JONMOMDKHI 3aco0M 1 TOCIYrW, IO
JIO3BOJISIIOTh  337I0BOJILHUTH 1HIWBITyadbHI OCBITHI
noTpeOu YUHIB 3 IHBATIIHICTIO TIEIO ) MIpOto, 110 U
noTpeOu 3BHYaHUX YUHIB.

Ha piBHI MiCIAIIKUILHOT OCBITH HaBYAJILHUHN 3aKJIaj1-
oliep)KkyBad  QenepaibHoi  (IHAHCOBOI  JTOMIOMOTH
3000B’s13aHUI BHECTH JI0 HABYAJIBHOI MPOrpaMu
BIJMOBIIHI KOPEKTUBH 1 HajaTH CTYICHTY 3
IHBATITHICTIO JIONOMDKHI 3acOo0M 1 TOCIyrH, SsKi
3a0e3neyarb HWOMY pIBHI MOMIJIMBOCTI y4acTi y
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disability an equal opportunity to participate
in a school's program. Recipients are not
required to make adjustments or provide
aids or services that would result in a
fundamental alteration of a recipient's
program or impose an undue burden.

14. Once a student is identified as eligible
for services under Section 504, is that
student always entitled to such services?

Yes, as long as the student remains eligible.
The protections of Section 504 extend only
to individuals who meet the regulatory
definition of a person with a disability.

If a recipient school district re-evaluates a
student in accordance with the Section 504
regulatory provision at 34 C.F.R. 104.35
and determines that the student's mental or
physical impairment no longer substantially
limits his/her ability to learn or any other
major life activity, the student is no longer
eligible for services under Section 504.

15. Are current illegal users of drugs
excluded from protection under Section
5047

Generally, yes. Section 504 excludes from
the definition of a student with a disability,
and from Section 504 protection, any
student who is currently engaging in the
illegal use of drugs when a covered entity
acts on the basis of such use. (There are
exceptions for persons in rehabilitation
programs who are no longer engaging in the
illegal use of drugs).
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nporpami HaByaHHs. OpepxyBadi ¢eaepanbHOi
(hiHaHCOBOI JIOMOMOTHM HE 3000B’s13aHI BHOCHTH
KOpEeKTHBH a00 HaJgaBaTH JOMOMIKHI 3acobu abo
MOCIYTH, $Ki Tpu3Bead O JO ICTOTHOI 3MIiHH
HaBYaJIbHOI TNporpamMu Yy JaHili ycraHoBi a0o
3po0uin O mporpamy HEmiaiHOMHO JOPOrok0.

14. Y pasi nmigTBepIuKeHHs1 NIpaBa Y4YHsA Ha
OTPUMAaHHA MOCJYT Bixmosiano no Po3xiny 504,
Y4 Ma€ BiH MNpPaBO0 Ha TaKi MOCJAYrH Ha
MOCTilHii OCHOBI?

Tak, ane TUTBKHU JIOTH, IOKM TaKUK y4eHb BiJIIOBimae
BU3HAUYEHUM KputTepiim. 3axucHa fais Posniny 504
HOIIMPIOETHCS TUIBKM Ha 0ci0, fKi BIANOBITAIOTH
HOPMAaTUBHOMY BH3HA4YE€HHIO OCOOM 3 1HBATIHICTIO.

Y  pa3l  SAKmMO IIKUIBHUH — OKPYI-OAepKyBad
¢denepanbHOi  QiHAHCOBOI ~ JTOTIOMOTH  TIPOBEIE
MOBTOPHY OIIIHKY Y4HSI BiAmMOBigHO 10 Po3mimy 504
(34 C. F. R. 104.35), axa mokaxke, o po3ymMoBi a0
(Gi3UyHI TOPYIIEHHS TaKOro y4HS Oiulblie HE €
(hakTopom, IO ICTOTHO 0OMEXYe HOro 374aTHICTh 10
HaBYaHHSI a00 Oyab-AKOi IHIIOI >KUTTEMISUTHHOCTI,

BiH BTpaya€ TpPaBO Ha OTPUMAHHS TOCIYT,
nependoaueHnx Po3aitom 504.
15. Yu mno36aBiassi0Th 0ci0, sIKi BKHBaIOTh

3a00pOHEHI 3aKOHOM HAPKOTHKH, IpaBa Ha
3axucT BianosigHo 1o Po3xiny 504?

3arayiom Tak. BusHaueHHS CTyJCHTa 3 IHBAJIIHICTIO,
nependadeHe Poszmimom 504, HE MOMMPIOETHCS HA
oci0, sSKi  BXKXMBalOTh 3a00pOHEHI  3aKOHOM
HapkoTHKW. Taki ocoOu T1o30aBieHI TpaBa Ha
3aXHCT, TmependadeHuil BHIIEBKa3aHUM Po3aiiom.
(ITpu oMy [uTst OCiO, SKI TMPHUITMHUIN B>XKWBAHHS
HApKOTHKIB 1 OepyThb yd4acTb Yy Mporpamax
peaOuniTarii, mependadeHi BUHATKH).
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16. Are current users of alcohol excluded
from protection under Section 5047

No. Section 504's definition of a student
with a disability does not exclude users of
alcohol. However, Section 504 allows
schools to take disciplinary action against
students with disabilities using drugs or
alcohol to the same extent as students
without disabilities.

EVALUATION

At the elementary and secondary school
level, determining whether a child is a
qualified disabled student under Section 504
begins with the evaluation process. Section
504 requires the wuse of evaluation
procedures that ensure that children are not
misclassified, unnecessarily labeled as
having a disability, or incorrectly placed,
based on inappropriate  selection,
administration, or interpretation  of
evaluation materials.

17. What is an appropriate evaluation
under Section 504?

Recipient school districts must establish
standards and procedures for initial
evaluations and periodic re-evaluations of
students who need or are believed to need
special education and/or related services
because of disability. The Section 504
regulatory provision at 34 C.F.R. 104.35(b)
requires school districts to individually
evaluate a student before classifying the
student as having a disability or providing
the student with special education. Tests
used for this purpose must be selected and
administered so as best to ensure that the
test results accurately reflect the student's
aptitude or achievement or other factor
being measured rather than reflect the
student's disability, except where those are
the factors being measured. Section 504
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16. Yu mno30aBasglOTh 0cCi0, sKi BKHBaIOTL
aJIKOroJib, NMpaBa Ha 3aXMCT BiANOBIAHO 10
Po3niny 504?

Hi. BusnaueHHs cryneHTa 3  IHBaJIIAHICTIO,
nependayene Pozninom 504, Bkiatoyae B cebe ociO,
K1 BXKUBAIOTh ajkorosb. [Ipu 1ipoMy BiANOBiAHO 10
Po3niny 504, mkonu MaroTh NMpaBO 3aCTOCOBYBAaTH
JTUCIHIUTIHAPHI 3aX0I1 bifo) CTYICHTIB 3
IHBANIIHICTIO, SKI BXXUBAIOTh HApKOTHKKH abo
QJIKOTOJIb, TIEI0 X MIpOIO, 110 W J0 CTyAEHTIB 0e3
IHBAJIIHOCTI.

OITHKA

st Toro mo0 BU3HAYUTH, YM € B Y4HS MOYATKOBOT
Ta CEpeaHBbOI MIKOIHM IHBATIMHICTH BIIMOBIAHO IO
Po3minmy 504, Tpeba mpoBecTH BIANOBIAHY OIIIHKY.
Po3nin 504 mnepenbauae BHKOPUCTaHHS TaKUX
TIPOIEAYP OIIHKH, K rapaHTyBaJd O HEMOXKITUBICTh
MMOMHJIKOBOTO BW3HAYEHHS IHBATITHOCTI Y TUTHHH,
IIOMHJIKOBOI'O BH3HAHHSA ii 0C000I0 3 IHBaNIIHICTIO,
TMPUAHATTS HEBIPHOTO PIIEHHS TIPO 3apaxyBaHHS
4yepe3 HEMpaBWJIBHUN BHUOIp, BHKOPUCTAHHS a0o
TIYMadeHHS MaTepiaiiB OIIHKH.
17. Illo saBase co0o10 OlliHKA
BixmosiaHo 10 Po3xiny 504?

HaJIC’KHA

kinpHI OKpYTH-OJIepKyBadi benepanbHOi
(¢inaHcoBOi JOmMOMOrM 3000B’si3aHiI  BCTAHOBHUTHU
CTaHJIAPTH Ta MPOIEAYPH TIEPBUHHOI Ta MEPIOTUIHOT
MOBTOPHOI OIIHKK Y4YHIB, $Ki MOTpeOyloTh abo
IMOBIPHO TOTPEOYIOTh IHKIIIO3MBHOI OCBITH Ta/abo
CYITYTHIX TIOCITYT 4epe3 IHBAIHICTb.

Bigmosigao no Posainy 504 (34 CFR 104.35 (b)),
MepIl HDK BU3HATH HASBHICTh B yYHS IHBJIITHOCTI
a00 HajgaTH HOMY IHKIIO3MBHY OCBITY, IIKUTbHUN
OKpyr 3000B’S3aHMH TPOBECTH IHAMBIIYyaJIbHY
OI[IHKY TaKOr'0 y4HS.

Po3poOiieHi 3 1i€0 METO TECTH HAJICHKHUTH
BUOMPATH 1 MPOBOJMTH TaK, 100 rapaHTOBAHO TOYHO
BHU3HAYUTH 37I0HOCTI 1 piBeHb 3HaHb IUTHHU a0O0
iHII BUMIpIOBaHi (akTopu, a He TMoKazarh i
IHBATIAHICTH, 3a BHMHATKOM THX BHIIAIKIB, KOJIH
BUMIPIOIOTBCS  caMe  (akTopu, TMOB’sA3aHl 3
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also requires that tests and other evaluation
materials include those tailored to evaluate
the specific areas of educational need and
not merely those designed to provide a
single intelligence quotient. The tests and
other evaluation materials must be validated
for the specific purpose for which they are
used and appropriately administered by
trained personnel.

18. How much is enough information to
document that a student has a disability?

At the elementary and secondary education
level, the amount of information required is
determined by the multi-disciplinary
committee gathered to evaluate the student.
The committee should include persons
knowledgeable about the student, the
meaning of the evaluation data, and the
placement options. The committee members
must determine if they have enough
information to make a knowledgeable
decision as to whether or not the student has
a disability. The Section 504 regulatory
provision at 34 C.F.R. 104.35(c) requires
that school districts draw from a variety of
sources in the evaluation process so that the
possibility of error is minimized. The
information obtained from all such sources
must be documented and all significant
factors related to the student's learning
process must be considered. These sources
and factors may include aptitude and
achievement tests, teacher
recommendations, physical condition, social
and cultural background, and adaptive
behavior. In evaluating a student suspected
of having a disability, it is unacceptable to
rely on presumptions and stereotypes
regarding persons with disabilities or
classes of such persons. Compliance with
the IDEA regarding the group of persons
present when an evaluation or placement
decision is made is satisfactory under
Section 504.
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iHBamigHicTio. BigmoBigHo mo Posainy 504, kpim
TECTIB Ta IHIIUX OL[IHHUX MaTepiajiiB, MPU3HAYECHUX
JUIi  BU3HAUEHHS [IOKa3HUKA 1HTEJIEKTYaJbHOI'O
PO3BUTKY, HEOOXITHO BHUKOPHUCTOBYBAaTH TECTH 1
MaTepianu, CHeliaibHO po3po0JieH] Ui OI[IHKU
KOHKPETHUX OCBITHIX moTpe6. Tectu Ta iHII OIiHHI
Mmarepiaid  TOBUHHI  NPOWUTH  IEpeBipKy Ha
BIANOBIIHICT ~METI  iXHBOTO  3aCTOCYBaHHSA 1
BUKOPHCTOBYBATHUCS KBaJli(hiIKOBAHUM IIEPCOHAIIOM.

18. Sxmit oOcar indopmauii HeoOXiAHMH /1A
JOKYMEHTYBAHHSI HasIBHOCTI iHBasigHOCTI?

Y  moyaTtkoBUX CepelHiX IIKOJax o0csr
HEOoOX1aHOT iHopMmartii BH3HAYAE
MDKIMCIUTUTIHADHUA KOMITET, SKHH Mae Ha MeTi
omiHUTH y4HA. [0 KOMITeTy TOBHHHI BXOIUTH
ocoOu, siKi moOpe 3HaOMI 3 y4YHEM, JOCTaTHBO
KOMIIETEHTHI Uil  TOoro, 1mo0  MpaBUIBHO
IHTEepIpeTyBaTH pE3ynbTaTH OLIHKH, 1 1o0pe
00i3HaHI 3 MOXJIMBUMH BapiaHTaMHU 3apaxyBaHHS.
UreHn KOMITETY TIOBHHHI BHW3HAYHUTH, YH MAaOTh
BOHM JIOCTaTHIO iHoOpMAIliI0 I  TPUAHATTS
OOTPYHTOBAHOTO DIllIEHHS MO0 HASBHOCTI a0o
BiZICYTHOCTI IHBAJJHOCTI B y4HS. BimmoBimHo mo
Bumor Pozmiry 504 (34 CFR 104.35(c)), nmns
3BEICHHS MOMIJIMBOCTI TOMHJIKA IO MIHIMyMY,
MIKUTEHI OKPYTH 3000B’s13aH1 BUKOPHUCTOBYBATH Pi3HI
JoKepena B mporieci orinku. [Hpopmaris, orpumana
3 TaKUX JDKepes, Mae OyTH 3aJOKyMEHTOBaHa, a BCi
CyTTEBI (aKTOpH, TMOB’S3aHI 3 MPOIECOM HaBYaAHHS
y4Hs, MalOTh OpaTucs A0 yBaru. Taki JpKepena Ta
(hakTopu MOXYTh BKJIFOUATH TEPEBIPKY 3Mi0HOCTEH
Ta pIiBHA 3HAHb JUTHHH, PEKOMEHAIll BUYHUTEIIB,

Ta

¢i3uyHUi  cTaH, COIllaJlbHE Ta  KYJBTYpHE
HOXO/DKEHHS Ta aJlaliTUBHY MOBEIHKY. OIIHIOWYH
y4HS, Yy SKOrO MOXe OyTH  IHBaJiJHICTH,

HEMPUITYCTUMO TOKJIAJAaTUCS Ha MPHUITYIIECHHS 1
CTEpEOTHUII MIOAO0 o0cid0 uYM Kareropiii ocid 3
iBamigHicTio. Jlotpumanus 3akony IDEA momo
TPYIH 0Ci0, MPUCYTHIX MPH YXBAJICHHI PIlICHHS PO
OILIIHKY Yy4HS a0o #oro 3apaxyBaHHs, BiJIOBigae
BuMoram Pozainy 504.
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19. What process should a school district
use to identify students eligible for
services under Section 5047 Is it the same
process as that employed in identifying
students eligible for services under the
IDEA?

School districts may use the same process to
evaluate the needs of students under Section
504 as they use to evaluate the needs of
students under the IDEA. If school districts
choose to adopt a separate process for
evaluating the needs of students under
Section 504, they must follow the
requirements for evaluation specified in the
Section 504 regulatory provision at 34
C.F.R. 104.35.

20. May school districts consider
""mitigating measures’ used by a student
in determining whether the student has a
disability under Section 5047?

No. As of January 1, 2009, school districts,
in determining whether a student has a
physical or mental impairment that
substantially limits that student in a major
life  activity,  must not consider  the
ameliorating effects of any mitigating
measures that student is using. This is a
change from prior law. Before January 1,
2009, school districts had to consider a
student’s use of mitigating measures in
determining whether that student had a
physical or mental impairment that
substantially limited that student in a major
life activity. In the Amendments Act (see
FAQ 1), however, Congress specified that
the ameliorative effects of mitigating

measures must not be considered in
determining if a person is an individual with
a disability.

Congress did not define the term

“mitigating measures” but rather provided a
non-exhaustive  list  of  “mitigating
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19. SIky npoueaypy NoOBMHHi BUKOPHCTOBYBATH
IIKIIbHI OKPYrM JJisi BU3HAYEHHSI Y4YHIB, fIKi
MaKTh MNPaBO HA  OTPUMAHHA  HOCJIYT
BianmoBigno 1o Posniny 504? Anajoriumy Tii,
1110 BUKOPHCTOBYETHCS /151 BU3SHAYCHHS Y4HIB,
1[0 MAKTh NPaBO HA OTPUMMAHHA MOCJIYI 3a
3akoHoM IDEA?

Jis ouinku nmotpe6 y4HIB BiANOBiAHO 10 Pozmimy
504 MIKUTBHI OKpyTu MaroTh IpaBo
BUKOPHCTOBYBAaTH Ty 3K TIPOLEAYpPY, SKY BOHH
BUKOPHCTOBYIOTh JJIsI  OLIHKM TOTped  Y4HIB
BianoBiniHO 1o 3akony IDEA. V pasi gxmo
MIKUJIBHUHA OKPYT BHUPIIINTH BUKOPUCTOBYBATH IHIIY
IpoLeaypy AJIs OLIHKY NMOTPed yUYHIB BIAMOBIIHO 110
Pozniny 504, BiH MOBMHEH BUKOHATH BUMOTH 0
ominku, mependoadeni Poszmimom 504 (C. F. R.
104.35).

20. Yu moxe MIKLIBHUHA OKPYr OpaTH 10 yBaru
«IOM’SIKIIYBAJIbHi 3aX0au», 1o
BUKOPUCTOBYIOTHCH YYHSIMH NP BH3HAYEHHI
HAsIBHOCTI iHBaJIiHOCTI BigmoBiaHo a0 Po3miny
5047

Hi. 3 1 cigas 2009 p. nmpu BU3HAYCHHI HAsSBHOTO B
yuHsi (i3mgHOr0 ab0 TICHXIYHOTO TOPYIICHHS, IO
ICTOTHO OOMEXy€e TOW YW IHIIWKA OCHOBHHMM aCTEKT
KUTTETISUTBHOCTI, MKUTbHI OKPYTH HE MAlOTh TpaBa
BpaxOBYBaTH  TO3UTHBHUH  ePeKT  Oyab-IKuX
MOM’SIKITYIOBAJIBHUX 3aXOJIB, JO SKUX BIAIOTHCS

YUHI.

VY nmonepenHbOMY 3aKOHI Takoi BUMoru He Oyno. Jlo
1 ciuas 2009 p. WKUIBHI OKPYTHM NPW BU3HAYCHHI
HAsSBHOCTI (PI3MYHOr0 200 TMCUXIYHOTO MOPYIICHHS,
10 iICTOTHO OOMEXYIOTh TOH YM IHIINHA OCHOBHHUU
ACTICKT JKUTTEMSIIBHOCTI y4Hs, Oyiu 3000B’si3aHi
BPaxOBYBAaTH IOM’SKIIYBaJbHI 3aXO0IH, IO SKUX
BaaBanmcs yuHi. [Ipore y 3akoHi mpo BHECEHHS
3miH (muB. BiamoBiae 1) Korpec Bkasa, 1o
NO3UTUBHI €(QEKTH MNOM’ SIKIIYBAJIbHUX 3aXOJiB He
NOBUHHI BPAaxOBYBATUCS NpPU BU3HAUYEHHI HAsBHOI
IHBAJTIAHOCTI.

Konrpec He mnependaynB BU3HAYECHHS TepMiHA
«TTOM’ SIKITYBAJIbH1 3aXO0/IN», i€ BKIIIOYHB JI0 3aKOHY
HEe3aKIHUeHU I CIIMCOK TaKUX 3aX0/IIB.
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measures.” The mitigating measures are as
follows: medication; medical supplies,
equipment or appliances; low-vision devices
(which do not include ordinary eyeglasses
or contact lenses); prosthetics (including
limbs and devices); hearing aids and
cochlear implants or other implantable
hearing devices; mobility devices; oxygen
therapy equipment and supplies; use of
assistive technology; reasonable
accommodations or auxiliary aids or
services; and learned behavioral or adaptive
neurological modifications.

Congress created one exception to the
mitigating  measures  analysis. The
ameliorative effects of the mitigating
measures of ordinary eyeglasses or contact
lenses shall be considered in determining if
an impairment substantially limits a major
life activity. “Ordinary eyeglasses or
contact lenses” are lenses that are intended
to fully correct visual acuity or eliminate
refractive  error, whereas “low-vision
devices” (listed above) are devices that
magnify, enhance, or otherwise augment a
visual image.

21. Does OCR endorse a single formula

or scale that measures substantial
limitation?
No. The determination of substantial

limitation must be made on a case-by-case
basis with respect to each individual
student. The Section 504 regulatory
provision at 34 C.F.R. 104.35 (c) requires
that a group of knowledgeable persons draw
upon information from a variety of sources
in making this determination.
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[TomM’sskITyBaIbHI 3aX0M BKJIIOYAIOTH B ce0e: JIKH;
MeauyHe 3a0e3nedyeHHs], o0iagHaHHs abo MpuiIaau;
OpUCTPOi JUIsl JIIoJIeH 3 BagamMH 30py (0 SKHUX He
BXOJISITh 3BHYANHI OKyJsipu a00 KOHTAaKTHI JIiH3M);

npoTe3yBaHHs  (BKIIOYHO 3 KIHIIBKaMH 1
IOPUCTPOSMH);  CIYXOBI amapaTd 1 KOXJeapHi
IMIUTaHTaTH  a00 IHIII CIIyXOBi amapaT, IO

IMIUIAaHTYIOThCS; MOOLIbHI IPUCTPOI; 00JIaJHAHHS Ta
Opuiaaas s KUCHEBOi Teparii; BUKOPUCTaHHS
JOTTOMDKHUX TEXHOJIOTiH; PO3yMHY amanTaiiro abo

JONOMDKHI ~ 3acobu  abo  mocimyrw; — 3aBuUeHl
NOBEAIHKOBI ~ ab0  ajanTHBHI  HEBPOJIOTivyHI
Mo U (iKartii.

IIpu upomy  Konrpec  mepembauumB 1010

OM’ SIKITYBJIbHUX  3aXOJIB  OJIWH BHUHATOK. [lpm
BU3HAYEHHI TOr0, YW ICTOTHO OOMEXye Oymb-siKe
MOPYIIEHHS OCHOBHI aCTIeKTH JKUTTEMISITBHOCTI, CITiJT
BpPaxOBYBaTH IMO3UTUBHUN €(DEKT MOM’ STKITBATBHHUX
3aXOMiB Yy BUTIIAAI 3BHYAHUX OKYyIsIpiB  abo
KOHTAaKTHHX  JIiH3. «3BUYaifHI  OKynsipu  abo
KOHTAKTH1 JIH3W» — 1€ JIH3W, NpU3HAYEHI IS
MOBHOI KOpPEKIii 30py abo yCyHEHHS aHoMaii
pedpakiii, Tomi SK mepepaxoBaHi BHUIIE «IPHUCTPOL
Ui ¢1ab030puXx» — 1€ MPUCTPOI, SKi 30UTBITYIOTH,
MOKpaNIyroTh a00 IHIUM YHHOM JONOBHIOIOTH
Bi3yaJlbHE 300pa’KCHHS.

21. Yu migrpumye VYIII'Il Oyab-iky e€amHy
¢popmyny aGo mkagay a1 BHMIPIOBAHHA
icTOTHHX 00MeKeHb?

Hi. HasBuicte  icTOTHOrO  OOMEXKEHHS  Mae
BU3HAYATHUCS LIO/I0 KOXKHOT'O YUHS B
IHAUBiTyaIbHOMY TOPSAKY. BimmoBimHO 10 BUMOT
Poznity 504 (C. F. R. 104.35 (c)) Take pimieHHS
npuiiMae rpymna KOMICTEHTHHX JIFOJed Ha OCHOBI
iHopMaIlii 3 pi3HUX HKEpelL.

139



22. Are there any impairments which
automatically mean that a student has a
disability under Section 504?

No. An impairment in and of itself is not a
disability. The impairment must
substantially limit one or more major life
activities in order to be considered a
disability under Section 504.

23. Can a medical diagnosis suffice as an
evaluation for the purpose of providing
FAPE?

No. A physician's medical diagnosis may be
considered among other sources in
evaluating a student with an impairment or
believed to have an impairment which
substantially limits a major life activity.
Other sources to be considered, along with
the medical diagnosis, include aptitude and
achievement tests, teacher
recommendations, physical condition, social
and cultural background, and adaptive
behavior.

As noted in FAQ 22, the Section 504
regulations require school districts to draw
upon a variety of sources in interpreting
evaluation data and making placement
decisions.

24. Does a medical diagnosis of an illness
automatically mean a student can receive
services under Section 5047

No. A medical diagnosis of an illness does
not automatically mean a student can
receive services under Section 504.

The illness must cause a substantial
limitation on the student's ability to learn or
another major life activity.

For example, a student who has a physical
or mental impairment would not be
considered a student in need of services
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22, Ym icHyworhb Oyab-siki TOpYyLIeHHs,
HAasIBHICTh fIKHX aBTOMAaTHYHO O3HA4Ya€, IO
YYeHb Ma€ iHBaJMiIHICTh BianmoBiaHo 10 Po3xiny
5047?

Hi. HasBHicTs mopyiieHHs came 1o co0i He 03Havae
HasBHOCT1 IHBadigHOCTi. [lopylieHHs ITOBMHHO
CYTTEBO OOMEXyBaTH OAMH a00 NEKiIbKa OCHOBHHMX
aCIIeKTIB  JKUTTEHISLILHOCTI, 100  BBaXKaTUCS
IHBANIIHICTIO BianoBinHO 10 Po3aimy 504.

23. Yu Moke MeIMYHHH [iarHO3 BBaKATUCH
OLIHKOIO, AOCTATHbOIO NI HA/IaHHHA
0e3KOIITOBHOI /IepPsKABHOI OCBITH HAJIEKHOI'O
piBHs?

Hi. ITocraBnenuii gikapeM MeIUYHHUH J1arHO3 MOXKe
po3rIAgaTrCs B SIKOCTI OJTHOTO 3 JpKepen iH(opmartii
NpHU OIIHII Y4YHS, SKAH Mae abo IMOBIpHO Mae
MOpPYIIEHHS, KOTPE ICTOTHO OOMEXYe OyIb-SKHii
OCHOBHUH aCIIeKT KHUTTEMISIILHOCTI. [HII pKepena 1
(dakropu, MmO TOPSII 3 MEAUYHUM JIIarHO30M
OepyThCs JI0 YBarw, MOXYTh BKIIIOYATH TIEPEBIPKY
3mi0HOCTE 1 pIBHSA 3HAHb JWTHHH, PEKOMEHIAIlil
BUUTENIB, (QI3WYHUI CTaH, COIiaJibHE 1 KYJIbTypHE
MOXO/DKEHHSI 1 aJanTUBHY MOBEIIHKY AWTHHH. SIK
3a3Hau€HO Y BIAMOBimiI 22, 3TigHO 3 BUMOTaMU
Po3mimy 504, mkimeHI OKpyrm  3000B’s3aHi
BUKOPHCTOBYBATH PIi3HI JpKepena iHdopMmarii mpu
TIYMA4eHHI pe3yJIbTaTiB OIlIHKA Ta MPHAHSITTI
PIIICHHS TIPO 3apaxyBaHHS.

24. Ym o3HaYa€ HASIBHICTH MEIMYHOIO JiarHO3Y
PO HasiBHEe 3aXBOPIOBAHHSA, 1IN0 Y4YeHb
aBTOMATHYHO OTPHUMY€ IMPaBO HAa MOCIYIH
BigmoBiaHo 10 Po3ainy 504?

Hi. HasBHiCTP MeTWUYHOTO IiarHO3y NpO HasBHE
3aXBOPIOBAHHS HE O3HAYA€, 10 y4eHb aBTOMATUYHO
OTPUMYE TPABO Ha MOCIYTH BiIMOBiAHO 10 Po3mimy
504. 3axBOproBaHHS MMOBHHHO ICTOTHO OOMEXYBaTH
3JIaTHICTh YYHS JI0 HaBYaHHS a00 BUKOHAHHS IHIIOL
KHUTTEBO BKIMBOI AisTbHOCTI. Hampukiaza, ydeHs 3
¢i3uuHUME 200 TCUXIYHMMH MOPYUICHHSMH HE
BBAXAETHCS  TakUM, 1[I0  TOTpedye  MmoCiayr
BiANOBiTHO 10 Po3miny 504, sxmio Taki mopymieHHs
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under Section 504 if the impairment does
not in any way limit the student's ability to
learn or other major life activity, or only
results in some minor limitation in that
regard.

25. How should a recipient school district
handle an outside independent
evaluation? Do all data brought to a
multi-disciplinary committee need to be
considered and given equal weight?

The results of an outside independent
evaluation may be one of many sources to
consider.  Multi-disciplinary committees
must draw from a variety of sources in the
evaluation process so that the possibility of
error is minimized. All significant factors
related to the subject student's learning
process must be considered. These sources
and factors include aptitude and
achievement tests, teacher
recommendations, physical condition, social
and cultural background, and adaptive
behavior, among others. Information from
all sources must be documented and
considered by knowledgeable committee
members. The weight of the information is
determined by the committee given the
student's individual circumstances.

26. What should a recipient school
district do if a parent refuses to consent
to an initial evaluation under the
Individuals with Disabilities Education
Act (IDEA), but demands a Section 504
plan for a student without further
evaluation?

A school district must evaluate a student
prior to providing services under Section
504. Section 504 requires informed
parental permission for initial evaluations.

If a parent refuses consent for an initial
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JKOTHUM YMHOM HE OOMEXYIOTh HOro 3JaTHOCTI JI0
HaBYaHHA a00  IHIIMX  OCHOBHUX  aCIEKTIB
KUTTESUTBHOCTI 200 K OOMEXYIOTh 1X HE3HAYHOIO
MIpOIO.

25. Ak IIKIJIbLHUA OKpYr-oJepiKyBay
(denepanbHoi (iHAHCOBOI AONMOMOrM NOBUHEH
CTABUTHCH [0 He3aJeKHOr0 30BHILIHbLOIO
ouiHoBaHHA? Ym mnorpioHO po3riasgaT BCi
JAaHi, HAaHi MiKIUCUMILTIHAPHOMY KOMITeTYy, i
9y BBAKATH IX 0JHAKOBO BAKIUBHUMHU?

PesynbraTti 30BHINTHBOTO HE3AJIEKHOTO OI[IHIOBAHHS
MOXYTh pO3IJIIATHCA SK JaHl OJHOro cepen
OaraTbox JoKepen, ski ciig Opatu mo ysaru. s
3BEJICHHS MOXXJIMBOCTI MOMWJIKH J0 MIHIMyMY

MDKIACIUTITIHAPHI KOMITETH 3000B’s13aH1
BUKOPUCTOBYBATH pIi3HI JDKepena IMpH BUKOHAHHI
ouinku. HeoOximHO BpaxoByBaTW BCi ICTOTHI

(dakTopu, MOB’s3aHI 3 MPOIECOM HABYaHHS YYHS,
SKOTO OIiHIOITh. Taki mkepena i1 (akropu, Kpim
HIIIOTO, BKJIFOYAIOTh B cebe mepeBipKy 3mai0HOCTEH 1
piBHS 3HaHb JWTHHH, PEKOMEHMAIl BYHUTEIIB,
(bi3nyHM CTaH, collianbHe 1 KYIbTYPHE ITOXOKEHHS
1 alanTUBHY TOBEAIHKY. [HpopMmarlis 3 ycix mKepen
MOBMHHA OyTH 3aJOKyMEHTOBaHA 1 pO3TJSHYTa
KOMIIETEHTHUMH WIEHAMH KOMITEeTy. 3HaYMMICTh
JAaHWX BH3HA4Ya€ caM KOMITET 3 ypaxXyBaHHSIM
IHAUBINyaJIbHUX OOCTaBUH YUHSI.

26. lllo moBHHEeH pOOMTH WMIKUIBHMHA OKPYr-
oJepiKyBay (penepasbHoi (pinancosoi
JAONOMOIH, SIKIIO O0ATHKH He JAaK0Th 30U HA
NMEPBUHHY OWIHKY BiINOBIIHO 10 3aKOHY NpO
ocBity oci0 3 inmBagignictio (IDEA), aje
BHMArawThb, 00 IXHS AMUTHHA HAaBYaJIacs 3a
NMpPoOrpamMor0, po3podJIeHO BiANMOBIAHO 10
Po3ainy 504, 6e3 BUKOHAHHS OWiHKH ?

HIkinbHUH OKpYr 3000B’sI3aHHII TPOBECTH OIIHKY
yuHsi BimnmoBimHO a0 Po3miny 504 momo HamaHHS
MOCITYT. BigmoBinno g0 Posmity 504, s
NEPBUHHOI OL[IHKH notpioHO OTpUMaTH
iHpOpMOBaHMIA 103BiN1 OaTBKIiB. Y pasi SIKIIO XTOCH
i3 O0aTbKiB BIIMOBJISIETBCS JaBaTH 3TrOAy Ha
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evaluation and a recipient school district
suspects a student has a disability, the IDEA
and Section 504 provide that school districts
may use due process hearing procedures to
seek to override the parents’ denial of
consent.

27. Who in the evaluation process makes
the ultimate decision regarding a
student’s eligibility for services under
Section 504?

The Section 504 regulatory provision at 34
C.F.R.104.35 (c) (3) requires that school
districts ensure that the determination that a
student is eligible for special education
and/or related aids and services be made by
a group of persons, including persons
knowledgeable about the meaning of the
evaluation data and knowledgeable about
the placement options. If a parent disagrees
with the determination, he or she may
request a due process hearing.

28. Once a student is identified as eligible
for services under Section 504, is there an
annual or triennial review requirement?
If so, what is the appropriate process to
be used?

Or is it appropriate to keep the same
Section 504 plan in place indefinitely
after a student has been identified?

Periodic re-evaluation is required.

This may be conducted in accordance with
the IDEA regulations, which require re-
evaluation at three-year intervals (unless the
parent and public agency agree that re-
evaluation is unnecessary) or more
frequently if conditions warrant, or if the
child's parent or teacher requests a re-
evaluation, but not more than once a year
(unless the parent and public agency agree
otherwise).
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MPOBEACHHA TEPBUHHOI OLIIHKH CBO€i JWTUHH, a
aJMIHICTpallisi MIKUIBHOTO OKPYTY BBa)XKae, M0 Y
JUTHHA Moke Oyt iHBamimHicTh, 3akoH IDEA i
Poznin 504 mependadaroTh, 110 aaAMIHICTpallis Mae
IpaBO BJATUCS A0 NPOBEJCHHS aJMIHICTPAaTUBHOIO
po3risAy s Toro, o6 cnpoOyBaTu CKacyBaTH
0aTbKIBCHKY BIZIMOBY BiJl OILIIHKH.

27. XT0 mnpuiiMa€ 0oCTaro4YyHe pillleHHS II0A0
IpaBa y4Hs1 HA OTPUMMAHHS MOCJYTI BilIOBiIHO
1m0 Po3ainy 504 npu BUKOHAHHI OWIHKH?

Binnmosigao mo po3ainmy 504 34 (C. F. R. 104.35 (¢)
(3)) mkimpHI OKpyru 3000B’s3aHi 3a0e3MeunTH
MPUWHATTS PilICHHS ITPO HAsIBHICTH B YYHS IpaBa Ha
IHKJIIO3MBHY OCBITY Ta/ab0 CymyTHI JOMOMDXKHI
3aco0M 1 TOCIYrW TPYIoKw ocid, B T.4. ocobamw,
JOCUTHh KOMIETEHTHUMH ISl TOTO, 00 MPaBHIBHO
IHTEpIpeTyBaTH pE3ynbTaTH OLIHKH, 1 1o0pe
00i3HaHMMH TPO MOXXJIMBI BapiaHTH 3apaxyBaHHS.
Sxmo oguH i3 OaTBKIB HE 3rOJICH 3 PIMICHHSM, BiH
a00 BOHa  MOXE  BHMaraTd  IPOBEJICHHS
aJIMIHICTPATHBHOTO PO3TIISATY.

28. YUu norpiOéHO y pa3i miATBepAKeHHs NpaBa
YYHS HAa OTPHMMAHHS IOCJIYI BiINOBiAHO [0
Po3niny 504 BUKOHYBaTH MOBTOPHY OIIHKY pa3
Ha pik / pa3 Ha Tpu poku? SKmo Tak, TO
BiIMOBITHO 10 sIKOI mpouexypu? A0O0 K CJix

BHKOPHCTOBYBATH nporpamy HABYAHHS,
IePBUHHO po3podJieny aaMiHicTpauicro
BiiMOBiTHO 10 Po3nminy 504 micJist

MiATBEPIKEHHSA HasIBHOCTI iHBaJigHOCTI, Ha

MOCTilHii ocHOBI?

HeoOximHO TepiOgUYHO BHKOHYBAaTH ITOBTOPHY
oLiHKy. I MO’Ha BUKOHYBATH BiJMOBiZIHO 0 BUMOT
3akony IDEA, 3rimHo 3 SIKMMH OIliHKa ITOBHHHA
MPOBOJIUTHUCS pa3 HAa TP POKU (32 BHUHATKOM
BUIIAJKIB, KOJM 1 OaThku, 1 ajaMiHICTpaIlis
HABYAJILHOTO 3aKjajJy BBaKalOTh, IO BOHA HE
norpiOHa) abo wdacrimie, SKIIO TOrO0 BHMAararTh
o0cTaBUHH, OaThbKM a00 BYMTENI OUTHUHU, alle HE
YacTile OJHOro pa3dy Ha pik (mpU BIACYTHOCTI
JOMOBJICHOCTI ~MpO  iHIIE MK OaTrbkamMu ¥
aZIMIHICTpAIlIEI0 HABUATLHOTO 3aKIay).
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29. Is a Section 504 re-evaluation similar
to an IDEA re-evaluation? How often
should it be done?

Yes. Section 504 specifies that re-
evaluations in accordance with the IDEA is
one means of compliance with Section 504.
The Section 504 regulations require that re-
evaluations be conducted periodically.
Section 504 also requires a school district to
conduct a re-evaluation prior to a significant
change of placement.

OCR considers an exclusion from the
educational program of more than 10 school
days a significant change of placement.
OCR would also consider transferring a
student from one type of program to another
or terminating or significantly reducing a
related service a significant change in
placement.

30. What is reasonable justification for
referring a student for evaluation for
services under Section 5047?

School districts may always use regular
education intervention strategies to assist
students with difficulties in school.

Section 504 requires recipient school
districts to refer a student for an evaluation
for possible special education or related aids
and services or modification to regular
education if the student, because of
disability, needs or is believed to need such
services.

31. A student is receiving services that the
school district maintains are necessary
under Section 504 in order to provide the
student with an appropriate education.
The student's parent no longer wants the
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29. Ym cxoxka NOBTOPHA OIiHKAa, 10
BUKOHYE€ThCA Bianosigno a0 Posginy 504, Ha
MOBTOPHY OLIHKY 32 3akoHoMm IDEA? fIk yacrto
1l moTpioHO npoBoAMTH?

Tak. ¥V Pozaini 504 cka3aHo, 1110 TOBTOpPHA OIlIHKA 3a
3akonom IDEA BimmoBimae Bumoram Posnimy 504.
Bingnmosigno mo Bumor Poznpiny 504, mnoBTopHa
OLlIHKA IOBHMHHA NPOBOAUTHCS nepionudHo. Kpim
TOTO, BiAMOBIAHO M0 BUMoOr Po3miny 504 mkinbHUN
OKpyr 3000B’s3aHUN BUKOHATH IOBTOPHY OIIIHKY
nepes iCTOTHOIO 3MiHOIO YMOB 3apaxyBaHHs. YIITTI
BBAXA€ HEYYACTh y MPOrpaMi HaBYAHHS MPOTITOM
Oinbie 10 HaBYAIBHUX JHIB ICTOTHOIO 3MIHOIO YMOB
3apaxyBanHsA. YIII'TI Takoxx BBaxkae mnepeBencHHS
y4HS 3 ONHIE] MpOrpaMy HaBYaHHS Ha iHOIY abo
NpUMMHEHH a00 3Ha4YHEe CKOpPOYeHHS oO0csry
HaJaHHS BIAMOBITHOI TOCIYTH ICTOTHOIO 3MiHOIO
YMOB 3apaxyBaHHS.

30. o € CaymHoOW MiICTaBOIO
HANpaBJeHHsl Y4YHS /ISl  OI[iHKH
BixmosiaHo 10 Po3xiny 504?

NI
cuTyauii

Jlis HamaHHS JONOMOTH YYHSM, SKi BiJ4yBarOTh
TPYAHOIII B INKOMNI, MIKIJIbHI OKPYTd MarOTh IPaBO
BHOCHTH CTAaHJApTHI 3MIHH B OCBITHIA TpoIiec.
BimgmoBigao mo Po3mimy 504, mKiTeHI OKpyTH-
onepkyBadi QemeparbHOi  (IHAHCOBOI JTOMOMOTH
3000B’s13aHI TPOBECTH OIIHKY YYHS Ha MpEAMET
HEOOXIMHOCTI  HamaHHA  HOMYy  IHKIIIO3HBHOTO
HABYaHHS, CYNyTHIX JOMOMDKHUX 3aC00IB 1 TOCITYT
a00 BHECEHHS 3MiH B CTaHJapTHUH OCBITHIN mporec,
SKIIO y4YeHb moTpeOye abo iMOBipHO mOTpeOye
TaKWX IOCIYT Yepe3 IHBaTiMHICTb.

31. VYdeHb OTpUMMYE TWOCIYIrHW, #AKi, 3a
TBEP/UKEHHSIM NIKIJILHOTO OKPYry, MOBHHHI
HajgaBaTucAa BignoBiaHo g0 Posginy 504 nas
3a0e3MeYeHHs] MOKJIMBOCTI OTPUMATH OCBIiTY
HaJIe’)KHOT0 PpiBHA. baTbku yuHsi Oinblne He
X04yTh, 00 BiH iX oTpuMYyBaB. SIKII0 0aTbKO
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student to receive those services. If the
parent wishes to withdraw the student
from a Section 504 plan, what can the
school district do to ensure continuation
of services?

The school district may initiate a Section
504 due process hearing to resolve the
dispute if the district believes the student
needs the services in order to receive an
appropriate education.

32. A student has a disability referenced
in the IDEA, but does not require special
education services. Is such a student
eligible for services under Section 5047

The student may be eligible for services
under Section 504.

The school district must determine whether
the student has an impairment which
substantially limits his or her ability to learn
or another major life activity and, if so,
make an individualized determination of the
child's educational needs for regular or
special education or related aids or services.
For example, such a student may receive
adjustments in the regular classroom.

33. How should a recipient school district
view a temporary impairment?

A temporary impairment does not constitute
a disability for purposes of Section 504
unless its severity is such that it results in a
substantial limitation of one or more major
life activities for an extended period of time.
The issue of whether a temporary
impairment is substantial enough to be a
disability must be resolved on a case-by-
case basis, taking into consideration both
the duration (or expected duration) of the
impairment and the extent to which it
actually limits a major life activity of the
affected individual.
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0aka€ BHUHKJIIOYMTH Y4YHSI 3  NpOrpaMu
HABYaHHs, Po3po0.JieHol BianoBiaHo 1o Po3ainy
504, mo mo:ke 3poOMTH HWIKUILHUH OKPYTr /sl
MOAAJIHIIOr0 HATAHHS MOCTYyTr?

VYV pa3i gKmo agMmiHicTpalis HIKUIBHOTO OKPYTY
BBaXKaTUMe, 1110 TaKi MMOCIYr'M MOBHUHHI HaJaBaTHCS
yuHeBl 11 3a0€3MeUeHHs] MOXIIMBOCTI OTPUMAaHHS
HUM OCBITM HAQJEKHOIO pIBHS, BOHAa Ma€ IpaBo
BIATHCS 7O TPOBEACHHA  aJAMIHICTPAaTUBHOIO
PO3IIISAY JUIS BUPIILICHHS CIIOPY.

32. YyeHp Ma€ iHBaJiIHICTB, 3a3HAYeHY B
3akoni IDEA, ane mpu ubomy He mnorpedye
NOCJayr iHKJIK3MBHOI ocBiTH. UM Mae Takwuii
Y4YeHb IIPaBO HA OTPMMAHHS MOCJYT BiANOBiIHO
no Po3ainy 504?

Taknii ydyeHb MOXKE€ MaTH INPaBO HA OTPUMAHHS
nocayr BigmoBigHO 10 Pozmimy 504. IlkuteHuit
OKpYT IMOBUHEH BU3HAYHTH, YH € B YUHS NOPYIICHHS,
SKE€ ICTOTHO OOMEXye HOro 37aTHICTh 0 HABYAHHS
a00 BHWKOHAaHHSA OyIb-IKOIO OCHOBHOTO AaCIIEKTY
KUTTETISUTBHOCTI, a TP HOro HASBHOCTI BUSBHUTH B
IHIUBINyaTbHOMY TIOPSAIKY TIOTPeOW ITUTHHH Y
3BUYAlHIA a00 IHKITIO3WBHIM OCBITI 200 CYIyTHIX
JIOMOMDKHHMX 3acobax 1 mociyrax. Hampukian,
TakKnid y4eHb MOXKE€ OTPUMYBATH ajanTailiiHi
npuBLIeT TpH HaBYaHHI Y 3BUYAHHOMY KJIacl.

33. Ax IIKIiJIbHUI OKpYr-oJepiKyBay
(denepaibHoi (iHAHCOBOI TONMOMOrM NOBUHEH
TPAKTYBAaTH THMYacOBe NOPYIIeHHs?

TumuacoBe TMOpPYIICHHS HE € IHBAIIAHICTIO IS
nuteri Po3aimy 504, sKIo BOHO HE MPU3BOAMUTH 0O
ICTOTHOTO OOMEXEHHS OIHOro abdo IEeKUIBKOX
OCHOBHUX AaCHEKTIB JKUTTEMISUIBHOCTI TPOTATOM
TPHUBAJIOTO MEPiOTy Yacy.

[lutaHHs TPO Te, YM € THUMYACOBE IOPYIICHHS
ICTOTHUM HACTUIBKH, 100 BBa)KATHCS 1HBATIIHICTIO,
NOBUHHO  BHpIIIYBaTUCS B IHIUBIAyaJbHOMY
HOPSIIKY, 3 ypaxyBaHHsAM #oro (mepeabadyBaHO1)
TPUBAJOCTI 1 CTymeHs (aKTHYHOrO OOMEXKEHHS
OCHOBHHX aCIEKTiB XKHUTTEMISIBLHOCTI IHANBIAYYyMA.
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In the Amendments Act, Congress clarified
that an individual is not “regarded as” an
individual with a disability if the
impairment is transitory and minor. A
transitory impairment is an impairment with
an actual or expected duration of 6 months
or less.

34. Is an impairment that is episodic or
in remission a disability under Section
5047

Yes, under certain circumstances. In the
Amendments Act (see FAQ 1), Congress
clarified that an impairment that is episodic
or in remission is a disability if it would
substantially limit a major life activity when
active. A student with such an impairment
is entitled to a free appropriate public
education under Section 504.

PLACEMENT

Once a student is identified as being eligible
for regular or special education and related
aids or services, a decision must be made
regarding the type of services the student
needs.

35. If a student is eligible for services
under both the IDEA and Section 504,
must a school district develop both an
individualized education program (IEP)
under the IDEA and a Section 504 plan
under Section 504?

No. If a student is eligible under IDEA, he
or she must have an IEP. Under the Section
504 regulations, one way to meet Section
504 requirements for a free appropriate
public education is to implement an I1EP.
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V¥ 3akoni npo BHeceHHs 3MiH KoHrpec mosicHuB, 110
JIIOJMHA HE BBa)KA€ThCI 0CO0O0I0 3 IHBANIAHICTIO,
SIKILIO TIOPYILIEHHS! HOCUTh TUMYACOBUN XapakTep 1 €
He3HauHUM. TumyacoBe  MOpymIeHHS —  I€
nopymeHHs, ¢aktuuHa abo  nependadyBaHa
TPUBAJICTH SIKOI'O CTAHOBUTH 6 MicA1liB a00 MEHIIIE.

34. Yu € Bignosigno no Pozainy 504
iHBaJIiIIHICTIO MOPYILLIEHHS 310POB’H, AKe
HOCUTD eIi30AMYHUIl XapakTep a00
3HAXOAMTHCH B CTAAIl peMicii?

Tak, 3a meBHUX oOcTaBUH. Y 3aKOHI PO BHECEHHS
3miH (muB. BigmoBigs 1) Konrpec mnosicaus, 110
MOPYIICHHS, SIKE HOCUTh €Mi30NYHUI XapakTep abo
3HAaXO/AUTHCS B CTAJlii peMicii, € IHBaJIAHICTIO B TOMY
BUIIAJIKY, SKIIO BOHO ICTOTHO OOMEXYye OyIb-sKUU
OCHOBHHUHM aCHeKT JXKUTTEIISUTBHOCTI IHAMBIAyyMa B
aKTUBHOMY CTaHI. YUE€Hb 3 TAKHM IOPYLICHHSM Ma€e
mpaBo Ha  OE3KOWITOBHY  JEpKaBHY  OCBITY
HaJIeKHOTO PiBHSA BifmoBimHO 10 Po3miry 504.

PO3MO/ILI

Komu mpaBo yuHs Ha 3BU4YaliHy a00 IHKITIO3HBHY
OCBITY 1 CyIyTHI IOTMOMDKHI 3aco0M a0 TMOCTyru
(dhopManbHO MiATBEpPKEHE, HEOOXITHO BH3HAYHUTHU
MOTPIOHMIA HOMY THIT TTOCTTYT.

35. SIkmo y4eHb Ma€ NMPaBO HAa OTPUMAHHA
nocayr i 3a 3akonom IDEA, i 3a Po3ainom 504,
Yd TNOBMHEH IIKUIBHUH OKPYr Ppo3podJsaTH
inmuBinyaabny mnporpamy Hauanusa (IITH)
BinmoBinno 0 3axkony IDEA i mnporpamy
HaBYAHHA BianoBiaHo a0 Po3ainy 504?

Hi. V pa3i skmo ydeHb Ma€ MpaBoO Ha OTPUMaHHS
nocayr 3a 3akoHoM IDEA, st Hporo noBunHa 0ytu
po3podnena IITH. BiamoBinHo no Pozgimy 504,
OJTHUM 13 CIOCOOIB BUKOHAHHS HMOrO0 BHUMOT TIPO
HaJIaHHS 0€30IUTaTHOT JepKaBHOI OCBITH HAJICKHOTO
piBH: € [ITH.
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36. Must a school district develop a
Section 504 plan for a student who either
"has a record of disability"™ or is
""regarded as disabled"?

No. In public elementary and secondary
schools, unless a student actually has an
impairment that substantially limits a major
life activity, the mere fact that a student has
a "record of" or is "regarded as" disabled is
insufficient, in itself, to trigger those
Section 504 protections that require the
provision of a free appropriate public
education (FAPE).

This is consistent with the Amendments Act
in which Congress clarified that an
individual who meets the definition of
disability solely by virtue of being
“regarded as” disabled is not entitled to
reasonable  accommodations or  the
reasonable  modification of policies,
practices or procedures.

The phrases "has a record of disability" and
"is regarded as disabled" are meant to reach
the situation in which a student either does
not currently have or never had a disability,
but is treated by others as such.

As noted in FAQ 34, in the Amendments
Act), Congress clarified that an individual is
not ‘“regarded as” an individual with a
disability if the impairment is transitory and
minor. A transitory impairment is an
impairment with an actual or expected
duration of 6 months or less.

37. What is the receiving school district's
responsibility under Section 504 toward a
student with a Section 504 plan who
transfers from another district?

If a student with a disability transfers to a
district from another school district with a
Section 504 plan, the receiving district
should review the plan and supporting
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36. Uun mnoBUHHA aaMiHicTpalisi MWKIILHOTO
OKpYry Ppo3po0MTH MNporpaMmy HaBYAHHA
BignoBigno 10 Po3ainy 504 nast yuns, sikuii a60
«Ma€ iHBaJgigHicTL B aHaMHe3i», a0o
«BBaXKAETHCSA 000010 3 iHBAJIAHiCTION?

Hi. 3a BUHATKOM BUNAJKIB, KOJIM Y4€Hb JIMCHO Mae
HOPYIIEHHS, SIKE CYITEBO OOMexye Oynb-saKui
OCHOBHMM aCIIEKT HOro >KUTTEMISILHOCTI, caM II0
co0i ¢akT TOro, 1o B Y4Hs JIEpXKABHOI MOYATKOBOT
abo cepemHbOi KON € «IHBATIHICTE B aHAMHE31»
a0o 1110 BIH «BBAXKAETHCS» 0COOOI0 3 IHBAIIIIHICTIO, €
HEJIOCTATHIM I 3aCTOCYBaHHS IOJIOKEHb Po3mimy
504 mpo HajaHHS OGE3KOLITOBHOI JEp>KaBHOI OCBITH
HaJIS)KHOTO PIBHS.

Le x mependadeHo i 3akOHOM PO BHECEHHS 3MiH, B
skomy Konrpec 3a3HaumB, mo ocoba, sKa
«BBAKAETHCA» OCOOOI0 3 IHBATIAHICTIO, HE Mac
MpaBa Ha PO3YMHY aJamTaIlito abo 3MiHy iICHYIOYHX
MpaBwWj, TOpAAKiB abo mporenyp. Dpasu «mae
IHBQIIIHICT, B aHAMHE31» 1 «BBa)Ka€ThCsI 0COOO0I0 3
IHBATITHICTIO» BUKOPUCTOBYIOTHCS JUIS TOTO, 100
BpaxoOBYBaTH BUIAJKH, KOJHW ydeHb a00 HE Mae Ha
IaHuii MoMeHT, a0o B3arajl HIKOIM HE MaB
IHBAJIIOHOCTI, aje IHIIl OO BBaXKAIOTh HOIO
0c000I0 3 IHBATITHICTIO.

Sk 3a3HaueHo y BiamoBini 34 (3akoH PO BHECEHHS
3miH), KoHrpec po3’sscHUB, 10 JTIOAMHA HE € 0C00010
3  IHBaNIJHICTIO, SKIIO TOPYIICHHS HOCUTh
TUMYACOBHUI XapakTep 1 € He3HaYHUM. TumMyacoBe
MOpYIIEHHST — TII¢ TOpyIIeHHs, QakThudHa abo
nepenbdadyyBaHa TPUBATICTh SIKOTO CTAaHOBUTH 6
MicAniB ado MeHIIe.

37. Y pa3si nepeBeieHHsI YUHS, AKUI
HABYAETHCS 32 NPOrPaMoIo, po3pod/ieHOI0
Bixmosiano 10 Po3ainy 504, 3 onHoro
MIKUIBHOT0 OKPYTY B IHIIMH, AKUMH OYAyTh Jii
HOBOI'0 HIKiJILHOTO OKPYry?

VY pasi nepeBeACHHS Y4YHS, SKAW HABYAETHCS 3a
IPOrpamoro, po3podJICHO BiAMOBiTHO 10 Po3mimy
504, 3 OAHOTO MIKUIBHOTO OKPYTY B iHIIWH, OKPYT,
mo HWoro mpuiiMae, 3000B’S3aHUN  BUBUYUTH
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documentation.

If a group of persons at the receiving
school  district, including  persons
knowledgeable about the meaning of the
evaluation data and knowledgeable about
the placement options determines that the
plan is appropriate, the district is required to
implement the plan.

If the district determines that the plan is
inappropriate, the district is to evaluate the
student consistent with the Section 504
procedures at 34 C.F.R. 104.35 and
determine which educational program is
appropriate for the student. There is no
Section 504 bar to the receiving school
district honoring the previous IEP during
the interim period.

40. What are the responsibilities of
regular education teachers with respect
to implementation of Section 504 plans?
What are the consequences if the district
fails to implement the plans?

Regular education teachers must implement
the provisions of Section 504 plans when
those plans govern the teachers' treatment of
students for whom they are responsible.

If the teachers fail to implement the plans,
such failure can cause the school district to
be in noncompliance with Section 504.

41. What is the difference between a
regular education intervention plan and a
Section 504 plan?

A regular education intervention plan is
appropriate for a student who does not have
a disability or is not suspected of having a
disability but may be facing challenges in
school.

School districts vary in how they address
performance problems of regular education
students. Some districts employ teams at
individual schools, commonly referred to as
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mporpamMy — Horo - HaBYaHHS 1  CYNPOBIAHY
JOKYMEHTaIlito. Y pasi sSKII0 Y HOBOMY IIKUTEHOMY
Opy3l rpyna JOCTaTHbO KOMIETEHTHHX [UIi TOrO,
mo0 MpaBWIbHO  IHTEPIPETYBAaTH  pe3yNbTaTu
OLIIHKH, 1 100pe 00i3HaHMUX PO MOKJIMBI BapiaHTH
3apaxyBaHHS o0ci0 BUpIIUTH, M0 Iporpama
HaBYaHHSI €  aJIeKBaTHOIO, OKpPYl  IIOBUHEH
3a0€3MeUYnTH ii BUKOHAHHS.

VY pasi fSKmo ajaMmiHicTpalis OKpyry BHUPILIUTH, 110
nporpaMa HaBYaHHS Y4YHEBI HE MIIXOAWUTh, IS
BU3HAUEHHS BIAMOBIAHOI HaBYaIbHOI MpOrpaMu
HEOOX1THO OI[IHUTH HOTr0 BIAMOBITHO IO MPOLEIYP,
nependagennx Posznimom 504 (34 C. F. R. 104.35).
Pozain 504 ne 3a00poHs€ MIKITEHOMY OKpPYTY, IO
npuiiMae ydHs 3 IHBaJIIIHICTIO, 3a0€3Me4uTH HOro
HaB4aHHsA 3a HasBHOWO I[IH mpotsrom mepexigHoro
nepiomy.

40. SIxi 000B’AI3KH BUHMTEIIB 3arajibHOOCBITHIX
IIKiJ 1010 BUKOHAHHS MNPOrpaM HaBYaHH,
po3podsienux BianmoBigHo a0 Po3zginy 504? Sxi

HACJIIKM HEBUKOHAHHSI TaKHX MNporpam
OKpyrom?

VYuureni  3araJibHOOCBITHIX  IIKiT ~ 3000B’s3aHi
BUKOHYBAaTH TMPOTpaMU  HABYaHHS, pPO3pOOJIeHI
BigmoBimHO 10 Po3mimy 504, y pas3i skmo Taki
MporpaMu  PErJIaMEHTYIOTh i  BUMTENIB  TIO

BITHOIICHHIO 10 Y4HIB. HeBHKOHaHHS BUYMTEIISIMU
[porpaM HaBYaHHS MOXKE MPU3BECTH IO TOTO, IO
OIKUTBHUA ~ OKpyr Oyae BU3HAHWNW BUHHUM Y
nopymieHHi Pozniny 504.

41. Y 4yomy pi3HUISA Mi’K NPOrPaMoOI0 BHECEHHH
3MiH 10 CTAaHJAPTHOI0 KYypCy HABYaHHA Ta
NPOrpamMoro HABYaHHA, Po3po01eHO0I0
BigmoBiaHo 10 Po3xiny 504?

[Iporpama BHeCEHHS 3MIH 10 CTaHAAPTHOTO KypCy
HABYAHHS MMJIXOAWTh JUIA Y4YHIB, SKi HE MAalOTh
IHBajgigHOCTI a00 MmIomO SKHX HeMac IIiJICTaB
NpUITyCKaTH 1l  HAsIBHOCTI, aje SKi MOXYTh
CTHKATUCS 3 TPYIHOLUIAMH B TIPOLEC] HABYAHHS.
[IkiTpHI OKPYTH BUKOPUCTOBYIOTH Pi3HI MIXOAH 10
BUPILICHHSI TPOOJIEM YCIIIIHOCTI 3BUYaiHUX YYHIB.
Y  peskux ~ OKpyrax B OKPEeMHX  MIKOJax
CTBOPIOIOTBCS TaK 3BaHI IPyNU MiATPUMKH. BoHUM
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"puilding teams."

These teams are designed to provide regular
education  classroom  teachers  with
instructional support and strategies for
helping students in need of assistance.
These teams are typically composed of
regular and special education teachers who
provide ideas to classroom teachers on
methods for helping students experiencing
academic or behavioral problems.

The team usually records its ideas in a
written regular education intervention plan.
The team meets with an affected student's
classroom teacher(s) and recommends
strategies to address the student's problems
within the regular education environment.
The team then follows the responsible
teacher(s) to determine whether the
student's performance or behavior has
improved. In addition to building teams,
districts may utilize other regular education
intervention methods, including before-
school and after-school programs, tutoring
programs, and mentoring programs.

PROCEDURAL SAFEGUARDS

Public elementary and secondary schools
must employ procedural safeguards
regarding the identification, evaluation, or
educational placement of persons who,
because of disability, need or are believed to
need special instruction or related services.

42. Must a recipient school district obtain
parental consent prior to conducting an
initial evaluation?

Yes. OCR has interpreted Section 504 to
require  districts to obtain parental
permission for initial evaluations.
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HAJAI0Th BYMTEISIM 3arajibHOi CHCTEMH OCBITH
METOJMYHY MIATPUMKY 1 IJaHW [Aid 3 HaJaHHS
JOTIOMOTH ~ y4yHSIM, siKi 1 morpeOyroTh. ['pynu
MIATPUMKH CKJIAJal0ThCS, SK MPABHWJIO, 3 BUYUTEIIB
3arajJbpHOl Ta IHKIIO3MBHOI CHCTEMH OCBITH, IO
MPONOHYIOTh BUUTENSAM, AKi MPAIIOIOTh 3 YYHSMH,
K1 MalOTh MPOOJIEMH 3 HaBUYaHHIM a00 MOBEAIHKOIO,
METOJIM HaJJaHHSI IOTIOMOTH.

I'pyna minTpumku po3pobisie mporpamy BHECEHHS

3MIH /0  CTaHJAapTHOTO  KypCcy  HaBYaHHS,
3ycTpiuaeTbcs 3 yuuTeneM a00  BUHTENSAMHU
npoOJeMHOro ydHs 1 PpEKOMEHAye cTparerii

BUpILIEHHsT HOro mpoOieM B paMKax 3BUYAWHOIO
HaBYaJIbHOI'O IPOLECY.

Hns Toro o0 BIiACTEXKYBaTH CHUTYaIilo 3
YCIIMHICTIO  a00  TMOBEMIHKOK  Y4HSA, Tpyma
MIATPUMYE 3B’S130K 3 BIJIIOBIJaJbHUM BUHTENEM ab0
BUHUTEISIMU.

Kpim rpyn miaTpuMku, aaMiHICTpaLiss OKpyry MOXe
BUKOPDHCTOBYBATH ¥  iHIII METOMM  KOPEKIIii
CTaHIAPTHOTO KypCy HaBYaHHS, TaKi K, HAIPUKJIA/,
MIpOrpaMu AOMIKUIFHOTO Ta IMO3aKIaCHOI0 HaBYaHHS,
peneTuTOpCTBAa Ta HACTAaBHHUIITBA.

'APAHTII BAXMCTY IHTEPECIB YUHIB 3
IHBAJIIIHICTIO B PAMKAX NPOLHEAYP,
1O BUKOPUCTOBYIOTbCHA

JlepxaBHI TTOYAaTKOBI Ta CEepeaHI IIKOJIW ITOBHHHI
3a0e3MeYnTH  3aXUCT  IHTEpeciB  Y4HIB  TIpH
BU3HAUCHHI HASIBHOCTI Ta  OMIHKK  CTYICHS
HBawimHOCTI 200  TPUHHATTI  pillIeHb  TPO
3apaxyBaHHS MO0 OCi0, KOTPi B CHIIYy IHBJIAHOCTI
noTpeOyIOTh abo IMOBIpHO oTpeOyIOTh
CHEIIaTbHOTO HaBYaHHS a00 CYIYTHIX ITOCIIYT.

42. Yu noBHHEH HIKIJILHUHA OKPYr-oJaeprKyBay
(denepanbHoi piHAHCOBOI JONMOMOIH OTPUMATH
3rogy OaTbKiB IS TPOBEJCHHS NEPBHHHOI
OUIHKH IXHbOI JUTHUHH ?

Tak. YIIT'TI Bu3Ha4wmiio, mo BiAmoBigHO 10 Po3miny
504, ny1st MpOBEACHHS TIEPBUHHOI OIIHKH YIHS OKPYT
MOBHHEH OTPUMATH JI03B1JI OAThKIB.
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If a district suspects a student needs or is
believed to need special instruction or
related services and parental consent is
withheld, the IDEA and Section 504
provide that districts may use due process
hearing procedures to seek to override the
parents' denial of consent for an initial
evaluation.

43. If so, in what form is consent
required?

Section 504 is silent on the form of parental
consent required. OCR has accepted written
consent as compliance. IDEA as well as
many state laws also require written consent
prior to initiating an evaluation.

44. What can a recipient school district
do if a parent withholds consent for a
student to secure services under Section
504 after a student is determined eligible
for services?

Section 504 neither prohibits nor requires a
school district to initiate a due process
hearing to override a parental refusal to
consent with respect to the initial provision
of special education and related services.
Nonetheless, school districts  should
consider that IDEA no longer permits
school districts to initiate a due process
hearing to override a parental refusal to
consent to the initial provision of services.

45. What procedural safeguards are
required under Section 504?

Recipient school districts are required to
establish and implement procedural
safeguards that include notice, an
opportunity for parents to review relevant
records, an impartial hearing with
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VY pazi Ko OKpyr mio3proe, Mo y4eHb MoTpedye
a0o IMOBIpHO TMOTpeOye IHKIIO3UBHOIO HAaBYaHHS
abo CYNyTHIX MOCHyr, aje OaThbKW HE Jalu 3TOJH,
3akon IDEA 1 Posnpin 504 mnepenbavaroTh, 110
aZMIHICTpalisl OKpyry Ma€ MpaBO BJAaTUCA 10
IPOBEJICHHS aIMIHICTPATUBHOI'O PO3IJISLY JUISl TOTO,
mo0 cnpoOyBaTH cKacyBaTH OaTbKIBCbKY BIJMOBY
II0JI0 HA/IaHHS 3TOJIH.

43. SIxmo Tak, TO B AKiH ¢popmi Mae OyTH
Ha/JaHa 3roaa?

Y Poszmini 504 ¢opma OaThKiBCbKOi 3road He
nependadena. YIII'TI Buznaumso, mo BigmoBigHO A0
Po3miny OaThbkM TOBHMHHI HamaBaTH 3roAy B
nuchMoBOMY BurIisai. Bimnosigno no 3akony IDEA
Ta 3aKOHIB 0AaraThOX IITATIB JJIsi TPOBEIACHHS OI[IHKA
TaKO MOTPiOHA MHCHMOBA 3r0/a.

44. IIlo ™moxke 3poOMTH IIKIJILHUI OKpPYr-

oJIepiKyBa4 (denepanbHoi ¢inancosoi
JOTIOMOT'H, SIKIIO0 0ATHKH BiIMOBJISIIOTHCS JaTH
3roly Ha OTPUMAHHS JUTHHOK  MOCJYT

BinnosiaHo no Po3ainy 504 micas Toro, sik Oyne
HmiATBepAXKeHe MPABO HA IXHE OTPUMAHHA?

Pozain 504 He 3a0opoHse i He 3000B’A3y€e MIKUTbHI
OKpYTH IHIIIFOBaTH MPOBEICHHS aJMIHICTPATUBHOTO
pO3TIsAY MJIs CKacyBaHHS OaThKIBCBKOI BiIMOBH
IIO0 3TOIM Ha TEpPBHHHE HANAHHS IHKIFIO3HBHOI
OCBITM Ta CymyTHiX mocnyr. Ilpm mpomy MIKUTBHI
OKpYTH TIOBHHHI BpPaxOBYBaTH, IO BIIMOBIAHO IO
3akony IDEA BoHM Oigblie He MaroTh IIpaBa
HIIIFOBAaTH MIPOBEICHHS aJIMIHICTPaTUBHOT'O
PO3IIIsiy 3 BUILIEBKA3aHOK METOIO.

45. SIki npoueaypHi rapanTii 3aXucry iHrepecin

NMOBUHHI OyTM 3a0e3meyeHi BiAMOBIAHO 10
Po3ainy 504?
HIkinbHi OKpYT'H-OJIepKyBadi benepanbHOi

(iHaHCOBOI JIONOMOTH TOBHHHI TependadynuTd 1
3aisITH TPOLEAYPHI TapaHTii 3aXUCTy IHTEpECiB,

Taki SK  IIOBIIOMJIEHHS, HaJaHHs  OaTbKam
MOXJIMBOCTI  O3HAaOMHMTHUCS 3  HEOOXITHUMH
JOKYMEHTaMH,  3a0C3MEUYCHHS  HEYMEepPeHKEHOro
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opportunity for participation by the student’s
parents or guardian, representation by
counsel and a review procedure.

46. What is a recipient school district's
responsibility under Section 504 to
provide information to parents and
students about its evaluation and
placement process?

Section 504 requires districts to provide
notice to parents explaining any evaluation
and placement decisions affecting their
children and explaining the parents' right to
review educational records and appeal any
decision  regarding  evaluation  and
placement through an impartial hearing.

47. lIs there a mediation requirement
under Section 5047

No.
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pO3IIIAAYy 3 MOXIIHMBICTIO y4acTi B HbOMY OaTbKiB
abo omiKkyHa y4HS, MOXIJIUBICTH IPEACTaBHUIITBA
IHTEpECIB yYHs IOPUCTOM, IPOLEAYpa MEPETIIsIay.

46. SIki 000B’A3KH 1I0A0 HAJAHHA iH(poOpmauil
0aTbKaM Ta YYHSIM NP0 NOPAJOK OLIHKH Ta
3apaxyBaHHs Y4Hs mnepeadadae Posgin 504
10/10 LHIKIJIBHOTO OKpYry-oJep:KyBaia
(denepanbHoi pinancoBoI fomOMOrn?

Bimgnmosigno mo Posminy 504, oxpyrm 3000B’s3aHi
MOBIIOMIIATH OGaThKaM MPO BCi PillIeHHs MIOA0 iXHBOT
JTUTHHH, 30KpeMa Ti, [0 CTOCYIOThCS ii OIIHKKA Ta
3apaxyBaHHS, MpPO IXHE TMpPaBO O3HAHOMHTHCA 3
HEOOXIZIHUMHU JTOKYMEHTaMM 1 OCKapXHUTU Oyab-sKe
pIlIEHHS TIOAO OLIHKK Ta 3apaxyBaHHS 3a
JIOTIOMOT'O0 HEYIIEPEHKEHOTO PO3TIISI LY.

47. Un nependauae Po3zain 504 000B’sa3x0BUI
XapakTep npoueaypu Meaiamnii npu BUHUKHEHHI
cropis?

Hi.
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TERMINOLOGY

The following terms may be confusing
and/or are frequently used incorrectly in the
elementary and secondary school context.

Equal access: equal opportunity of a
qualified person with a disability to
participate in or benefit from educational
aid, benefits, or services

Free appropriate public education
(FAPE): a term used in the elementary and
secondary school context; for purposes of
Section 504, refers to the provision of
regular or special education and related aids
and services that are designed to meet
individual educational needs of students
with disabilities as adequately as the needs
of students without disabilities are met and
is based upon adherence to procedures that
satisfy the Section 504 requirements
pertaining to educational setting, evaluation
and placement, and procedural safeguards

Placement: a term used in the elementary
and secondary school context; refers to
regular and/or special educational program
in which a student receives educational
and/or related services

Reasonable accommodation: a term used
in the employment context to refer to
modifications or adjustments employers
make to a job application process, the work
environment, the manner or circumstances
under which the position held or desired is
customarily performed, or that enable a
covered entity's employee with a disability
to enjoy equal benefits and privileges of
employment; this term is sometimes used
incorrectly to refer to related aids and
services in the elementary and secondary
school context or to refer to academic
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TEPMIHOJIOI'TA

3a3HaueHi Jaiai  TEpPMIHM MOXYTb BHUKIUKATU
IUIyTaHUHY 1/a00 HEBIPHO BHKOPHCTOBYBaTHCS B
KOHTEKCTI I0YaTKOBOI Ta CEPEeIHbOT IKOJIH.

Piguuii noctyn: HaganHsg 0co01 3 IHBAIIHICTIO, 1110
BIANOBIIA€  NPUMHATUM  KpUTEpisIM,  PIBHUX
MOYIMBOCTEH 3 BUKOPUCTAHHS JOMOMOTH, OCBITHIX
nier abo mocnyr, abo 3 OTPUMAHHS I0B’A3aHUX 3
HUMH OJar.

be3komrToBHa [ep:kaBHA OCBiTa HAJIEKHOIO
pisusi (B/IOHP): TepmiH, 1110 BUKOPUCTOBY€ETHCS B
paMKax IIOYaTKOBOI Ta CEpEIHBOI IIKOJIH; Y paMKax
Posniny 504 o3nauae HamaHHsA 3BHYaiiHOI abo
IHKJIFO3MBHOI OCBITM Ta CYMYTHIX JIOMOMDKHHUX
3ac00iB 1 MOCIYT, MPU3HAYCHUX IS 33OBOJICHHS
IHIUMBIAyalbHUX  OCBITHIX  mOTpe®  y4HIB 3
IHBAITHICTIO TI€IO K MIpoto, 10 1 MoTped y4HiB 6e3
mBamigHocti; BJOHP mepenbauae moTpuMaHHS
poreayp, o BilmoBigaoTh BuMoram Posniny 504
IIOJO YMOB HAaBUAJIBHOIO TMPOLECY, OLIHKH,
3apaxyBaHHS, a TaKOX IPOLEIYPHUX TapaHTii
3aXUCTY IHTEPECIB.

Po3mopaisi:  TepMmiH, SKWH BHKOPHCTOBYETHCA Yy
KOHTEKCT1 IMMOYaTKOBOI Ta CEPEIHBOI IIKOIU IIOI0
BHOOPY 3BHYAHOI Ta/abo0 cIemialbHOI MporpaMu
HABYAHHSI, B MEXKaX SKOi y4eHb OTPUMYE OCBITHI Ta /
a00 CyImyTHI TOCITYTH.

PozymHa ajanranmis: TEpMiH, 110
BUKOPHCTOBYETHCSI Y KOHTEKCTI MpalleBIIAIITYBaHHS
JUIA TI03HAYCHHS 3MiH a00 KOpUTYBaHb, BHECEHHUX
npaneaaBIsIMU B TPOIEAYpy NPHUIOMY Ha poOOTY,
YMOBH TIpalli, TOPSAAOK 3IIHCHEHHS pPOoOOYHX
000B’S3KIB Ha BIAIOBIAHINA OCal, a TAKOXK 3MIH a00
KOpUTYBaHb, IO JIO3BOJSIFOTH  MpAIIBHUKY 3
IHBATITHICTIO KOPHCTYBaTHCS BCiMa Oyaramu 1
MPHUBUICAMU TPAICBIIAIITYBAHHS HapiBHI 3 IHIIUMU
MpaliBHUKAMH;, JaHUW TEPMIH 1HOAI HEMpaBUILHO
BUKOPHCTOBYETHCSI  JUISI  MO3HAYEHHS  CYIYTHIX
JOMTOMDKHHUX 3ac0o0iB 1 IMOCIYyr B TIOYATKOBIH 1
CepeHii 1Ko a00 JUI MO3HAYCHHS aJanTalliiHIX
3MIH  HaBYaJBHOTO  Tpolecy, OOIPyHTOBAHO
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adjustments, reasonable modifications, and
auxiliary aids and services in the
postsecondary school context

Reasonable modifications: under a
regulatory provision implementing Title 11
of the ADA, public entities are required to
make reasonable modifications in policies,
practices, or procedures when the
modifications are necessary to avoid
discrimination on the basis of disability,
unless the public entity can demonstrate that
making the modifications  would
fundamentally alter the nature of the
service, program, or activity

Related services: a term used in the
elementary and secondary school context to
refer to developmental, corrective, and other
supportive services, including
psychological, counseling and medical
diagnostic services and transportation.
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HEOOX1HI 3MIHM MpaBWJI 1 MPOLEAYp, a TaKOK

JOTIOMDKHHMX ~ 3ac00iB 1 TOCIHyr B pamKax
MICISMIKITLHOT OCBITH.
OO0rpyHTOBaHO HeOOXiOIHI 3MiHM MpaBuUJI,

nopsiAkie ado nmpoueayp: BianosinHo a0 YactuHu
II 3akoHy mpo amepuKaHIiB 3 IHBaJIAHICTIO,
JepKaBHI YCTaHOBU 3000B’s3aHi BHOCHTH 3MIHU Y
npaBuWiia, MOPAAKKM abo TPOIEAypd, KOJIU BOHU
HEOOXiMHI Il HEAOMYyIIEeHHS AWCKpUMIHAIIT 3a
O3HAKOIO 1HBaJIiIHOCTI, 32 BUHATKOM BHIIAJKIB, KOJIH
Jiep>)KaBHA YCTaHOBA MOXE JOBECTH, I[0 BHECEHHS
TaKUX 3MIH JJOKOPIHHO 3MIHHUTBH XapakTep MOCIYTH,
nporpaMu abo AiSTIBHOCTI.

CynyTHi MOCJIYIU: TEpMiH, AKUI
BUKOPHCTOBYETbCS Yy KOHTEKCTI I10YaTKOBOi Ta
cepenHbOi HIKOAM JUISI TO3HAYEHHS IOCHYr, IO
PO3BUBAIOTh 1 KOPUTYIOTh, a TAaKOX JOMOMDKHUX
TOCITYT BKJIFOYHO 3 TICUXOJIOT IYHUMH,
KOHCYJIbTAIlIHHUMH, MEIUYHUMH JIarHOCTUYHUMH
Ta TPAHCIIOPTHHUMH.
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LAND GRANT UNIVERSITY

NEA RESEARCH

Land Grant Institutions: An Overview

July 12, 2022, marks 160 years since the
passing of the 1862 Morrill Act, which began
federal support of postsecondary education in
the United States.

Land grant colleges and universities represent
the country’s historical commitment to the
democratization of higher education by
providing federal support for the establishment
or extension of state-sponsored postsecondary
institutions.

Initially funded through three legislative acts,
land grant institutions provide students with
affordable access to career-oriented higher
education in the areas of agriculture, science
and engineering, military science, and the
liberal arts.

The 105 public and 7 private land grant
institutionsl in operation today serve students
in every state, the District of Columbia, and
the five inhabited U.S. territories and include
19 historically Black colleges and universities
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HAIIOHAJIbHA ACOUIANIS
OCBITH

JIEHI-T'PAHT YHIBEPCUTETHU

HaBuajabHi 3akiaaM, CTBOpPeHi 3a PaxyHOK
3eMeJIbHMX I'PAHTIB Bi (perepajbHOro ypsaay:
KOPOTKHUIA OTJIsI

12 mumast 2022 poky BumnoBHIIOCS 160 poKiB Bif
nmHS yxBajieHHs 3akoHy Moppimta 1862 poky,
SIKWI 3aKJIaB OCHOBY JUIs (hefepabHOI ITiATPHUMKU
Bumoi ocBitn y CIIIA.

Komemxi Ta yHIBEepCHTETH, CTBOPEHI 32 paxyHOK
3eMeJIbHUX TPAHTIB BiJ (eepaibHOTO ypsiay (mami
— WICHI-TPAHT YHIBEPCUTETH»), CTAIA BTUICHHSIM
icropuunoi  mpuxmisHocTi  CIHA  mo  imei
JeMOKpaTH3allii BHINOI OCBITH dYepe3 CTBOPEHHS
a00 po3MmMpeHHs 3aKJIaiB OCBITH, TIITPUMYBaHUX
Ha piBHI mTaTiB. JleHA-TpaHT YHIBepCHTETH,
(iHaHCYBaHHS SIKMX CIIOYaTKy Oyno 3a0e3rnedeHo
TpbOMa  3aKOHOJABYMMHU  aKTaMH, HAJAIOTh
CTYAICHTaM JIOCTYIIHY BUIIY OCBITY 3 aKI[EHTOM Ha
npodeciiiHy Kap’€py B TaKHUX Taly3sX, K CUIbChKE
rOCIOAapCTBO, HayKa 1 TexHiKa, BIiChKOBa CripaBa
1 ryMaHiTapHi HayKH.

Ha cporogni y CIIA nie 105 aepxaBHux i 7
NPUBAaTHUX JIGHA-TPAaHT YyHiBepcutTeTiBl, sKi
00CITyrOBYIOTh CTYJEHTIB y KOXXHOMY IITaTi,
okpy3i Komym6ist Ta Ha m’stu Tepuropisx CILIA.
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(HBCUs) and 35 tribal colleges.

This brief—the first of a series on land grant
colleges and universities—examines the
history of land grant institutions and the major
legislation that supports their establishment
and funding.

Federal appropriations for land grant
institutions have been authorized through more
than two dozen pieces of legislation; this
research brief highlights the main sources of
funding supporting the 1862, 1890 HBCU, and
1994 tribal land grant colleges and universities.

Future research briefs will explore sources of
funding and changes in appropriations, faculty
composition and salaries, the distribution of
non-instructional staff and their salaries, and
student enrollment.

Specifically, each brief will explore
discrepancies between HBCU and non-HBCU
land grant institutions.2

Figure 1 marks the name and location of the
112 land grant colleges and universities
operating in the United States today. The
legend indicates the institution type and the
year in which funds were appropriated to
establish or expand each land grant.
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Cepen Hux — 19 KonemkiB Ta yHIBEpCHUTETIB, Y
AKHX ICTOPUYHO HaBYalOThCA adpoaMepuKaHIli
(mami — «xonemxi ta yHiBepcutretu IHAA»), 1 35
HaBYAJIbHUX 3aKJIaiB, 110 Mepe0yBaroTh Yy BilaHH1
IUIEeMEH KOPIHHHUX  aMepUKaHIiB, BH3HAHHUX
ypsnom CIIA (nani — «muieMiHHI KOJIEIHK1»)

Lleit ornsn, nepmuii y cepii marepiajiiB mpo JeH[-
IPAaHT YHIBEpCUTETH, NPHUCBSIUEHUM icTOpii LUX
HaBYAIbHUX 3aKJIAJIB Ta OCHOBHHUM 3aKOHO/IaBYMM

aKTaM, [0 pErylTIOITh iXHE CTBOPEHHA Ta
(iHaHCyBaHHS.

®denepanbHe (iHaHCYBaHHS JIEH/A-TPaHT
YHIBEPCUTETIB  3JIHCHIOETBCS  BIIMOBITHO 110
OUIBIII HDK JBOX JECSITKIB 3aKOHOIABUMX AaKTIB.
Hmwkye Mum po3riasiHEMO OCHOBHI  JpKepena
¢iHaHCyBaHHS, IO MIATPUMYIOTh HaBYaIbHI

3aKjaau, cTBOpeHi 3a 3akoHoM Moppuuia 1862
poky, apyrum 3akoHoM Moppimna 1890 poky i
3aKOHOM TPO IMJIEMIHHI KOJeIXKi Ta YHIBEPCUTETH
1994 poky. VY HacTymHuX ornggax OynyTb
NETaTbHO PO3TISHYTI pKepena (iHaHCyBaHHS 1
3MIHM B AaCHUTHYBaHHSX, CKJIaa 1 3apIuiaTé
BUKJIAJaqiB, o3IO Ta 3apIuraTu
aJIMIHICTPaTHBHOTO TIEPCOHAITY, & TAKOXK JHHAMIKA
HaOoOpy CTymeHTiB. 30Kkpema, Yy KOXHOMY
MaTepiaii PpOo3TIIAJATUMYTBCS BIIMIHHOCTI MIX
HaByalbHUMHU 3aknanamu IHAA Ta iHmmmu neHn-
TPaHT YHIBEPCUTETAMH, ICTOPUYIHO HE OPIEHTOBaHI
KOHKPETHO Ha HaBYaHHS aypoaMepHKaHIIiB2.

Ha puc. 1 mogano Ha3BU Ta Micle poO3TallyBaHHS
112 JCHII-TPAHT YHIBEpCHUTETIB, 110
¢yukmionyrorb 'y CIIA  cborogni. YMoBHI
NO3HAYCHHSI TIOKA3YIOTh TUIl HABYAILHOTO 3aKJIay
Ta piK, y AKOMy OyJI0 BUIUICHO KOIITH HAa HOTO
CTBOPEHHS 200 PO3LIMPEHHSI.
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Figure 1: Land-Grant Colleges
and Universities
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YMOBHI IIO3HAYEHHSI

Jlena-rpanTt yHiBepcutetu 1862 poky (4-piunHa
Iporpama HaB4aHH:)

Jlena-rpanT yHiBepcutetu 1862 poky (2-piunHa
Iporpama HaB4aHH:)

Jlena-rpant yHiBepcutetu 1890 poky (4-piunHa
Iporpama HaB4aHH:)

Jlena-rpant yHiBepcutetu 1994 poky (4-piuna
Iporpama HaB4aHH:)

Jlena-rpanTt yHiBepcutetu 1994 poky (2-piunHa
porpama HaB4aHH:)
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DEVELOPMENT OF THE LAND GRANT
SYSTEM: 1862-1887

The first of the land grant acts—the Morrill
Act of 1862—was signed into law by President
Abraham Lincoln during the height of the Civil
War and provided each state with 30,000 acres
of public land for every senator and
representative in the state.

States could either sell this land to fund the
creation of a new public college or university
or use this land to physically expand an
existing institution. U.S. Congressman Justin
Morrill had originally introduced the bill in
1857, but it was vetoed by President James
Buchanan in 1859.

The United States rapidly grew during the first
half of the 19th century.

To keep pace, the bill’s enactment reflected
national interests to expand research in
agriculture and mechanical arts through
postsecondary institutions.

The Morrill Act not only provided educational
opportunities to a growing population, but it
was also a major step in federal intervention
into public education.3

Although the 1862 Morrill Act provided
indirect financial support, the passage of the
Hatch Act of 1887 provided federal
appropriations to land grant institutions for the
establishment and support of agriculture
experiment stations to advance research in the
areas of farming, ranching, and food
production. To this day, these funds are
determined by a set formula based on the
number of small farmers in each state.

As a result, the funding varies annually.

The Hatch Act also requires that states must
match a major portion of the federal funds.
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CTBOPEHHS CHUCTEMM 3EMEJIBHUX
I'PAHTIB (1862-1887)

[eprmii 3aKoH PO 3eMeNIbHI TPaHTH, BIJOMUIL K
3akoH Moppuuta 1862 poky, OyB mignmucaHUi
npe3usieHToM ABpaamMoM JIiHKOIBHOM Yy po3smal
I'pomansHCHKOI BifiHH. 3a UM 3aKOHOM KOKHOMY
mraTy Hagasajocs 1mo 30 000 akpiB aepskaBHOI
3eMJII Ha KOXHOTO ceHaTropa 1 MpeaCTaBHMKA BiJ
nporo mrary B Kourpeci. Illtatm morim a6o
OpoJaTH M0 3eMIII0, 00 Ha BHUPYYEHI KOUITH
CTBOPUTH HOBUH  JEpXKABHUH  KOJEIK UM
yHIBepcUTeT, a00 BUKOpUCTATU 11 JuId (HI3UIHOTO
PO3LIMPEHHS HAsSBHUX HABYAIbHUX  3aKJaJiB.
3aKOHOIPOEKT OyB CIOYATKy 3alpONOHOBAHUIM
korrpecmenom CIHA [xacrinom Moppimiom
1857 poky, npore 1859 poky mpe3uaent [[xeimc
b’rOKEeHEeH HakilaB Ha HbOT'O BETO.

VY mepwiii monoBunHi XIX cromitrs Cnomyueni
ITaty CTPIMKO PO3BHBAIHCS, 1 yXBaJCHHS LbOTO
3aKOHY BiZOOpakallo 3aIlikaBJIEHICTh KpaiHW B
PO3IIMPEHH] JOCTIDKEHb y Tally3l CUIBCHKOTO
rOCTIOAAapCTBa Ta IHXKEHEPHOI CIPaBH IUIIXOM
HICTAIIKUTBHOT OCBITH.

3akoH Moppiia He TUTBKH BiNirpaB BaXKIUBY
PO y PO3MIMPEHH] TOCTYITY 10 BUIIOI OCBITH JIJIS
3pOCTAal4YOro HaceleHHs KpaiHWM, a ¢ cTaB
3HAYHUM  KPOKOM Yy  TIOCHJIEHHI  BIUIMBY
¢denepanbHOro ypsiay Ha PO3BHTOK CHUCTEMHU
OCBITH Ha HaIllOHAIBHOMY PiBHI3.

3akon Moppimia 1862 poky 3a0e3nednB HEMpsIMY
¢biHAaHCOBY MIATPUMKY Yepe3 HalaHHS 3eMEIIbHUX
TpaHTiB, a yxBajeHHs 3akoHy ['erda 1887 poky
JO3BOMWIIO  BUAUIATH  (enepaiabHi  KOIITH
Oe3rnocepeIHbO JICHA-TPAHT YHIBEPCUTETaM  JUIS
CTBOPEHHS Ta MIATPUMKHU CUIBCHKOIOCHOJAPCHKUX
IOCIIIHUX CTaHI[IH, [0 31HCHIOIOTE JOCIIIKEHHS
B Tramy3l 3emJepoOCTBa, TBapUHHHUIITBA Ta
BUPOOHUIITBA MPOAYKTIB XapuyBaHHs. | choroani
i KOITH PO3MOAUIAIOTECA 32  (HOPMYIIOHO,
3aCHOBAHOI0 Ha KUIBKOCTI ApiOHUX (depmepiB y
KO)KHOMY INTaTi, 10 MPU3BOAUTH JO MIOPIYHUX
KOJINBAaHb B o0csrax (iHaHCYBaHHS.
BaxnuBo 3a3naunTy, 1o 3a 3akoHom ['erya mratu
3000B’s13aH1 cnHiB()iHAHCYBaTH 3HAYHY 4YaCTHHY
OJIepKyBaHHX (peepabHUX KOIITIB.
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RACE AND THE LAND GRANT
SYSTEM: 1890 HBCU LAND GRANTS

White males from the middle and industrial
classes were the primary benefactors of the
1862 Morrill Act.

The Civil War and the 13th, 14th, and 15th
Amendments to the U.S. Constitution ended
slavery, extended citizenship to all persons
born in the United States regardless of race,
and expanded voting rights to Black American
men, respectively.

Despite these positive steps, state-level
systematic racial oppression under the name
Jim Crow often relegated Black Americans to
second- class citizenship.

Concerns over segregation in the former
Confederate states in the years following the
Civil War led to the passage of the second
Morrill Act of 1890—the Agricultural College
Act of 1890—which required these states to
create land grant institutions for Black
Americans or provide evidence that race was
not an admission criterion for their existing
land grant institution

Any states that failed or refused to provide
land grant schooling to Black Americans had
federal funds withheld. Under the 1890 act, 19
HBCUs were established.

Prior to this enactment, Black Americans had
limited options regarding postsecondary
education. HBCUs that existed prior to 1890—
for example, Fisk University and Howard
University—were typically private
institutions.5

Unlike the 1862 land grants, the 1890 HBCU
land grants were given financial support
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PACOBA INPUHAJVIEKHICTD
CUCTEMA 3EMEJIbHUX I'PAHTIB
KOJIEIZKI TA YHIBEPCUTETHU IHAA,
CTBOPEHI 3A 3AKOHOM MOPPLUIA
1890 POKY

TA

Crnouatky 3akoHoM Moppimua 1862  poky
MEPEBAYKHO MOTJIM CKOPHUCTATHCS OLI1 YONIOBIKHU 13
CepeIHbOro KJIacy Ta IPOMHCIOBI pPOOITHHUKH.
[Ticns I'pomansHchKoi BiiHM Ta yxBajeHHs 13-,
14-i Ta 15-i nmompaBok no Koncrutynii CIIA
pabcTBO OylO CKacoBaHO, TPOMASTHCTBO HAOyIU
BCli ocobu, HapomxeHi y Cnomyuenux Illrarax,
HE3aJIe)KHO BiJ pacOBOI IPUHAJIEKHOCTI, a BHOOpUi
mpaBa Hagamu W adpoaMepUKaHISAM (JOIIOBIKaM).
[Ipore, He3Baxaiwoun Ha (opManbHE HAJAHHS
piBHHX mpaB Ha (eaepaabHOMY pPiBHI, y Oaratbox
HITaTax TPUBaJa CUCTEMHA pacoBa IMCKPUMIHAILIA,
(akTHYHO TEepeTBOPIOIOYM adpoaMepUKaHIB Ha
TPOMAISIH «IPYTOTO COPTY».

Cryp0OoBaHiCTh cerperamieto, MO0 ICHyBaJa B
mrarax  komumHboi  Kondenepamii  micus
['poMansHCHKOI BilfHHM, TIpW3BENIa 10 YXBaJCHHS
npyroro 3akoHny Moppuma 1890 poky, Takox
BIIOMOTO SK 3aKOH TPO CUIbCHKOTOCTIONAPCHKI
konmepki 1890 poky. Lleit 3akoH Bumaras, 00
KOJIMIITHI KOH(eepaTuBHI TaTH a00 CTBOPIOBAIH
OKpeMi JCHI-TPAHT YHIBEpCUTETH TUTS
adpoaMepurKaHIliB, a00 HaJaBIH JTOKa3H TOTO, 110
bi (4] HasBHUX JCHII-TPAHT YVHIBEpCHUTETIB
NPUIMAIOTh CTYICHTIB HE3aJeKHO Bl pPacoBoi
npuHanexxnocti4. Illratu, siki He BUKOHATM abo
BIJIMOBHIINCS BUKOHATH 11 00) BHMOTY,
no30aBisuncs  (enepanbHoro (¢iHaHCYBaHHS. Y
paMKax IbBOro 3akoHy Oyio 3acHoBaHo 19
KonepkiB Ta yHiBepcureriB IHAA. Jlo #oro
yXBaJIGHHS adpoaMepuKaHIli Mald Iy)Xe Mayo
MOYJIMBOCTEH Ui 3A00YTTS  MICISIIKUIBHOT
OCBITH, 1 TiI KUIbKAa HaBYAJbLHUX 3aKJIaiB, IO
icayBasn 10 1890 poky, Oynu 31e011bIIOrO
npuBaTHUMHU (Hampukian, YHiBepcuter dDicka Ta
VuiBepcurer ['oBapna)s.

Ha Binminy Bin 3akony Moppimia 1862 poky, 1mo
Ha/aBaB IITaTaM 3eMJII0 Ui CTBOPEHHS Ta
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instead of land

Eligible states were granted $15,000 the first
year and an additional $1,000 each subsequent
year, with the annual amount capped at
$25,000.6

EXPANSION OF THE LAND GRANT
SYSTEM: 1914-1977

Additional federal funding was allocated to the
1862 land grants through the Smith-Lever Act
of 1914, which mandated the dissemination of
the research conducted by the agriculture
experiment stations through a Cooperative
Extension Service at each land grant
institution.

Using a formula similar to the Hatch Act, the
Smith-Lever Act also requires states to provide
matching funds.

The 1862 Morrill Act was expanded in 1967
and, again, in 1972 to extend land grant status
to the District of Columbia, American Samoa,
Guam, Micronesia, Northern Marianas, and the
Virgin Islands.

These jurisdictions and territories received
federal funds but did not receive land, and they
are eligible to receive research and extension
funds under the Hatch and Smith-Lever Acts.

The 1890 HBCU land grants are not eligible

for Hatch and Smith-Lever Act funds;
however, they initially received federal
appropriations through the now defunct

Bankhead-Jones Farm Tenant Act of 1935 and
currently receive funds through the Evans-
Allen Act of 1977, which provides 1890
HBCU land grants with a minimum of 15
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¢diHaHCYBaHHSI HABUAIbHHMX 3aKJIaJiB, 32 3aKOHOM
Moppimna 1890 poky miaTpuMKa BUIUIATIACS Y
BUTIJISIII TPOIIIOBUX KOIUTIB.

HITaru, 1mo BIANOBIANM KPUTEPISM, OTPUMYBAJIH
15 000 momapiB y mepmuii pik i gogaTkoBo mo 1
000 pmomapiB KOXKHOTO HACTYIIHOTO POKY, IpHU
I[bOMY 3arajbHa IIOpiYyHAa CyMa He MoOrja
nepesuiysary 25 000 qomnapisé.

PO3BUTOK CHCTEMHM 3EMEJBHUX
TPAHTIB (1914-1977)

HonatkoBe QenepanbHe (iHAaHCYBaHHA Ul JICH[-
IPAaHT YHIBEpCUTETIB, CTBOPEHUX 3a 3aKOHOM
Moppimta 1862 poky, Oyno HagaHO 3aKOHOM
Cwmita-JleBepa 1914 poky, sxkuii BuMmaras, 100
pe3yIbTaTH JOCTIKEHb CUIbCHKOTOCIOAAPCHKUX
JOCTITHAX CTaHII PO3MOBCIOKYBAIIUCS Uepe3
KoonepatuBHy cnyx0Oy NOMUPEHHS 3HaHb IPH
KO)KHOMY 3 TaKMX HaBUAIBHHUX 3aKJIadiB. 3aKOH
Cwmita-JIeBepa  Takok 3000B’A3yBaB  INTaTH
HajaBaTh crhiBiHaHCYBaHHS 32  (HOPMYIIOIO,
AQHAJIOTTYHOIO Til, IO BUKOPUCTOBYETHCSA B 3aKOHI1
I'etga. Jliro 3akony Moppimra 1862 poky Oymo
posmmpero B 1967 i 1972 pokax, mo0 BKIIOYATH
B CHCTEeMY JICHJ-TpaHTiB Taki Teputopii CIIIA, sx
okpyr Komym6is, Amepukanceke Camoa, I'yam,
Mikponesis, IliBHiuHi MapisHCbKi OCTpOBH i
BipKuHCBKI  OCTpOBH, HAQJaBIIM HaBYAIBHUM
3aKJIajaM Ha IUX TEPUTOPISX TpaBa i MiATPUMKY,
AQHAJIOTTYHI TUM, IO iX OTPUMYIOTH JICHA-TPaHT
yHiBepcuTeTH Ha MarepukoBiii wactuni CIIA. I1i
IOPUCIUKIIT Ta TepuTopil orpumanu denepaabHe
¢diHaHCYBaHHS Ha JOCHI[HKCHHS 1 TMOMUPECHHS
3HaHb y paMmkax 3akoHiB ['erua i Cwmira-JleBepa,
mo 3abesmeumwsio iM Ty camy (enepanbHy
HiITPUMKY, M0 ¥ KOHTUHEHTAJIbHHM IITATaMm,
HaBITH 0€3 BUAUICHHS 3eMEJIbHUX IUISHOK.

Komemxi Ta yniBepcutetn IHAA, cTBOpeHi 3a
3akoHom 1890 poky, He MalThb IpaBa Ha
OTpPUMaHHs KOIITIB 3a 3akoHamu ['erda i Cwmita-
JleBepa. CrioyaTky BOHU OTpUMYBaIU (enepaibHi
ACHTHYBaHHS B paMKax 3akoHy mpo ¢depmepis-
opennapiB benkren-Jlxonca 1935 poky, skwuii
Tenep OUIbIIE HE 3acTOCOBYEThCcs. HuHI Taki
3aknmanu  (iHAHCYIOThCS 3a 3akoHOM EBaHca-
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percent of Hatch Act funds to support
agriculture research.7

Likewise, the National Agricultural Research,
Extension, and Teaching Policy Act
(NARETPA) of 1977 provides 1890 HBCU
land grant colleges with federal funds to
support agriculture extension programs.8
Unlike other legislation, NARETPA disburses
these funds directly to the institutions as
opposed to the states.

EVOLUTION OF THE LAND GRANT
SYSTEM: 1994 TRIBAL LAND GRANTS

The land grant system was again expanded to
include 29 existing tribal colleges under the
Equity in Educational Land-Grant Status Act
of 1994,9 which authorized a $23 million
endowment from which the colleges receive
annual interest payments.

Also included in this legislation is a $1.7
million agriculture and natural resources grant
program and $50,000 per tribal college for
agriculture and natural resources
postsecondary programs.

This legislation also authorizes $5 million to
the Cooperative Extension Service in states
that have both 1862 land grant colleges and
1994 tribal land grants to facilitate
collaboration.o

Currently, there are 35 tribal institutions with
the land grant designation.
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Annena 1977 poky, dAKuUH TrapaHTye iM
HnioHaMenme 15 BIiACOTKIB BiJ KOIUTIB, IO
BUIUIAIOTBCA 3a 3akoHOM ['eTya, IS MiIATPUMKH
CITbCBKOT'OCIIOAPCHKUX JTOCITIIKEHB 7.

Kpim Toro,
HOJNITUKY B

32 3aKOHOM MpO HAI[iOHAIBHY

rajgy3i  CUIbCHKOI'OCIOJApChKUX
JOCHIJDKEHb, TIOIIUPEHHS 3HaHb 1 HaBYaHHSA
(NARETPA) 1977 poky, KomempkaM  Ta
yHiBepcuteraMm IHAA, crtBOopeHum 3a 3akoHOM
1890 poky, HamaroThCs (enepanabHi KOMWITH IS
HiITPUMKH  TIporpam arpapHoi ocBitu8. Ha
BIZIMIHY BiJl IHIIUX 3aKOHOJaBYMX AKTIB, 1€ KOIITH
PO3MOJUIAIOTECS Yepe3 Ypsau LITaTiB, Lell 3aKoH
nependavae npsMy nepeaavy KOILTIB
6e3rocepeIHb0 HABYAIBHUM 3aKJIATaM.

MOJAJBIIUMA PO3BUTOK CHUCTEMH
SBEMEJIBHUX TI'PAHTIB: IIVIEMIHHI
KOJIEIKI, BKJIIOYEHI 10 CUCTEMH

3EMEJIbBHUX TPAHTIB 3A 3AKOHOM
1994 POKY
Cucremy 3eMeNbHHX TpaHTiB OyJI0 3HOBY

pO3IIMPEHO 3aBASKH BKIIOYEHHIO 110 Hei 29
ICHYIOUMX TUIEMIHHUX KOJIIDKIB BIAIIOBITHO 10
3akony 1994 poky mpo HamaHHS PIBHOIPABHOTO
CTaTyCy IUIEMIHHUM KOJEIDKaM y CHCTEeMi JICH-
rpaHTiB9.

3akoH mepeadayaB CTBOPEHHS IUTLOBOTO (DOHIY B
po3mipi 23 MUTBIOHIB T0JIApiB, 3 SKOTO Il KOJEMIKI
OTPUMYBaIM O IMOPIYHI BIJCOTKOBI BWIUIATH; 1
BUIUIAB 1,7 MinpliOHa mojapiB HAa TPaHTH IS
HIITPUMKK ~ CUIBCBKOIO  TOCHOJApCTBa  Ta
NPUPOJHUX pecypciB, a Takok mo 50 Ttucsu
JI0JIapiB KOXKHOMY KOJIS/DKY Ha PO3BUTOK IPOrpam
MICIAMIKITFHOT OCBITH B IUX ramy3sx. Kpim toro,
3aKOHOM BHIUICHO 5 MUIBHOHIB JONApiB IS
KoonepaTuBHOiI Cciy>kOM pO3MOBCIOKCHHSI 3HAaHb
y ITaTtax, Je€ € JIeHA-TPaHT YHIBEPCUTETH,
CTBOpeHi sK 3a 3akoHoM 1862 poky, Tak i1 3a
3akoroM 1994 poky, Ui CpUsiHHS CITIBIIPALli MiX
HuMu10. HuHi 10 cucreMu 3eMenbHHUX TPaHTIB
BKJIIOYEHO 35 IUIEMIHHUX KOJIEIKIB.
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Located mostly in the Southwest and Midwest,
tribal-controlled colleges enrolled about
23,000 students in 13 states in the 2019-2020
academic year.

These institutions are unique among land
grants in that they offer a wider range of
services, including high school equivalency
(GED), developmental education, college
credentials, and job training.

They also serve as community, economic, and
child/elder care centers.

LAND GRANTS TODAY

Although land grant colleges and universities
comprise a small percentage of all
postsecondary institutions in the United
States—approximately 3 percent of public and
private not-for-profit two- and four-year
institutions—they have helped to expand
access to higher education in each state.

A majority of land grant institutions (52
percent) are funded through the 1862 Morrill
Act, followed by the 1994 tribal land grants
(31 percent), and the 1890 HBCU land grants
(17 percent).

Many states have more than one type of land
grant institution, such as Oklahoma, which is
home to 1862 land grant, 1890 HBCU, and
1994 tribal land grant institutions (see Figure
1)

The land grant system has evolved over the
past 160 years, and multiple pieces of
additional legislation have allowed for the
expansion of the original mission and added
various streams of funding opportunities,
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binmpmiicth 1mMX  KOJEMKIB  pO3TAllIOBaHI  Ha
MIBJCHHOMY 3aXOAl Ta B ULEHTPaJbHIM YacTUHI
CIIA, i B 2019/2020 nHaB4yampHOMY pPOLI B HHX
HaByasocs Omuspko 23 000 crymentiB y 13
mratax. LI HaBuaibHI 3aKjIaau € YHIKaJIbHUMHU
cepel  JIGHA-TPAHT  YHIBEPCUTETIB, OCKUIBKU
HAJAl0Th IIUPLIIMHA CHEKTP IOCIYr, BKIIOYHO 3
nporpaMamMi 3 OTPMMAaHHsS €KBIBaJ€HTa aTecraTa
cepenuboi mkomu (GED), mnporpamamu st
YCYHEHHS aKaJeMIYHMX IpPOTrajiMH y CTYJEHTIB
mepes BCTYNIOM [0 KOJIEJDKY, IporpaMaMu 3
OTPUMAaHHS HEOOX1THUX aKaJgeMIuHUX
kBaii(ikamii, a TakoXk mporpaMmamu npodeciiiHoi
MiATOTOBKM Ta MmiaBHIIEHHS KBamidikamii. Kpim
TOrO, BOHH CIYI'yIOThb LIEHTPaMH CYCHUIBHOTO
KHUTITA Ta EKOHOMIYHOTO pO3BUTKY, a TaKOX
HAJIAI0Th MOCIYTH 3 JOTJISAAY 32 JAIThMH Ta JIFObMH
MOXHWJIOTO BIKY.

JIEHJI-TPAHT YHIBEPCUTETH
ChOT'OJIHI

Xoya JIEHA-TPAHT YHIBEPCUTETH CTAaHOBIATH
HEBEJIMKY YacTKy BiJ 3arajibHOT KUTHKOCT1 BUIIIHX
HaBuanbHUX 3ananiB y CIHA — mpubnmusuo 3%
BiJl YCiX JIepKaBHUX 1 IPUBATHUX HEKOMEPIIIHIX
HAaBYAILHUX 3aKJIaMiB i3 JBO- 1 YOTHPUPIYHUMHU
MporpaMaMy  HaBYAHHSA, iXHIi BHECOK Yy
pO3LIMpEHHST JOCTYIly [0 BHIIOi OCBITH B
KO)KHOMY IIITaTi € 3HAaYHUM. BUIBIIICTE Takux
HaBYalbHUX  3akiamiB  (52%)  oTpuMyOThH
¢diHaHCyBaHHS BIAMOBiTHO 10 3akoHy Moppimia
1862 poky, 3a HUMHU HIYTh TUIEMIHHI KOJEIXKI,
BKIIIOUEHI B cHucTeMy 3a 3akoHoM 1994 poky
(31%), 1 xomemxki Ta yHiBepcutetn IHAA,
cTBOpeHi 3a 3akoHoM Moppimta 1890 poky (17%).
VY OGaratbox mTaTrax € JIEHA-TPAaHT YHIBEPCHUTETH
pi3aux  TumiB.  Hampuknmax, B Oxiaxomi
MIPEIICTABIICHI YHIBEPCUTETH, IKi (PIHAHCYIOTHCS K
3a 3akoHoM Moppimia 1862 poky, Tak i 3a
3akonom Moppimia 1890 poky mpo Koimemki Ta
yuiBepcutetn IHAA, a Takox 3a 3akonom 1994
POKY TIpO TUIEMIiHH1 KoJie/pKi (auB. puc. 1).

3a ocranni 160 poOKiB cucTeMa JIEHA-TPAHTIB
3a3Haja 3HAYHUX 3MiH: YHCJCHHI JIOaTKOBi
3aKOHOJIaBUl aKTH PO3MUPHIN il TEpPBICHY
KOHIICTIIIIFO 1 TOJIaTK HOBI JKepesa iHaHCYBaHHS,
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including those focused on teaching, research,
and agriculture extension programs.

In sum, in 2019, land grant institutions
received a total of $1.5 billion in federal
support for capacity and competitive grants.11
Capacity grants are recurring, based on
formula; competitive grants are awarded to
specific projects, and institutions must apply
for them.

The next brief in this series explores the major
land grant funding streams in more detail,
highlights important differences in funding
allocation among those streams, and
documents changes in funding over time.

Endnotes

1 There is no requirement that land grants be
public institutions. Cornell University and the
Massachusetts Institute of Technology (MIT)
were granted land grant status under the
Morrill Act of 1862, and Tuskegee University
has been included in this brief as an 1890 land
grant despite not officially authorized as such
because it received 25,000 acres of public land
and has a mission consistent with land grant
institutions.

2 Because tribal colleges receive the vast
majority of their funding from the federal
government, they are not included in this
comparison. Therefore, any differences in how
they are impacted by the legislation in which
they are authorized is not as apparent.
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BKJIFOYHO 3 KOIITaMHW Ha HaBYaHHAA, I[OCJ'IiI[)KeHHSI
Ta arpapHy OCBITY.

V¥ 2019 poui geHA-TPaHT YHIBEPCUTETH OTpUMAIIU
3araioM 1,5 winmespna gonapiB - denepanbHOL
HOIITPUMKU Y BUIUIAAL  PEryNApHUX TPaHTIB,
CIPSIMOBAHUX HA PO3BUTOK IOTEHILIANy, 1 [PaHTIB,
10 HAJAThCS Ha KOHKYpCHIM  ocHOBIill.
Perymsipui TpaHTHM HamalOThCS Ha MOCTIHHIN
OCHOBI Ta  pO3paxOBYIOTbCSI 32  IIE€BHOIO
dopmynoro, TOmi  AK  KOHKYPCHI  TpaHTH
BUAUIIOTbC Ha KOHKPETHI TPOEKTH, Ha SKi
YHIBEPCUTETH MAIOTh [10/1aBAaTH 3asBKH.

VY HactymHOMY OrJisifi 1iei cepii My JeTalbHiIIe
pO3IIITHEMO OCHOBHI JpKepena (piHaHCYBaHHS
JCHJ-TPAHT YHIBEPCUTETIB, BUOKPEMUMO KITFOUOBi
BIZIMIHHOCTI B PO3MO/ALTI IUX KOIITIB 1 pO3MOBIMO
PO 3MiHU B PIBHAX (DIHAHCYBAHHSA 3 IUIMHOM 4acy.

[IpuMiTKH Ta 104ATKOBI MOSICHEHHS

1 3akoH He BMMarae, mo0 Taki HaBYaJIbHI 3aKIaad
Oy BUHSATKOBO JiepaBHUMHU. KOpHETbCHKHI
yHiBepcuTeT 1 MaccadyCeTChbKhil TeXHOJIOT1UHUI
IHCTUTYT  OTpUMAIH cTatyc  JIEHI-TPaHT
YVHIBEpCUTETIB BIAMOBITHO 10 3akoHy Moppiunia
1862 poky. VYmiBepcuter Tackiri  Takox
BKIIIOYEHUH 10 LBOr0 OIJSAY SK JICHA-TPAaHT
YHIBEpCUTET, cTBOpeHui 3a 3akoHoM 1890 poky,
xo4a o¢inidHo BiH TakuMm He €. lle moB’s3aH0 3
TAM, O yHiBepcuTer orpumaB 25 000 axkpis
TrPOMAJICHKOI 3eMJIi 1 1OTr0 MiCis BiIOBiNa€ MM
JICHI-TPAHT YHIBEPCUTETIB.

2 IlmemiHHi KoOJeMKI He BKIIOYEHI B IIe
MOPIBHSHHS, OCKUIBKH OTPUMYIOTH (DiHAaHCYBaHHS
B OCHOBHOMY Bin (eaepaibHOro ypsimy, TOOTO
MEHIIIOI0 MIpPOI0 3aJieKaTh BiA PIlICHb TIPO
¢dinancyBanHs Ha piBHI mrary. Ile poOuth ixHe
(diHAaHCOBE CTAHOBHUIIC ICTOTHO BIIMIHHHM Bij
HaBYAIBHUX 3aKJIaMiB, SKi 3ajexaTh SK Bij
HITaTHUX, TaK 1 BiJ (peaeparbHUX KOMITIB.
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RESEARCH UNIVERSITIES

Their Value to Society Extends Well
Beyond Research

Robert M. Berdahl, President, Association of
American Universities. Excerpts

https:/files.eric.ed.gov/

If the victory at Waterloo, which set the stage
for Britain’s preeminence in the century that
followed, was “won on the playing fields of
Eton,” as the Duke of Wellington famously
observed, it may be equally true to say that the
contest for preeminence in the 21st century
will be won on the campuses of the world’s
research universities. In this contest, the
United States begins with a substantial
advantage. A recent ranking undertaken by
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Al

JOCJIIIHUNBKI YHIBEPCUTETH

Ixus winmicTs 1as cycmiabcTBa BHXOAHTH
AaJIeKo 3a HAYKH
PoGept bepnan, Acomiartii

MeaKi

M. MPE3UEHT

AMEpPUKAHCHKHUX YHIBEPCUTETOB. Y PUBKH 31 CTATT1

https://files.eric.ed.gov/

Skmo mnepemora mig Bateprmoo, mo 3akiana
OCHOBY  JjigepctBa  Bemukoi  bputanii B
HACTYITHOMY CTOJIITTi, KyBajiacsi, 3a BiIOMHM
BUPA30M repuora BemuriHI TOHChKOro, «Ha irpoBUX
noisix IToHa», TO 3a aHANOTiE€0 MOXKHA CKasaTH,
o 60poTe0y 3a JimepcTBo y 21-My cromitTi Oyzae
BUTPAHO B JIOCTITHUIIBKHX YHIBEpCUTETaxX. Y IIe
3maranHss Cnomyueni Ilratm BerymaioTs 13
BIJUYTHOIO IEepeBaror. 3riIHO 3 HEJAaBHIM
perTUHTOM HIaHXaHCHKOTO YHIBEPCUTETY
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Jiao Tong University in Shanghai shows 36
U.S universities among the top 50 universities
in the world, with eight of the top 10 in the
United States.

The competitive advantage the United States
currently enjoys is obvious, but retaining it
cannot be taken for granted; the support from
state governments for their “flagship” public
universities and the partnership between
research  universities and the federal
government must be renewed and enhanced if
America’s lead is to be sustained.

America’s Research Universities:
Contributors to Society

We often think of our great universities
primarily in terms of the education they
provide undergraduate students.

When parents and students think about
universities, they naturally consider such
things as the range of available majors and
facilities, the quality of the faculty, and the
institutions’ size, cost, and reputation.

America offers a wide range of nonprofit
institutions of higher education - community
colleges, four-year liberal arts colleges,
technical colleges, state colleges, and public
and private research universities.

Each type of institution has unique features
that appeal to different types of students. The
educational purposes are similar: to help
students learn to think and analyze issues
clearly, and to discover themselves in a new,
more independent environment where they can
find what they are good at and explore the
values that will shape their lives.

College is meant to prepare them to be
thoughtful citizens and contributing members
of their communities, and to prepare them for
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[3siotyn, 36 13 50 Haiikpammx YHIBEpCUTETIB

cBiTy (1 BiciM 3 mepmIMX  JIECATH) €
aAMEpPUKAHCHKUMH.
KonkypenTHa mepeBara, 10 HHUHI HaJIEKUTh

Cnonyuyenum Illtaram, € oueBHAHOMN, aje ii He
MO’KHa BBaXKaTH YUMOChH CaMO COOO0I0 3p03yMUINM;
SKIO MM XO4eMO 30eperTH JiepcTBO AMEpHKH,
yPSAM LITATiB MOBUHHI MEPETJISHYTH 1 pO3IIUPUTH
HIITPUMKY CBOIX «(IarMaHChKHUX» JeprKaBHUX
yHIBepcUTETIB, a (denepanbHUil ypal — CBOE
HapTHEPCTBO 3 JIOCTITHUIBKUMH YHIBEPCUTETAMHU.

JlocnifHMUBKI YHiBepcMTeTM AMEpPHMKH Ta
IXHill BHECOK Yy KUTTH CYCIIiJIbCTBA

Mu yacTo OIIHIOEMO HaIlll BEJIMKI YHIBEPCUTETH B
nepiry 4epry 3 TOYKH 30pYy OCBITH, SIKy BOHHU
JIAl0Th CTYIECHTAM.

Komn  OGarekm Ta  CTyOeHTH  OOMpPArOThH
YVHIBEPCHUTET, BOHH TPHUPOIHO BPAXOBYIOTh TaKi
pedi, SK niama3oH JOCTYIMHHX CIEIialbHOCTEH 1
MaTepiabHy  0a3y, piBeHb  mpodecopchKo-
BUKJIQJAIlbKOTO CKJIaxy, a TakoX po3MipH,
BapTICTh HAaBYAHHS 1 PEIYTAIlil0 BUIIY. AMEpHKa
IPOMOHYE IIHUPOKHH  CIEKTp HENpUOYTKOBUX
BUIIMX HAaBYAIBHUX 3aKJIaJiB — TPOMAJICHKI
KOJIe/DKI, YOTHPHUPIYHI TyMaHITapHI KOJEIXKI,
TEXHIYH] KOJNEMKI, KOJEMKI INTAaTiB, a TaKOX
JepKaBHI Ta IpHUBATHI OCITI THUIIBK]
YHIBEPCUTETH.

Koxxuuil THI HaBYABHOTO 3aKJIaay Ma€ YHIKaJIbHI
0COOJTMBOCTI, SIKI MPUBAOIOIOTH Pi3HI KaTeropii
cryneHtiB. OCBITHI I CXOXIi: JOIMOMOITH
CTYACHTaM HaBUMUTHCS MUCIUTHA Ta aHaJi3yBaTH,
3HAWTH ce0¢ B HOBHX yMOBaX OULIBIIOI CBOOOIH,
3pO3yMiTH, B sKiii cepi BOHU MOXKYTh JTOCSTTH
HAWOUIBIIOrO  yCmixXy, 1 O3HAaHOMHTHCA 3
IIHHOCTSIMU, sIKi BHU3HAYaTh IXHE MOJAJIBIIC
KHUTTS. BHUII MOBHHEH MiATOTYBAaTH CTYICHTIB /10
TOTO, I[00 CTaTH BiAMOBINAIBHUMH I'POMAJSTHAMH,
KOPUCHHMH 4WICHAMH CBOIX TIpoMajl, MiAroTyBaTH
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the world of work and careers.

Most importantly, a college education aims to
help students “learn how to learn,” for we
know, as well, that to be successful in the 21st
century will require a lifetime of learning.

In this array of colleges and universities, the
role of research universities is unique, for it is
at these institutions, more than at any other,
that the faculty is engaged in the research and
scholarship that inform and broaden the basis
of knowledge taught at all institutions.

Thus, the work of research universities
enriches teaching and learning at all
institutions, creating path-breaking scholarship
that expands students’ ability to grapple with
the most current and pressing issues.

Research  universities also provide the
advanced education for those who become
faculty and educate students at all institutions.

A great strength of the American research
university is the joining of research with
graduate education.

Graduate students are educated at laboratory
benches next to their mentors, funded by their
research grants and co-authoring papers with
them.

The benefit goes both ways: graduate
education is enriched by the direct conduct of
research, and the research is invigorated by the
energy and creativity of these students.

Other nations increasingly recognize that this
is the best system for educating the next
generation of scientists and scholars.

Research  universities also provide the
scientific,  technical, and  professional
foundations for those who will go on to found
and lead the new industries made possible by
innovative research. Undergraduate students at
research universities have broad opportunities
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ix g0 pobotu i mpodeciitHoro 3pocranHs. |
HaWTOJIOBHIIIE: HAaBYaHHS Yy BUIII Ma€ JOMOMOTTH
CTYAEHTaM «HABUUTHUCS BUYMTUCS» — alKe MHU
3HAEMO, IO I JOCSATHEHHS ycnixy y 21-my
CTOJIITTI MOTPIOHO BUUTHCA MPOTATOM YCHOTO
KUTTS.

Cepen Oe3miui KOJEMKIB 1 YHIBEpCHUTETIB DPOJIb
JOCITITHULIBKUX YHIBEPCHUTETIB YHIKaJIbHA,
OCKIJIbKM caMe€ B IIMX YCTaHOBax, Oulbllle, HUK B
Oynb-IKMX  IHIIMX, BHKJIaAadi  3aiMaroOThCs
JOCITI/PKEHHSIMU 1 HayKOBOIO poboroto,
MOMIOBHIOIOUH 1 PO3LIMPIOIOYM 0a3y 3HaHb, IO iX
BUKJIQJAl0Th B YCIX BHIIaX. TakuM YHHOM,
JISUTBHICTD TOCHITHUIBKUX YHIBEPCUTETIB POOUTH
BaroMHMi BHECOK Y BUKJIQ/IaHHS 1 HABUaHHS B yCiX
3aKjaagax OCBITM — II¢ HOBI 3HAHHS 1 METOIHU, SIKI

PO3MIUPIOIOTh  MOXKJIMBOCTI  CTY/ICHTIB  IIO/IO
PO3B’sI3aHHS HarajJbHUX 3aBJaHb.
JlocmimHUIbKI  YHIBEPCUTETH TaKOX HAIAIOTh

MOYKJIMBOCTI TIJIBUIITYBATH KBaJi(hiKaIlIFO THM, XTO

CTaHEe BUKIQJa4eM 1 HaBUaTUME CTY/CHTIB
KOJIe/IXKIB i YHIBEPCUTETIB KpaiHH.
Benukoro HIepeBaroo aMEepUKaHCHKHUX
JMOCTITHANIBKUX ~ YHIBEPCUTETIB € 00’ emHaHHS
HAyKOBHX  JIOCIADKEHb 3  MICISAJUITIOMHOIO
OCBITOIO.

3aBASKM  JOCHIMHUIBKMM TpaHTaM  acHipaHTH

HABYAIOThCS B JabopaTopisx Mopyd 31 CBOIMH
HACTaBHUKAMM 1 TUIITYTh CITUTbHI HAYKOB1 POOOTH.

Ob6ominbHa BHroZja OYEBHJAHA: BHIIA OCBITa
30aradyeTbCsi CEPUO3HUMH JTOCHIDKCHHSMH, a
HAyKOBY pOOOTY JKHUBUTH CHEPris 1 TBOPYICTH
CTYJICHTIB.

[Hmi kpaiHu nemajni yacTilie BHU3HAKOTH, IO IIe
HaMKpaIia cucTeMa JUIs MiATOTOBKM HACTYITHOTO
IMOKOJIHHS BUEHUX 1 JOCIIIHUKIB.

JlocmimHUIIBKI ~ YHIBEPCUTETH TAaKOX  JAlOTh
HAyKOBY, TEXHIUHy Ta mpodeciiiHy 0Oa3y
MaifOyTHIM TBOPIISIM 1 KEPIBHUKAM HOBHX Trairy3ei
1 KOMIIaHiH, 110 MOCTAI0Th 3aBASKH HOBATOPCHKHM
JOCTIIKEHHSIM. Crynentu OakanaBpiaTy
JOCTITHALIBKUX ~YHIBEPCHTETIB MAalOTh IIMPOKI
MOXKJTUBOCTI JJISi CIIOCTEPE)KCHHS Ta ydacTi B
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to observe and participate in aspects of the
research process itself. Placed in a learning
atmosphere shared with graduate and
professional students, they acquire a firsthand
understanding of what is required to prepare
for a scholarly or professional career.

Addressing Urgent Challenges with Science

The benefits of scientific research are well
known. AAU’s “Science as a Solution” offers
a survey of how scientific and technological
expertise will be required to address the large
and urgent challenges confronting the world -
problems such as climate change, the energy
crisis, and increasing demands on the supply of
safe foods and fresh water, as well as the need
to cure disease and address the threat of global
pandemics.

The solutions to these problems begin with
basic research. Without an understanding of
the structure of the genome, we limit
biologists’ ability to develop interventions that
will treat disease.

Without basic research in materials science, it
will be impossible to develop highly efficient
solar panels or batteries that store large
amounts of energy.

Without basic research, we will not be able to
develop plant species that resist drought.
Virtually all of the microelectronic innovations
that have transformed our world in the last two
decades have their origins in the laboratories of
research universities.

Science is a solution, and with the demise of
the great industrial research laboratories like
Bell Labs, the vast majority of the basic
scientific research conducted in America today
is done in research universities or government
laboratories closely affiliated with research
universities.

It is the research conducted in these institutions
that continues to lead to the creation of new
technologies, new businesses, and new jobs
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pI3HMX  acleKkTax JOCIIAHUIBKOrO  IpOIECy.
[Ipamtoroun mopy4 3 acmipaHTaMM Ta BYCHHMH,
BOHM 3 IEPIIUX PYK OTPUMYIOTh YSBIIEHHS IIPO T€,
10 MOTPIOHO I MIATOTOBKM 10 HAayKoBOi abo
npodeciiiHoi kap’epu.

BI/IpiIHEHHﬂ HaraJJbHHUX 3aB/laHb 34
JAOIIOMOI'0X0 HAYKH

[TepeBaru HayKoOBUX JOCIIPKEHB J00Ope Bigomi. Y
cBoiii momoBimi «Hayka sik pimenHs» Acoriamist
aMepHKaHChKUX YyHiBepcuteTiB (AAY) 3Beprae
Hally yBary Ha Te, WO MEepeAOBHM HayKOBO-
TEXHIYHUHN JTOCBiJ 3HAZOOUTHCA Ul PO3B’S3aHHS
BEIIMKUX 1 HEBAKJIAJAHUX MpoOJeM, IO CTOSTh
nepes; CBIiTOM, TaKWX, SK 3MiHAa KJIiMaTy,
eHepreTMuHa Kpu3a 1 3pocraioya norpeda B
0e3MeYHNnX MPOJyKTax 1 MpIiCHINA BOAI, a TAKOXK Yy
JiKyBaHHI XBOPOO 1 YCYHEHHI 3arpo3 TJI00aIbHHUX
MaHeMiH.

BupimenHs 1nuMx  3aBOaHb  TOYMHAETHCA 3
dbyHIaMeHTaTbHUX JIOCTiDKeHb. be3 po3yMmiHHA
CTPYKTYpH TeHOMa OiojoramM BaXKO pPO3POOHUTH
METOJM BTPYYaHHS Ui JIIKyBaHHS XBopoO. bes

dbyHIaMeHTanTpHUX  JOCHIIDKeHb  y  Tamysi
Marepialo3HaBCTBa HEMOKJINBO CTBOPHUTH
BHCOKOC()EeKTHBHI COHSYHI TaHe abo
aKyMYJISITOPH, 3IIaTHI HAaKOMUYYyBaTH CHEPTil0 y
BEJTHKII KUTBKOCTI.
be3 <¢yHmameHTampHUX JIOCHIDKEHb MH  HE

3M0O’)KEMO BUBECTH CTIHKI JI0 TIOCYXH BHIIA POCIIVH.
[TpakTHYHO BCl IHHOBAIIIT B MIKPOCJICKTPOHIIIi, 110
3MIHMJIM HaIl CBIT 3a OCTaHHI IBa NECITHIITTS,
OepyTh  CBili  moyaTok y  JabopaTopisx
IOCITITHULIBKUX YHIBEPCHUTETIB.
Hayka — me i € pimieHHs, i 3 BiIX0IOM 31 CIIEHU
BEJIMKHX TIPOMHCIIOBHX JOCITITHUIEKUX
naboparopiii, Ttakux sk Bell Labs, mepeBakHa
OUTBIITICTD (hyHIaMEHTATEHUX HayKOBHX
JOCIIDKEHb ChOTOJHI B AMEpHIl MPOBAIUTHCI B
JOCTITHALIBKUX YHIBEpCHTETaX a0o0 B JICPIKaBHHX
nabopartopisx, TiCHO OB’ sI3aHUX 3
IOCITIAHUIBKUMHA YHIBEpCUTCTAMH.
CaMe JoCiiDKEHHS B IIMX YCTaHOBAaX CTBOPIOIOTH
HOBI TEXHOJIOTIi, MPHU3BOAATH 1O IOSBH HOBUX
MiAIPUEMCTB 1 HOBUX POOOUYUX MiCIlb, HEOOX1THUX
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that will be needed to fuel the nation’s
economic recovery and long-term economic
competitiveness.

Improving Public Policy through the Social
Sciences

Essential as they are, basic scientific research
and technological innovations are not the only
contributions American research universities
make to our society.

Social  scientists-economists,  sociologists,
political scientists, historians, anthropologists,
and psychologists-provide new analyses and
insights into the problems of society and the
means of solving them.

They offer a greater understanding of our own
society as well as of societies remote from ours
in time and distance, so essential in a shrinking
world.

Without the understanding of the world
yielded by these disciplines, we are less able to
move in new directions, to undertake new
projects for improving society, or to locate
ourselves in a wider world. Indeed, none of the
major issues for which scientific and technical
solutions are required can be addressed
effectively without the understanding brought
by social scientists.

Obviously, the skills of our economists are
essential to our efforts to rebuild our nation’s
economy. Other issues might be less obvious.
Climate change, for example, may alter the
relationships  between the northern and
southern hemisphere and produce large
migrations of people, with profound economic,
political, and social dimensions.

The development of new crops, altering
traditional means of production, will have
social consequences. And we need social
scientists to understand the impact of the
process of globalization on traditional and
modern societies alike.
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JUIS €KOHOMIYHOTO MigiioMy 1 JOBrOCTPOKOBOL
€KOHOMIYHOI KOHKYPEHTOCIIPOMOXKHOCT1 KpaiHu.

YaockoHa/leHHs1 YIIPABJIiHHS [1eP:KaBoI0 3a
JAOIIOMOT 00 COLiaAJILHUX HAYK

Sxumu 6 BaX¥UIMBUMH He Oynu (yHIaMEHTaIbHI
HAyKOBI1 JTOCIIPKEHHS Ta TEXHOJOTIuHI 1HHOBAIIIi,
aMepHKaHChKI JIOCJT1THULIBKI YHIBEPCUTETH
3pOOUIIM BHECOK Y PO3BUTOK HAIIOTO CYCIIUIBCTBA
HE TUIBKHA 3aBIISIKA M.
@axiBIi y rajgy3i CyCHUIBHUX HayK — €KOHOMICTH,
COI[10JIOTH, IOJITOJNOTH, ICTOPUKH, aHTPOIOJIOTH 1
IICUXOJOTH — TPONOHYIOTh HOBMM aHami3 i
pPO3YMIHHSI TIpOOJIEM CYCHUIBCTBA 1 CHOCOOIB
iXHBOTO BUPIIICHHS.

Bonu natoTh HaM MOXJIMBICTB TTIHOIIE 3pO3yMITH
Halle CYCHUIBCTBO, a TaKOX CYCHUIBCTBA,
BiJIaJieH] BiJ HAC y 4aci 1 mMpocTopi, Mo BKpai
BO)XJIMBO Yy HAIIOMY JeJali TiCHImoMy cBiTi. bes
TOTO PO3YMIHHS CBITY, SIK€ TAIOTh I1i TUCITUILTIHH,
HaM CKJIQJHIIIE pyXaTHCs B HOBUX HaIpsIMKax,
3MIACHIOBATH HOBI TPOEKTH 3 YAOCKOHAJICHHS
CyCHUTbCTBA 1 3HAXOMUTH CBOE Micle Yy
rI100aTbHOMY KOHTEKCTI.

[ cnopaBnmi, >XOQHE 3 OCHOBHHX IIHTaHb, IO
noTpeOyIOTh HAYKOBO-TEXHIYHUX pIllIeHb, HE
MOXKHa €(EeKTHBHO BHPIMUATH O€3 COIIOJIOTIB.
3po3ymino, moO I ycmixy, O 3ycwib 3
BITHOBJICHHS ~ €KOHOMIKM  TOTpiOHI  3HAHHS
eKOHOMICTIB. IHImI pedi He TaKi OYCBHIHI.
Hampuknan, 3MiHa KIiMaTy MOXe pPaJHKaIbHO
3MIHATH CTOCYHKH MiX I[liBHiuHOMO 1 [liBIeHHOMO
MIBKYJISIMA 1 TPU3BECTH JIO MAacOBHX Mirpariii 3
CCpHO3HUMHU  CKOHOMIYHUMH, TIOMITHYHUMH 1
COLllaTbHUMH HACIIiAKaAMH.

BuBeseHHS ~ HOBUX  CLIbCBKOTOCHOIAPCHKUX
KYJIbTYp 3MYCUTh BIIMOBUTHCS BiJ TPaAMIIIAHUX
3ac00iB 1 CIOCOOIB BUPOOHHUIITBA 1 TPU3BEAC JIO
comianbHUX 3MiH. Ham motpiOHi corionoru, moo
3pO3yMiTH BIUIMB TIpOIeCy TIiodaiizamii Sk Ha
TpauIliiiHe, TaK 1 Ha Cy4acHe CYCHUIbCTBO.
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The analysis of social scientists, often critical
of the status quo, can be disquieting and
misunderstood. But it creates the knowledge
necessary for change.
Effective public policy has always been built
on the scaffolding created by research in the
social sciences.

Enriching the Human Experience through
the Humanities and the Arts

Humanists in our research universities preserve
and interpret our own culture, and study others
as well. Our nation’s well-being depends, as
perhaps never before, on our ability to
understand the thinking and ways of life of
people in disparate cultural conditions within
and beyond our borders,
With the virulent forces of nationalism and
religious extremism asserting themselves
across the globe, we need to understand what
gives rise to such movements and how our
actions can affect them.
Moreover, we cannot fully understand the rich
tapestry of our own American experience
without  knowledge of the historical
background and cultural experiences that have
informed the lives of Americans arriving here
from around the world.
There are also no better champions of the arts
than our great universities. Their faculty
members produce some of the most important
literature and literary analysis and they
compose much of today’s new concert music.
University theatres produce much of the new
drama and new interpretations of the best
works of the past.
In a society dominated by utilitarian values, it
is important to be reminded that our lives are
informed and enriched by the aesthetic
environment in which we live and by an
appreciation for the art, architecture, and music
that express the essence of our society.
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BucHOBKM COIIONOriB, SKi YacTO KPHUTHKYIOTh
CTaTyc-KBO, MOXYTb BUKJIMKAaTH 3aHENOKOEHHS,
OTpUMYBATU XMOHE TIyMauyeHHs. AJie BOHU JJal0Th
3HaHH$, HEOOX1IH1 ISl TOro, 100 3yCTPITH 3MIHU.
EdextuBHe BpsiyBaHHS 3aBXKIu OynyBanocs Ha
(GyHIaMeHTi, CTBOPEHOMY JOCHKCHHSIMU B
rajy3i CyCHuIbHUX HayK.

I'ymanuTapHi HAYKH Ta MUCTENTBO
30ara4yoTh JKUTTS

['ymanirapii B HaIlnuX IOCIIITHAIIBKUX
yHIBEpCUTETax 30epiraroTb Ta IHTEPHIPETYIOThH
HAllly BJACHY KYyJIbTYPY 1 BHBYAKOTH KYJIBTYpPY
IHIMX HapoaiB. bmaromonyuus Hamoi KpaiHu
3aJICKUTh —MOXKIIMBO, SK HIKOIM paHilie —Bil
HAIIOi 3JaTHOCTI PO3YMITH CIIOCIO MHCIEHHS i
KHUTTS JIIOJIEH B PI3HUX YMOBax y Halliil KpaiHi 1 3a
i mMexamu. Y TOM dyac, SIK HeOE3MeYHl CUau
HAIlOHATI3My 1  peniriiHoro  eKCTpemizmy
3asBJSIIOTH PO cebe 1Mo BChOMY CBITY, HaMm
MOTPIOHO 3pO3YMITH, IO TOPOIKYE TaKi PyXH 1 K
Ha HMX BIUIMBAIOTH Haimil mii. ba Oimbine, Mu He
MOYKEMO TTOBHICTIO 3PO3YMITH CTPOKATy KapTHUHY
HAIIOTO  BJIACHOTO  JIOCBiAy  0e3  3HaHHS
ICTOPHYHOTO KOHTEKCTY 1 KYJBTYPHOTO IOCBiNY,
0 BIUIMHYJIW HA OKUTTS aMEpUKAHINB, SKi
npuOymu 1o CIIA 3 ychoro cBiTy.

Kpim Toro, OiTbIIMX €HTY31acTiB MHCTEITBA, HIX
Halli TIpOBiAHI yHiBepcuTeTH, He icHye. IxHi
BHKJIaJa4ui — aBTOPH BaXKJIMBHUX TBOPIB JIITEpaTypH
1 JliTepaTypo3HaBCTBA, BOHU THINYTh OULIBIITY
YaCTHHY TBOPIB CYYacHOI KOHLIEPTHOI MY3HUKH.
VHIBEpCUTETCbKI ~ TeaTpu  CTaBISATh  3HAYHY
YaCTHHY HOBUX JPaMaTypriYHUX TBOPIB 1 TO-
HOBOMY IHTEpPIIPETYIOTh KIIACUKY.

Y cycnuibCTBi, M€ JOMIHYIOTH yTHJIITapHI
[IHHOCTi, B&KJIMBO MaM’STaTd, L0 HAIIC KUTTS
(GopMye 1 HAMTOBHIOE HAIlle ECTETUYHE OTOUYCHHS, 1
PO3YMITH IIIHHICTh MHCTEITBA, apXITEKTypH Ta
MY3UKH, [0 BHPAXAIOTh CYTHICTH HAIIOTO
CyCHIBbCTBA.
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Since the inquiries of Socrates in ancient
Greece, the humanities have given insight into
what is true, what is good, what is beautiful -
the dimensions of understanding that give
meaning, order, and grace to human existence.
We can boast of the world’s most powerful
military and take pride in our efforts to
improve everyday life here and around the
world through open trade and technological
innovation.

But an equally enduring legacy to humanity,
as with past civilizations, will be the power of
America’s minds, values, and knowledge, all
of which have been nurtured at our great
universities. Whether we pass on to the future
the structure of a protein, stunning new works
of art, the next version Of the Internet, or a
deeper understanding of the world’s religions,
universities are where the best that has been
thought, written, or discovered flourishes.

Enriching Civic and Economic Life

Many universities also serve as the economic
engines of their communities and regions,
providing well-educated graduates, supporting
hundreds of employees, and creating new
businesses and  business  opportunities.
Moreover, American universities make
valuable contributions by fostering civic
engagement and public service.

Capturing the inherent idealism of youth,
universities offer services and outreach
programs to improve the quality of life in their
communities and beyond.

As engaged citizens, students, faculty, and
staff bring their energy and expertise to their
communities in such ways as mentoring and
tutoring in  K-12 schools, sponsoring
community health clinics, spearheading
environmental initiatives, and providing
ongoing  assistance to  elderly and
disadvantaged residents.
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3 yaciB Oecig Cokpara 3 y4YHSIMH TyMaHITapHi
HAayKU JIaBaJIM JIFOJUHI yABICHHS PO Te, 110 Take
icTUHA, J00pO, Kpaca — MOHATTS, IO HAAAIOTh il
ICHYBaHHIO CEHCY, YHOpPSJIKOBAaHOCTI I IIHHOCTI.
Mu MoXeMO MNHUIIATUCS  HAUNOTYXHIIIMMHU
30pOMHUMH CHJIaMH 1 HAIIMMU 3YCHIIISIMHU IIIO/I0
MOJIMNIIEHHS TIOBCAKACHHOTO JKUTTS TYT 1 B
yCbOMY CBITI HUIAXOM BLAKPUTOI TOPriBimi 1
JNOCATHEHb y Haylli 1 TexXHili. AJjile HACTUIbKH K
JIOBIOBIYHOIO CIHQALIMHOIO JUIS JIIOJCTBA, SIK 1Y
BUTIAJKY 3 IMBUIBAIIIMH MHUHYJIOTO, Oyne cuia
HalKkpamux ymiB AMEpUKH, 11 HIHHOCTEH 1 3HaHb,
SKI BHUXOBYBAJHMCS 1 HApOJWINCS B HAIIMX
NpoBiIHUX  yHIBepcutTeTrax. Ilepemaemo  mu
MaiOyTHIM MOKOJIHHAM (QOpPMYIy CTPYKTYpH
Oinka, JMBOBIDKHI HOBI TBOPH  MHCTEITBA,
HacTynmHy Bepcito [Hteprery abGo rnmOiie
PO3YMIHHSI CBITOBHX PEIIriid, yHIBEpCUTETH — II&
MicIle, Je JKMBE BCEe HailKkpamie, 1o OyIo
npuIyMaHe, Hanmucane abo BiKpUTe.

BHecok y rpoMajachbKe Ta eKOHOMIYHE KHTTS

baraTo yHIBEpCHUTETIB € TaKOX PYIIIHOIO CHJIO0
€KOHOMIKH CBOIX MICT 1 perioHiB, natwo4u iMm modpe
OCBIUYEHUX BHUITYCKHHUKIB, 3a0€3MEUyI0YH pOOOTOIO
COTHI JIFOJIeH Ta CTBOPIOIOYM HOBI1 MiAIPUEMCTBA 1
MOYKJIMBOCTI TUTST Oi3Hecy.
KpiMm TOro, amepukaHChKi YHIBEPCHTETH TaKOXK
CHPUSIOTh BUABIICHHIO TPOMAJITHCHKOI aKTHBHOCT1
i ydacTi CTy/IeHTiB, BUKJIaIadiB Ta CIIIBPOOITHUKIB
y TrPOMaICEKOMY KUTTI.
3HaxoAs4H 3710pOBE 3aCTOCYBAHHS IPUTAMAaHHOMY
MOJIONI ieani3aMy, YHIBEPCHUTETH TPOIMOHYIOTh
COIllaIbHI MOCIYTH Ta JOMOMOTY TOOPOBOJBIIIB 1
NporpaMu 3 MIABHILEHHS SKOCTI JKUTTA y CBOIH
MICLIEBOCTI Ta 3a 1 MEXaMH.
SIK aKTUBHI TpPOMAaJsIHH CTYACHTH, BUKIaJadi Ta
CHIBPOOITHUKH MIPUBHOCSATH y KHUTTS
HABKOJIMITHIX MICT CBOI €HEprir0 1 3HaHHS,
OepyTb yuyacTb y TporpamMax HacTaBHHITBA 1
JNOJATKOBUX 3aHATh Y IOYATKOBIM Ta cepenHiii
MIKOJIi, JIOMOMAraloTh  MICHEBUM  MEIUYHHM
yCTaHOBaM, OPTraHi30BYIOTh €KOJIOTIUHI 1HI1aTUBU
1 HQIal0Th TMOCTIMHY TOMOMOTY JIITHIM 1 COIIaJIbHO
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Universities partner with their cities and
schools, provide world-class health care
through their medical centers and clinics, and
open their museums, performing arts centers,
and recreation and sports centers to their
surrounding communities.

It is the intersection of these broad-reaching

activities - teaching and learning, scientific
research, scholarship in the arts and
humanities, public service, and economic

development - that gives American universities
their remarkable vitality and value to society.

As individuals from different disciplines and
perspectives come together in collaboration,
their very differences enable them to find
innovative solutions to society’s problems that
no single discipline could.

No wonder, then, that the graduates of
research universities, like those of other
colleges and universities, give back so
generously to their institutions to an extent
unheard of in the rest of the world.

When doing so, graduates comment repeatedly
that their college education transformed their
lives, giving them opportunities beyond their
grandest hopes and expectations.

They give to the universities that opened the
world to them so that those institutions can do
the same for succeeding generations of
students, a substantial percentage of whom are
the first of their families to attend college.

In addition, it is important to remember that a
key to the vitality of American society has
been the democratization of higher education.
Our nation assumes that individuals from
every socioeconomic background should have
the opportunity to earn a college degree.
Upward economic and social mobility through
education is central to the American dream.
Colleges and universities help make this
possible through the substantial financial aid
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BPA3JIMBUM 4WIEHAM CBOIX IrpoMaj. YHIBEPCUTETH
CITIBIPAITIOIOTh 3 MICHKOIO BJIAAO0K 1 IIKOJAMHU,
HAJAal0Th MEIWYHI TOCIYrd CBITOBOIO PIBHS Yy
CBOIX IIEHTpax 1 KJIiHIKaX, a TaKOX BIAKPUBAIOTH
JUIL  MICLEBUX OKMTENIB [JBEepl CBOiX My3€iB,
TeaTpiB, LEHTPIB JUISL BIAIOYMHKY Ta CIIOPTY.

Came 3aBISIKM IEpETHHY LIMX LIMPOKUX 32 CBOIM
MacimTaboM BHAIB AiSUIBHOCTI — BUKIQJAaHHA 1
HaBYaHHS, HAYKOBHUX JOCIHIIKEHb, PO3BUTKY
MHCTETBA 1 TYMaHITapHUX HayK, IIiIrOTOBKU
KaapiB s cepu IepKaBHOTO YIPABIIHHSA Ta
€KOHOMIKM —  aMEpPHUKaHChbKI  YHIBEPCUTETH
JEMOHCTPYIOTh BEITUKY KHUTTE3IATHICTh 1 MIHHICTh
i cycninberBa. Konmu mpeacTaBHUKM  PI3HUX
npodeciit 1 moryAaiB 00’ €MHYIOTHCS IS CITUTBHUX
Iii, y’Ke caMi BIIMIHHOCT1 MK HUMH JI03BOJISIFOTh
iM 3HaXOAWTH HOBATOPCHKI pIIIEHHS MpPoOIeM
CYCIIIBCTBA, 1110 1X HE 3MOrJIa 6 PO3B’sA3aTH KOJHA
OKpeMa JTUCLUILTIHA.
Tomy He 1MBHO, IO KOJWIIHI BHITYCKHUKH
JOCTITHANIBKAX YHIBEPCUTETIB Ta IHIIMX BHUIIIIB
CKJIQJIAIOTh JUIS CBOIX «aJbMa Marep» Taki mienpi
MTOYKEPTBH, SKUX HE 3yCTPIiHENI B IHIINX KpaiHaxX.

[lpy  mpOMYy  BOHH  BiJ3HAYAIOTh, 10
VHIBEPCUTETCbKI POKH 3MIHWIU IXHE KHUTTS 1
Hagamu M MOXJIMBOCTI, MO II€PEBEPIIIH
HalicMiTUBIOIi  owikyBaHHS. BoHM  poOIATH
MOYKEPTBH YHIBEPCUTETaM, K1 BIIKPWIH M IIUTHIA
CBIT, 1100 I1i HABYAIBHI 3aKJIaJd 3MOTIIH 3pOOUTH
T€ caMme JUIsi HOBHX TMOKOJIHb CTYACHTIB, Cepen
SKUX 0aratro TakuX, y KOro B pojay HIXTO paHilie
HE MaB BUIIIOI OCBITH.

KpiM ToOro, Ba)JIMBO mam’ATaTH, IO KJIIOYEM JIO
JKUTTE3IaTHOCTI  aMEPUKAHCHKOTO  CYCIUIbCTBA
Oynma W 3aUIIAE€TBCSA JACMOKPATH3allisl BHIIOT
ocBitu. Hamma kpaiHa BUXOAMTH i3 TOTO, IO JIFOIH
3 OyIb-SIKUM COLIAIBHO-€KOHOMIYHUM
CTAaHOBUIIIEM TMOBHHHI MaTH MOXJIUBICTh 3100yTH
BUIIy OCBITY. EKOHOMIUHUI Ta coOIliaIbHUN JTi(T
3aBIAKA OCBITI — 1€ OOWH 3 OCHOBHUX E€JIEMEHTIB
«aMepuKaHCchKol Mpii». Kosemki Ta yHiBepcuTeTH
NIOIIOMAraroTh 3MIMCHATH 11 3aBOAKA 3HA4YHIN
GiHAHCOBIM MIATPUMIL, SKYy BOHHM HAJAlOTh
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they provide to low- and middle- income
students. It is important that government live
up to its promise to assist these students as
well.

American Research Universities: Agents of
Free Society

A central factor contributing to the quality of
American  research  universities is the
autonomy freedom from government control -
they have enjoyed.

The core American value of independence has
given universities space for unencumbered
progress and change.

The creation of independent colleges in
colonial America, whose independence from
state control was affirmed in 1819 by the U.S.
Supreme Court in the famous case of
Dartmouth College, established an essential
framework for all of higher education in
America.

Public universities created during the 19th
century were subject to varying forms of state
jurisdiction. But they, too, enjoyed broad
autonomy and self- governance through
governing boards that operated with substantial
independence.

Thus, the presence of private, independent
colleges and universities contributed to the
framework of freedom and autonomy granted
public universities as well. The resulting
growth of competition and movement of
faculty between public and private universities
have shaped the expectations and parallel
developments of each.

Independence also has provided the
framework for academic freedom in American
universities. It has invested in the faculty the
responsibility of defining what is taught, by
whom it is taught, and to whom it is taught. It
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CTyJICHTaM 3 HHU3BKUMH 1 CEpPEIHIMH JTOXOJaMHU.
BaxnuBo, mo6 ypsa 1 Hagalni BUKOHYBaB CBOi
3000B’sI3aHHS 3 JIONIOMOTH TaKUM CTY/ICHTaM.

AMepHKaHCBHKi J0CTiAHUIbKI YHIBepcHUTeTH:
NpU3BiALI BUILHOIO CycnijibCTBA

KirouoBum (pakropoM, 110 cripusie MiABUILECHHIO

piBHS aMEPUKAHCHKUX OCIIITHUIIBKUX
VHIBEpCUTETIB, € aBTOHOMIis, cBoOOda BiX
JIePKABHOT'O KOHTPOJTIO, SIKOFO BOHU
KOPUCTYIOTHCH.

['omoBHa aMepHKaHChKa IIHHICTh — HE3aJEKHICTh
— 3abe3meumia yHIBepCUTETaM CBOOOAY st
0e3MepenIKOTHOTO PO3BUTKY 1 BIOCKOHAJICHHS.
CTBOpeHHs 1€ B  KOJOHIAIBHIA  AMeEpHII
HE3aJIeKHUX  KOJEKIB, CBOOOMY SKHX  Bif
JIep>)KaBHOTO KOHTpOMNI0 miATBepauB 1819 poky
BepxoBuuit cyn CIIA y 3HameHuTIi crpasi
JlapTMyTCBKOTO KOJIEKY, CTajl0 OCHOBOIO BCI€l

aMEepUKaHCHKOT BHIIOL OCBITH.
JlepxaBHI yHIBEpCHUTETH, CTBOpeHI y 19-my
CTOJITTI, y T 9 THIITH bopmi
MIMOPSIKOBYBIACSA FOPUCIUKIIIT  BiIIOBITHOTO
IITATY.

Arle ¥ BOHH  KOPHCTYBAIUCS  IIHPOKOFO
ABTOHOMIEI0 1  CaMOBpsAyBaHHAM —  iXHI
OMKYHCBKI ~ paad i  3HAYHOK  MIpOIO
CaMOCTIIHO.

TakuM 4YMHOM, TPHWBATHI, HE3AJIEKHI KOJICIKIH
VHIBEPCUTETH CHPHUSIIN YTBEPKCHHIO TIPHUHITUIIIB
cBoOOIM 1 aBTOHOMII, IO HaJaBAJIHCA TAKOX 1
Jep’KaBHUM yHIBepcuTeTaM. BHacmiiok 3pocTaHHs
KOHKypeHIIii ~Ta  Mmirpamii  mpodecopchKko-
BUKJIQJAIbKUM CKJIAZOM MDK JIep)KaBHUMH 1
NPUBAaTHUMU  yHIBepCHTETaMH  c(HOpMyBaIUCS
OYiKyBaHHS 1 BiJIOyBaBCs mapajelbHUNA PO3BUTOK 1
THX, 1 IHIIHX.

He3anexxnicte  3a0e3meumsia  TakoXK  OCHOBY
akajzieMiuHo1 cBoOOaM. 3aBIsAKHU iii TpodecopchKo-
BUKJIAJAllLKUHA CKJIaJ caM IOo4YaB BIANOBIZaTH 3a
Te, YoMy, Koro i xTo BuuTh. Came 1ueH
OCHOBOITOJIOXKHHI TTPUHIIAIT aKaJeMIdHOT CBOOOIH
JIO3BOJIMB ~ YYCHWM 1  JOCIIJHUKAM  HaIluX
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is this fundamental principle of academic
freedom that has enabled scholars and
scientists within our universities to be free of
past dogma, to liberate themselves from a
stifling deference to inherited authority, and to
advance the frontiers of knowledge in all
fields. This openness to new ideas enables
students to challenge their teachers and to
become critical and creative thinkers in their
own right. In this environment, basic research
is directed by the researchers themselves. They
are able to seek their own methods to solve the
questions and problems confronting their
disciplines, and to follow their own instincts
and ideas about where the solutions lie.

The freedom in which American research
universities operate is not limited to the free
exchange of ideas. The strength of our
universities also is enhanced by the free market
in which they compete for people. No external
constraints, such as civil service status for
faculty or government- mandated salaries,
limit competition.

Merit, as recognized by professional peers, is
the general rule for advancement. As in most
of society, merit may not be perfectly achieved
in practice, but it remains the primary value
system recognizing achievement and allocating
rewards.

Freedom within American research
universities has also provided the foundation
for the development of free institutions
throughout the world. During the second half
of the 20th century, the United States became
the educational destination for thousands of
international students and faculty. Returning
home after experiencing the free environment
and values of America and its universities,
these U.S.-educated international students
often have become our closest friends abroad
and advocates for democratic values in their
own countries.

This has helped to make the role of American
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YVHIBEPCUTETIB  BIAKUHYTH JOTMH MHHYJIOTO,
no30yTHCs CJIINOro MTOKJIOHIHHS nepen
YCIaJKOBAaHUMHU  aBTOPUTETaMM, IO JYIIUTh

IHIiaTUBY, 1 PO3MMPUTH MEXI 3HaHb Yy BCIX
ranmy3sx. L BIIKpUTICTh 10 HOBUX i€l J103BOJISE
CTYAE€HTaM CTaBUTH Il CYMHIB  CKa3aHe
BUKJIaJlaueM, IEepPEeTBOPIOBATUCS HAa KPUTHUYHO 1
TBOpYO  MucHsiuuX  (axiBuiB. Y Takomy
cepenoBuIli (QyHIaAMEHTATLHUMHU JOCI1IKECHHIMH
KEepyIOTh  caMi  JIOCHITHUKHA. BOHH  MamTh
MOYUIMBICTh ~ IIIYKaTW  BJIACHI ~ METOOM  JUIS
pO3B’si3aHHS MPOOJIEM, IO CTOATH Iepesl HayKolo,
1 KepyBaTUCs BJIACHUM YYTTSM 1 YSBJICHHAMH IO
Te, JIe TaKi pillleHHs] MOKHA 3HANUTH.

CBoOona, SIKOIO KOPHCTYIOTBCS aMEPHKAHCBKI
JOCTITHUALIBKI  YHIBEPCUTETH, HE OOMEKYEThCS
BUIBHMM  oOMiHOM  imesmu. Cmiia  Hammx
YHIBEPCUTETIB 1€ i y TOMY, IO 32 HUMH CTOITh
BUIBHUN PHHOK, Ha SKOMY BOHHM KOHKYPYIOTH 3a
monei. s kKoHKypeHIliss He oOMekeHa KOITHUMHU
30BHINIHIMHM  (DakTOpamMu, TAaKUMH SIK CTaTyc
JIEpKABHOTO CITY’)KOOBIISI It BHKJIagadiB  abo
BCTaHOBJIEHA YPSJIOM 3apo0iTHA TIaTa.

[TincraBoro 1 Kap’€pHOTO 3pOCTaHHS € 3aCIIyTH,
BU3HaHI mpodeciiHO0 chutbHOTOM. K 1 B
OlmpImocTi HIMUX cdep KUTTS, 3HAUTH TOYHE
MIPUIIO 3aCIIyT MOXKIIMBO JAJIEKO HE 3aBXK/U, BOHU
3QJIUIIAETHECS OCHOBHUM KPUTEPIEM BH3HAHHS 1
320X OYCHHS.

CBoOofa B aMEpHKAHCBKHX  JOCIIITHUIBKHX
yHIBepcuTeTax 3a0e3neuniia TaKoX OCHOBY JIs
PO3BUTKY BUIBHHX IHCTHTYTIB y BCbOMY CBITi. Y
npyrid nonoBuHi 20-Tro cromitts B CrHoidydeHHX
[lrarax HaByamucs 1 MOpaLiOBaTM  THCAYI
IHO3EMHHUX CTYJICHTIB i BUKJIAIaYviB.
[ToBepHyBIIMCH OIOMY TIiCis 3HAHOMCTBAa 3
BUIBHHM CEPEJOBHIIEM 1 IIIHHOCTSIMH AMEPUKH Ta
il yHIBepCcHTETIB, IIi CTYIEHTH 4YacTO CTalOTh
HAIIUMH HaWOMOKYMMHU JPY3SIMH 32 KOPJOHOM 1
moOOpHUKAaMU  JIEMOKpaTii 'y CBOiX KpaiHax.
3aBISKM [IbOMY AaMEPHKAHCBKI  yHIBEPCUTETH
BiZIIrparoOTh MPOBIHY POJIb y II100AILHOMY PYCi 3a
PO3BHTOK JeMOKparii. Ane Hama KpaiHa MoXe
BTPAaTUTH MOXIIMBICTb MPOCYBaTH JEMOKPATilO
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universities central in the global movement to
advance democracy. But our nation’s ability to
advance democracy through higher education
may be lost unless we ease government
roadblocks to recruiting international students
and faculty. With the rise of new universities
around the world, especially in Asia, our
universities must be able to continue to recruit
the most brilliant international students,
scholars, and scientists, or they will go where
they feel more welcome.

Accountability Accompanies Academic
Autonomy

Independence and autonomy do not come
without accountability.

The public has a right to be assured that
universities achieve what they claim. Both
public and private universities are accountable
to the taxpayers who help to subsidize their
missions, as well as to their trustees, who
govern them.

Indeed, all American universities are public
trusts. They are created to endure over time -
some are older than the republic. Those who
govern universities hold a trust inherited from
past generations. They hold the obligation to
improve those institutions before passing them
on to future generations. As competitors in a
market for students, faculty, and research
support, universities are also subject to the
discipline of the market and the perpetual
effort at improvement.
Universities are held to account through the
many accreditation agencies that review their
various programs. In addition to these
structural factors that make institutions
accountable, universities are making the results
of these various evaluations more accessible to
the public. They must continue to make
progress on such transparency.
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yepe3 BUINY OCBITY, SKIIO HE 3HIME YacTHHY
BCTAHOBJICHUX ypsAIOM OOMEXKEHb i Habopy
IHO3eMHHUX CTYJEHTIB 1 BHKJIaJadiB. 3 MOSBOIO
HOBUX YHIBEPCHUTETIB y BCbOMY CBITI, OCOOJIUBO B
A3ii, Hami BUIII NMOBUHHI 1 B MalOyTHROMY MaTH
MOXJIUBICTb 3aMpolyBaTH Hai3ai0HIIuX
IHO3EMHHMX CTYJIEHTIB, BUEHUX 1 JIOCTIHUKIB —
IHaKIIe BOHU MIiOyTh TYAM, 1€ BITUYIOTH cede
OaXXaHUMU TOCTSIMH.

Iix3BiTHICTH AK YMOBaA aKaJxeMiuHOI
ABTOHOMII

Hezanexxnicte 1 aBTOHOMIS HEMOXIWBI 0e3
BIMOBIMANBHOCTI. [ pOMaICEKICTh Ma€e IpaBo OyTH
BIICBHCHOIO B TOMY, IO JOCATHEHHS, PO SKi
rOBOPATH YHIBEPCUTETH, peainbHi.
Sk nepkaBHI, Tak 1 TNPUBATHI YHIBEPCUTETH
MI3BITHI IIJIJATHUKAM MOAATKIB, SKI JOIOMAararoTh
¢iHancyBaTH  iXHIO  JISUIBHICTH, @  TaKOX
MIKITyBaJbHUKAM, SIKi HEIO KepyloTh. DakTHIHO BCi
AMEpUKAHCBKI  YHIBEpCHUTETH €  JOBIPYUMH
TpactamMu. BOHM CTBOpeHi Ha CTOMITTS — JAEAKi 3
HUX CTapIli 3a caMy pecnyOIriKy.

Ti, XTO CTOITh HA YOJIi YHIBEPCUTETIB, JICTAIOTh Y
CBOE KOPHUCTYBaHHs 0ararcTBO, yCIIaIKOBAaHE Bill
MUHYJIUX TOKONiHb. | BOHW MarOTh 3000B’s3aHHS

BJIOCKOHQJIIOBATH IIi  IHCTUTYTH, TMEpII HIXK
nepenaTu ix HACTYITHUM MOKOJIIHHSIM.
Konkypytoun Ha pUHKY BHIIOI OCBITH 32

CTYJICHTIB, BHKJIaJadiB i CIIOHCOPIB TOCIiIKEHB,
YHIBEPCUTETH TaKOX AMTOPS IKOBYIOThCS
PUHKOBIM JAMCHMILIIHI 1 3MYIICHI IOCTIHO
BJIOCKOHAJTFOBATH CBOIO pOOOTY.

[i omiHIOIOTH uMCIeHHI aKkpeauTaliliHi oprau,
KOJH PpO3IIISIA0Th e(QEeKTUBHICTh HAaBYAJIbHUX
nporpam. Ha 1momarok 10 LUX CTPYKTYpPHHX
(dakTopiB, MO 3a0e3MeUyIOTh II3BITHICTH BUIIIB,
caMi YHIBEPCUTETH pOOJISATh pe3yabTaTH TaKUX
OI[IHOK JOCTYIMHUMHU JUIsi TPOMAJChKOCTi. | BOHM
3000B’s13aH1 JoMaratucs e OiIbIIo1 MPo30poCTi y
IIOMY BIJHOIIICHHI.
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Jet Propulsion Laboratory

California Institute of Technology

Preserving the Partnership  between
Research ~ Universities and the Federal
Government

Over the course of our nation’s history, a
partnership between universities and the
federal government formed and evolved to
meet national challenges. Thomas Jefferson
believed that universities were so important to
our democratic ideals and the needs of the
nation that he founded the University of
Virginia. The Morrill Land-Grant Acts, born of
practicality —and  necessity, articulated
parameters of a nascent relationship. The Act
stated: “...without excluding other scientific
and classical studies and including military
tactics, to teach such branches of learning as
are related to agriculture and the mechanic
arts, in such manner as the legislatures of the
States may respectively prescribe, in order to
promote the liberal and practical education of
the industrial classes in the several pursuits and
professions in life.”

The  university-government  relationship
evolved in the last century into an actual
partnership.

One aspect of that partnership is the federal
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30epekeHHs] NMApPTHEPCbKUX BiIHOCHH MIK
AOCTITHMIbKUMH YHIiBepCHTETaMH Ta
(denepanbuum ypsiiom

[Iporsrom  yciei  ictopii  Hamoi  KpaiHu
MapTHEPCTBO MIXK YHIBEPCUTETaMH 1 eiepaibHUM
ypsaoMm  ¢opMyBaliocsl 1 pO3BHBAIOCS IS
BUpIIIEHHSI  HAI[lOHATBHWX  3aBJaHb. Tomac
Jlxepdepcon BBakaB YHIBEPCHUTETH HACTUIBKH
BXIMBUMH JJTS1 IEMOKPATUYHHX 17IealTiB 1 MOTped
HaIlii, 0 3aCHYBaB Bip/UKHMHCBHKHI YHIBEPCHTET.
3akonn Moppuria po HaTaHHS YHIBEpCHUTETaM
3eMJIi JUKTYBAJUCS JOIUIBHICTIO 1 HEOOXITHICTIO,
BOHM BCTAHOBWJIM TapaMeTpy BITHOCHH, IO
3apoKyBaMcs. Y 3aKOHI TOBOPHJIOCH: «...HE
BUKITIOYAIOYM IHIIUX HAYKOBUX 1 KIACHYHHUX
JOCIIDKeHb,  30KpeMa  BIiCBKOBOi  CIIpaBH,
BUKJIQJAaTH Ti Taly3i 3HaHb, IIO0 TIOB’s3aHi 3
CUIbCBKUM  TOCHOAAPCTBOM 1  peMeciamH,
BIJMOBIMHO JIO pillleHb 3aKOHOJABYMX OPTaHiB
MTaTiB, 3 METOI CHPHSHHA 3arajbHiid 1
NPakTUYHIA  OCBITI  NPOMHUCIOBOTO  CTaHYy,
HABYCHOTO PI3HUM 3aHATTAM 1 mpodecisM, 1o
HEOOXIIHI B KATTL».

3a MUHYIIE CTOJITTS BIIHOCHHU MIDXK
YVHIBEPCUTETOM 1 YpSJIOM BHPOCIH y CIPaBXHE
naptHepctBo.  OJHMM 3 aCHeKTiB  IbOTO
MapTHEPCTBa € HagaHHS (eACPATbHUM YPSIOM
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government’s providing financial aid to help
students receive a college education regardless
of income or wealth.

The foundation for this element of the
partnership was the G.l. Bill, which supported
veterans returning from World War Il and
helped to build the world’s strongest middle
class. Today, that support ranges from the Pell
Grant for the lowest-income students to
student loans, a new G.l. Bill, and other forms
of aid. All of these taken together supplement
the assistance provided directly by colleges
and universities to their students.

Probably the most evident manifestation of the
partnership developed during World War I,
when scientific effort, most notably the
Manhattan Project, helped win the war. After
the war, social scientists helped design the
economic, political, and security institutions of
the postwar world.

The partnership was extended thereafter
through the blueprint developed by Vannevar
Bush in his report to President Truman,
“Science the Endless Frontier.”

This seminal report recognized the importance
of basic research in the development of new
ideas and products essential to economic
growth and insisted on linking basic research
to graduate education.

The university-government partnership grew
rapidly after the Soviet Union launched
Sputnik in the competitive context of the Cold
War.

As the largest sponsor of research, the federal
government continues to look to research
universities to conduct the bulk of the nation’s
basic research, particularly as industry has
turned more toward applied research.
Economic competitiveness, energy needs,
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(iHAHCOBOI JOMOMOrHW, 00 CTYACHTH MOTJIHN
OTPUMATH BHIIY OCBITY HE3aJEKHO BiI TOXOIY

a6o crany. OCHOBOIO  LBOrO  EJIEMEHTY
naptHepctBa  craB  3akoH  «[Ipo  mpama
BilicekoBociyxkOoBuiBy  (G.I.  Bill),  saxwuii

HiITpUMaB BeTepaHiB, 110 MoBepHyucs 3 [pyroi
CBITOBOI BIifHM, 1 IOITOMII' CTBOPUTHU IEPEIYMOBU
JUIA  TIOCTaHHS HAWIOTYXKHIIIOTO CEPeAHbOro
kmacy y cBiti. CporogHi 1s NiATpUMKAa Mae
MIMPOKUH Jiama3oH — Bif T.3B. rpaHTiB [lenna mis
CTYAEHTIB 3 HAaWHIKYMMHU  JOXOJaMH [0
CTYAEHTCbKMX KpEIUTIB, HOBOTO «3aKOHY IIpo
npaBa BiMCBKOBOCITY)XOOBILIIB» Ta IHIMX (OpM
JOTIOMOTH. Y CYKYNIHOCTI BCI Ii  3axoau
JIOIIOBHIOIOTh aJIPECHY MIATPUMKY, KOTPY KOJIEDK1
Ta YHIBEPCUTETH HaJal0Thb CBOIM CTYJECHTaM
0e3nocepeIHbO.

lIMOBipHO,  HaiiGinbI  OuEBMAHMII  HPOSB
napTHepcTBa MaB Micue mix yac Jpyroi cBiToBoi
BIlfHM, KOJM HAyKOB1 JOCHIIKEHHs, 1 B MepIry
yepry MAaHreTTeHCBKMM  INPOEKT, IOIOMOIJIH
Burpary BiiHy. [lics BiliHM BYeHi-rymaHiTapii —
NPEACTaBHUKH CYCHUIBHUX HAyK — JOMOMOTJIH
pPO3pOOUTH EKOHOMIYHI, TOJITHYHI IHCTUTYTH Ta
OCHOBM O€3MeKH TOBOEHHOTO CBITy. 3r0IOM
NapTHEPCTBO PO3IIUPUIIOCS 3aBASKA IPOEKTY,
npeacraBieHoMy BanueBapom bymem y ioro
nmomoBimi  mpesumeHty Tpymeny «Hayka —
HECKIHUEHHa Meka». JlomoBimp  BH3HAYMIIA
BXUIMBICTh  (DYHAAMEHTANBHUX JOCTIDKEHb Y
po3poO1i HOBHX i€l 1 BHUHAXOIIB, HEOOXITHHX
JUIL €KOHOMIYHOTO 3pOCTaHHS, 1 Hamojsraia Ha
TOMY, 11 (4] OB’ sI3aTH (dbyHIaMeHTaIbHI
JOCII/DKEHHST 3 BHINOK OcBiTOor0. IlapTHEpcTBO
YVHIBEPCUTETIB Ta ypsAy UIBHAKO 3pOCIO B
KOHTEKCT1 KOHKYPEHIIIi €MOXU «XOJOJHOI BIAHM»
micnss Toro, sk Pamgsgacekuii Coro3 3amycTuB
MepIINA CymyTHUK.

OenepanibHUl  ypsAa, MO €  HAHOUTBIIMM
CIIOHCOPOM ~ NPUKIAAHOI  HAYKH, MPOIOBKYE
3aJy4aTd  JOCTIAHUIBKI  YHIBEPCHTETH  JIO

HPOBE/ICHHS JICBOBOI YAacTKU (DYHIAMEHTAJIbHUX
JOCIIKeHb y KpaiHi, OCOOIMBO B 3B’SI3KYy 3 THM,
10 TIPOMHUCIIOBICTh JeJalli OuIbIIe OpiEHTYETHCS
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environmental problems, and national security
challenges are among the issues the federal
government seeks to address through this
investment.

Moreover, as noted above, the American
system succeeds in educating students in the
process of conducting research. Universities
thus are using this national investment not only
to address these critical scientific and technical
challenges but also to educate the next
generation of scientists, mathematicians, and
engineers.

However, the research partnership faces
challenges, and its success will continue to
depend on several fundamental
understandings.

First, it depends on the federal government
providing steady, continuous, and predictable
financial support for basic research. Basic
research requires a complex infrastructure of
people, facilities, and equipment.

Universities undertake substantial financial
obligations when they build the research
infrastructure and recruit the best faculty on
the assumption that, based on competitive
review, their faculty will be able to secure
federal research grants.

These investments are long-term and cannot be
turned off and on easily. If overall funding, or
the federal reimbursement for the costs of this
infrastructure  investment, is  reduced
unpredictably, universities must either make
up the difference from other sources of
revenue or reduce their research commitment.
This ultimately harms the public interest.

To provide the maximum public benefit, both
partners must fulfill their responsibilities, but
universities face the greater risk.
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Ha  TPUKIAgHI  AoCHiKeHHS.  ExoHOMiuHa
KOHKYpPEHTOCITPOMOKHICTh, MOTpedH B eHeprii,
€KOJIOTTYH1 MpoOsiieMu 1 MpoOJieMU HaliOHAJIBHOT
Oe3leKku BXOIATh B YHCIO TWHUTaHb, IO iX
denepanbHUi  ypsA  MparHe  BUPIIMTH 34
JIOIIOMOI'O}0 TaKUX IHBECTHLIH. Binbine Toro, sk
3a3Ha4yajocs BHILE, AaMEpPHKaHCbKa cHCTeMa
JI0CsTiIa BEIMKHUX YCIIXIB Y HaBYaHHI CTYJIEHTIB Y
mporeci BUKOHAHHS JOCTiKeHb. TakuM YHHOM,
YHIBEPCUTETH BHUKOPHCTOBYIOTh 111 HAalllOHAJbHI
IHBECTHIT HE TIIBKHA TUISL BHPIIICHHS
HABaXXJIMBIMINX HAYKOBO-TEXHIYHUX 3aBJaHb, a U
JUIS HABYaHHS HACTYMHOT'O TIOKOJIHHS BUYCHUX,
MaTeMaTHKIB Ta IH)KEHEePIB.
OngHak  mapTHEPCTBO 3 JIOCIITHUIIBKAMHU
YHIBEPCUTETAMHU CTHKA€ThCS 3 TPYAHOIAMHM, 1
Horo ycrix, SiK 1 paHiie, 3aJIe)KaTuMe BiJl KUTbKOX
(byHIaMEHTaIbHUX pedeil.

[To-mepme, Bixg cTabinpHOI, Oe3mepepBHOI Ta
nependadyBaHoi (hinancoBoi i ITPUMKH
byHIaMEHTaTBbHUX  JTOCTIDKEHb  (herepatbHIM
YPSAIOM. dyHaMeHTaIbHI JIOCITDKEHHS

BUMAararoTh CKJIaIHOT iHPpaCTPYKTypH — (HaxiBIIiB,
00’€eKTiB Ta oOiamHaHHS. YHIBEpCUTETH OEpyTh Ha
cebe 3HauHi (QiHaHCOBI 3000B’s3aHHS, KOJIH
CTBOPIOIOTH  JTOCHIAHHIIBKY 1HPPaCTpyKTypy 1
HAOMparOTh HAWKpamuX BUKJIANAYiB, BUXOAIYU 3
HPUIIYIICHHS, 1[0 caMe BOHHM 3MOXYTh OTPHMATH
denepanbHi JOCTITHUIIBEKI TPAHTH, KOTPi HAAAIOTh
Ha KOHKYPCHI OCHOBI.

Taki iHBECTHIIl € JOBIOCTPOKOBUMH 1 TOBHHHI
OyTH TMOCIITOBHUMH 1 Oe3mepepBHUMHU. | sKIIO

3aranbHe  (QiHaHCYBaHHsA  abo  QenepaiibHe
BIJIIKOJYBaHHS BUTPAT HA IIi IHBECTHUIl B
HppacTpykTypy Oyme panTtoM  CKOPOYCHO,

YVHIBEPCUTETH TOBHHHI a00 OTPUMATH BiJICYTHIO
YacTHHY 3 IHIIHUX JDKEped J0Xomy, abo ypizaTu
JOCIIDKCHHSI, 1110 B KIHIIEBOMY paxyHKY 3aBJacCTh
HIKOJM CcycribHUM iHTepecaM. 11100 3abe3neunTu
MaKCUMaJbHy  CYCIUIBHY  BHIOAY,  OOWBa
HapTHEpU MOBHHHI BUKOHYBaTH CBOi OOOB’SI3KH,
aJe YHIBEPCUTETH CTHKAIOTHCS TYT 13 OUIBIIUM
PHU3HKOM.
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Second, for the partnership to produce the best
research, federal grant funding must be
allocated through a competitive merit review
process.

The genius of the American system of
supporting basic research is that it has been
built on the competitive structure of our
universities, where faculty compete for grant
funding based on merit review.

This competitive process has been one of the
major factors accounting for the widely
recognized, exceptional quality of the research
conducted in American universities.

If it is eroded by the political process, a
fundamental aspect of the university-federal
partnership will be lost, and, with it, a great
source of American scientific and economic
competitiveness.

Third, the partnership, like all partnerships,
relies on trust. Universities must be held
accountable for the investment the federal
government makes in them. They cannot
simply say, “trust us,” and ask for taxpayers’
dollars. Research must be conducted with
integrity and safety. At the same time, the
federal government cannot so overburden
universities with regulations and reporting
requirements that they suffocate in a
bureaucracy of compliance review. Faculty
should spend their time on teaching, science,
and scholarship, not on accounting.

Equally important, trust involves confidence in
the value of basic research and in the long-term
return that basic research can Vyield.
Government places this trust in universities not
blindly but based on ample experience.
Applied research has an important role as well,
and it deserves the support of both the federal
government and private industry. But industry
provides little support for university-based
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[To-npyre, mod mapTHEPCTBO JaaBajio HaWKparli
pe3ynbTatu, ¢eaepaibHe IpaHTOBE (iHAHCYBaHHS
INOBUHHO BMJIUIATHCS B pPaMKaX KOHKYPCHOTO
npouecy OL[IHKH 3aCIyT.
['eHianbHICTE aMEPUKAHCHKOI CUCTEMH MIATPUMKHU
(byHAaMeHTaIbHUX AOCHIIKEHb MOJIArae B TOMY,
10 BOHA TeX IOOyAOBaHa Ha KOHKYpEHLIi —
NPUHIMII HAlIMX YHIBEPCUTETIB, A€ BUKIAAadi
3MaralThCsi 3a TpaHTOBE (IHAHCYBAHHSA, sIKe
HAJA€ThCs Ha MIJACTaBl HAYKOBOI 3HAYYIIOCTi
iXHBOT pobotu.
Lleit nporiec KOHKYpeHTHOr0 1000py OyB OIHUM 3
OCHOBHHX (DaKTOpiB, IO 3YMOBWJIM IIHUPOKO
BU3HAHY BHMHSITKOBY SKICTb JOCITI[DKEHb, KOTpIi
IPOBAJIATHCI B AMEPUKAHCHKUX YHIBEPCHUTETaX.
Ao K 3 SKAXOCh TONITHYHUX TPHYMH IeH
byHnaMeHTaTbHUN aCIeKT YCHIIIHOTO
HNapTHEPCTBAa MK yHIBEpCHUTETaMHU 1 (efepaTbHIM
HEeHTpOM Oyze BTpauyeHO, pa3oM 3 HUM 3HUKHE I
BAKIIMBE JOKEPEIIO aMEPUKAHCBKOI HAyKOBOI Ta
€KOHOMIYHOI KOHKYPEHTOCIPOMOKHOCTI.

[To-Tpere, 11e MapTHEPCTBO, AK 1 BCi MAPTHEPCHKI
BITHOCHHU, TPYHTYETHCS HA JIOBIpi. YHIBEPCUTETH
MOBWHHI BiZ3BITYBaTH TPO KOIINTH, SKi BKJIA/Ja€ B
HUX (enepabHu ypsan. BoHu He MOXYTh MPOCTO
ckazaru: «JloBipTecs Ham» 1 TOMPOCHUTH TPOIIi
IJATHUKIB ~ MOAATKiB.  JIOCHIJDKCHHS  ITOBUHHI
MPOBAAUTHCA CYMIIIHHO 1 Oesmewyno. Bogaowac
denepabHU  ypSaA  HE  MOXE  HACTUIBKH
NEPEeBAaHTAXYBAaTH YHIBEPCUTETH HOPMATUBHUMH
aKTaMM Ta BHMOIraMH IO 3BITHOCTI, mIo0 Ti
3aUXaucs  Bi  OIOPOKPAaTHYHUX  IEPEBIPOK
BUKOHAHHS Ta BimmoBimHOCTi. Bukimamadi moBuHHI
BUTpa4yaTH CBii yac Ha BUKJIAQJaHH], HAyKy Ta
JOCIIDKEHHS, a He Ha OyXTajiTepiro.

He meHm BaximuBo ¥ Te, 1m0 JoBipa mependaydae
BIICBHCHICTh Yy IIHHOCTI  (DyHJaMEHTAIbHHX
JMOCTIDKEHb 1 B JIOBTOCTPOKOBIM Bijmadi, SKy
NpUHECYTh (PYHAaMEHTaIbHI JOCTIKEHHS. Ypsia
JOBIPSAETHCS YHIBEPCUTETaM HE CIIINO, a Ha OCHOBI
HasBHOro JocBimy. [IlpukimanHi  AOCITIIKCHHS
TaKOXX BIIIrPalOTh BOKIMBY POJIb 1 3aCIYTOBYIOThH
Ha MIATPUMKY SK (eaepalibHOro ypsay, Tak i
NPUBAaTHOTO CEKTopa. AJle KOMIaHii HaJalTh
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basic research, so recognition of the
importance of federal support for basic
research is an essential aspect of the

partnership.

America’s Strength: The Quality of Its
Research Universities

The strength and quality of American research
universities are derived from many sources:
fundamentally from the freedom in which they
operate, and which they, in turn, propagate;
from the breadth and interaction of the
multiple disciplines they comprise, including
basic and applied sciences, technology and
engineering, social sciences, arts and
humanities; from the partnership between
universities and the federal government built
on a competitive environment driven by merit;
and from the linkage of education, research,
and scholarship.

These are the fundamental elements of
America’s “best industry.” Our research
universities are essential public goods

providing a comparative advantage for the
United States.

As robust as this system is, it is also delicate
and can easily decline if treated with neglect or
not understood as essential to the future
strength of the nation.

The public good that these universities
represent can be measured in new ideas that
yield new products or new cures to disease; in
new approaches to difficult social problems; in
new expressions or interpretations of culture;
in new and invigorating creative output in the
arts; and in the development in students and
communities of the practical capacity and
moral commitment to help  others.
Universities’ public good can be measured in
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YHIBEPCUTETCHKIM (hyHIaMEeHTaIbHUM
JOCTIKEHHSIM JIMILEe HEe3HAYyHYy JOIMOMOrY, TOMY
BU3HAHHA BaXJIMBOCTI (penepanbHOl MiIATPUMKH
byHIaMEHTaTbHUX  JOCTIDKEHb €  BaKJIMBUM
ACIeKTOM MapTHEPCTBA.

Cuia AMepHKH: BHCOKHUH
JAOCJIIHMIBKUX YHIBepCUTETiB

piBeHb il

Cuna 1 BHCOKMH pIBEHb  aMEpPUKAHCHKHUX
JOCIITHULIBKUX  YHIBEPCUTETIB  IMOSCHIOIOTHCS
KUIbKOMa NpPUYMHAMH: TEpIl 3a Bce CBODOOJOIO,
SKOI0 BOHM KOPHUCTYIOTBCSI 1 Ky BOHH, CBOEIO
Yeprow, MpeACTaBIsI0Th; HIMPOTOIO Jiarna3oHy 1
B3a€EMOJI€I0  Oe3lidi AUCLMIUIIH BKJIIOYHO 3
dyHIaMEeHTaIbHUMH 1 NPUKIAJIHUMH HayKaMH,

TEXHOJNIOTISIMH ~ Ta  IHKEHEPHOI  CIPaBOIo,
COL[IATEHUMH HayKaMH, MUCTELITBOM i
ryMaHITapHUMHU HayKaMmu; MapTHEPCTBOM
YHIBEPCUTETIB i (benepaabHOTO ypany,

3aCHOBAaHMM Ha KOHKYPEHTHOMY CEpPEeOBHIII 1
CHUCTeMi 3aciyr; i 3B’SI3KOM MDK OCBITOIO Ta
HaYKOIO.

[le — OCHOBHI €IEMEHTH «HaWKpamoi IHIYyCTpii
Awmepukny. Hamr TocniHHUIBKI YHIBEPCHUTETH €
HAWBaXIIMBIIIMM CYCITUTbHUM HaJOaHHSAM, IO
3abesneuye mepeBary Cmomydennx  Illtaris.
[Tpote, sikoro © HaxiiiHOWO He Oyna I cHcTeMa
ChOT'OJTHI, BOHA TaKO)X Bpa3jMBa 1 MOXE JIETKO
3aHEMACTH, SKIIO HEe TPUAUILITH i HaJIEKHOI
yBarm W HE pPO3yMiTH 1 HEOOXITHOCTI st
MOT'YTHOCT1 KpaiHu B MaiiOyTHbOMY.

CycrinbHe 051aro, SKUM € 11 YHIBEPCUTETH, MOXHA
BUMIpDIOBATH HOBUMH 1E€SIMH, IO NAIOTh JKUTTA
HOBHIM TIPOJIYKTaM 1 JIikaM; HOBUMH ITiIXOAaMH 10
CKIIaJHUX  COI[iaIbHUX  MpoOJeM;  HOBHUMHU
BIIKPUTTSAMH ¥ IHTEpOpeTalisiMd B  IapuHI
KyJAbTYPHU; HOBHMH TBOPYHUMH JOCSTHEHHSIMH B
MUCTCNTBI, 1 BHUXOBAaHMMH y CTYIEHTIB 1
IPOMAJCBKOCTI B LUIOMYy  TPaKTUYHUMH
HaBUYKaMH 1 MOPAJIbHOIO TOTOBHICTIO JI0TIOMAaraTu
HmuM. e cycninpHe 61aro MoKHa BUMIPSTH
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the number of graduates who will contribute to
the well-being and productivity of society

And finally, the public good of American
universities is also in the intangible,
immeasurable contributions they make through
a citizenry educated in the framework of
freedom for a society that cherishes and seeks
to enhance freedom throughout the world.
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YHCIIOM BUIYCKHHUKIB, SIK1 3pO0JIATH CBiif BHECOK Y
JI00po0yT CyciIbCTBA 1 MPUMHOXATh HOTrO TBOPUi
3yCHILIIS.

I, mapemTi, cycnuibHe OJIar0 aMepHUKaHCBKUX
YHIBEPCUTETIB ~ NOJAra€ TaKoOX y  TOMY
HEBIIUYTHOMY Ha JOTHUK, HE3MIPHOMY BHECKY,
KU BOHH POOJISTH, BUXOBYIOUH B AYCi CBOOOIU
MOJIOZE TOKOJIHHS TIpoMajasiH AMEpuku, y
PO3BUTOK CYCHUIbCTBA, IO JOPOXKHTH I[IEI0
cBOOO/IOIO 1 MparHe ii 3MilHEHHsI B YCbOMY CBITI.
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COMMUNITY COLLEGES IN
THE USA

TRANSCIPT

Open World - Today our guest is Dr. Wilma
Fuentes, Assistant  Vice President for
Academic Affairs of Santa Fe College in
Gainesville, FL.

Dr. Fuentes has graciously hosted a number
of Open World delegations in her college and
for our groups this experience has always
been quite an eye opener in very many ways.
Thank you for taking your time today, Dr.
Fuentes to talk to us about Community
Colleges in the United States.
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I'POMAJICHKI KOJIEJUKT ¥V CIIIA

CTEHOI'PAMA IHTEPB’IO
(TpocmyxaTH IHTEPB 0 MOKHA TYT:

«BinkpuTuii cBiT»: CHOrOAHI y Hac B TOCTAX
aoxkTop  Binbma — ®yenTec,  MOMIYHHLIA
BII[ETIPE3U/ICHTA 3 aKa/IEMIYHUX MTUTaHb KOJIEIKY
Canta-®e B IeitncBinn, mrar Oaopua.

Jloktop @yeHTec 100’ A3HO MpUiMaia y CBOEMY
KOJIE K1 KUJIbKa neerarin porpamu
«BigkpuTuii CBIT», IS SKUX TaKl BiIBITUHH
0arato B 4OMY CTalli CIPABXKHIM BIIKPHTTSM.
[sxyemo, nokrop @PyeHTec, IO 3HAULUIA 4ac
JUIs HHUHIOIHBOI PO3MOBH TIPO  T'POMAJCHKI
xonemki y CIIA.
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Dr. Fuentes Thank you for the opportunity

OW- and now my first question: Why
Community College? How is it different from
regular colleges or universities?

Dr. F.: So, in general, if | was speaking to an
American student, | would say community
colleges are far more accessible.

They represent the most democratic form of
higher education that we have in the United
States.

The traditional university has evolved from
medieval times and is very elitist in structure.
You know, it usually has admissions
requirements.

Depending on the university you might have,
you might be required to have certain SAT
scores. ACT scores, grades, or grade point
averages.

The Community College operates under the
premise that we need to provide open access
to higher education, meaning anyone can
come to a higher education institution, in this
case, a Community College.

And there's a recognition that people may
come to it with varying levels of preparation
and various experiences.

There is no minimum age requirement, | can
decide to go back to school and get retrained
and become a nurse.

My mother can decide, you know, she never
finished her college degree...she wants to go
back now in her 70s, or it could even be my
high school dual enrollment daughter or my
high school daughter, who might want to go
and participate in high school dual
enrollment, so there's all these levels t...

Table of contents 2 MosepHyTUCb A0 3MicTy

JokTop DyeHTec: —
MOYJIUBICTb.

Jaxyro 3a HamaHy

BC: — Otxe, moe nepiie 3anutanus: «Illo take
rpoMajcbkuil Konmemxk? UMM BIH BIIPI3HSETHCS
BiJl 3BUYAHUX KOJIE/)KIiB 200 YHIBEpCUTETIB?»

JI-p ®.. — SxOu g nmaBajma BiANOBIAL Ha II¢
IOUTAHHSA AaMEpPUKAHCBKOMY CTYIEeHTy, s 0
CKaszaja, IO TPOMAJACHKI KoOJemKi Habaratro
JOCTYITHIIII. Bonu SIBJISTFOTD co00t0
HalIeMOKpaTuyHinly (GopMy BHIIOI OCBITH Yy
Cnonyuenux Illrarax.

Tpamumiiii yHIBepcUTETH ICHYIOTH 3 4aciB
CepeIHbOBIUYS 1 € BEJIBMH €JIITaPHUMH 3a CBOIM
xapakTepoM. | as BCTymy B Taki yHIBEepCHTETH,
SK TPaBWJIO, HEOOXITHO BINMOBIAATH PSAY
BUMOT.

Jis  BCTynmy 1O YHIBEPCHUTETY Bac MOXYTh
MONPOCUTH HAJIaTH PE3YJIbTaTH 30BHIIIHBOTO
tectyBanHs (SAT, ACT), cepemniii 0Oan
YCIIIIHOCTI a00 OIIHKM MeBHOrO piBHA. [nes, mo
JSKATh B OCHOBI KOHIICMINI TPOMaICHKOTO
KOJIe/KY, TOJNSTaEe B TOMY, IO BHIIA OCBITa
MOBWHHA OyTH 3arajlbHOMOCTYITHOI, 1 IO 10
BUIIIOTO HABYAJILHOT'O 3aKJIay — B JaHOMY pasi
JI0 TPOMAJICHKOTO KOJIEJKY — MOXE BCTYIHUTH
Oynpb-ska mroguHa. l[lpm mpoMy abiTypieHTH
MOXYTh MaTH PIi3HUH PIBEHb IITOTOBKH Ta
3HaHb. BikoBui 1eH3 Ui HaBYaHHI B
TPOMAJICBKOMY KOJIE/DKI He TmepeadadeHuid. Y
NEBHUA MOMEHT >KHTTS MOXHA, HaIpHUKIAI,
3HOBY ITITH B KOJIEIK, POUTH MEPEIiATOTOBKY 1
CTaTH MEJCECTPOIO.

Mos MaMa, sIKa Tak 1 He 3aKiHYMIIa KOJIEMK 1 SKIH
BXKE 3a CIMAECSAT, MOXXE 3HOBY IOBEPHYTHUCS B
KOJIe/K, SIK 1 MOSI JIOHbKA, SIKa CKOpUCTajacs
CHCTEMOIO «IOJBIHHOIO 3apaxyBaHHAK, TOOTO,
NPOJIOBXKYIOUM YHUCIUTHCA Y CEpeIHid MNIKOIi,
MOK€ TT0YaTH HaBUAHHS B KOJEDKI Y paMKax Tak
3BaHOTO «IApaJeIbHOTO HaBYaHHI» — TOOTO
ICHYIOTB Pi3Hi PiBHI...
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OW — So, what is dual enrollment, |
apologize for interrupting you but what is
‘dual enrollment?’

Dr. F.: I'm not going to directly answer this
question; I'm going to do it in a roundabout
way, but probably the model of education that
is most similar to our Community College,
yet very different, is the Soviet technicum,
that existed... where students usually at the
age of 15 were given a choice, right?

They could go to secondary school and
continue onto a university path.

Or they could enter technicums. Start getting
technical skills and then it was still possible
for them to go to a university, although for
most of them they... were being trained as
technicians, right, to go to work.

So the Community College has that option.
And so, high school dual enrollment, to
answer your question, would basically be
allowing students that are 15 to 18 years old,
which in the United States means that they are
required to be in high school at that age,
right?

But if they are academically strong, if they are
promising students, then they are offered the
choice that they could either remain in their
high school, taking what we call regular
classes.They could stay in their high school
and take Advanced Placement classes which
allows them to gain college credit.

Or, they can enroll in a Community College
as a high school dual enrollment student.

And if they do that, for instance, they could
take a trigonometry class at our college and
they would effectively..., if they take the
class and they complete the class, they would
be given a high school credit as well as a
college credit all at the same time.

And so, we do find that there are students in
our area, specifically for us at Santa Fe
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BC: — Bubaure, mo nepeOuBaro, ajge mio Take
«rapaJjelbHe HaBYaHH» !

JI-p ®.: — Bu 3HaeTe, s HE BIANOBiIaTUMY Ha 1€
NUTAaHHS Bifpa3y, a HOYHY 3JaJIeKy 1 MOYHY 3
TOr'0, 1[0 IIBU/IIE 32 BCE HABUAIBHUM 3aKJIaJIOM,
Akl y konumHboMy PapsHcekomy Corosi
MOXXKHAa ~ Ha3BaTH  HaWOIMKYUM  aHAJIOroOM
aMEpPHKaHChKOI'O T'POMAaJICBKOr0 KOJEIXKYy (Xo4a
BiH M ICTOTHO BiA HBOTO BIJpi3HABCA) OyB
TEXHIKyM... B SKUH 3a3BUYail MOCTYNAJIM y Billl
15 poxkiB, mpaBUIBHO?

VY4HI MOINIM 3aKIHUYUTH CEpPEeIHIO LIKONYy 1 HTH
BUMTHCS Jalli BXK€ B B yHiBepcuTeTi. AOO X
MOIJIM  MITH BUMTHCS y TexHikyMm. [licns
3aKIHYEHHS TEXHIKyMY, OTPHUMAaBIIHM BiIMOBIJHI
TEXHIYHI HAaBUYKHA, BOHU MOIJIM TPOJOBKUTH
HaBYaHHSI B YHIBEpCHTETI, Xoda OUIBLIICTh
OTpUMyBajla TEXHIUYHY OCBITy, 100 BiApasy
IPAIfOBATH.

I'pomanceki KONEMKI TaKoOX IependadaroTh
Takui BUOIp. A TlapajiebHe HaBUaHHS — 1€ KON
31i0HI, TIEPCTIEKTUBHI y4HI CEPEeIHBOI IIKOIU Y
Birti 15-18 pokiB (Bik, B ssikomy yuni B CIIIA
MOBWHHI  BUMTHUCS Yy  CEpemHId  MIKOJI),
OTPUMYIOTh MOXJIMBICTH BHOOPY: BOHH MOXKYTh
IPOJIOBKUTH HaBYaHHS B LIKOJI 32 CTaHIAPTHOIO

MIKUTBHOIO ~ TpOrpaMoro, abo K  MOXYTh
HPOJOBXKUTH HIKUTBHE HaBYaHHS 3a
MOTJTHOJICHOIO MIPOrpaMoio, yCITinrHe

3aBEPIICHHS SKOi JO3BOJIUTH IM OTPUMATH 3aJTIKH
B PaxyHOK BY3IBCHKOTO IHUIUIOMa Ha PiBHI
KOJIEJDKY.

AGO X BOHM MOXYTh IIOYaTH HaBYaHHS B
IPOMAJICBKOMY KOJIE/XKi, X04a TapayieIbHO BCe
me OyayTh MPUIHUCAHI 0 CepeaHbOi mKomu. B
OCTaHHBbOMY BHIIJKy y4YHi, HAIPUKJIa, MOXYTb
NPOWUTH B HAIIOMY KOJIE/XKi KypC TPUTOHOMETPIi,
1 B pa3i yCHIIIHOTO TPOXO/PKEHHS KypCy BiH
Oyne 3apaxoBaHWUW 1M SK Ha pIiBHI CepeaHBbOL
IIKOJIH, TaK 1 Ha PIBHI KOJICIUKY.

OTxe, KOHKpETHO B Hamomy konemki Canrta-de
32 TIpOrpamMol0  MApaleNbHOrO  HaBYaHHS
oTpuUMYIOTh OcBiTy moHaa 1000 y4HIB cepenHix
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College in our service district... we are
serving over, | would say, about 1000 high
school dual enrollment students and we
sometimes get high performing students that
will be completing their high school degree at
the same time as they are completing the first
two years of university.

Effectively, an Associate of Arts Degree. And
so why is this important?

They saved time, they saved money because
they were not charged for this.

As you probably know, unlike in many other
parts of the world, higher education is very
costly in the United States.

Then, although community colleges represent
the most cost efficient and the most affordable
option for higher education, there's still a cost,
but if you take a course as a high school dual
enrollment student, then you don't pay for
your classes you don't pay for your books, it
all gets covered because you are guaranteed a
public education while you are still in high
school.

OW: Yes, well, I understand that, but still,
somebody has to pick up the tab. So how are
the community colleges financed then?

Dr. F: So, with regards to high school dual
enrollment, it depends on the state and it
depends on the District.

Sometimes there's a cost sharing arrangement
between the Community College and the local
School District, sometimes state government
comes in and provides the funding to be able
to offer these types of things. And as you may
know, in the United States we have a federal
system of government, and in our federal
system of government education is the
purview of state governments. So, in terms of
public funding, it primarily comes from state
governments, not from the federal
government.
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HIKUT 3 paiioHy, KKl 0OCIYroBye Halll KOJEIK,
npu I1bOMY JedKi 3 HHX Taki 3710HI, 10
OJJTHOYACHO 13 3aKIHYEHHSIM CepeaHbOi IIKOIU
3aBepuiaTh 1€ ¥ mepir ABa poku OakaiaBpary,
OTPUMABIIN CTYIIHb «acOYHIieTC» (CTYIIHb, 110
BIINOB1/1a€ IBOM POKaM BY31BCBKOI IPOrpamHu).

Yomy e BaxxIuBo?

[le nmo3Bosysie y4HSIM EKOHOMHUTH SIK 4ac, Tak 1
Ipolli, OCKUIbKM IXHE HaBYaHHS OE3KOILTOBHE.
Sx BH, HameBHO, 3HA€Te, Ha BIAMIHY BiX
Oaratpox IHmUX KpaiH cBity, y CIIA Buma
OCBiTa KOIITYE y’Ke J0POro.

Kpim Toro, xoya rpoMajachbKHil KOJNEIK 1 SBISE
co000 HaWOUIBII EKOHOMIYHUH 1 JOCTYIMHHIMA
BapiaHT OTPUMaHHS BWINOI OCBITH, TIE€BHI
BUTpPATH BCE-TAaKU €, OJJHAK SIKIIO B BUUTECS B
IpOMaJIChKOMY KOJIS/KI B paMKax MapayieIbHOr0
HaBYaHHs], TOOTO HABYAIOYWCh BOJHOYAC 1 B
CepeIHii MmIKOJ, BU HIYOrO HE TUIATHUTE Hi 3a
HABYaHHS, Hi 32 MIPYYHUKH — JUII Bac yce Iie
OE3KOIITOBHO, TaK SIK YYHI CEPEeIHBOI IIKOJIH
OTPUMYIOTH JIEpKaBHY OCBITY O€3KOIITOBHO.

BC: — Tak, 5 1me po3yMiro, aje XTOCh ke BCE
OJTHO TUIATUTh 3a HaBYaHHS? 3BiIKH K BCE-TaKU
TPOMAJICHKI KOJEKi OTPUMYIOTh (hiHAaHCYBaHHS?

JI-p @.: — [Iloxo mapaienbHOro HaBYaHHS YIHIB
CepeHBOI IIKOIH, TO BCE 3AICKHUTH BiJI MITATY 1
OKpyry. IHOAI BUTpaTH pPO3MOAUISIOTHCS 3a
JIOMOBJICHICTIO MDK T'POMAICBKHUM KOJICDKEM 1
MICIICBUM  IIKUIBHAUM  OKPYroM, 1HO;I  JUIs
3a0€e3MeUeHHs HAIBHOCTI Takol MOJIEJIi HaBYaHHS
KOIITH HAJA€ YPS[I IITATY.

Sk Bimomo, y Hac y CIIIA denepanpHa cucrema
JICPYKaBHOTO YIPABIIiHHSA, 1 B HaNIi (enepanbHii
YPSIOBIl CTPYKTYpi OCBITa € MpPEepOraTuBOO

ypsanie  mrTariB. Tomy  ¢iHaHCyBaHHS B
OCHOBHOMY HaJae ypsan IITarty, a He
benepanbHUN ypsI.
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OW: But students still pay some tuition, don’t
they?

Dr. F: Yes. And again, there are different
models, you know, because of the federal
system, there are varieties ...and, you know,
like who pays for what... in New York
compared to Florida, compared to California,
there are varieties, but if | take my home state,
Florida, in Florida up roughly half of what it
would cost to attend a Community College is
provided to the college by the state
government, right?

So we received 50%, roughly 50% of our
operating costs from the state government.
There's another 40 to 50% that is being
provided by students. But that student pool is
an interesting one, so if you can envision it
like a pie chart, right, there’s a big portion
that is provided by students.

So where are students getting the money?
Well, for some of them it made me that their
parents pay for some of them it. It could be
that they are working.

So, we have many, many students that are in
their 20s and their 30s and they're working,
maybe full time, maybe part time, and then
they’re going to school, you know, usually
part time and then slowly paying for your
classes, but a huge percentage of them are
coming to the Community College because
the federal government (that is where the
federal government comes in) ... the federal
government gives them effectively a loan.

We call it federal financial aid. The federal
government will say we will pay for your
classes. We will pay for some of your living
expenses so that you can go and be a student
and get trained. And then in a few years go on
into the world like you know, having practical
and necessary skills.

And students are then given... in normal
times, when we dont have a pandemic,
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BC: — Ane cTyneHTu Bce OJHO LIOCH IJIATATH 3a
HaBYaHHs UM HE Tak?

J-p ®@.: — Tak 1 €. 3HOBY X TakH, ICHYIOTb Pi3Hi
MOJIeNli — OCKUIbKM y Hac ¢enepanbHa (opma
JIep>KaBHOT'0 YCTPOIO, CUCTEMA OIUIATH PI3HUTHCS
BiJl IITATy JO INTaTy — € MEeBHI BIAMIHHOCTI MiX
CHCTEMOIO OIIaTH 3a HaByaHHA B Hbio-Mopky,
®nopuni abo Kanidopsii.

Ane SKII0O TOBOPUTH, HANPUKIAL, INPO Miii
pinauit mrar ®nopugy, TO TYT MNpHOIU3HO
MOJIOBUHY BCIX KOIITIB, MIO HEOOXimH1 It
OIJIaTH BUTpPAT, TMOB’SI3aHUX 3 HABYAHHAM B
IPOMAJICBKOMY KOJE/Ki, KOJIEIKY HaJae ypsa

HITary.
Takum  umHOM, mipubMM3HO 50%  KOMITIB,
HEOOX1THUX JUTS OILIaTh HAIUX

eKCIUTyaTal[iIfHUX BUTpAT, HAJa€ ypsJ INTaTy.
Bin 40 mo 50% cmmadyioTh CTymeHTH. Aje
4yacTKa, SKa TPUMAJAae HAa CTYACHTIB, IIIKaBa.
SIkmo ysBUTH €001 Jiarpamy BUTpAaT y BHUIJIAI
Kpyra, MOKHa TPUIYCTHTH, IO 3HAYHA IXHS
YacTWHA TIPHUIIAJAa€ Ha CTYAEHTIB. A 3BiAKH
OepyTh Tporli CTyaeHTH? 3a OesKUX CTYICHTIB

miataTh  ixHi  Oarbku.  Jleski  cTymeHTH
MPaMO0Th, 3apOoOJIAI0OYM  HEOOXiMHI  KOIITH
CaMOCTIIHO.

barato XTo 3 HammMX CTYICHTIB, SKHM 3a
IBaJUATh, TPUALATH, IPANIOIOTh Ha YMOBax
MOBHOI a00 YacTKOBOI 3alHATOCTI (3a3BHYaii
BEUOpPaMH), IIOCTYIIOBO  OIUIAYYIOUYU  CBOE
HABYAHHS, TPU [BOMY JYyXE BEJIMKAa KUIBKICTh
TaKHX CTYICHTIB HOTPAIUILIIOTH Y TPOMAICHKHUIA
KOJIE[DK 3aBISIKH TOMY, IO (eaepaibHUil ypsia
Hajgae M Mo3uKy (OCh TYT (enepalbHUi Ypsia

BCTYIAE B TPY).

Mu HazuBaemo 1ie (eaepanbHOO (iHAHCOBOIO
JIOIIOMOT O0.

®enepanbHuid ypsaa Kaxe: «Mu omiaTUMO Baile
HaBYaHHS 1 YacTUHY BallUX BHUTpPAT Ha
NPOKUBAHHS, 00 BH 3MOTJIM CHOKIHHO BUUTHCS
i, OTpPUMABIIM Yepe3 KuUIbKa POKIB HEOOXiTHI
NPaKTUYHI HABUYKH, MIIILTH MPALOBATH.

Yepe3 neBHUN 4Yac — y 3BHYAMHUX YMOBax, 110

naHaeMii  — TPUOJIM3HO dYepe3 IICTh MiCAIIiB
MICIIs 3aBEPIICHHS a00 MPUITUHCHHS HABYaHHS —
CTYICHT  TIOBUHEH  II0YaTH  BWIUIAYyBaTH
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they're usually given about six months after
graduation or after they stopped their studies
to start repaying the federal government for
what it paid, for that loan.

OW: OK, now you mentioned that it’s two
years, right? Would students be earning
enough to provide a decent living upon
graduation from a Community College? And
also, could you give any examples of the most
popular programs or professions, skills that
they can acquire, say, at Santa Fe College?

Dr. F: So first of all, let's start with the idea
of a two year degree.

We do offer two year degrees, but we offer
educational programs that can be completed
in six months or in a year.

So, there is a lot of variety and in half of the
states in the United States community
colleges or a select number of community
colleges are allowed to offer baccalaureate
degrees, that means four year degrees.

Florida is one of the leaders of the nation with
that. And why has that been allowed here?

Because our state is growing very, very
rapidly; we currently have twelve public
universities here, very large, they have many,
many, you know, tens of thousands of
students, and the state government had a
choice: to build more universities or allow
community colleges to start offering a few
selected baccalaureate degrees in high
demand areas.

So, nursing, for instance, is one of those
areas.

Almost every Community College in Florida
right now offers a nursing degree because we
have a huge need for nurses in our state and in
our country.

Going back to your question about the types
of programs. So, for a 2-year degree... there's

Table of contents 2 MosepHyTUCb A0 3MicTy

denepanbHOMY  ypsSly BHECKH B

IOoralmcHHA IMIO3UKH.

paxyHOK

BC: — Bu ckazanu, 1o mporpama IBOpiduHa,
npaBuwiIbHO? UM 3MOXYTh CTYAEHTH 3apoOisaTH
miciasl  3aKiHYeHHS  TPOMAJICBKOIO  KOJISIKY
JIOCTaTHBO I TOro, 1100 3a0e3rmeunTH CcOOi
rigauii piBens xutta? Kpim Toro, He Moriu 6 BU
HaBECTH HPUKITAIH HaNMOMyNIApHIIINX
crnienianizaniid abo x npodeciii 1 HaBUYOK, SKI
MOKHa OTPUMATH, HaIpUKJIa, B Koaemki CaHra-
De?

J-p ®.: — Hacamnepen, aaBaiiTe pO3IJITHEMO
nporpaMy JABOPIYHOrO HaBYaHHA. Mwu  JilicHO
NOPOMOHYEMO  JBOpPIYHI  HpPOTrpaMu,  MICHA
3aKIHYEHHS SIKUX CTYJICHT OTPUMYE CTYIIiHb, aje
MH TaKOX HPOIMOHYEMO IPOrpaMH HaBYaHHS,
pO3paxoBaHi Ha MIB POKY Ta Ha PIK.

ToO6T0 icHye 6araTo BapiaHTIB OO0 TPUBAIOCTI
HaBYaHHS, [IPU [[bOMY B MTOJIOBUHI IITATIB KpaiHU
TPOMAJICHKI KOJE[Ki, TOUHIIIE JEsKi TPOMaJChKi
KOJIE/DKI MalOTh IPaBO MPONOHYBATH HaBYAHHS
3a IPOTPaMor0 OakamaBpiaTy, KOTpa
po3paxoBaHa Ha YOTHPH POKU. | 1010 1bOro
Odropua 3aiiMae TIUPYIOYi MO3UIlIT Y KpaiHi.
Yomy Ham 11€ J103BOJICHO?

Ha nanuit moment y ®iopuai € IBaHAIISThH
JIEpKaBHUX YHIBEPCUTETIB — TyXKE BEIUKHX, 1€
HABYAIOTHCS JIECATKU THCSIY CTyAeHTiB. OmHak
ockinbkn  @dnopuma  pO3BHBAETBCS  JYKE
MIBUJAKUMH TEMITaMH, YpsJ INTAaTy MaB BHOIp:
abo OymyBaTH [ONIaTKOBI YHIBepCUTETH, abo
JO3BOJIUTH TPOMAJCHKAM KOJEIDKaM TOTYBaTH
OakanaBpiB 3a NEIKAMU 0CO0JINBO
3aTpeOyBaHUMH CIICI[iaTbHOCTSIMH.

Tak, HarIpuKIIal, MEICECTPUHCHKA CIIPaBa — OJTHA
3  TAaKUX CHOemiabHOCTEH. Maiike KOXKeH
rpomajickkuii Koiie/pk dopuan 3apa3 MporoHye
CTYIiHb 3a CHCIIAIBHICTIO «MEICeCTPUHCHKA
CIpaBa», TOMY IO ICHYE rocrpa moTpeda B
MmejacecTpax — sk y Dnopuui, Tak 1 MO BCIH
kpaini. [ToBepTarouucey 10 Bamoro MATaHHS PO
tunu nporpam. OTKe, CTYIiHb, 10 Nepeadadae
MPOXO/PKEHHS JIBOPIYHOTO KypCy HaBYaHHS...
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two types of two-year degrees, right?

| started off by comparing the Community
College to a Soviet technicum. And it is in a
way part of what we do: we do offer technical
vocational degrees that are preparing students
with a practical skill to go to work.

And those are the degrees that can be earned
in six months to two years.

It could be... they could study to be a welder,
to be a plumber, to be a carpenter, an
automotive technician... In a healthcare
setting, community colleges will train
everybody that works in the hospital except
for the doctors, right?

So the nurses, the people who do the
sonography, just everybody.

Even in educational settings, you know, for
early childhood education we train people at
the two year level and above, 4 year
baccalaureate level, and sometimes some of
these fields are very, very high paying fields
what we've seen through the years in the
United States, like in many other countries,
there's been a bit more prestige associated
with going to a university, right?
My son or daughter went to a university and
became an engineer or became a doctor.

And these are wonderful careers and we
desperately need them too, but, if my toilet
breaks down, | need a plumber to come to my
house and fix it.

Or, in the state like Florida, my air
conditioning breaks down. You know, it gets
very hot here in the summer is. That's like a
major national emergency.

So, what's happened in time is that there's
been less attention given to those types of
technical careers.

Here we give students in choice and
sometimes there are students that ‘Oh, I am
going to the university, and I'm going to be
...whatever, when maybe they might better
served by getting a technical degree, a
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Taxuii cryninb OyBae JBOX THITIB UM HE TaK?

S mouana 3 TOro, 1O MOpPIBHSIA TPOMAJCHKUI
KOJIE/DK 13 pafsHCbKUM TexHikymMmoM. CriabHe
MDK HaMH Te€, IO MH TaKOX IPOMOHYEMO
nporpamMu npodHaBYaHHS, KOTPi JO3BOJISIIOTH
CTyJIEHTaM OIaHyBaTH MPAKTUYHI HABUYKU Ta
HITH IPAIlOBATH.

I Taki mporpamu po3paxoBaHi TEpMIHOM Bij
MIECTH MICAIIB 70 ABOX pokiB. Taki mporpamu

JaloTh  3MOTY  OTPHMAaTH  CHEUialbHICTh
3BaprOBAJIbHUKA, CaHTEXHIKA, Tecispa,
aBTOMEXaHIKa...

[Mlomo MemWYHHUX CHOeUialbHOCTEH, TO y
IPOMAJICBKHUX KOJIEPKaX MOXKHA OTpUMAaTu OyJib-
AKY MEJUYHY CIELIaNbHICTD, OKpiM
CHeUIAIbHOCTI  JIKaps, a 1€ MEICeCTpH,
CHeUiaiCTH 3  YJIbTPa3BYKOBOi  exorpadii,

3arajioM BCl IHIII CIEIiaJbHOCTI. 3HAETe, HABITh
MaiOyTHIX CHEmiaiicTiB y Tamy3i JOMIKUIBHOL
OCBITH MM HABYa€MO BiJl IBOX POKiB Ta OinbIie
(4 poxu GakanaBpiaty).

[HOAI AesKi 3 MUX CTIeiadbHOCTEHN € TyXkKe, TyKe
BHCOKOOIUTAYyBaHUMH... YCI Il POKH SK Y
CIIIA, Tak i B OararboxX IHIIMX KpaiHaX, BHIIA
OCBiTa BBaXkaslacsl MPECTHKHIMIOW: «Miii cuH 91
MOSI JIOHbKA 3aKiHUWJIa YHIBEPCHTET 1 cTajia
IH)KEHEepPOM UH JIiKapem.

I me gynmoBi mpodecii, sKi HaM TaKOX IyXKe
notpiOHi. OpHaK SKIIO y MEHE 3JIaMa€eThCs

Tyajer, MeHI ToTpiOHO Oyae BUKIMKATH
CaHTEXHiKa, SKAW TIPHiie 1 MOJaroAuTh HOTO.
AG0  (daxiBusg, SKWUH  TONArOAWTH  Mild

KOHJHIIIOHEP, SKIIO TOW 371aMa€EThCA.

Amxe y Dnopuumi BIITKY IyXKe CIIEKOTHO —
HACTLIBKH CIIEKOTHO, 1o MOJIOMKA
KOHJIUII0HEepa BIIITKY Haraaye
3arajibHOHAIIOHAJIbHE CTHXIHHE JIHXO.

Cramocss K Tak, MO B TEBHUA MOMEHT
MOMYJISAPHICTh TAKUX TEXHIYHUX CIICIIaIbHOCTCH
BIIAJIA.

Bubuparoun cBor0 MailOyTHIO Kap’epy, y4HI
KaXYTh: «S] BCTYIUTIO 10 YHIBEpCHUTETY 1 CTaHy
TUM-TO», TOJI SIK, MOXIIUBO, iM Kpamie Oyiao O
3100yTH TMpOodeciiHO-TEXHIYHY OCBiTYy, siKa O
JO3BOJIMJIA IM MIBHJKO TOYATH TpAIOBaTH 1
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vocational degree that quickly puts them to
work making a good living.

And so, you asked about wages, it really
depends. If | take the example of early
childhood education, 1 mean unfortunately in
our country, the teachers that work with the
small children that are zero to five years old
are not compensated the way they should be.
They will receive 30 something thousand
dollars a year.

It's really very very little money and maybe
with a bachelors degree they might get to like
39-50 thousand, and, if you’re an experienced
early childhood education teacher with a
bachelors or masters, you might be in the high
60s.

That's really unfortunate. On the other hand,
you could graduate of being a cardiovascular
technologist and go work in a hospital making
$60,000 a year. Or a welder- Depending on
the state, there are some states that are more
industrialized than others, right? And so in
some states you can study welding, you can
study how to repair railroads, and you could
be earning 60-70,000 a year with a two year
technical degree.

OW: Can you still transfer your credits to a
State University if you want to, upon
completion of these two years?

Dr. F: Yes. Let me go back to the two-year
model. When students arrive here, one of the
first things we try to determine is: are they
interested in transferring to a university
eventually or are they interested in a technical
vocational field that quickly gets them to
work and gives them a good middle-class
lifestyle?

When students say, no, | really want to go to a
university, right? I want to be a dentist, I want
to be a veterinarian, | want to be an engineer
or an agronomist, then we really don't train
them in technical skills or practical skills.
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Jno06pe 3apo0IsaTH.

A 1010 TUTaHHS MPO 3apoOITHY IUIATy, TO TYT
yce IyXe IMo-pi3HOMY.

SIKI10 B3SATH JOLIKUIBHY OCBITY, TO B Hallii
KpaiHl @pansd BYMTENIB, SKI MNpaliolTh 3
MaJICHBKUMH JITbMHU: BiJl HEMOBIIAT 0 MAaJIOKIB
5 pokiB, HaJeKHHM YHHOM, Ha JKajib, HE
omnayyerbess. Bonn orpumyrors 30 13 yuMoch
THUCSIY J10JIapiB Ha PiK.

[le ny>xe MayeHbKi TrpoIIi; SKIIO TaKH BUUTENb
Ma€ CTyHiHb OakajaBpa, BIH MOXeE 3apoOisaTu
6mu3pk0 39-50 THCSY Ha PIK; Y JOCBIIYEHOrO
BUUTENS 31 CTymeHeM OakanaBpa YW Marictpa
piuHMi 1oxi1 Moxke HaOmmxkarucs 10 60 THCcsy.
Ha xanp, me mami rpomi. 3 xapyroro OOKy,
MOYKHa  OTpUMATH  JUIUIOM  TEXHiKa, IO
o0ciyroBye  KapmiooOnmamHaHHS  Ta  TITH
MpaIoBaTH 10 JIKapHi, Bimpa3y 3apobistoun 60
THUCSIY JI0JIapiB Ha PiK.

Abo B3STH, HaIPHUKIIA], npodecito
3BapIOBAIbHUKA — 3apO0ITOK 3alie)KUTh  Bif
mTary, apke JesKi IITaTd MarTh OUThII
PO3BUHEHY  TPOMHCIIOBICTD, HIK THIIII.
OTpuMaBmi 32 J1Ba POKH  CICIIaJbHICTb
3BapIOBAIbHUKA YHM PEMOHTHUKA 3ai3HHUIb,
MoykHa 3apo0isaTu 60-70 THCAY Ha PIK.

BC: — UYu wMoxHa TicIs 3aBepUICHHS TaKoi
JIBOPIYHOI TPOrpaMH  HABYaHHA IEPEHECTH
OTpUMaHi 3alliKoBi Oamum 10 JepKaBHOTO
YHIBEpCUTETY?

J-p ®.: — Tak, moxna. I[loBepHimMOCcS 10
JBOPIYHOI Mozeni HaB4YaHHsI. [licis 3apaxyBaHHs
HOBHX CTYICHTIB MU TIEpeIyciM HaMaraeMmocs
BU3HAYUTH, YH OakKa€ TOW YW IHIIMH CTYICHT
3roIOM BCTYIIUTH /IO YHIBEPCHTETY, YU BiH X0Ye
oTpuMaTtd TPOQPECiHHO-TEXHIYHY OCBITY, sKa
JO3BOJIUTh HOMY MIBHIKO 3HAUTH pPOOOTY Ta
3a0e3MeUnTH TITHUN PIBEHb JKUTTSA CEPEIHBOIO
KJ1acy.

[ SKIIO CTYAEHT TOBOPUTH MpPO Te, IO XO04Ye
BCTYIUTH 7O  YHIBEPCUTETY Ta  CTaTH
CTOMATOJIOTOM, BETEPHHAPOM, IHXKEHEPOM 4YH
arpoOHOMOM, TO Y LbOMY BHUIMAJKY MPOPTEX.
3HAHHA Ta TNPAKTHYHI HABUYKH — HE HOro
HampsM, 1 aKIICHT Y BHKJIaJaHHI Oyze 3po0yieHo
Ha 3araJlHOOCBITHIX IIpeMeTax.



They complete what we in the United States
call the general education curriculum and this
IS true at a university, and it is true at a
Community College.

So, the first two years of university education
here students are basically taking general
classes in social science, mathematics, natural
science, humanities, etc.

We are trying to create very well-rounded
students, we do not want to produce a
computer engineer that only knows about
computer engineering, but then can't speak
about literature or art or anything else, and so
it's required across the country.

However, if you want to be an engineer, we
might say, OK, you need to take a little bit
more math and science then that student that
wants to go into architecture. The architecture
student will be asked to take art history,
drawing, you know, and courses like that,
whereas the engineering student will be to
take Calculus 1-2-3, Physics 1 and 2 and with
Calculus, etc.

OW: Now, with this variety of subjects and
majors, do you use full time faculty? Would
you use adjuncts so people from industries
can come and teach?

Dr. F: We do all of the above, so we have a
mixture but what | want to make clear, if we
considered the two year academic programs
that we offer right when students come in,
they can complete the Associate of Arts
degree, which is equivalent to the first two
years of university instruction, and then
transfer to a University.

In states like Florida-, we have a law in the
state of Florida that mandates that any student
that completes an Associate of Arts degree,
presumably at a Community College, will be
guaranteed admission into a public university.
So, for many students, including international
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I tak BigOyBaeTbcs 1 B yHIBEpCHTETaxX, 1 B
TPOMAJICBKHUX KOJIeIKax, TOOTO MepIii ABa POKH 1
CTYIIEHTHU YHIBEPCHUTETIB, i CTYZIEHTU
TPOMAJICEKMX KOJEIKIB, SIKi 0a)aroTh 3100yTH
OCBITY YHIBEPCHUTETCHKOI'O DIBHS, 3/1€0LIbIIOrO
BHUBYAIOTh  3arajbHOOCBITHI  MpeaMeTd  —
CYCHUIbHI HayKH, IryMaHITapHI  HAayKH,
MaTeMaTuKYy, MPUPOI03HABCTBO TOIIO.

Hama mera — 3a6e3neunty BceOIYHUN PO3BUTOK
CTyIeHTa, TOMY IO MH HE XO04eMmo, 1100,
HaNpHUKIaJ, KOMIT'IOTEpHUH  iHkeHep OyB
CHEUIIICTOM JIMIIE B Taly3l OOYMCIIOBAIBHOI
TEeXHIKA 1 NpU IbOMY HIYOTO HE 3HaB PO
JiTepaTypy, MHUCTEITBO TOIIO, 1 TaKWH MIAXIT
BUKOPHUCTOBYETHCS MO BCil KpaiHi. OfHaK SKIIO
KIHIIEBA MeTa CTYyJeHTa — CTaTH IHXEHEpOM,
oMy mOTpiOHO 3poOWUTH OUTBIIMIA aKIEHT Ha
MaTeMaThlll Ta TOYHUX HayKax (MaTeMaTHYHUI
anami3z 1, 2 ta 3 piBHA, ¢i3uka 1 Ta 2 piBHA
TOIIO) TOPIBHAHO 31 CTYAEHTOM, SIKHH Xo4e
CTaTH apXITEKTOPOM — BiH, CBOEID YeProio,
NOBHUHEH TPHUIUIATH OUIbIIE yBard BHBYEHHIO
icTopii MmMCTeNTBa, MAaTIOBAHHIO Ta IHIIUM
HOAIOHUM TUCLUILIIHAM.

BC: — VY Bac mpaimoioTh TUIBKH MOCTIHHI
BUKIanadi? BpaxoByoounm Take  po3MaiTTI
CHEIIaTbHOCTEH 1 TUCIUTIUTIH, YK 3aIllPOIIYETEe BU
no cebe (axiBIiB 3 pPI3HUX Taidy3ed B SKOCTI
MOTOIMHHUKIB, 3aIIPOIICHUX BUKJIAIaqiB?

JI-p @.: — Y HAC NpaIoTh SK MOCTiHHI, TaK 1
3ampomieHi BHWKIAgadi, HpH [OMY S XO4y
MIAKPECIUTH, [0  3aKIHYMBIIA  JIBOPIYHY
nporpaMy HaBYaHHS, SKy MH [POIMOHYEMO
BiIpa3y MicIsl 3apaxyBaHHS, CTYICHTH MOXYTb
OTPUMATH CTYHiHb «aCOYIIIITC», MOJIOAIIOTO
crerfiaimicta (10 C€KBIBAJICHTHO NEPIIUM JIBOM
pokam OakanaBpiary), a IOTIM TIEPEBECTHCS 0

YHIBEPCHUTETY.
VY Takux mrarax, sk dropuaa, 3aKOHOJABCTBO
rapaHtye, 100 OyAb-SIKMH  CTYICHT, SKHH

OTPUMaB B TPOMAJICBKOMY KOJIC/KI CTYITiHb
«acoymriiTc», Mae MpaBO Ha 3apaxyBaHHS JI0
JICPYKABHOT'O YHIBEPCUTETY.

Tak 1o ans 6aratboxX CTYACHTIB, B TOMY YHCII
1HO3eMHHUX, TaKWW BapiaHT [IHCHO € OUIbII
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students, it is really more affordable, it is
much better for them to come to a
Community College.

They have smaller classes, you know, 20
something 30 something students per class.
They will still get high quality faculty, but the
mission of the community colleges is to teach
and to learn.

We do not do research. There is no scientific
research here, and so we could hire people
with PhDs, like me, like some of my
colleagues, but it was made very clear to me
when | started in the Community College
teaching, we do not care if you publish, we do
not care if you do research, you can do it, but
what we really care about is: Are you a good
teacher? And so, we can give the students in
those first two years of the Associate of Arts
that foundation with they need to then transfer
to a university.

And for domestic students and international
students, this represents a significant cost
savings. And, you know, they get more
personalized attention.

Now if you want to be a welder, or you want
to be a plumber, or you want to do something
like that, one of those technical degrees, is it
possible for you to go to a university? - Yes.
And every state is different, but in Florida
there is no statewide agreement or law that
you will absolutely transfer all your credits
over.

If you earn the Associate of Arts, everything
you do, all 60 credits transfer like a block.

If you complete a technical degree, what will
most likely happen is that the university will
accept the general education courses you took
in math and science and social studies, but
those very, very technical degree or courses
that you took they might not accept.

What we have

seen increasingly is
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JOCTYIMHUM, iM Habarato BUTIIHIIIE BCTYMUTH
JI0 TPOMAJICBKOTO KOJIEIIKY.

VY rpomajichKux KojepkKax MEHIIE CTYAEHTIB Ha
moromi —  20-30 ocid, BOHHM  MalOTh
BUCOKOKBaNII()IKOBaHUI BUKIANAlbKUN CKIaf,
0 NpH LbOMY HE 3alMaeTbcsi HAYKOBHUMHU
JOCII/DKEHHSIMU: 1XHE 3aBJaHHS — BUKJIAJaHHS.
['poManchKi KoNEMKI MOXKYTh OpaTd Ha poOOTYy
BUKJIQJIauiB 3 JJOKTOPCHKUM CTYIIEHEM, TaKHX 5K
s 1 IesIKl MOi KOJIETH, OJHAK OCKIIbKM BOHHU HE
3aliMalOTbCS HAYKOBUMH  JIOCHIUKCHHSIMH, 3
CaMOro TIOo4YaTKy MoOe€i poOOTH MEHi YITKO
HOSICHUJIH, 1110 KOJIEJKY BCE OJJHO, UM 3aiimMarocs
s JOCHIDKEHHSIMH, YU IYONIKyI0 pe3yibTaTH
CBOIX JOCHII)KEHb, Xo04ya IIe pOOUTH He
3a00pOHSETHCS, MPOTE ISl KOJNEIKY BaXKIIUBO
JMIIIe Te, HACKUTBKH A00pe s Bukianat. OTxe, B
nepir JBa POKM HABYAaHHS MM JIAEMO HAalluM
CTyaeHTaM 0a3uc, HeOOXI1MHUM JUId mepexony B
YHIBEPCUTET.

Kpim Toro, HaB4aHHS B TPOMAJICBKUX KOJIEIKaX
JI03BOJIIE  ICTOTHO  3a0IIAJUTH  KOIITH 5K
aMEpUKAHCHKHUM, TaK 1 IHO3eMHHUM CTYACHTaM. A
me B TPOMAJCHKUX KOJEMKaX CTyAEHTaM
MPUIUIIETHCS OUTBIE YBATH.

Terep 1o muTaHHS TPO TE, YU MOXKE CTYACHT,
SKUi Oakae oTpuMaTth Tpodecilo 3BapHUKA,
BOJIOTIPOBITHMKA 1 TaKk najii, TOOTO OIHY 3
TEXHIYHUX CHEIMiaIbHOCTEH, MPOJOBXKUTH TIOTIM
HaBYaHHSI B YyHiBepcuteTi. Tak, Moxke. Y
KOJKHOMY IITaTi CBOI NMpaBuiia, MpU bOMY y Hac
y @nopuni Hemae Oyab-sKoi 00OB’SI3KOBOI s
BCBOTO IITATy yroau abo 3aKOHY, IO T'apaHTye
CTYAGHTY  TPOMAJICBKOrO  KOJNEIKY,  IIO
YVHIBEPCUTET 3apaxye BCi HOro 3ayikoBi Oaiw,
OTpPUMaHIi B KOJIS/DKI. Y pa3i SKII0 BU OTPUMAIH
CTYIIHb MOJIOJIIOrO CIEeIiaTicTa TyMaHITapHUX
HayK, yci Bami 60 3a1ikoBUX OalliB («KPEIUTIBY)
OyIyTh 3apaxoBaHi YHIBEPCUTETOM. Y pasi AKIIO
BU OTPUMAJIH TEXHIYHY CIEUIANbHICTh, IIBUALIC
3a  BCe, YHIBEepCHTET 3apaxye Oamum 3a
3arajibHOOCBITHI ~ JUCHMIUTIHM  (MaTeMaTuKy,
OPUPOAHUYI Ta CYCHUIbHI HAyKW), ajne mpu
bOMY BIH MOXKE HE 3apaxyBaTH iXx 3a
BY3bKOTEXHIYHY  CHELialbHICTh, 5Ky  BH
oTpumanu, abo 3a  By3bKOCIeELlani30BaH1
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community colleges are creating individual
agreements with individual universities, so
that they can transfer, but they do not always
transfer.

OW: Interesting, you mentioned international
students, so let us talk a little bit about Santa
Fe College in particular.

| am curious what makes it different from,
you know, many other community colleges? |
know that it was twice named the best in the
country. And also | have a question of
whether you have any students from other
countries coming to Santa Fe College. Well,
probably you could describe your enrollment
in general and somehow characterized it.

Dr. F.: So, what | can share is... So, Santa Fe
College has been awarded the Aspen Institute
Prize for Community College Excellence,
which effectively means that we were
recognized as the top Community College in
the country.

We hold that distinction for two years and we,
and partly because we are not allowed to
reapply.

Once a Community College is recognized as
the best in the country, you can't apply
anymore and what they want to do is
encourage the other over 1000 community
colleges in the country to aspire to reach a
higher level. So, we were very honored and
privileged that we were selected.

Why? Because we have high graduation
levels, high completion levels, very high
transfer levels to public universities and
especially to the University of Florida.

It is the preeminent university in our state.

It is ranked in the top five public university in
the country and they are in located in our
same city, so we have a very, very strong
transfer program there.

Many of our faculty have graduated from
there, have taught there, maybe have a spouse
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TeXHIYHI KypcH, SIKi BU NpoHnuid. I'pomaachki
KOJICJDK1 JIefalii 4acTille YKIaJdaTh 3 OKPEMUMHU
YHIBEpCUTETAMHU YTOAM IPO MEPEeXia CTYIEHTIB,

ajle HaBiTh y I1bOMY BHIIAJKy MEpexif
BiZIOyBA€THCS HE 3aBXK/IH.
BC: — llikaBo, 110 BH 3rajgajid IHO3EMHHUX

CTYICHTIB, JaBaiiTe MOrOBOPUMO TPOXHU Came
npo kosemk Canra-®e. Meni nikaBo, B 4oMy
Horo BIJIMIHHICTb BIJI oe3imiui IHIIAX
rpomMajackkux konemkiB? S 3Haro, mo Woro ABivi
OyJ10 BU3HAHO HAaWKpalIuM y KpaiHi. | 1mie s XoTiB
Ou nisHatucg, un € B komemki Canra-®De
CTYNeHTH 3 IHIIMX KpaiH, HY 1, HaIeBHO,
OTpUMATH 3arajbHe YSABIEHHS TMPO MOPSIOK
IIPUIOMY /10 BaIIOTO KOJIEIXKY.

J-p ®@.: — Konemx Canra-®de OyB ynocroeHuit
Haropogu IHcTmTyTy AcmeHa 3a  BHAaTHI
JOCATHEHHS y po0oTi, MO (haKTHYHO O3HAYaE,
OI0 HAcC BH3HAIM HAWKPAIIUM TIPOMAICBKUM
KOJIEJDKEM KpaiHH.

Mu oTpumanu II0 Haropoxy JABa POKH TOMY 1
Oimprie OpaTw y4acTh y IbOMY KOHKYpCi He
MOXKEMO, 00 SKIO SKUH-HEOyab TPOMaiChKUit
KOJIe/DK BU3HAHWW HaWKpaliuM, BiH OUTbINE HE
Mae IpaBa MoJaBaTh 3asBKY Ha MOBTOPHY y4acTb
— TaKkUM YHMHOM, IHCTUTYT AcCHeHa Xo4e
3Qy4UTH 10 KOHKYpPCY ¥ IHII TpOMaJaChKi
KOJIeJDK1 KpaiHu, skux Oumbiie tucsai. Jlims Hac
BEJIMKAa YeCTh 1 TMPHUBUICH OTpUMATH IO
Haropomy.

Yomy mu ii orpumanu? ToMmy 110 Yy HaC BUCOKUH
BIZICOTOK CTY/ICHTIB, SIKi 3aKIHUYIOTh OOpaHHi
HUMH KypC HaBUYaHHsS, BHCOKHH BiJCOTOK
CTYJICHTIB, SIKI OTPUMAJI OCBITY Oa)KaHOTO PiBHS
Yy BU3HAYCHUU TEPMIH — y TOMY YHCII W IMicCis
nepexony A0 YHIBEpCHTETYy, Iy)Ke BHCOKHA
BiZICOTOK nepexomy hi (o) Jep KaBHUX
VHIBEpCUTETIB, 1 0COOIMBO 10 YHIBEPCUTETY
Onopuny, SKHii € MPOBIAHUM Y HAIIOMY LITATI.
BiH TakoX BXOAMTH A0 TI'ATIPKH KpaIIUX
JICpXKaBHUX YHIBEPCHTETIB KpaiHW, i, SK 1 HaIl
KOJIEIDK, 3HAXOAUTLCA B [ eMHCBiMLI, TOMY y Hac
oyXe, HOyXke Jo0pe Hajaro[keHa cCHCTeMa
nepexony  cryzaeHTiB. bararo 3 Hammx
BHUKJIQa4iB  3aKiHYWIM  TIel  yHIBEPCHUTET,
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that works there, and so there's a very strong
association between the two institutions.

But it is not just about the university, it is that
even those students that complete and earn a
technical degree.

We have over 90% placement rates depending
on the degree, and then we have these unique
features like we have a Zoo Technology
Program.

We are one of only two colleges in the entire
United States that is accredited by the
Association of Zoos and Aquariums.

So, we train zookeepers that go on to work in
zoos all over the US. We have a very strong
dedication to the arts, the visual arts, the
painting, dancing, and that may not be
typically associated with other community
colleges that have more of a technical focus,
but in many ways our college has a very
strong liberal arts field.

And when it comes to internationalization,
this year, in fact, in 2021 we received the
NAFSA  Paul Simon  Award for
comprehensive internationalization. It is the
highest award that institution can receive,
recognizing their commitment to
internationalization.

And that is because for a few decades now,
we have made a robust commitment to
internationalize our courses, expose our
students to other societies, other cultures
through international lectures, to travel abroad
and by receiving visitors like the ones that we
have received through the Open World
Program.

OW: By the way, that was my question: So,
what's in it for you? Why receive delegations
of the Open World?

You know, young professionals coming
from, say, Kyrgyzstan, or other countries of
the world, which probably many of your
students will have hard time placing on a
map.
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BUKJAJald B HBOMY, y J€IKUX 3 HHUX TaMm
MPALIOIOTh MOAPYHKS — TOOTO, MIXK IIUMH IBOMA
3aKiIajaMHl ICHye Jay)Xe MIUHUN 3B’SI30K. AJie
cripaBa HEe TUIBKM B HalIMX 3B’fA3Kax 3
YHIBEPCUTETOM, CIpaBa TaKoX 1 B THUX
CTYJEHTAX, K1 OTPUMYIOTh TEXHIYHY
CHeLIAIBbHICTh. BiJICOTOK IpalneBiIalTyBaHHS
HalllUX BHITYCKHUKIB CTaHOBUTH MoOHaTL 90%,
KpIM TOro, y Hac € ¥ YyHIKaJbHI Nporpamy,
CKa’X1MO, MIArOTOBKA 300TEXHIKIB.

Y CIHIA icHye BchOro juimie JBa KOJEIKI,
aKpeauToBaH1  Acowliami€elo  300MapKiB 1
aKkBapiymiB, 1 OJHMM 3 HHMX € MH, 1 Hamil
BUITYCKHUKH TPAIIOIOTh y 300IMapKax MO BCiH
KpaiHi. Y HamoMmy KOJEeMXKi CHIbHHM aKLIEHT
3p00JICHO HAa TBOPUYMX CHEUIATbHOCTAX — TAKUX
SK 00pa30TBOpPUYE MHCTEITBO, KUBOIHUC, TaHI. |
SKIIO OUTBIIICTh TPOMAJICHKUX KOJIEIDKIB MArOTh
B [IUIOMY TE€XHIYHY CIPSIMOBAHICTb, Y HAC TAKOXK
JOCUTh CHJIBHO PO3BHHEHHHM T'yMaHITapHUIN
HanpsMmok. [I{o cTocyeTbest HaBYaHHS 1HO3EMHUX
CTyAeHTiB, To mnporopiy, y 2021 pomi, wmu
orpumMann  mpemito imeni Iloma Caiimona
HarmionanpHOi acormiamii y crmpaBax 1HO3EMHHUX
CTYICHTIB 3a BCEOIYHY IHTEpHAIliOHAI3AIIIIO
HaBYAJIBHOTO mporuecy. lle HaliBuIa Haropoaa B
rayry3i iHTepHaIoHai3aii, Ky MO)Ke OTpUMAaTH
HaBYAJIbHUU 3aKkmal. I 1me cramo MOXIMBUM
3aBJISIKM TOMY, 110 OCh YK€ IPOTATOM JIEKUIBKOX
JECATUIITh MU TBEPAO AOTPUMYEMOCS Kypcy Ha

IHTEepHAI[IOHATI3AIiI0 HaIIoro KOJICIIKY,
3HAMOMJITYM  HAIIUX CTYACHTIB 3  IHIITUMH
KpaiHaMH 1  KyJIbTypamMH, OpPTaHI30BYIOUH

Mpe3eHTallii 3apyOoi’KHUX BHUKJIAJadiB, MOI3IKA B
IHII KpaiHW 1 mpuiiMarouu y cebe nernerarrii,
HANpUKJIAJ, Jaeieramii nporpamu «Binmkputuit
CBIT».

BC: — V 3B’a3Kky 3 UM XO4y I[IOCTaBUTHU
HACTynHe nuTaHHs: «Haimo Bam 11e¢ moTpioHOo?
Yomy BHM mnpuiiMaeTe aenerainii «Bigkpuroro
cBiTy»? AJpKe Taki KpaiHu, SK, HamnpuKIaf,
Kupruscran abo iHmi kpaiHu, 3BiIKHM 110 Bac
NPUDKIDKAIOTE  Jelieramii  Moyioaux  (haxiBIliB,
0araTbOM BallMM CTY/AEHTaM, HMOBIPHO, 1 Ha
KapTi Oy/ie HeNerko 3HAUTH.
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Dr.F.: First, it is an honor. We have been
honored to receive so many delegations and
every single time we learn from the
experience.

And when I say ‘we’, I mean, really, we, the
administrators, we, the faculty, we, the
students that are able to sit and talk to..., you
know, we've had students sit across the table
from Supreme Court Judges and talk about
international adoptions or human trafficking
and, it is most critical when our students do
not know where Kyrgyzstan is, or do not
know where Kazakhstan is.

And so, you begin by taking out the map and
reminding them, you know, the geopolitics
and then saying, °...but these are people just
like us that have some of the same concerns
that that we have, and we share a lot in
common, and so we could sit human to
human and just learn about each other and
engage in what we could call citizen-to-
citizen diplomacy, and that is incredibly
valuable.

OW: | read that in record years the total
enrollment in community colleges in the
United States exceeded 7,000,000 students.
Do you think that this success of community
colleges could be duplicated in other
countries?

Dr. F.: It could be, I think, that anytime there
is a model of something, model of education,
a model of industry that has succeeded in one
country, we have to be very careful to not
simply export it to another country.

| think it is more valuable to share what we
have, what has worked. And allow outsiders
to study us and allow them to determine what
would be most suitable and most appropriate
for their setting. And | will give you an
example. Santa Fe College has been
privileged to be part of several, a total of 12
Community College administrator programs.
These are exchange programs sponsored by
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JI-p ®.: — IlepenyciMm TOMy, IO A HAc Ie
BeJIMKa yecTb. [ Hac Oylio yecTio mpuitMatu B
HAIIOMY KOJEIXKI Tak Oararo jaenerauid, i mpu
bOMY KOXKEH pa3 MU JAi3HaBayucs i cebe
mI0Ch HOBE. | Komm s Kaxy «Mu», TO Mal Ha
yBa3l 1 KepIBHUKIB KOJIEIXKY, 1 MpodhecopchKo-
BUKJIQJAbKUI  CKJax, 1  CTYHEHTIB, Kl
OTPUMYIOTh MOMJIMBICTH CHIITH 32 OJHUM
CTOJIOM 1 CIIUIKYBaTHCS, HAPUKIIAM, 3 CYIIIMH
BepxoBHoro cymy, oOroBOprOOYM MIDKXHAPOIHE
YCUHOBJICHHA a00 TOPriBIIO JIIOABMHU, 1 II€
0COOJTMBO BKJIMBO CaM€ B TOMY BHUIIAJKY, KOJIH
CTyIeHTH HE 3HAaITh, J€  3HAXOIUTHCS
Kupruscran abo Kazaxcran. Tomy croyatky mu
OepeMO KapTy 1 HaraJyeMo HalluM CTyIeHTam
po HasBHY  TEONOJIITUYHY  CHUTYaIlo,
PO3TOBITAEMO, TIO 1€ TaKi cami JII0IH, SK 1 MH,
0 MA 3 HUMH Ma€eMO CIIUIBHI MpoOIeMH, 1o
MDK HamMy 0araTo CHIIBHOTO, TOK MH MOKEMO
MPOCTO TO-JTFOACHKH TIOTOBOPUTH 1 TMI3HATH OJTHE
OITHOTO Kparie, Oepydn y4acTb y TOMY, IIO MH
MOTJIH ou Ha3BaTH «TPOMAJICHKOIO
JTUTUIOMATIEIOY, 1 1€ HEMMOBIPHO BaXKJIMBO.

BC: — S unraB, Mo B peKOPIHI POKH 3aralbHAN
Ha0ilp cTyAeHTiB B rpomajacbki komemki CIIIA
MEepeBHIyBaB 7 MiTbHOHIB 0ci0. Sk Bm
BBAXXAETE, YM MOXKHA IMOBTOPUTH TaKUU YCIIIX
TPOMAJICEKHX KOJIS/DKIB B IHITUX KpaiHax?

d-p @.: — A pymaro, mo mopasy, KOJIu € sKa-
HeOyb MOJIeNIb, KOTpa CTala yCIIITHOK B OHIM
KpaiHi — MOJIe]b OCBITH, TIPOMHCIIOBOCTI, 1 T.II.,

BOXIMBO HE MIAJATHCA CIOKYCI  IPOCTO
poAyOJTIOBATH ii B iHIIIN KpaiHi.
A nymaro, 1m0 TpaBWIbHINIE Oyae JaTu

3aIliKaBJICHUM 0C00aM MOXKJIUBICTh BHUBUYUTH
MOJIeJTb, SIKa CTaja YCIIIIHOK Y HaC, 1 B3STH CO01
Te, 0 HalOLIbIe mimikae ixHii kpaini. HaBemy
OJIMH TPHKIIAI.

Komemx Canrta-®e MaB 4ynoBYy MOMKIUBICTh
OpaTu y4acTb B JCKUIBKOX, a 3arajiomM y 12
nporpaMax s KEepIBHUKIB ~ TPOMAaJCHKUX
KOJIE/KIB, B IpOrpaMax oOMiHY, CITOHCOPOBaHUX
Bropo 3 nuTtanp ocBiTH 1 KynbTypu [lepkaBHOTO
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the US Department of State Bureau of
Educational and Cultural Affairs, and we
implement these programs together with
Florida State University.

And as part of those, we have received two
separate delegations from Ukraine.

It's the only delegations we received from the
former Soviet Union, and when they came,
there were little things that stood out to our
visitors that they found incredibly valuable,
like the fact that older adults can come to
school, right?

You could be 30 something, 40 something
years old and we will still accept you in the
Community College.

You could be a military veteran, and after a
career in the military you can come out and
come to the Community College and get a
practical skill and our colleagues from
Ukraine actually went back and changed
legislation to allow older adults to be able to
enter what are now no longer called
technicum but now they are their ‘technical
colleges’.

And so, well, that's incredibly valuable.

Or, we hosted a from Egypt.

They came here, and they came from a
country where, unlike in the former Soviet
Union, technical education has a really
negative stigma associated with it, and they
were really impressed by our 2 + 2 system,
right, that students can do two years at the
Community College and then transfer and do
two years at the university.

So, our Egyptian counterparts took that little
piece and took it back home, and they did not
start community colleges but they passed
legislation starting (I’'m afraid I might get this
wrong) “technological universities”, and they
are effectively a 2 + 2 model that allows
students to come and get a technical degree,
but then continue on into baccalaureate
program and | see that as a huge success.
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nenapramenty CIIA, ski M 371lCHIOEMO
CITBHO 3 YHIBepcuTeTOM ITaTy dnopuja.

VY pamkax mux mporpam MU OpUHHSUIN Jenerarii
3 Vkpainu. lle enuni generamii, sKi Mu
OPUMHSIM 3 KpaiH KOJIMUIIHBOro PangsgHChKOro
Coro3y 3a 1aHOK IPOrpaMoIo.

CrnuiKkyro4uch 13 HaMH, AeJeraTd Ii3HAJIUCS Mpo
JesiKi pedi, sIKI CHJIBHO iX 3IMBYBAJIM 1 SKi BOHH
BBAKAJIM HEHMOBIPHO I[IHHUMH, HAPUKIIAI, TIPO
T€, 10 B KOJEIKI MOKHA BYMUTHCSA 1 Ha OLIBII
MI3HIX eTanax XUTTS.

Bawm moxe 6yrtu 3a 30 a6o 3a 40, 1 npu 11bOMY BU
MOXKET€ BUUTHCS B TPOMAJCBKOMY KOJEIXKI.
BilicekoBOCTY:K00BEIIH TiCHs 3aKiHUYEHHS
BIlICBKOBOT Kap’€py MOXK€ HITH B TPOMAJCHKHIA
KOJIE/DK 1 OBOJIOAITH MPAKTHUYHUMH HaBHUYKaAMH,
HEOOX1THUMHU JUTS TIPAIEBIAIITYBaHHS.

[Ticns moBepHEHHS [MOJOMY Hamll YKpaiHCBKI
KOJIETH 3MIHWJIM CBOE 3aKOHO/ABCTBO, HAJaBIIH
MOXKJIMBICTH CBOIM TpOMaJIssHAaM BCTYIIATH JI0
TEXHIYHUX KOJIC/DKIB (sKi paHilie Ha3WBaUCs
«TEeXHIKyMaMW») 1 Ha MI3HINIMX eTamnax XuTTs. |
BCE I1€ Ha[3BUYAHO BaXKITUBO.

Abo, HanpuKIIa], y Hac OyJo BIiCIM Jerneramii 3
€runrty. He3Baxarouu Ha Te, 1[0 BOHU MPHUIXaIu
0 HAC 3 KpaiHW, B sKild, Ha BiAMIHY Bia KpaiH
kommntHeoro CPCP, icHyBama geska cturma 1o
BITHOIIICHHIO 110 TPO(TEXOCBITH, BOHU OYyJIH I10-
CIpPaBXHbOMY BPaXXEHI HAIIOID CHCTEMOIO
«2+2», TUM, MO CTYACHTH MOXYTh MPOBUYUTHUCS
JIBA POKM B TPOMAJCHKOMY KOJEIXKi, a MOTIM
NEPEeBECTUCS B YHIBEPCUTET 1 BUMTHUCS TaM IIE
JIBa POKH.

ToMy HaIlli €eruneTchbKi KOJIETH B3sUTH el JOCBI

Ha O30pOEHHS — IICIs TIOBEPHEHHS JOJIOMY,
BOHM HE CTaJId 3aCHOBYBAaTH T'POMAJICHKI
KOJIEJIKI, aje  MpUAHATKA  3aKOH,  SAKUU

3aro4yaTKyBaB «TEXHOJOTIUHI YHIBEpCHUTETH» (HE
BIICBHEHA, IIO II€ TOYHA Ha3Ba), sKi (HaKTHUHO
3acHOBaHI Ha Mojeni «2+2», Mo J03BOJSE
CTYZICHTaM CIIOYaTKy OTPUMATH CTYIiHb B raiy3i
npodeciiHO-TEeXHIYHOTO HaBYaHHS, a TOTIM
NPOAOBXKUTH  HABYaHHA  3a  [POrPaMoro
OakanmaBpiaTy, 1 s BBa)Kal0 L€ BEIUYE3HUM
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And then there's things like inclusive
education. In fact, we serve students that
might have all sorts of disabilities: emotional,
mental; it could be physical, visual, and we
serve them and incorporate them into the
regular classroom, the same as any other
student, and that might just be something of
great value to other countries, you know, and
if they could just see that and... You know, I
I'm not trying to export the Community
College, you know the US is unique in its
own way, and so is Ukraine and so is
Kyrgyzstan and so is Kazakhstan, etc.

OW: Yes, thank you so much for this
conversation and my final question is as
follows: I am pretty sure that this interview,
when it is published on our website, will
generate a lot of interest from our graduates
and from future delegates of the Open World.
Would you be open to talking to universities
in the countries where we work and establish,
well, possibly establish links with those
professors or educational establishments?

Dr. F.: 1 would be honored to do that, and |
am a perennial learner, a lifelong learner. So,
| have learned something about the Ukrainian
higher education system.

I would like to know about Uzbekistan higher
education system or about various aspects of
education in other countries of the former
Soviet Union. So yes, absolutely, please count
on me and my support.

| would love to continue the engagement and
the communication.

OW: Thank you so very much for your time
and also for your continuing support of the
Open World Program. Thank you so much.

Dr. F.: Thank you for all you do. Bye bye.
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ychixoM. A 1€ € IHKJIIO3MBHA OcCBita. Mu
NpUiiMaeMo CTYJIEHTIB TMPAaKTUYHO 3 yciMa
BHUJaMU IHBAJIIAHOCTI: 3 €MOI[IHHNUMH,
IHTENEeKTyalIbHUMHY, (PI3UMYHUMHU po3NafaMu, 3
HOPYILIEHHSM 30pYy 1 T.J., 1 Y HAC BOHU BYAThCS Y
3BHUYAlHUX  Tpymax  pa3oM 3 IHIIUMHU
cTyneHTamu. | Takui JOCBiA 1 3HaHHA MOIJIH O
OyTH J1y’Ke KOPUCHUMHU IS IHIIUX KpaiH, IKOu y
HUX Oyna MOXIMBICTh 1X oTpumaru. [Ipu pomy
g4 He Xxorina O eKCImopTyBaTH  MOJAETb
IPOMAJICBKOrO KOJEDKY B IHINI KpaiHM Yy
YUCTOMY BHIUIAJI, Tak sK Oynb-sika KpaiHa —
CHIA, Vkpaina, Kupruscran, Kazaxcran -
YHIKaJIbHI.

BC: — Jlyxe nsgkyro 3a 1€ IHTEpB’I0, a MOE
OCTaHHE 3alMTaHHS CHOT'OAHI TPO3BYYUTH TaK:
«S1 BIeBHEHMI, MO0 II€ IHTEPB’I0, KOJU BOHO
Oyzne omyOJiKOBaHO HA HAIIOMY CaWTi, BUKJIAYE
BEIMKUH IHTEpEC Yy HAIIMX BHUIYCKHHKIB 1
MaiiOyTHiX neneraTiB «Bimkpuroro cBity». Bu
He Oymere MpOTH TOro, MO0 TMOCHUIKYBAaTHCS 3
MpEICTaBHUKAMHU YHIBEPCHUTETIB 3 KpaiH, B SKUX
MH TIPAIIOEMO, i, MOXKIIMBO, BCTAHOBUTH 3 HUMH
poOoui 3B’ I3KU7»

JI-p @.: — Jlns meHe 11e Oy/e 4ecTro, ajuke MeH1
[MOL00A€ThCA BUMTHUCS, IIOCTIMHO II3HAIOYNCH
moch HoBe. S BKe Mai0 NEeBHE YABICHHS IO
CHCTEMY BHIIIOI OCBITH B YKpaiHi i Temep XoTiia
0 mi3HATHCSI TIPO CHCTEMY BWIIOI OCBITH B
V30ekucrani a0o, HANpWUKIAL, PO MACSKi il
acTeKTH B IHmMUMX KpaiHax kosmmmHboro CPCP.
Tak o BU, 6€3yMOBHO, MOKETE PO3PaXOBYBATH
Ha MEHE 1 MOIO0 MIATPUMKY, s i3 3aI0BOJICHHIM
Oyay MiATPUMYBATH JI1aJIOT MK HAMH 1 JTaJi.

BC: — Benuke cnacubi 3a mpuUIUICHUH 4Yac, a
TAKOX 3a Ballly HE3MIHHY MMATPUMKY MPOrpaMu
«Biakpurtuii ciT». Jlyxe asaKyro!

JI-p @.: — lsxyto 3a Bce, mo BU podbute. Ha Bce
nobpe!



